Trauma-Informed Approach

To Increase Student Achievement

Daniel Rector, Ed.S.

’ﬂ University of Missouri



Daniel

LS v ™ -

- o

—— "1 MO SW-PBS
P~ _‘D | Statewide Coach

| —

——
.

Former Middle/Jr High
Administrator

General Education
Science Teacher

L4 rectordi@missouri.edu

‘3 University of Missouri



Objectives

Explore the impact adverse childhood experiences
(ACEs) have on childhood development.

Learn how to intentionally apply evidence-based,

universal practices to potentially mitigate the impact
of ACEs.
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Understanding trauma...

Adverse Childhood Experiences (ACE) Study
TYPES of ACES.........coonsnsmsommmmmsmsssrsnesssmsmrmsssnmssasormsss

The ACE study looked at three categories of adverse experience: childhood abuse, which included emotional, Between 1 995-1 997

which included growing up in a household were there was substance abuse, mental illness, violent treatment of a ’ p p

mother or stepmother, parental separation/divorce or had a member of the household go to prison. Respondents - 56% female’ 45% male
were given an ACE score between 0 and 10 based on how many of these 10 types of adverse experience to which 0 .
75% white

- 93% HS diploma or higher
ABUSE HOUSEHOLD CHALLENGES NEGLECT - 39% college graduate
- Cross-section of middle-
class American adults

physical, and sexual abuse; neglect, including both physical and emotional neglect; and household challenges,

they reported being exposed

13% MOTHER
11% EMOTIONAL TREATED VIOLENTLY
15% EMOTIONAL
27 % SUBSTANCE ABUSE

28% PHYSICAL 19% MENTAL ILLNESS

23% SEPARATION/DIVORCE
10% PHYSICAL

Oy .
7% SEREAL 5% INCARCERATED

HOUSEHOLD MEMBER

What is your ACEs Score? Veto Vlolence - ACES
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http://www.npr.org/sections/health-shots/2015/03/02/387007941/take-the-ace-quiz-and-learn-what-it-does-and-doesnt-mean
https://vetoviolence.cdc.gov/apps/phl/resource_center_infographic.html

HOW COMMON ARE ACES?

ZERO
36%
ONE
26%
TWO
16%
THREE
9.5%

FOUR OR MORE

12.5%

# of ACES

Almost two-thirds of adults surveyed reported at least one Adverse Childhood
Experience - and the majority of respondents who reported at least one ACE

reported more than one
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ACES can have lasting effects on....

Health (obesity, diabetes, ACEs have been found to have a graded

. g dose-response relationship with 40+ outcomes to date.
depression, suicide attempts,
STDs, heart disease, cancer,
stroke, COPD, broken bones)

Behaviors (smoking, alcoholism,
drug use)

Risk for Negative Health and
Well-being Outcomes

Life Potential (graduation rates,
academic achievement, lost

time from work) 0 1 2 3
# of ACES

It the exact risk values vary depending on the outcome
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PEOPLE WHO HAVE EXPERIENCED TRAUMA ARE:

4 Times More Likely To
Become An Alcoholic

4 Times More Likely To Develop A

Sexually Transmitted
Disease
157imes More Likely To
4 Times More Likely To Commit Suicide
Inject Drugs
2.57imes More Likely To
Smoke Tobacco

3 Times More Like%To Use 3 Times More Likely To Have
Serious Job Problems

Antidepressant Medication

3 Times More Likely To Be 3 Times More Likely To
Experience Depression

Absent From Work
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https://vetoviolence.cdc.gov/apps/phl/resource_center_infographic.html

LIFE EXPECTANCY

ple with six e ACEs died nearly 20 years earlier on average than those without ACEs

SO
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ECONOMIC TOLL

The Centers for Disease Control and Prevention (CDC) estimates the lifetime costs associated
with child maltreatment at $124 billion.

PRODUCTIVITY LOSS HEALTH CARE | sPECIAL EDUCATION Bchilp weLeare | CrimINAL JusTICE
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Adverse Childhood Experiences (ACE),

Overall Risk, Weighted Score by ZCTA,
MHA 2016

I High Risk
[l Med-High Risk
[ ] Moderate Risk
[] Med-Low Risk
I Low Risk
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The impact of trauma...

Impact of Trauma on the Brain

Healthy Brain Brain of Abused Child

D BELLER BT A, 18402
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STRESS

RESPONSE SISy
SYSTEM f‘é’)’

ACTH

.........

CRH - Corticotropin-releasing hormone
ACTH - Adrenocorticotropic hormone

=]
oooooooooooooooooo
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Allostatic load

Acute Stress Response  Effect of Persistent Stress

- Increase blood - excessive insulin secretion, type I
glucose diabetes
- Increased blood

- hypertension, coronary heart disease
- vulnerability to inflammatory diseases
- loss of interest, depression

pressure
- modulation of
immune response

- reduced motivation - hyperarousal and anxiety disorders
for rewarding stimuli - preponderance of aversive memories
- vigilance and arousal (PTSD)

- consolidation of
aversive memories
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Challenging Behavior Manifestations
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Research supports the classification of emotional and behavioral challenges
into either externalizing or internalizing dimensions.
(Walker & Gresham, 2014)
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Externalizing Behavior

* Emotions are
undercontrolled

 Student can’t deal
with emotions, so
directs them outward

* Verbal & Physical

Aggression
 Noncompliance
. Externalizing
° Dellnquent Acts Noticed more easily
Causes disruption
Lane, Kalberg, Lambert, Crnobori, & Bruhn, 2010 Worse outcomes long-term
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Internalizing Behavior .maising

i - More difficult to notice, less
* Emotions are visible

overcontrolled - Better long-term outcomes

_ than externalizing
e Student directs - Staff generally not trained for
problems inward

effective identification and
* Depression

intervention

] Received | Received
* Anxiety MH SpEd
] . Services | Services
* Somatic complaints Externalizing | 85% 75%
* Fears/phobia Internalizing | 65% 40%

 Trauma symptoms

Bradshaw, Buckley, & lalongo (2008)

Lane, Kalberg, Lambert, Crnobori, & Bruhn, 2010;
Weist, Eber, Horner, Splett, Barrett, Perales, Fairchild, Hoover, 2018
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Challenging Behawor I\/Iamfestatlons

Hes not giviag
me o has/d +ime

HCs hoving
—
o '\Md ‘l’iﬂ\(..
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Potential Impact & Consequences

* Academic, achievement & school problems

* Poor or inconsistent attendance, sporadic work
completion, failure to seek assistance, dropping grades,
school refusal

* Diminished self-esteem

* Poor social relationships — “Invisible Kids”

* Later and/or chronic mental health problems
* Substance abuse

* Suicidal thoughts, attempts, completion

e Unexpected violent behavior
(Bender, Shubert, &McLaughlin, 2001, p.106)
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https://drive.google.com/file/d/1PvkSds5vOOTiRn-T2o1Vdv4K_4njRdiR/view

Importance of Schools

* Students can learn skills to cope with environmental
stressors and biological predispositions.

* Because teachers are already trained in effective
instructional practices and have long-term access to
children, schools are in a position to create environments
that promote student resiliency.

(Sprick & Garrison, 2008, p. 755)
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Objectives

Explore the impact adverse childhood experiences
(ACEs) have on childhood development.

Learn how to intentionally apply evidence-based,

universal practices to potentially mitigate the impact
of ACEs.
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Tiered Support

Intensive, Individualized Intervention
» Remediate foundational skills

* Increased dosage and intensity of instruction
 Increased progress monitoring frequency

Targeted Small Group Intervention
» Assessment identifies needs

* Increased dosage and intensity of instruction
 Increased progress monitoring frequency

Core Instruction for All Students
» Clearly articulated scientific research base
* Involve explicit instructional strategies

* Provide consistent organizational and instructional
routines

Tier 3 — Intensive @

* |Individualized
 Assessment-based
* |Intense, Durable Procedures

Tier 2 — Targeted m

« Some Students, At Risk
« High Efficiency
« Rapid Response

Tier 1 Universal

« All Students
« All Settings
* Preventive, Proactive

RTI Action Network www.rtinetwork.org
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http://www.rtinetwork.org/

Continuum of
Intew \ Support for ALL

Scie

Targeted

Universal

3 University of Missourti

Sugai, G. (2010) www.pbis.org



Components of
Trauma-Informed Care

Creating a
Safe
Environment

Supporting
and Teaching
Emotional
Regulation

Substance Abuse for Mental Health Services Administration, 2014
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Math: Teach, Practice, Reinforce, Repeat
Reading: Teach, Practice, Reinforce, Repeat

Writing: Teach, Practice, Reinforce, Repeat

Behavior: Runish-—Runish-Punich—Repeat

Teach, Practice, Reinforce, Repeat
www.patrickmulick.com
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Supporting All Students with
Classwide Social Skills Instruction

SEL programs can be taught in
general education classrooms to
all students at tier 1, whether or
not they are identified as at risk.
This allows many disorders that
frequently go unnoticed and
untreated, such as internalizing
disorders, to be addressed.

(Kramer, Caldarella, Young, Fischer, & Warren, 2014)
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Tiered Support - Practices
|ES * WWC deninghouse  =new

S Behavior Find What Works based on the evidence
: I?xamples “ Behavior https://ies.ed.qgov/ncee/wwc/F\WW
R\*\pul’ul =2 ~. § Classwide

y Positive Behavior
o Interventions

Positive Behavioral
Interventions & Supports

https://www.pbis.org
&) P8I

http://pbismissouri.org
&tﬁx Educating Hearts.

https://casel.org

How to Teach SR% Inspiring Minds.

Procedures | W5

that Your Students
Will Actually Follow

Core Instruction for All Students

P AR A Clearly articulated scientific research base

3 ”.:o\v P 2 2 RS W . ag o . .
\s~%m’?\~t} s = S « Involve explicit instructional strategies

\ XS A == | * Provide consistent organizational and instructional

routines

Examples are for illustrative purposes only. No endorsement or recommendation for a particular
strategy or program is implied by the presenter. Source for examples: What Works Clearinghouse,
Simonsen et al, 2008.

RTI Action Network www.rtinetwork.org
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http://www.rtinetwork.org/
https://www.pbis.org/
https://ies.ed.gov/ncee/wwc/FWW
http://pbismissouri.org/
https://casel.org/

Classwide Social Skills Instruction

Z \/=
Af&&\ Educating Hearts.
Inspiring Minds.

2524

Program Guides

S
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https://casel.org/guide/

Components of
Trauma-Informed Care

Creating a
Safe
Environment

Supporting
and Teaching
Emotional
Regulation

Substance Abuse for Mental Health Services Administration, 2014
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Effective Positive Classroom
Environments

“We can’t make kids learn. We can’t make kids
behave. All we can do is create environments that
Increase the likelihood that students will learn. We
create environments that increase the likelihood that

students behave.”

(T. J. Lewis, personal communication, 2015)

’ﬂ University of Missouri




Effective Classroom Practices

Classroom Expectations

Classroom Procedures & Routines
Encouraging Expected Behavior
Discouraging Inappropriate Behavior
Active Supervision

Opportunities to Respond

Activity Sequencing & Choice

Task Difficulty

e Oy 1 AL

‘ DOs anp DON'Ts oF A ’I
l TRAUMA-INFORMED
COMPASSIONATE CLASSROOM
. CREATE A SAFE SPACE
ﬂ . Cons de olo ly physical safety but
the childre motional safety as well.
D le—— l
ESTABLISH PREDICTABILITY ‘ \
Write out a schedule and prepare
children fo r transitions. Ilheosc eate
a sense of secunty safety. —
BUILD A SENSE OF TRUST
Follow thr ogh ith your promises and Ir
situations where changes are unav odaoe
H octasp arent with you caaatos

OFFER CHOICES
Empower students and offer
‘power with® rather than

‘power over” strategies.

STAY REGULATED

D At Help your students (and yourself!) stay in the

CATA "Resiliency Zo ne' loo omote optimum leaming. Ha e
\! (':’///) regulation tools ready to help stu Te ts bumped out
- X of the zone i toehehoeaosalag Nervous,

panicky) or hypoarou umb, depressed, fatigued).

There’s really only one DON'T v '
Let’s not punish kids for behaviors
that are trauma symptoms. E C H O
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Supporting All Students with
Classwide Social Skills Instruction

Mental health is FOR ALL TMatrix | A | s oo | e[S | .

- Ground social-emotional 0 O™
Respec "’b ve a plan. sitting alene to CO/V . ¢

. . ec g Walrc:t(f:)r
curriculum into the larger e i @7\;,\;0\

- N
expeCtatl O n S . wn T Share Iliu\c a lunch (O @4(
o X o equipment. an and choose L C
é ACh'eV'ng Hands/feet n\?g:sl Ind?xdz olhelrs. pqmcl or social Whisper. watch 0 °
S o * i He:?p/sser:fare VORITe. nehe sgcl;;;ﬂ appzspenate gl(;yu f/
O rgamzed with others. Walk to ~ applause. your seat. \'
. . . . Q right. Invite friends to
(teaching matrix that is used for precorrection; = N join me
e.g., places to eat at lunch ... “"does everyone = / GC
I ‘\ Use my breathing ush in
have a plan for where. they are going to eat /R»/ < Qec it e e [ i | e
lunch based upon their needs”) Responsibi of b [P et | Testchers| T
(;\)\es = -isten 1o my signals carc;ofuﬁy‘ careluily.
G |

A
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What Zone Are You In¢

Frustrated
Worried
Silly/Wiggly
Excited
Loss of Some
Control

vy University of Missouri



I \ .8 NAigo

- .
- - Coping Skills
HOMm meoeictd and emotionc distiess. and rlitre o Hora 1 3 MQRQ'N,“
st
mo Iona e u a Ion AP EIWE oy 09 1 kils hondy for when you ne< L " . d - il ” ‘vf”f('o'you
Do o | o1 18 g he wos mowhere handy att " * ikl
ersation er X Pros Cons
. Gives your heart & mind a Can't do &t for 100 long
¥ s : break Doesn’t resclve any
ern e a e . o underlying issues. Meds
= . - - - i o v . o & Great for short term relet b vsohe It haed 56
0 Al J ires & Great 1o get through a orius concentrate
A\ hyper
1 ﬁ‘ﬁ S Helps slow or stop Sometimes It's better to
dissociation’ (feeling numb stay a bit dis
i floaty or disconnected) that’s how your mind
fast I will use my seif-talk strategies
- ﬂ‘mm . . Recuces physicality of anwety
2 engine - "problems are made o be solved” < :O In Skl”S FI er
2. | will go to the cool down area N
L Srron 3. In the cool down area, | can
g Frustrated - take deep breaths ‘
3 - count to 10 Great for anger and fear Har ¢ 10 do in every
. - look at caiming books ke i e ol situstion .Im...‘:m ;
engine Irritated | will stay In the cool down area .. overwhelming emotion bome peaple might thin
until | am calm and then | can You're acting ‘cratier
revvin retum 0 the activity by mysel OlICII ICJ e ensSes OCJ
g g Nervous N N
Pros Cons
Become your own best friend Sometimes can feel
] OWnN SUPPOrt worker really hard to do, or fee
Ooasi 65+ Suik OF Shas superficial (but it's not)
& t You deserve it!
6
calm
engine
Can help to shift long-term, The more emotional you
f ve thunking habits feel the harder this is to
do. In particular
1o be more logical can feelings of shame can
slow engine hetp reduce extreme emotion make this very hard
8
Help som ol nile at Pros Cons
Access trange e how many a > o
leminds us That everyone has Don't get stuck trying 10
o your you ge ray, volunteer velue and that purpose ¢an save ev w else and
higher do v kind thing be found in small as well as forget about you
self et ogs at the al large things
park. join a
10

www.indigodaya.com
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https://drive.google.com/open?id=1HonGMY_d6xcpz4AbFsri273hnna6QBWM
https://drive.google.com/open?id=1rQt4SEbsOQheEiVtCKb2BUnrkr4OncKU

MINDFULNESS IS A NEUROLOGICAL INTERVENTION

Grounding Strategies
Mental Grounding
Counting, categories, easy recall
Physical Grounding

Take a deep breath, run cool water over your
hands, tapping, squeeze lemons

Self-soothing Grounding
Positive self-talk, positive memory

3 University of Missouri



MOVEMENT

- Brain Breaks (yes, at the secondary level)
- APL Brain Breaks Guide More Resources
- Take A Break Toolbox

- Small movement can make a huge difference
- Tapping foot, throwing away some trash, moving seats
- Tell a joke, Community Meeting, Play a song

- Assign a task, encourage interaction with a younger peer
- Check yourself before you wreck yourself: What does your body look like?

Low & Slow

3 University of Missouri



https://drive.google.com/file/d/0B5JSPkiOlzV6SFJWMnVOX3l0S3c/view?usp=sharing
https://goo.gl/mdgpG9
https://drive.google.com/open?id=1_w4vxd2WKtUlh1jgGCJDHYO639CRGYAw

it's all fun and games
until someone figure
out the FUNCTION of
your BEHAVIOR!

Rules

e Consistent & Predictable

e EXxplain does not Excuse som@pcards_
(function-based problem- . . z
. Je 1INiNng the FuU
solving)

o Maybe they're doing the best
they can...and maybe it's not [——
good enough \ ek ollow th bl |

’ﬂ University of Missouri




Components of
Trauma-Informed Care

Creating a
Safe
Environment

Supporting
and Teaching
Emotional
Regulation

Substance Abuse for Mental Health Services Administration, 2014
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Your Role

“I have come to a frightening conclusion. I am the decisive element in the

classroom. Itis my personal approach that created the climate. Itis my

daily mood that makes the weather.

As a teacher, I possess tremendous power to make a child’s life miserable
or joyous. I can be a tool of torture or an instrument of inspiration. I can

humiliate or humor, hurt or heal.

In all situations it is my response that decides whether a crisis will be
escalated or de-escalated and a child humanized or dehumanized.”

~ Dr. Haim Ginott

‘3 University of Missouri




YOUR Self-Care
X

A

YOU GOTTA
NOURISH
TO FLOURISH

-

Self-care is not selfish.
You cannot serve from
an empty vessel,

Sometimes self-care is exercising

and eating right. Sometimes it’s
¥

) g spending time with loved
_‘t . ones and taking a nap. And

< sometimes it's watching
‘ an entire season on TV

4 in one weekend while you

;‘é lounge around in your

pajamas. Whatever

o e s SOOThES your soul.
e = *
A N

e Grounding yourself
o Grounding Strategies:
https://goo.gl/NWQgJu
o Finding Time:
https://go00.gl/WsMehw

e Self-Care beyond right now
(What is your plan to replenish
the well?)

o Worksheet Link:

https://g00.gl/sSpgcD
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https://goo.gl/NWQgJu
https://goo.gl/WsMehw
https://goo.gl/sSpgcD

MINDFULNESS IS A NEUROLOGICAL INTERVENTION

Grounding Strategies
Mental Grounding
Counting, categories, easy recall
Physical Grounding

Take a deep breath, run cool water over your
hands, tapping, squeeze lemons

Self-soothing Grounding
Positive self-talk, positive memory
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Comparing Burnout, Vicarious Trauma
and Secondary Trauma

Cumulative, usually over long
period of time

Predictable
Work dissatisfaction
Evident in work environment

Related to work environment
conditions

Can lead to health problems

Feel under pressure

Lack of motivation
and/or energy

No evidence of triggers

Remedy is time away from
work (vacation, stress leave) to
recharge or positive change in
work environment (this might
mean a new job)

Cumulative with symptoms that
are unique to each service provider

Less predictable
Life dissatisfaction
Permeates work and home

Related to empathic relationship
with multiple client’s/patient’s
trauma experiences

Can lead to health problems
Feel out of control

Symptoms of post-traumatic
stress disorder

May have triggers that are unique
to practitioner

Remedy is treatment of self, similar
to trauma treatment

Immediate and mirrors
client/patient trauma

Less predictable
Life dissatisfaction
Permeates work and home

Related to empathic relationship
with one client's/patient’s trauma
experience

Can lead to health problems
Feel out of control

Symptoms of post-traumatic stress
disorder similar to client/patient

Often have triggers that are similar to
the client’'s/patient’s triggers

Remedy is treatment of self, similar
to trauma treatment

.
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YOUR Self-Care - Boundaries
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https://www.youtube.com/watch?v=xATF5uYVRkM

What’s wrong with you?

What happened to you?




m set station news arts & life music programs

EDUCATION

How Learning Science Is Catching Up To
Mr. Rogers

“You've made this
day a special day,

by just your being

you. There's no

person 1n the whole

world like you.

And I like you just

the way you are.”

3 University of Missouri
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