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Participating in this Webinar
==

o Today’s webinar will be in “listen-only” mode

o Please print the handouts and have available
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Learning Outcomes
N I ——
After participating in this webinar, you will:

o Be aware of the factors that affect academic success for
ELLs

o Identify factors that may impact academic success for ELLs
(Tier 1 Instructional Support)

o Know where to obtain linguistically and culturally
responsive resources for instructional practices

o Explore intervention strategies to address specific
academic concerns (Tier 2 & Tier 3 ELL interventions)

o Know when to suspect a disability and make an initial {_3
referral for a special education evaluation
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Factors Affecting Academic Success for ELLs

c Academic
c Ii(t)SS'1 Achievement
ultura & Instruction

/ Sociocultural
Context for Oral

Previous . L "

Schooling Learning anguage

Literacy
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Physical & Personal &
Adapted from: Hamayan, Marler, PSyChOlOgical . Famlly
Sanchez-Lopez, & Damico (2013)

Factors Impacting ELL Development

Environment
- PN
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Culturally & Linguistically Responsive

Involves the use of cultural knowledge,
prior experiences, frames of reference, and
performance styles of ethnically diverse
students to make learning encounters more
relevant to, and effective for them.

Teaches to and through the strengths of
these students and is culturally validating
and affirming.

Means going to where students are
culturally and linguistically with the aim of
bringing them where they need to be
academically. (Gay, 2000)

— TN

Explaining Observable Behavior

From an ELL Perspective:
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Pedro’s Listening Skills

o When given oral directions Pedro can only follow
two-steps before becoming confused

o After listening to a story or informational text
read aloud Pedro can only match illustrations that
have literal meanings to oral descriptions

o When ask a direct question he smiles and shakes
his head

—| T

Pedro’s Speaking Skills

o Is reluctant to ask questions

o Uses phrases or short sentences to answer
content based questions

o Shares social information with classmates at
recess but avoids content discussions

~
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Pedro’s Reading Skills
e

o He can usually identify facts and some story
elements

o He can use some context clues and illustrations to
determine meaning

o He can make most sound/symbol/word
relationships

—| T

Pedro’s Writing Skills
e

o He can create simple sentences when he has
word banks

o He can fill in graphic organizers, charts, and
tables from the whiteboard

o He can make list of single words and phrases

o He adds words from his first language when
writing extended text

o He only uses inventive spelling

~
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Special Education and English Language
Learners 7



Missouri Department of Elementary and
Secondary Education

Pedro’s Observed School Behaviors
|

He becomes easily distracted
He doesn’t eat lunch

a
a
o He doesn’t make eye contact with the teacher
o He doesn’t make good use of time

a

He has a difficult time completing assignments

~~

T
Step I: Consideration of Factors that May Impact Academic Success for ELLs
| Is the student having difficulty in school setting? |
= Parants may choose
Y, e ] ] ez ket
whddress heslth imues T T
1. Revizw health scresning record Canosms alzist parents with s
- Review b i requined to da sa.
Does the student haus 2. Review vision and hearing screenings, | ‘d=ntified locating resources to
untrested heaith imues? 3. Interview parents. T addrass heslth isues
. — «Daes the tescher know the norms and values of the students e s
No sentified hame culture? Conoe = Besist district  [——
=Doss the teacher axplicitly teach linguisticand aultural Conosme " "
— ions and learni ions that are different aeitiea ety lacsing
Have linguistic and cuftural differences “NO or -y 3 = linguistically
been considerc & W SURE from thaze af the udent? and culturslly
= Dioes the tescher build on the student's linguistic and cultursl respansive
leaming strengehs> o
“YES P
canczms
identified #Has student received instructon from »Address
highly qualified teachers {general sduction instructional
e — - e and/zr ESL|Z —
| = sl Surme #Has student reguiarly stt=nded school? Cancerns »Pesict dictrict
*How have issues ofinterrupted formal sdentified wiith locating

been addracsedif Tinguisticalty
*YES »Has student received approprists and and culturally
zamprahanzible instructionin resding responsive
including the esentisl componentsof | | resources
Daes the district suspect the student hasa dizsbility and is innesd reading instruction: [1) Phonemic
of spedial education? Burareness, {2} Phamics, 3] Vocsbuary
D (4] Resding Flusnsy incuding < Collect date ot sach
Oral Reading Skills, and,/or [5] Reading T —
“YES “ND Camprahansion Stratagies? e
+Has student received approgriste and = h*"“h‘“m""'s
— zamprahanzible instructionin math? = _
Procesd with ageney refaresl Initists intervanton s student recsived . 1= Intenview
i - = 0= Dbservati
for special e ducation strategies instruction for English language rvetion

development?
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Is the student having difficulty in school setting? ‘

Health Issues

Step I: Consideration of Factors that May Impact Academic Success for ELLs

*YES

+Address health issues
1. Review health screening record. Concerns *Assist parents with

Doeslheﬂudent_have S *YES Or 2. Reviewvision and hearing screenings. identified locating resources to

untreated health issues? NOT SURE 3. Interview parents. address health issues

+ Parents maychoose
toshare confidential
medical information,

but they are nat
required to do 5o,

‘ Is the student having difficulty in school setting? ‘

Step I: Consideration of Factors that May Impact Aci

Linguistic and Cultural Differences

mic Success for ELLs

*YES

+ Parents may choose
‘toshare confidential
«Address health issues ;“;‘:',f:“;‘::’n"‘;“"‘
1. Review health screening record. Concerns s Assist parents with required to do so.
Does the student have i il .
‘m“;ml ";:n'-h fave *YES or 2. Review vision and hearing screenings. | identified locating resources to
g NOTSURE 3. Interview parents. T address health issues
NO oAddress
concems +Does the teacher know the norms and values of the student’s s
identifi home culture? outura sues
identified ? 5 o P o Assist district
+Does the teacher explicitly teach linguistic and cultural i e
— - ions and learni ctations that are different with locat
Have linguistic and cultural differences "NOor o linguistically
beenconsidered? NoTsuRe | rom those of the student? and culturally
+Does the teacher build on the student's linguistic and cultural s
i 2
learning strengths? responsiv
*YES
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Listening in a New Language

Pedro may not understand what is being said
because:

a The directions in English were not comprehensible
at his proficiency level

o The cultural context of the stories or events is not
relevant or familiar to him

0 Oral storytelling in his home is centered around
relationships such as “When my grandfather was a
child...” as opposed to the “Once Upon a Time”
structure of fairy tales

/
(/ )
T

Speaking in a New Language

It could be that Pedro understands what is
being said in English but doesn’t feel
comfortable speaking in front of the whole
class because:

o His productive vocabulary is still developing

o The grammatical patterns of English varies
greatly from his 15t language

o Articulation of English sounds is difficult
o In his culture children do not question adults

Special Education and English Language
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Reading in a New Language
P

Pedro’s reading skills are hindered due to :

o His understanding of the text reflects his cultural
perspective

0 Pedro may come from a culture where people do not
keep animals in their house as pets, and he may be
appalled and distracted by a story about pets. This
makes it difficult for him to concentrate on reading
comprehension and on the sequence of the story

m—] TN

Writing in a New Language

{2

Pedro’s is in the early stages of English

language acquisition and is still developing

his writing skills:

o He may be using his first language structures to
negotiate writing in the second language; this

may make the written text sound “out of
sequence” in English.

— TN
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Learning in a New Culture
P

o His cultural concept of time

o Parents’ role in education is different

Pedro’s schooling experiences vary from our
education system

o He has always been told show respect by not
directly looking at those in authority

o His food preferences are different from peers

0 Time schedules are less important than relationships

G
-

]
Is the student having difficulty in school setting?

Effective Instruction

*YES

Has the student had access to effective instruction? *NO or
NOT SURE

*YES

of special education?

Does the district suspect the student has a disability and is in need

#Has student received instruction from

highly qualified teachers (general education
and/or ESL)?

#Has student regularly attended school?
«How have issues of interrupted formal

ion been add d if i 2,

#Has student received appropriate and

comprehensible instruction in reading
including the essential components of
reading instruction: (1) Phonemic
Awareness, (2) Phonics, (3) Vocabulary

, (4) Reading Fluency including

*YES

w

Proceed with agency referral
for spedial education

Initiate intervention
strategies

Oral Reading Skills, and/or (5) Reading
Comprehension Strategies?

Has student received appropriate and

comprehensible instruction in math?

e Has student received appropriate

instruction for English language
P 7

*Address
instructional

issues
Concerns e Assist district
identified | with locating

linguistically

and culturally
responsive
resources

*Collect data at each
decision point.
G = General Education
R =Review of Records
1 = Interview
0= Observation
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What is Tier 1¢

Universal/Core
Instruction

o All Students

o Preventive, proactive

Includes English Language Development Instruction for ELLs

— | TN
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Instruction

Curriculum

Environment

Learner

— TN

Tier 1= Whole Classroom
]

e How we teach

e What is being taught

e Where it is taught

e Who is being taught

Aligned with Both

e Missouri Learning
Standards and

o WIDA ELD Standards

Normed & validated
for ELLs

¢ Were results disaggregated for

subgroup?
» Did research include significant #
of ELLs?

* Or does district have local data?

»

Curricular

Considerations for ‘

ELLs

-

Based on Reading
Research

* National Reading Panel and

» National Literacy Panel on
Language Minority Children &
Youth

Appropriate for ELLs
« Linguistically appropriate?
¢ Culturally responsive?

¢ Across developmental
spectrum of language
acquisition & academic
achievement?

Special Education and English Language

Learners

June 2014
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Instruction & Interventions for ELLs

my cat/mi gato

Data Driven & First
Research Qualified Language (L1)
Based Personnel Support

ELD is core
instruction,
NOT an
intervention

Sheltering English Instruction

Making Content
Comprehensible for English
Learners: The SIOPe Model
3 Edition

Jana Echevarria, Mary Ellen
Vogt, Deborah ] Short,

ISBN: 978-0-205-51886-9
Paperback: 268 pages
Published: 2008

— | TN

Special Education and English Language

Learners

June 2014

15



Missouri Department of Elementary and
Secondary Education

Example of Tier 1for ELLs

g .|

o Begin instruction with engaging visual and
experiential activity that builds schema related to
the content of the text that will be read

o Preview vocabulary and key ideas orally and
visually

o Use home language (oral and/or written) to build
background and a foundation on which to
develop English literacy

o Oral language development and practice as
previewed in Guided Reading.

—| T

Example of Tier 1for ELLs

(2

o Develop Guided Reading units connected by
content theme and with the skills embedded into
the instruction

o Have students interact during opening experience
so that they can practice their oral language

o Use graphic organizers that match the text
structure and thinking represented in the reading

o Clear content, language, and literacy goals for
each lesson, unit of study across the curriculum

~

—_—
-
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Example of Tier 1for ELLs

o Multiple readings about the same topic at a range
of reading levels in English and the home
language

o Build Language Experience Approach (LEA) text
with the whole class based on shared
experiences (experiments, stories, films, video
clips, simulations, etc.)

o Use academic language scaffolds (sentence
frames, sentence starters) related to different
content areas

— TN

National Literacy Panel on
Language-Minority Children & Youth

Instruction that provides substantial coverage in
the key components of reading has clear
benefits for language-minority students

Instruction in the key components of reading is
necessary, but not sufficient,

Oral language development in English is critical

Oral language development and literacy in the
1stlanguage facilitates English literacy

34

Special Education and English Language

Learners
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Literacy Research into Practice
P

Literacy Instruction for
English Language Learners:
A Teacher’s Guide to

NGLISH

LLANGUAGE _ .
T Research-Based Practices

Nancy Cloud, Fred Genesee,
Else Hamayan,

ISBN: 978-0-325-02264-2
Paperback: 248 pages
Published: 2009

m—] TN

Language Experience Approach
=

Example: Shared Narrative
Talking

Oral Re-writing
Language ‘

. Student copies the transcription

Reading

Student reads or retells

Talking

{ °

Student reads the transcription

e

Student dictates to teacher

—
-
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What Tier 1Supports Would Help?

LISTENING

Provide visuals and speak
clearly at a moderate rate

SPEAKING

READING
Preview vocabulary and

key ideas orally and Use visuals and graphic

visually organizers to support text

CULTURAL IMPACT WRITING

Begin with an activity Use sentence frames to
that builds schema guide summarizing the
related to the text story.

— TN

MELL Instructional Specialist

e Diane Mora
 Sarah Knoll

* Becky Smith

e Marlow Barton
e Debra Cole

* Jesse De Leon

¢Claudia Franks

Special Education and English Language
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MELL Instructional Specialist
I

Diane Mora (816) 235-6157 | morad@umkc.edu
Region 1
Sarah Knoll (816) 235-8844 | knollsa@umke.edu
Region 2 | Becky Smith 800) 762-4146 | rmsmith@ucm.edu
Marlow Barton | (314) 692-1247 | mbarton@edplus.org
Region 3
Debra Cole (314) 692-1238 | dcole@edplus.or
Region 4 | Claudia Franks | (417) 836-4093 | ClaudiaFranks@MissouriState.edu
Region 5 | Jesse De Leon | (573) 986-6734 | jdeleon@semo.edu

(

—
o

>

| EDUCATION

English Language Learners

e+ Gty Schee + Vit B,

Current Issues

Title

Migrant Education/ELL Web Page

— | TN
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WIDA Resources

WIDA _osoo

ABOUTUS  STANDARDS & INSTRUCTION ~ ASSESSMENT  PROFESSIONAL LEARNING  RESEARCH  CONSORTIUM

Enhancing opportunities
for language learners

W-APT, MODEL, & ACCESS Scores

it

— | TN
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The Features of Academic L in WIDA's

Features of Academic Language
I

The Feanures of Acsdersic Lan lunl g Ul

Parformance Criteria | Features
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Complaxity Seructure of ees
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Performance Definitions

WIDA Performance Definitions - Listening and Reading Grades K12
[e—— Pr—— I ——
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i
1 [P —
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5
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o |
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e | ’:/\_

WIDA Performance Definitions - Speaking and Writing Grades K12

WiDA
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ELP & ELD Standards Resource Guides

1‘
WIDA
CONSORTIUM KINDERGARTEN-GRADE 12

INCLUDING

CAULLEEL AW

— TN

ELP & ELD Standards Matrix
0

.

ELD STANDARD 3: The Language of Mathematics

CONNECTION: Common Core Scate Seandrdsfor Mochermatics, Ratios and Proporsiond Relasionsh
machematiesl proble by tables of e ; double
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Model Performance Indicator
a2y |
The Model Performance Indicator (MPI) consists
of three elements:

| Language Function ‘

Content Stem

Compare narrative points

of view in extended texts
Support(s) using graphic organizers

with a partner.

— TN

WIDA Speaking & Writing Rubrics
I

PreK-K Writing Grades 1-12 Speaking & Writing

— | TN
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CAN DO Descriptors

Can Do Descriptors: Grade Level Cluster 3-5

WIDA Fur rn m level o Bl kengrme profictenyand ks s, gaphic, o e seppee
h

UM langusg b G sk o rodhic i .‘..“..“d.u...

h Level 4, Englich

— TN

Percentile Growth Charts

WIDA FOCUS ON

Growth

WIDA FOCUS ON

Language Growth

—| TN
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ACCESS for ELLs Growth Reports

mr

Bar Charts - Growth 2013 to 2014

These charts shaw the number and percent of your students whose ACCESS far ELLS scale scare growth falsin a
WIDA-wide percentie growth range based an WIDA-wide scale scare grawth for the stanting year's ELP level and
grade cluster

Growth from 4th to 5th Grads
Tolal Number of Students: 38

LN wace 1'escenble
Corcwth Range:

202 T5th
[0 2 60th & < TSih
[ 2 40th & < EOth
[z 25th & < 40th
< 25th

The nuenbees in

T cane forthe given percentile
Eraers drs s s mnga

2013 English Language Proficiency Leval

— TN

Step I: Consideration of Factors that May Impact Academic Success for ELLs

ertified = Has student received instrucson »Address

from
qusiified teschers (general eduction

highly L
|Hshmummmm o e = e
7 p 3 [etitiea | with locating [
educstion been sdiressed f sppliaable? linguisticaly
receives stz and

vEs *Hes student =nd culturally
‘comprehensble instructionin reading responsive

=

on: (1) Phanemic
Eurare s, (2) Phorscs, ) Vacsbndary

» Or Resding St snfor (5) Redirg Colectdma m =

e ' i
Has student received Ca

= e
3 - 5 Har student received spproprisns It

| - | | | = el °

Is the student STILL struggling in the school setting?
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Resource for Educators

Special Education Considerations
for English Lamjpuage Leamers

Paperback: 240 pages

Published: January, 2013

Special Education Considerations
for English Language Learners:
Delivering a Continuum of
Services -2™ edition

Else Hamayan, Barbara Marler, Cristina
Sanchez-Lopez, Jack Damico

ISBN: 978-1-934000-11-3

— TN

Contrasting Possible Explanations for Typical

Academic Difficulties Encountered by ELLs

has to describe them

Observable Possible ELL Possible Disability
Behavior Explanations Explanations
(observed in English)
Omits words or adds ¢ Word not in English (L2)  Limited vocabulary due to
words to a sentence; vocabulary yet poor oral comprehension
forgets names of things  * Word/concept not learned and lack of opportunity to
that he or she knows in home language (L1) use vocabulary

¢ Memory limitations

* Word retrieval problems

Becomes distracted * Is not getting
easily comprehensible input in
English

¢ Is not getting
visual/concrete support for
material in English

« Student may be exhausted
from having to function in
English all day

* Poor oral comprehension
due to lack of lexical
development or
grammatical mastery

« ADHD

e ADD

Special Education and English Language
Learners

June 2014
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Helpful Templates

5‘ 4 Appendix B

Contrasting Possible Explanations
for Typical Observable Behaviors
That ELLs May Exhibit in Academic
Settings (Blank Template)

=y

Appendix C g

Generating ELL Interventions:
Listening, Speaking, Reading,
Writing, and Cultural Impact

(Blank Template)

¢
- |
Resource for Educators
56|
Rt12: Developing a Culturally
and Linguistically Responsive
Approach to Instruction and
e Intervention for English
ﬁ:@:g Language Learners
S| Available to download at
www.wida.us |
G

e |
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[EN——— Funmptes ol Sat

i

wibA

WiDA

Seven Integral Factors Data Collection
2

— TN

Guiding Questions for Data Collection
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Tier 2 Interventions for ELLs

60

Interventions for ELLs should:

Step 2: Ini

te Intervention Strategies

» Becomprehensible and cufturally responsive [Banks, 2005; Bialystock, 2001).

Actively engage students in contextualized and authentic language use (Bialystock, 2001; Lightbown & Spada, 2003).

Facilitate transfer of concepts, language, and skills across contexts and languages [Cummins, 2000; Genssee, Lindholm-

Leary, 53unders, & Christian, 2006].

Be provided at the student's English language proficiency level (Bialysiock, 2001; Genesee, Lindholm-Leary, Saunders, &

Christian, 2006; Paradis, 2011).

Employ the students’ conversational and academic proficiency in home language(s) and Englich [Cummins, 2000; Geneses,

Lindholm-Leary, Saunders, & christian, 2008).

Source: Developing o Cufturally ond Linguistically Responsive Approgch to Response to instruction & intenention {Rir) for
English Languoges Legmers (2013) Board of Regents of the University of Wisconsin System. www.wida.us

Itis crucial that all data collected be considered when determining interventions. Use of the data during the intervention
process will help ensure an appropriate intervention for ELLs. Itis important that the team recognize the potential nesd for
involving specialized personnel andfor curricula during the intervention process, particularly when considering the need for an
increase in the frequency, duration, and imtensity of interventions. After considering imtervention data, the team must answer
the post-intervention guestions below.

POST INTERVENTION QUESTIONS

[{1}m=mmm‘ 5

difficulty?

YES: continue the intervention
MO: proceed to guestion 2

' (2) Does data suggest there is a reason tosuspect the student has a disability and is in need of special Education services?

<>

YES: procesd with agency referral for special education

NO: use data from previous intervention todevelop new intervention ‘

Continue using appropriste interventions until data suggest there isareason to suspect
an educational disability or the difficulty the student is experiencing is resolved.

Special Education and English Language

Learners

June 2014

30



Missouri Department of Elementary and

Secondary Education

What is Tier 22

Targeted/Supplemental
Group Intervention

o Some Students (At-Risk)
o High Efficiency

o Rapid Response

o Small Group

o Some Individualized

Universal/Core
Instruction

o All Students
o Preventive,
proactive

Includes English Language Development Instruction for ELLs

— TN

Supplementary Targeted intervention
resources implement at high levels of

high-quality .| intensity
instructional strategles

Key Features
of Tier 2

classroom as well as

standardized assessment to - _
monitor students’ Team decision-making
responses to intervention and collaboration
(often referred to as progress

monitoring)

—| TN
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Implementing Tier 2 for ELLs

Provide
support in a
timely manner
don’t wait for
failure!

Intervention

groups are .
no more than Build oral

3-5 students. language skills
and reading

skills at the
same time.

— TN

Examples of Tier 2 for ELLs
N

o Preview of the unit content and language (with
different visuals, video clips, graphic, diagrams,
etc. than the ones that will be used in class) prior
to the whole class preview to facilitate transfer
and generalization

0 More oral academic language practice in
summarizing, inferring, cause and effect,
questioning, etc. connected specifically to the
content being taught

— | TN
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Examples of Tier 2 for ELLs

o Small group generated Language Experience
Approach (LEA) texts based on classroom content
and experiences

o LEA texts (in English and home language) used for
first reading prior to book used in class or chapter
assigned

o LEA text bound into books to use for repeated
readings and for home reading assignments

A
I
Strategic Literacy Interventions
66
English language Learners: . —

; . . nglisn Language Learners:
Differentiating l?e.t}/veen orterenangBeteen
Language Acquisition and it ot
Learning Disabilities
Janette Klingner, Amy M.

Eppolito,

ISBN: 978-0-86586-478-8

Paperback: 117 pages (

Published: 2014 2
I
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Language Experience Approach (LEA)

2 I —

o LEA is areading method based on the students’
own language

o Students dictate a story to a scribe about an actual
experience and then, at a later time, copy the story
and illustrate it. Then the student would practice
reading it aloud over and over again

—| T

(LEA; Nessel & Dixon, 2008)

Dictado
Ca |

o Dictado is a cross-language method addressing
receptive & expressive language skills.

o In a Tier 2 Group, the teacher dictates a
meaningful and skill focused story to the
students and the students writes in pencil and
then teacher and student create a corrected
model of the text while student self-corrects
using red pen

~

(Escamilla, Geisler, Hopewell, Sparrow & Butvilofsky, 2009) l
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Collaborative Strategic Reading (CsRr)
I

o CSR is a multicomponent reading comprehension
strategy that teaches students metacognitive
awareness when reading complex texts.

o In a Tier 2 Group, teachers lead students through
text preview, then students lead each other
through reading activities and after reading
activities. The teacher then leads a wrap-up
section.

(CSR; Klingner & Vaughn, 1999)

Peer-Assisted Learning Strategies (PALS)

{2

o PALS is a supplemental reading activity that
pairs an average or high reader with a lower
reader.

o Pairs of readers are selected based on their
reading fluency scores.

o The pairs read together for about 4 weeks.

(PALS; Fuchs, Fuchs & Burish, 2000)
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Modified Guided Reading

o Modified guided reading uses the same
structure as guided reading with modifications
that benefit ELLs.

o In Tier 2, the teacher presents culturally
relevant text through a guided discussion
connecting the content and language structure
to students’ personal lives.

o Authentic use of language rather than isolated,
detailed vocabulary instruction that targets
ELLs’ needs

(Avalos, Plasencia, Chavez, & Rascon, 2007)

ey |
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Graphic Organizers

o Graphic organizers, such as tree diagrams,
semantic maps, concept maps, and word maps,
help students organize key topics or concepts
and make connections among new vocabulary
and concepts in reading materials.

o In Tier 2, graphic organizers assist learners to
activate prior knowledge and put into context
new vocabulary and concepts that are directly
connected to new reading materials.

{22
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SPEAKING

Use the text to create a
short play and practice
with a peer

CULTURAL IMPACT

Discuss the cultural
context of the textas a
pre-reading activity.

What Tier 2 Interventions Would Help?
0
Do additional pre-listening

activities to prepare the
students for comprehension

READING

Model a sequence graphic
organizer during reading.

WRITING

“Write” the text with visuals,
pictures, or manipulatives, by
pointing, sequencing the pictures, or
recreating the event.

Tier 3 Interventions for ELLs
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What is Tier 3¢

Strategic/ Intensive
Individualized Instruction

o Individual Students
o Assessment Based
o High Intensity

Targeted/Supplemental
Group Intervention

o Some Students (At-Risk)
o High Efficiency

o Rapid Response

o Small Group

0 Some Individualized

Universal/Core
Instruction

o All Students
o Preventive,
proactive

—r TN

Characteristics of Tier 3 for ELLs

o Offers the highest level of instructional intensity
or support for individual students or small
groups (2-3 students)

o Uses supplementary resources to implement
high-quality instructional strategies that
supports and connects to the core curriculum

o Ongoing formal and informal assessments to
check learning of skills

— | TN

{3

Special Education and English Language

Learners

June 2014

38



Missouri Department of Elementary and

Secondary Education

ez |

Characteristics of Tier 3 for ELLs

o Use meaningful, high-quality text matched to the
students’ reading levels for the focus of skill
development

o Skill development embedded in authentic
reading experience

o Instruction has to be targeted and effective and
used in the data driven decision making
processes

— TN

{2 |

What Tier 3 Interventions Would Help?

LISTENING

Each listening activity is contextualized
and visually supported

SPEAKING READING

Target specific Vocabulary and cultural
grammatical and references are understood

cohesive de(‘ilif_es through with background building
modeling activities

WRITING

Explicitly teach text structure, highlighting
its parts and organization

—| TN
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Steps in the SpEd Evaluation Process

~ —— [sor]
 EE— RED
elsa
disability * s there enough
suspected information to e Collect
that will determine additional
require eligibility under data to .
special IDEA? determine
education? e Yes - Stop eligibility
* YES - * NO - proceed to for IDEA
proceed obtain consent

J/

to evaluate

Evaluation
and

Eligibility

Questions?

Email questions to: nancy.thomas@dese.mo.gov

use the subject line “SPED and ELL Webinar” é
LIVE Q&A Webinar on Monday, June 2 beginning at 1:30 p.m. I
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Thank You for Participating
o

(/\Missouri

DEPARTMENT OF ELEMENTARY & SECONDARY

|EDUCATION

Office of Special Education

MISSOURI PROUD

The Department of Elementary and Secondary Education does not discriminate on the basis of race, color, religion,

gender, national origin, age, or disability in its programs and activities. Inquiries related to Department programs and to K‘\
the location of services, activities, and facilities that are accessible by persons with disabilities may be directed to the -
Jefferson State Office Building, Office of the General Counsel, Coordinator — Civil Rights Compliance (Title VI/Title
IX/504/ADA/Age Act), 6™ Floor, 205 Jefferson Street, P.O. Box 480, Jefferson City, MO 65102-0480; telephone number I

573-526-4757 or TTY 800-735-2966; fax number 573-522-4883; email civilrights@dese.mo.gov.
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