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Through the Missouri State Personnel Development Grant (SPDG), a framework of high 

quality professional development has been developed.  This framework includes the criƟcal 

elements for the development of providing professional development content as well as 

supporƟng implementaƟon with fidelity.  The professional development content focuses on 

collaboraƟve teaming, data‐based decision‐making, common formaƟve assessment, and 

effecƟve teaching and learning pracƟces at the classroom level.  The benefit has been a 

consistent approach to moving the statewide system of support toward improving the quality 

of professional development provided to schools showing a need to improve student 

achievement, in parƟcular for students with disabiliƟes.  

Development of HQPD Takes a Village  

(aka Statewide Coordinated Network) 

The Learning Package content was developed by 5 workgroups and 4 sub‐workgroups.  The 

workgroup members represented each of the 9 Regional Professional Development Centers 

(RPDC).  The development of the Learning Packages was supported and finalized by the 

SPDG team at UMKC and veƩed by the SPDG Management Team.   

Excellent depth. Very thorough support materials. Great use 
of expertise throughout the state. High level of content, 
processes, delivery. Great organization of training! 

-RPDC Consultant in reaction to the Roll-Out of the 
Learning Packages (July 2013) 

 

Introduction 

As we conƟnue to learn from “what works” and “what doesn’t work” we will conƟnue to 

revise and expand the framework and content.  



  

 

State Personnel Development Grant  |  Collaborative Work 

About 

CollaboraƟve Work desired outcome—  

Improved outcomes for all Missouri students  

Through collaboraƟve data teams, teachers and administrators will assist one 
another to: 

 implement effective teaching/learning practices, 

 develop and administer common formative assessments that measure the 

effectiveness of instruction and student mastery of learning objectives, and; 

 use data‐based decision‐making to guide team decisions about classroom learning 

and instruction. 

2013-2014:  350 Collaborative Work 
Buildings 

by the numbers 

51 High Schools  

44 Jr. High/Middle Schools 

253 Elementary Schools 

1 Early Childhood Center 

1 Alternative  

156842 PreK-12 Students 

20865 Students with Disabilities  

2229 Special Education Teachers 

10573 General Education Teachers 

529 Administrators 
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MO SPDG Supports CollaboraƟve Work 
SPDG Learning Packages 

Statewide collaborative teams 
developed “Learning Packages.”  A 
‘learning package’ is a focused 
a p p r o a c h  t o  p r o f e s s i o n a l 
development content that:  

 addresses  adul t  learn ing 
principles and 

 upholds specific characteristics 
of high quality professional 
development, and focuses on 
i m p l e m e n t a t i o n  a t  t h e 
classroom level. 

Component Purpose Examples of Content 

PreparaƟon 
Provide opportunity for learners to 
engage in the content prior to the formal 
training. 

Learning objecƟves 
ExpectaƟons for the training 
Preparatory reading ReflecƟon exercise 

Opening & 
introducƟons 

Provide an overview of the day, 
including reviewing learner objecƟves, 
outcomes, and essenƟal quesƟons. 

Session at‐a‐glance 
IntroducƟons 
EssenƟal quesƟons 
Norms 
Pre‐assessment 

Why the topic is 
important 

Review the basics and relevance to 
student learning. 

ImplicaƟons for student learning 
Ways implementaƟon aligns with MO Learning 

Standards 

Overview of the topic 
Provide learner with core concepts, 
terms, and vision for implementaƟon. 

Core concepts 
Glossary of terms 
ImplementaƟon example 

Unpacking the topic 
Explore the core components and 
implementaƟon steps. 

Detailed descripƟon of the core components 
RaƟonale for components 
Detailed implementaƟon steps 

Topic in pracƟce 
Provide opportunity for learners to 
discuss what applicaƟon in the 
classroom looks like. 

Detailed descripƟon of what implementaƟon looks like 
Group discussion on what implementaƟon looks like in 

a variety of contexts 
Measuring fidelity 
Using data to inform pracƟce 

Topic in acƟon 
Explore ways for the learners to 
incorporate the new knowledge and 
skills into their teaching. 

ReflecƟon on what implementaƟon would look like in 
their classrooms 

Discuss and problem‐solve potenƟal challenges to 
implementaƟon and fidelity driŌ 

Assessment & 
reflecƟon 

Provide opportunity for the learners to 
reflect on their learning and potenƟal 
implementaƟon challenges. 

Post‐assessment learner knowledge 
Reflect on personal teaching context and 

implementaƟon 

Closing & follow‐up 
Provide opportunity for learner to 
outline their implementaƟon steps and 
plans for follow‐up coaching. 

Template for outlining implementaƟon steps in 
personal teaching contexts and follow‐up coaching 

AddiƟonal resources for further learning 

Learning Package Components 

1Asayesh, 1993; Guskey & Huberman, 1995 
2Boudah, Blair & Mitchell, 2003; TriveƩe, Dunst, Hamby & O’Herin, 2009 

Throughout the five years of the grant, the Missouri SPDG 

will develop training tools, structures, and processes that will 

ensure high quality professional development statewide. We 

understand that convenƟonal forms of professional 

development (i.e., one‐shot workshops and conferences) do 

not provide the support needed to modify teaching 

pracƟces.1 EffecƟve professional development needs to be 

authenƟc and ongoing.2 Furthermore, professional 

development should address adult learning methods to 

ensure effecƟveness through levels of instrucƟon (i.e., 

introduce, illustrate, pracƟce, evaluate, reflect, and master).  



  

 

CollaboraƟve Work schools 

begin with an IntroducƟon 

to CollaboraƟve Work and a 

discussion using the Geƫng 

Started Guide.  From that 

point, they plan how to 

proceed through the 

content in a way that builds 

on current implementaƟon 

strengths and assists 

teachers to improve their 

teaching pracƟces.   

School‐based 

ImplementaƟon Coaching 

provides the necessary 

training to help proficient 

teachers build skills in 

providing peers feedback 

with an ulƟmate goal of 

school‐wide implementaƟon 

with fidelity. 

Scope of the Learning 

Packages Training & 

Coaching 

Scope of Learning  
Packages version 2.0 

About 
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Infographics 
Infographics can be a valuable communicaƟon tool.  As a visual 

representaƟon of data or informaƟon, infographics can effecƟvely 

tell a story, illustrate implementaƟon, and highlight data to 

emphasize key points.   

Why are infographics effective? 

1. Short AƩenƟon Spans.  InformaƟon is on‐demand and instant 
access to informaƟon is expected.  Infographics help focus on the 
important pieces of informaƟon to get the learner started. 

2. InformaƟon Overload.  There is a constant flow of informaƟon 
through the internet and our on‐the‐go access through 
smartphones, tablets, and computers.  We are conƟnuously 
receiving, analyzing, sharing, and creaƟng new informaƟon.  A 
visualizaƟon that effecƟvely combines the right text with the 
right data is compelling and helps us to focus on important 
informaƟon.   

3. Easy to Understand.  Infographics have potenƟal to make 
complex informaƟon easier to understand.  For learners who 
tend to more quickly interpret visual informaƟon, infographics 
can be very powerful.   

4. Making facts easy to remember.  The visualizaƟon of 
informaƟon helps learners to retain the informaƟon.  By pairing 
graphics, pictures, and data, the text is made more memorable. 

5. More Engaging.  Infographics can offer a more engaging way to 
access informaƟon.  With visual interest, the informaƟon is more 
likely to be read, discussed, and shared.   

 

How to use infographics 

Infographics can be used to introduce learners to the topic.  Each 

MO SPDG infographic gives raƟonale for why the pracƟce is 

important and describes implementaƟon of the pracƟce.  The 

infographics can also be used to assist a learner with revisiƟng the 

pracƟce.  

Infographics | Practice Profiles 

About 
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Practice Profiles 
ImplementaƟon with fidelity requires clearly described implementaƟon criteria.   The pracƟce 

profile framework has recently been developed by the NaƟonal ImplementaƟon Research 

Network (NIRN) as a way of outlining implementaƟon criteria using a rubric structure with clearly 

defined pracƟce‐level characterisƟcs (NIRN, 2011).   

Why are practice profiles effective? 

PracƟce profiles describe the essenƟal funcƟons and  implementaƟon.  The MO SPDG template 

uses four implementaƟon levels for each essenƟal funcƟon.  The rubric format gives examples of 

what expected implementaƟon looks like as well as emerging or growing levels of 

implementaƟon.   

How to use practice profiles 

The essenƟal funcƟons align with the teaching/learning objecƟves for each learning package.  For 

each teaching/learning objecƟve there are levels of implementaƟon.  For some essenƟal 

funcƟons, proficient and exemplary implementaƟon criteria are the same and in others, criteria 

differ.  Close to proficient levels of implementaƟon suggest the skill or pracƟce is emerging and 

coaching is recommended for moving toward more proficient implementaƟon.  When 

implementaƟon is reported at the far from proficient level, follow‐up professional development in 

addiƟon to coaching is recommended.   

The professional development 

provider should walk through the 

pracƟce profile with the leaders‐

educators‐learners.  It is an 

important tool for self‐monitoring 

their own implementaƟon because 

it serves as a reminder as to the 

implementaƟon criteria and is also 

aligned with the fidelity checklists. 



  

 

Infographic | Learning Objectives and Components 

Collaborative Data Team 
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 Educators collaboraƟvely develop common purposes and goals for improved student 

outcomes within a culture that embraces conƟnuous school improvement. 

 Educators effecƟvely uƟlize team processes (agendas, minutes, dialogue and discussion, 

norms, logisƟcs, consensus, roles, decision‐making skills, protocols). 

 Educators intenƟonally collaborate about the most effecƟve pracƟces within curriculum, 

instrucƟon, assessment, and climate. 

Learning Objectives 

Learning Package Components  



  

 

Practice Profile 

Collaborative Data Team 

Missouri Collaborative Work Practice Profile 
Foundations present in the implementation of each essential function: Commitment to the success of all students and to improving the  
quality of instruction. 
Collaborat ive Data Team  

Essential Functions 
Exemplary 

Ideal Implementation 
(All items are in place.) 

Proficient 

1 

Educators collaboratively 
develop common 
purposes and goals for 
improved student 
outcomes within a culture 
that embraces continuous 
school improvement. 

Teams address each of the following at least 
twice monthly, as evidenced by agendas and 
minutes. 
Discussing data and monitoring student progress 
Identifying instructional practices that result in 
student learning. 
Identifying students needing re-teaching 
Aligning instructional practices to academic 
standards. 

Teams address each of the following at least 
monthly, as evidenced by agendas and minutes. 
Discussing data and monitoring student progress 
Identifying instructional practices that result in 
student learning. 
Identifying students needing re-teaching 
Aligning instructional practices to academic 
standards. 

2   

Teams meet weekly for approximately 45 minutes, with appropriate team members participating. 

Teams utilize agendas which include: 
Team/Group Name,  
Date/Time/Location,  
Outcomes (includes required materials),  
Past items to review,  
New items,  
Celebrations,  
Norms, and 
Next meeting date. 
Teams utilize minutes and communication which include: 
purpose for the meeting, 
where and when held, 
list of the attendees, 
what was achieved during the meeting, 
decisions made at the meeting, 
actions that were agreed, include the action itself, who it was assigned to, and the completion date, 
central place to store document (minutes won’t get lost in inbox or on server), 
easy access for all participants to provide updates and comments, 
distributed to all stakeholders, and 
agenda serves as template for minutes. 

Teams have collaboratively developed and routinely use norms.  They regularly evaluate their 
adherence to those norms and are willing to hold one another accountable. 

Teams utilize roles, with multiple people on the team able to assume various roles.  Teams have 
developed roles that are appropriate to their setting, and have defined those roles. 

3 

Educators intentionally 
collaborate about the 
most effective practices 
within curriculum, 
instruction, assessment 
and climate. 

During all team meetings, problem-solving and 
sharing involves all of the following collaborative 
behaviors. (See module handout for detailed 
description of each) 
Pausing,  
Paraphrasing,  
Posing questions,  
Putting ideas on the table,  
Providing data,  
Paying attention to self and others, and 
Presuming positive intentions. 

During 80% of team meetings, problem-solving 
and sharing involves at least 5 of the following 
collaborative behaviors. (See module handout for 
detailed description of each) 
Pausing,  
Paraphrasing,  
Posing questions,  
Putting ideas on the table,  
Providing data,  
Paying attention to self and others, and 
Presuming positive intentions. 

Educators effectively 
implement group 
processes (agendas, 
minutes, dialogue, and 
discussion, norms, 
logistics, consensus, roles, 
decision-making skills, 
protocols).  
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Close to Proficient 
(Skill is emerging, but not 
yet to ideal proficiency.  

Coaching is 
recommended.) 

Far from Proficient 
(Follow-up professional 

development and coaching is 
critical.) 

Evidence 

Monthly agendas and 
minutes show some but 
not all of the four items 
are addressed. 

Monthly agenda and 
minutes show none of the 
items are addressed. 

Agendas/Minutes from 
each CDT indicate areas 
of focus addressed  

Meetings occur regularly 
as scheduled, but for 
less than 45 minutes or 
occur alternating weeks. 

Meeting times are irregular, 
infrequent, and/or often 
cancelled. 

Building schedule for CDT 
meetings, as well as 
minutes confirming fidelity 
to schedule 

Agenda include most 
recommended items, but 
not all. 

Agendas include a few 
recommended items, no 
recommended items, or are 
not developed. 

Agendas/Minutes from 
each CDT indicate areas 
of focus addressed 

Minutes include most 
recommended items, but 
not all. 

Minutes include a few 
recommended items, no 
recommended items, or are 
not developed. 

CDT Minutes are archived 
and Communication 
structure is established 

Norms are developed, 
but not used routinely. 

Norms are not developed. 
CDT Meeting documents 
indicate norms are 
utilized in meetings 

Roles are usually 
assigned, but not 
always. 

Roles are seldom or not 
assigned. 

CDT Meeting documents 
indicate roles are agreed 
on and utilized in 
meetings 

< 80% of team 
meetings, problem-
solving and sharing 
involves < 5 of the 
following collaborative 
behaviors. (See module 
handout for detailed 
description of each) 

The collaborative behaviors 
do not occur during team 
meetings. 

Team Functioning 
Checklist 

	

CollaboraƟve data teams 
allow educators to work 

interdependently to study 
and communicate the impact 

of their teaching, using 
evidence of student progress 
to improve outcomes for all 

students. These teams set the 
stage for data inquiry, during 
which the focus shiŌs from 
how students work to how 

students think. 



  

 

Infographic | Learning Objectives and Components 

Data-Based Decision Making 
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 Educator uƟlizes steps of DBDM “Cycles” with their classroom data. 

 Educator will collect, chart, analyze and disaggregate student learning data as well as 

implementaƟon data. 

 Educator will explain results indicators for process (cause) and product (effect). 

 Educator will design ongoing monitoring of results (monitor, reflect, adjust, repeat). 

Learning Objectives 

	

Data‐based decision making 
involves small teams meeƟng 

regularly and using an 
explicit, data‐driven structure 

to disaggregated data, 
analyze student performance, 

set incremental student 
learning goals, engage in 

dialogue around explicit and 
deliberate classroom 

instrucƟon, and create a plan 
to monitor instrucƟon and 

student learning. 
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Practice Profile 

Data-Based Decision Making 

Missouri Collaborative Work Practice Profile 
Foundations present in the implementation of each essential function: Commitment to the success of all students and to improving the  
quality of instruction. 
Data-Based Decis ion Making Process  

Essential Functions 
Exemplary 

Ideal Implementation  
Proficient 

1 

Educators collect, 
chart, analyze 
and 
disaggregate 
student learning 
data. 

>80% of teachers administer common formative assessment and 
use common scoring method to evaluate student proficiency. 
>80% of teachers share charted class data with the data team. 
Sums and percentages are correct. 
Results are disaggregated according to specific school needs (e.g., 
specific subgroups). 
Results are available to ALL team members. 
Data is triangulated (multiple sources of data are included that 
further illuminates students’ knowledge of skill and the area being 
examined). 

80% of teachers administer common 
formative assessment and use 
common method to evaluate student 
scoring proficiency. 
80% of teachers share charted class 
data with the data team. 
Sums and percentages are correct. 
Results are partially disaggregated. 
Results are available to ALL team 
members. 
Data is not triangulated. 

2 
Educators use 
results to identify 
learning needs. 

Team lists strengths, misconceptions, inferences, and prioritized needs for all proficiency groups. 
Strengths and misconceptions are directly related to the common formative assessment and targeted  
standard(s). 
Prioritized needs are categorized according to a hierarchy of prerequisite skills. 

3 

Educators 
establish SMART 
goals based on 
data identified 
student learning 
needs. 

SMART goals contain all key components (as listed in Proficient 
column): 
Goals reflect a consideration of students “close to proficient” and 
case-by-case consideration of what other students can reach the 
goal. 
Goals are derived from specific team inferences. 
Each goal includes baseline and anticipated post assessment. 
Each goal closes achievement gaps for targeted student groups. 
Goals are few and prioritized. 
Scheduled time set for formal analysis of results. 

All SMART goals… 
Are specific to targeted subject area, 
grade level, and student population. 
Are measureable. 
Specify how measurement will occur. 
Achievable percentage gains or 
increases in terms of expected 
change. 
Time when the assessment will take 
place. 

4 

Educators use 
data to select a 
common effective 
teaching/learning 
practice to 
implement with 
fidelity. 

Selected effective teaching/learning practice(s)/strategy(s) target prioritized needs and are research 
based. 
Selected effective teaching/learning practice(s)/strategy(s) have greatest potential impact on student 
growth. 
Selected effective teaching/learning practice(s)/strategy(s) are described in detail to allow for replication. 

5 

Educators explain 
results indicators 
for process 
(cause) and 
product (effect). 

Quarterly, team discusses expected implementation data (teacher behavior) related to expected student 
results, with sufficient detail for replication. 
Implementation data indicated fidelity occurs at a desired rate. 
Quarterly, discrepancies in student results are examined in related to difference in implementation data. 
Semi-annually, based on data, improved implementation processes are recommended or alternative 
effective teaching/learning practice is chosen. 

6 

Educators design 
ongoing 
monitoring of 
results (monitor, 
reflect, adjust, 
repeat). 

Visual representation of growth is included in results once post-
assessment is scored. 
Reflection questions are thoroughly discussed and recorded using 
the visual representation. 

Visual representation of growth is 
included in results once post-
assessment is scored. 
Most reflection questions are 
discussed and recorded using the 
visual representation. 

*Evidence: Fidelity Checklist, Student Data 
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Close to Proficient 
(Skill is emerging, but not yet to ideal proficiency.  Coaching 

is recommended.) 

Far from Proficient 
(Follow-up professional development and coaching 

is critical.) 
Evidence 

<80% of teachers administer common formative 
assessment and use common scoring method to evaluate 
student proficiency. 
<80% of teachers share charted class data with the data 
team. 
Sums and percentages are calculated, but contain errors. 
Results are not disaggregated. 
Results are available only to team members present for the 
meeting. 
Data is not triangulated. 

Few or no teachers administer common formative 
assessment and use common scoring method to 
evaluate student proficiency. 
Class data is not charted and/or shared. 

Data-Based 
Decision Making 
Excel/Word 
Template 

Team lists strengths, misconceptions, inferences, and 
prioritized needs for most proficiency groups. 
Strengths and misconceptions are mostly related to the pre-
assessment and targeted standard(s). 
Pre-requisite skills are not considered. 

Strengths and misconceptions, if listed, are not 
related to the pre-assessment and targeted 
standard(s). 
Learning needs are not prioritized. 
Pre-requisite skills are not considered. 

Data-Based 
Decision Making 
Excel/Word  
Template 

SMART goals are written and mostly meet the criteria of 
SMART goal. 
Goal percentage is not correctly calculated. 

If complete, SMART goals lack important criteria. 
Goal percentage is not correctly calculated. 

Data-Based 
Decision Making 
Excel/Word 
Template 

Selected effective teaching/learning practice(s)/strategy(s) 
target prioritized needs and are research based. 
Selected effective teaching/learning practice(s)/strategy(s) 
chosen have moderate potential to impact student growth. 
Selected effective teaching/learning practice(s)/strategy(s) 
lack a full description to allow for replication. 

Selected effective teaching/learning practice(s)/
strategy(s) do not target prioritized needs and 
are not research based. 
Selected effective teaching/learning practice(s)/
strategy(s)  chosen do not have potential to 
impact student growth. 
Selected effective teaching/learning practice(s)/
strategy(s) lacks a description to allow for 
replication. 

Data-Based 
Decision Making 
Excel/Word 
Template 

Semi-annually, team discusses expected implementation 
data (teacher behavior) related to expected student 
results, with sufficient detail for replication. 
Implementation data indicated fidelity occurs at less than a 
desired rate. 
Semi-annually, discrepancies in student results are 
examined in related to difference in implementation data. 
Annually, based on data, improved implementation 
processes are recommended or alternative effective 
teaching/learning practice is chosen. 

Team discussion about expected implementation 
data and students occurs but is limited by team 
understanding of cause/effect or incomplete 
data. 
Fidelity of implementation is less than desired. 
Hypothesizing improved implementation 
processes or needs or alternative effective 
teaching/learning practices is limited by team 
understanding of the correlation or incomplete 
data. 

Data-Based 
Decision Making 
Excel/Word 
Template 

Visual representation of growth is included in results once 
post-assessment is scored. 
Some or few reflection questions are discussed and 
recorded using the visual representation. 

Visual representation of growth is not included in 
results. 
Reflection questions are not discussed and/or 
recorded. 

Data-Based 
Decision Making 
Excel/Word 
Template 



  

 

Infographic | Learning Objectives and Components 

Common Formative Assessment 



 19 

 

Learning Objectives 

Understand the clear purposes of assessment by clarifying: 

Why they are assessing? 

Who will use the results of assessment data? 

What they will do with the assessment data? 

Develop clear and meaningful learning targets to guide instrucƟon and student learning. 

Construct quality assessment instruments which are of sound design and measure  

   the learning targets. 

Learning Package Components  



  

 

Practice Profile 

Common Formative Assessment 

Missouri Collaborative Work Practice Profile 
Foundations present in the implementation of each essential function: Commitment to the success of all students and to improving  
the quality of instruction. 

Common Format ive Assessment  

Essential Functions 
Exemplary Proficiency 
Ideal Implementation  

1 

Educators develop clear 
and meaningful learning 
goals to guide instruction 
and student learning. 

All of the following criteria are met. 
Learning goal is clearly connected to a big idea/essential learning in the domain 
Learning goal develops deep understanding of underlying concepts and/or acquisition of skills 
Learning goal clearly engages higher order thinking processes 
Learning goal is clearly manageable and can be accomplished in the course of a lesson or unit (may 
be several periods) 
Learning target is clearly explained to students 
Connections between current learning goal and prior learning are clearly made 

2 

Educators establish clear 
and measureable student 
success criteria in a rubric, 
scoring guide, or checklist. 

All of the following criteria are met. 
Success criteria are clearly and effectively aligned to learning goals 
Success criteria clearly and effectively relate to what students will say, do, make or write to show 
evidence of learning 
Success criteria clearly and effectively reflect ways for students to indicate their current status 
relative to the learning goals 
Success criteria are communicated in language student can fully understand 
Success criteria are frequently referred to during the learning process. 

3 

Educators construct quality 
assessment instruments 
which are of sound design 
and measure the learning 
goals. 

All of the following criteria are met. 
Multiple formative assessment strategies are used to collect data on student learning during the 
learning process. 
The formative assessment strategies are fully aligned with learning goal and success criteria 
The common formative assessment is clearly appropriate for the purpose of generating data in 
relation to the success criteria 
The formative assessment strategies are consistently and strategically placed during the course of 
the learning process. 
The formative assessment strategies provide opportunities for students to clearly show where they 
are in relation to mastery of the learning goal. 

4 
Educators use assessment 
data to improve student 
learning. 

All of the following criteria are met. 
The teachers’ decisions about next steps are completely based on evidence 
The teacher takes clearly appropriate action based on evidence (e.g., to continue as planned, 
scaffold, give student feedback, shift focus) 
The teacher feedback to students is clearly aligned with the learning target and success criteria 
The feedback consistently provides clues, hints or suggestions to students about what they can do to 
progress from their current learning status toward the desired learning target. 

*Evidence: Fidelity Checklist, Student Data 
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Proficient 

Close to 
Proficient 

(Skill is emerging, 
but not yet to 

ideal proficiency.  
Coaching is 

recommended.) 

Far from Proficient 
(Follow-up professional 

development and 
coaching is critical.) 

Evidence 

At least 6 of the 
criteria are met. 

At least 4 of the 
criteria are met. 

Less than 4 of the 
criteria are met. 

Common 
Formative 
Assessment 
Development & 
Implementation 
Template. 

At least 3 of the 
criteria are met. 

At least 2 of the 
criteria are met. 

Less than 2 of the 
criteria are met. 

Common 
Formative 
Assessment 
Development & 
Implementation 
Template. 
   

At least 3 of the 
criteria are met. 

At least 2 of the 
criteria are met. 

Less than 2 of the 
criteria are met. 

Common 
Formative 
Assessment 
Development & 
Implementation 
Template. 

At least 3 of the 
criteria are met. 

At least 2 of the 
criteria are met. 

Less than 2 of the 
criteria are met. 

Common 
Formative 
Assessment 
Development & 
Implementation 
Template. 

	

Common formaƟve 
assessment at the classroom 

level is a systemaƟc and 
cyclical process designed to 

provide Ɵmely teacher/
student feedback on curricula 

and student learning to 
improve both instrucƟonal 

pracƟces and academic 
achievement. 



  

 

Infographic | Learning Objectives and Components 

Effective Teaching and Learning Practices 
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 Define an effecƟve teaching/learning pracƟce and raƟonale for uƟlizing effecƟve 

pracƟces. 

 Describe the four EffecƟve Teaching/Learning PracƟces and benefits of each. 

Assessment Capable Learners 

Feedback 

Reciprocal Teaching 

Spaced vs. Massed PracƟce 

 Understand that each pracƟce aligns with the Missouri Teacher Standards. 

 Explain how the EffecƟve Teaching/Learning PracƟces will be implemented at the 

building, data team, and classroom levels. 

 Plan key steps to avoid implementaƟon and fidelity driŌ. 

Learning Objectives 

Learning Package Components  



  

 

Practice Profile 

Effective Teaching and Learning Practices 

Missouri Collaborative Work Practice Profile 
Foundations present in the implementation of each essential function: Commitment to the success of all students and to improving the quality  
of instruction. 

Effect ive Teaching & Learning Pract ices  

Essential Functions 
Exemplary 

Ideal Implementation  
Proficient 

Close to Proficient 
(Skill is emerging, but not yet to 
ideal proficiency.  Coaching is 

recommended.) 

1 
Educators maintain an 
effective teaching/
learning environment. 

Establish and teach clearly 
articulated academic and 
behavioral classroom rules and 
procedures; implement 
consistently, and demonstrate 
methods to assure all students 
understand how and when to use 
them. 

Establish and teach clearly 
articulated academic and 
behavioral classroom rules 
and procedures; implement 
consistently, and can describe 
methods of assuring all 
students understand how and 
when to use them. 

Establish and teach clearly 
articulated academic and 
behavioral classroom rules and 
procedures; implement them at 
beginning of year, and can 
describe methods of assuring all 
students understand how and when 
to use them. 

2 

Educators implement 
appropriate effective 
teaching/learning 
practices. 

Select and implement evidence-
based effective methods that 
are not content related, 
implement with fidelity and 
inform decisions of progress 
through regularly scheduled 
formative assessments selected 
by appropriate teams. 

Select and implement 
evidence-based effective 
methods that are not content 
related, implement with 
fidelity and inform decisions 
of progress through 
assessment methods selected 
by the instructor. 

Select and implement evidence-
based effective methods that are 
not content related, state are 
implemented with fidelity, and 
inform decisions of progress 
through assessment methods 
selected by the instructor. 

3 

Educators use data to 
assess progress 
implementing effective 
teaching/learning 
practice. 

Select research-based formative 
assessment methods that include 
clearly defined outcomes, a 
problem-solving model, 
structured assessment criteria, 
and selected & constructed 
responses. 

Select research-based 
formative assessment 
methods that include 
outcomes, a problem-solving 
model , structured assessment 
criteria, and  selected & 
constructed responses. 

Select research-based formative 
assessment methods that include 
outcomes, a problem-solving 
model, assessment criteria, and 
selected & constructed response. 

4 
Educators collaborate 
with stakeholders. 

Establish systems to support 
frequent & regularly scheduled 
team-based collaboration 
throughout the implementation 
and ongoing use of effective 
teaching/learning practices; 
along with active administrative 
participation. 

Establish systems to support 
frequent &  regularly 
scheduled team-based 
collaboration throughout the 
implementation and ongoing 
use of effective teaching/
learning practices; along with 
active administrative support. 

Establish systems to support  
regularly scheduled collaboration 
throughout the implementation and 
ongoing use of effective teaching/
learning practices; along with 
active administrative support. 
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Far from Proficient  
(Follow-up professional development 

and coaching is critical.) 
Evidence 

Academic and behavioral classroom 
rules and procedures are not 
established or are established but not 
taught. 

Academic and behavior instruction 
artifacts 
  
Lesson plans of rules taught 
  
Student data 

Select and implement evidence-based 
effective methods that may or may  
not be content related, state are 
implemented with fidelity and inform 
decisions of progress through 
assessment methods selected by the 
instructor. 

See evidence of data-based decision-
making 
  
Student data 
  
Practice-specific fidelity checklists 

Select research-based formative 
assessment methods that include 
outcomes, a problem-solving model, 
assessment criteria, and a selected 
responses. 

Practice-specific fidelity checklists 
  
Student data 

Establish systems to support regularly 
scheduled collaboration throughout 
the implementation of effective 
teaching/learning practices; along 
with administrative support. 

See evidence supporting collaborative 
data teams 

	

EffecƟve teaching/learning 
pracƟces are evidence‐based, 

implemented with fidelity 
and informed through data to 

produce posiƟve, sustained 
results in every student. 



  

 

Infographic | Learning Objectives and Components 

Metacognition 
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 Develop an understanding of metacogniƟon including what it is and how it works. 

 IdenƟfy an implement methods to help students use metacogniƟve skills. 

 Explain metacogniƟon and how to develop a culture of metacogniƟon in the classroom. 

Learning Objectives 

Learning Package Components  



  

 

Practice Profile 

Metacognition 

Missouri Collaborative Work Practice Profile 
Foundations present in the implementation of each essential component: Commitment to the success of all students and to improving  
the quality of instruction. 

Metacogni t ion 

Essential Function 
Exemplary proficiency 
Ideal Implementation  

Proficient 

1 
Promoting a 
metacognitive 
environment. 

When presenting students with a challenging task or skill the teacher 
always promotes a metacognitive environment by talking about her 
thinking and learning and thinking and learning in general. 

When presenting students with a 
challenging task or skill the 
teacher routinely promotes a 
metacognitive environment by 
talking about her thinking and 
learning and thinking and 
learning in general. 

2 
Teaching students 
to become 
metacognitive. 

When presenting students with a challenging task or skill the teacher 
models metacognitive practices before, during, and after learning. 
 
(Includes teaching and modeling thinking and reflection before, during, 
and after tasks, units, etc.) 

When presenting students with a 
challenging task or skill the 
teacher  routinely models 
metacognitive practices before, 
during, and after learning. 

3 
Cueing 
metacognition 
before learning. 

When presenting students with a challenging task or skill the teacher 
always provides opportunity for students to think about the best way 
to approach the task or accomplish the learning target and connect to 
prior experiences. 
 
Teacher uses cues with questions such as:  “What are you trying to 
accomplish?  What skills do you need to complete the task?  How is the 
task like other tasks you have completed?  What are you options and 
alternative approaches?” 

When presenting students with a 
challenging task or skill the 
teacher routinely provides 
opportunity for students to think 
about best way to approach the 
task or accomplish the learning 
target and connect to prior 
experiences. 

4 
Cueing 
metacognition 
during learning. 

When presenting students with a challenging task or skill the teacher 
always provides opportunity for students to monitor progress in 
relation to learning target and success criteria. 

Teacher uses cues with questions such as:  “What skills do I still need to 
develop?  How close am I to my goal?  What strategies am I using?  Are 
the strategies I am using helping me meet my goals?  Are there other 
approaches that might help me reach the target?” 

When presenting students with a 
challenging task or skill the 
teacher routinely provides 
opportunity for students to 
monitor progress in relation to 
learning target and success 
criteria. 

5 
Cueing 
metacognition 
after learning. 

When presenting students with a challenging task or skill the teacher 
always provides students opportunity to determine if learning target 
was met and reflect on what went well what did not go well and what 
to do differently next time. 
  
Teacher uses cues with questions such as:  “How has my thinking changed 
as I have gathered more information?  How well did my choices work?  
Do I need to go back and re-read, re-do, or re-think anything?” 

When presenting students with a 
challenging task or skill the 
teacher routinely provides 
students opportunity to determine 
if learning target was met and 
reflect on what went well what 
did not go well and what to do 
differently next time. 

*Evidence: Fidelity Checklist, Student Data 
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Close to Proficient 
(Skill is emerging, but not yet to ideal 

proficiency.  Coaching is 
recommended.) 

Far from Proficient  
(Follow-up professional development 

and coaching is critical.) 

When presenting students with a 
challenging task or skill the 
teacher occasionally promotes a 
metacognitive environment by 
talking about her thinking and 
learning and thinking and 
learning in general. 

When presenting students with a 
challenging task or skill the teacher 
never promotes a metacognitive 
environment by talking about her 
thinking and learning and thinking 
and learning in general. 

When presenting students with a 
challenging task or skill the 
teacher  occasionally models 
metacognitive practices before, 
during, and after learning. 

When presenting students with a 
challenging task or skill the teacher  
never models metacognitive 
practices before, during, and after 
learning. 

When presenting students with a 
challenging task or skill the 
teacher occasionally provides 
opportunity for students to think 
about best way to approach the 
task or accomplish the learning 
target and connect to prior 
experiences. 

When presenting students with a 
challenging task or skill the teacher 
never provides opportunity for 
students to think about best way to 
approach the task or accomplish the 
learning target and connect to prior 
experiences. 

When presenting students with a 
challenging task or skill the 
teacher occasionally provides 
opportunity for students to 
monitor progress in relation to 
learning target and success 
criteria. 

When presenting students with a 
challenging task or skill the teacher 
never provides opportunity for 
students to monitor progress in 
relation to learning target and 
success criteria. 

When presenting students with a 
challenging task or skill the 
teacher occasionally provides 
students opportunity to 
determine if learning target was 
met and reflect on what went 
well what did not go well and 
what to do differently next time. 

When presenting students with a 
challenging task or skill the teacher 
never provides students opportunity 
to determine if learning target was 
met and reflect on what went well 
what did not go well and what to 
do differently next time. 

	

MetacogniƟon is the pracƟce 
of teaching students how to 

think about thinking and 
develop the ability to monitor 
and regulate thinking as they 

work on a task.  This 
reflecƟon can occur before, 

during or aŌer instrucƟon and 
allows the student to process 

plans for reaching learning 
targets, focus on goals and 

the best way to achieve them, 
self‐evaluate progress or 

determine what worked and 
what didn’t.  



  

 

Infographic | Learning Objectives and Components 

Using Technology in Classroom Instruction 
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 Gain awareness of how ISTE standards for teachers and students and the 21st Century Skills 

impact the implementaƟon of technology in the classroom 

 Examine the three pyramids for technology integraƟon 

 Begin planning for implementaƟon of using technology in classroom instrucƟon 

Learning Objectives 

Missouri Collaborative Work Practice Profile 
Foundations present in the implementation of each essential component: Commitment to the success of all students and to 

improving the quality of instruction. 

Using Technology in Classroom Instruction 

Essential Function Ideal Implementation  Proficient 

Close to Proficient 
(Skill is emerging, but not 
yet to ideal proficiency.  

Coaching is 
recommended.) 

Far from Proficient  
(Follow-up professional 

development and coaching 
is critical.) 

1 

The teacher 
models and 
facilitates 
opportunities for 
students to 
demonstrate the 
four learning and 
innovation skills. 

Evidence of modeling and/
or use of all four learning 
and innovation skills include: 
Critical Thinking 
Collaboration 
Communication 
Creativity 

Teacher 
models and 
facilitates 
opportunities 
for 3 or 4 skills 
on a regular 
basis. 

Teacher struggles to 
model and/or facilitate 
opportunities for more 
than 2 skills on a regular 
basis. 

Teacher seems to only 
model and/or facilitate 
opportunities for 1 skill on 
a regular basis. 

2 

The teacher selects 
appropriate 
technology tools to 
meet the 
instructional needs 
of students. 

All criteria are met. 
Appropriate for difficulty 
level of use 
Appropriate discussion of 
digital citizenship. 
Appropriate for selected 
age group. 
Appropriate for desired 
learning outcomes. 
Appropriate level of rigor 
is built in to assignment. 
Appropriate rubric or 
scoring guide is used for 
assessment. 

Teacher meets 
5 or more of 
the criteria on 
a regular 
basis. 

Teacher meets 3 or 4 of 
the criteria on a regular 
basis. 

Teacher only meets 1 or 2, 
if any, of the criteria on a 
regular basis. 

3 

The teacher 
models and 
demonstrates 
proficiency in 
using the selected 
technology tool. 

All criteria are met. 
An example is shown to 
students. 
A brief “tutorial” or 
explanation of how to use 
the application is provided 
for students. 
Support and problem-
solving is available as 
needed. 
Alterations are made 
based on student needs. 

Teacher meets 
3 or more of 
the criteria on 
a regular 
basis. 

Teacher meets 2 of the 
criteria on a regular 
basis. 

Teacher meets 1 or none 
of the criteria on a 
regular basis. 

*Evidence: Fidelity Checklist, Student Data 



  

 

Infographic | Learning Objectives and Practice Profile 

Assessment Capable Learners 



 33 

 

 Recognize the benefits of developing assessment capable learners. 

 Understand how to implement teaching strategies designed to develop assessment capable 

learners. 

 Apply instrucƟonal strategies of assessment capable learners pracƟce to all learning, 

regardless of grade level or content area. 

Practice Profile 
Missouri Collaborative Work Practice Profile 

Foundations present in the implementation of each essential function: Commitment to the success of all students and to 

improving the  quality of instruction. 

Assessment Capable Learners Practice Profile 

Essential 
Function  

Exemplary proficiency 
Ideal Implementation  

Proficient 

Close to Proficient 
(Skill is emerging, 
but not yet to ideal 

proficiency.  
Coaching is 

recommended.) 

Far from Proficient 
(Follow-up 

professional 
development and 

coaching is critical.) 

1 

Educators 
teach 
students to 
determine, 
“Where am 
I going?” 

When teaching students to develop 
learning goals, all of the following 
criteria occurs 80% of the time. 
Educator writes targets using student-
friendly language. 
Educator models using “I can ____,” or 
I know ____” statements. 
Educator develops rubric with students. 
Educator analyzes student work with 
the students using exemplary and non-
exemplary examples. 

When teaching 
students to develop 
learning goals, all 
of the exemplary 
criteria occurs, but 
<80% of the time. 

When teaching 
students to develop 
learning goals, some 
of exemplary 
criteria occur. 

When teaching 
students to develop 
learning goals, none 
of exemplary 
criteria occur. 

2 

Educators 
teach 
students to 
determine, 
“Where am 
I now?” 

When teaching student to self-
evaluate learning progress, all of the 
following criteria occurs 80% of the 
time. 
Educator provides descriptive 
feedback. 
Educator asks students to assess their 
own progress by asking themselves 
some key questions about where they 
are in their learning. 
Educators instruct students to self-
assess, justify and set goals. 

When teaching 
student to self-
evaluate learning 
progress, all of the 
exemplary criteria 
occurs, but <80% 
of the time. 

When teaching 
student to self-
evaluate learning 
progress, some of 
exemplary criteria 
occur. 

When teaching 
student to self-
evaluate learning 
progress, none of 
exemplary criteria 
occur. 

3 

Educators 
teach 
students to 
determine, 
“How can I 
close the 
gap?” 

When teaching students to identify 
next learning steps, all of the following 
criteria occur 80% of the time. 
Educator assists the student in 
determining what might be some of the 
next instructional steps. 
Educator teaches the student to self-
reflect, document, and share their 
learning. 

When teaching 
students to identify 
next learning steps, 
all of the 
exemplary criteria 
occurs, but <80% 
of the time. 

When teaching 
students to identify 
next learning steps, 
some of exemplary 
criteria occur. 

When teaching 
students to identify 
next learning steps, 
none of exemplary 
criteria occur. 

Learning Objectives 

*Evidence: Fidelity Checklist, Student Data 



  

 

Infographic | Learning Objectives and Practice Profile 

Feedback 
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 Understand the role of feedback and its impact on student learning and achievement. 

 Recognize the levels of feedback. 

 Gain strategies for effecƟve feedback implementaƟon. 

 See assessments are feedback about teaching. 

 Consider the role of trust as a prerequisite to giving feedback to students and seeking 

feedback from students. 

Missouri Collaborative Work Practice Profile 
Foundations present in the implementation of each essential component: Commitment to the success of all students and to 

improving the quality of instruction. 

Feedback  

Essential Function 
Exemplary proficiency 
Ideal Implementation  

Proficient 

Close to Proficient 
(Skill is emerging, 
but not yet to ideal 

proficiency.  
Coaching is 

recommended.) 

Far from Proficient 
(Follow-up 
professional 

development and 
coaching is critical.) 

1 
Feedback is 
clear. 

All of the following occur: 
The teacher feedback to students is 
clearly aligned with the learning goal 
and success criteria. 
The feedback consistently provides 
clues, hints or suggestions to students 
about what they can do to progress 
from their current learning status 
toward the desired learning goal. 
The feedback answers the three 
questions: Where am I going? How 
am I going? Where to next? 

2 of the 3 criteria 
occur 

1 of the 3 criteria 
occur 

None of the criteria 
occur 

2 

Feedback 
provides for 
students to be 
active 
participants in 
their learning. 

Extended feedback loops are used to support students’ 
elaboration and to have students contribute to extended 
conversations. Classroom discourse is characterized by the 
consistent use of feedback/probes that encourage 
deeper/ more meaningful exploration of ideas. 

There are occasional 
feedback loops, 
although they are 
short and often end 
abruptly and do not 
allow a full 
exploration of ideas 
and concepts. 

The teacher asks 
questions from 
students, but 
discourse focuses 
on a statement of 
correct or incorrect 
rather than 
deeper/meaningful 
exploration of 
ideas. 

Practice Profile 

Learning Objectives 

*Evidence: Fidelity Checklist, Student Data 



  

 

Infographic | Learning Objectives and Practice Profile 

Reciprocal Teaching 
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 Use reciprocal teaching terminology and strategies (predicƟng, clarifying, quesƟon 

generaƟng, summarizing) to discuss text. 

 Explore how the implementaƟon of reciprocal teaching improves learning for all students. 

Missouri Collaborative Work Practice Profile 
Foundations present in the implementation of each essential component: Commitment to the success of all students and to 

improving the quality of instruction. 
Reciprocal Teaching 

Essential Function 
Exemplary proficiency 
Ideal Implementation  

Proficient 

Close to 
Proficient 

(Skill is emerging, 
but not yet to 

ideal proficiency.  
Coaching is 

recommended.) 

Far from 
Proficient 
(Follow-up 
professional 
development 

and coaching is 
critical.) 

1 

Teacher models, 
practices, and 
scaffolds the 
usage of the four 
components of 
reciprocal 
teaching. 

Evidence of the modeling and/or use of all four 
components: 
predicting 
clarifying 
questioning 
summarizing 

3 of the 4 
criteria are 
met 

2 of the 4 criteria 
are met 

1 or less criteria 
are met 

2 

Before reading 
the teacher 
activates 
students’ prior 
knowledge to 
anticipate 
learning. 

All criteria are met. 
Activates students’ prior knowledge (i.e., asks what 
students know or what the text reminds them of). 
Reviews all four strategies. 
Have students PREDICT what the reading will be 
about. 
Sets a purpose during reading (i.e., looking for 
words to CLARIFY or QUESTIONS to ask). 

3 of the 4 
criteria are 
met 

2 of the 4 criteria 
are met 

1 or less criteria 
are met 

3 

During reading 
the teacher 
engages students 
in clarifying, 
questioning, 
predicting, and 
summarizing the 
reading material. 

All criteria are met. 
Coaches individual students in any of the four 
strategies. 
Has students do the following as they read: 
--CLARIFY words or ideas 
--Ask QUESTIONS about portions of the text 
--PREDICT what the next portion of the text is about 
--SUMMARIZE small portions or chunks of the text. 

3 of the 5 
criteria are 
met 

2 of the 5 criteria 
are met 

1 or less criteria 
are met 

4 

After reading the 
teacher engages 
students in 
learning 
reflections. 

All criteria are met. 
Guides students as they: 
Return to PREDICTIONS and discuss them. 
CLARIFY words or ideas. 
Ask one another QUESTIONS. 
SUMMARIZE what was read. 
Reflect on strategy use and ask which strategies 
helped the most today. 

3 of the 5 
criteria are 
met 

2 of the 5 criteria 
are met 

1 or less criteria 
are met 

Practice Profile 

Learning Objectives 

*Evidence: Fidelity Checklist, Student Data 



  

 

Infographic | Learning Objectives and Practice Profile 

Spaced vs Massed Practice 
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 Understanding the research and core components of spaced versus massed pracƟce. 

 Determining the types of concepts which best fit spaced pracƟce. 

 Determining the amount of space between repeƟƟon or pracƟce of concepts. 

 Applying spaced pracƟce to idenƟfied concepts. 

 Planning for classroom applicaƟon. 

Missouri Collaborative Work Practice Profile 
Foundations present in the implementation of each essential function: Commitment to the success of all students and to improving 

the quality of instruction. 

Spaced vs Massed Pract ice Prof i le  

Essential Function 
Exemplary proficiency 
Ideal Implementation  

Proficient 

Close to Proficient 
(Skill is emerging, but 

not yet to ideal 
proficiency.  
Coaching is 

recommended.) 

Far from 
Proficient  
(Follow-up 
professional 

development and 
coaching is 

critical.) 

1 

Educator provides repeated 
instruction and distributes 
practice of a skill/concept 
over extended period of 
time. 

Educator plans for and provides instruction and 
practice in a repeated fashion consistently spaced 
over time. 

Educator consistently 
plans for instruction 
and practice in a 
repeated fashion 
consistently spaced 
over time. 

Instruction and 
practice are not 
spaced over 
time.  

2 

Educator varies instruction, 
examples, models, and 
context of concept and/or 
skill allowing for distributed 
study. 

Educator provides at 
least 3 varying 
repetitions for each 
concept. 

Educator provides at 
least 2 varying 
repetitions for each 
concept. 

Educator provides at 
least 1 varying 
repetition for each 
concept 

No varying 
repetition for 
concepts/skills is 
provided. 

3 

Educator self-monitoring 
pacing of repeated 
instruction and intervals 
between practices. 

Educator consistently plans for and tracks spacing 
of concepts/skills. 

Educator consistently 
plans to track 
spacing of concepts/
skills as indicated in 
lesson plans. 

Educator does not 
track spacing of 
concepts/skills. 

Practice Profile 

Learning Objectives 

*Evidence: Fidelity Checklist, Student Data 
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School-Based Implementation Coaching 
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Understand the purposes of the school‐based implementaƟon coaching process by clarifying the 

following. 

 The ability to match experƟse with school‐based implementaƟon coaching needs.  

 The essenƟal elements of the school‐based implementaƟon coach. 

 The role and responsibiliƟes of the school‐based implementaƟon coach. 

 The role of the school‐based implementaƟon coach in supporƟng fidelity. 

Learning Objectives 

Learning Package Components  



  

 

Practice Profile 

School-Based Implementation Coaching 

Missouri Collaborative Work Practice Profile 
Foundations present in the implementation of each essential function: Commitment to the success of all students and to improving the  
quality of instruction. 

School-based Implementation Coaching 

Essential Function  
Exemplary 

Ideal Implementation 
(All items are in place.) 

Proficient 

1 
Developing and 
maintaining coaching 
relationships. 

At the beginning of the coaching relationship, the educator-coach 
Describes the coaching process and expectations for the educator-coach and coached-educator 
Explains that confidentiality will be maintained 
Poses questions and listens to the coached-educator describe current teaching successes and 
challenges 

2 
Facilitating the 
improvement process. 

The educator-coach supports the coached-educator to learn and implement new teaching/ learning 
practices by: 
Attaining verbal commitment from the coached-educator to engage in the coaching relationship and 
improving implementation of teaching/learning practices. 
 Addressing coached-educator feelings of being overwhelmed with the implementation process by 
breaking down the steps or methods of implementation into manageable units. 
Giving rationale for the importance of implementing the teaching/learning practice. 

3 
Communicating in a 
timely and responsive 
manner.  

The educator-coach 
Uses a variety of methods (e.g. email, phone, in person, and video conference.) for checking in on the 
status of practice implementation with the educator(s). 
Is responsive to information needs and questions in a timely manner, explicitly and mutually agreed 
upon with the coached-educator (e.g.  Both parties decide that responding within mutually determined 
number of days is most helpful and feasible.) 
Requests and is responsive to feedback from the coach-educator about the coaching experience. 

4 
Engaging in solution-
driven dialogue. 

The educator-coach 
Facilitates ongoing coaching conversations that build on the strengths of the coached-educator and is 
solution-driven. 
Provides feedback based on direct observations 
Poses reflective question on “what is working” and “what is not working.” 
Reviews data with the coach-educator and uses data to design next steps and frame 
recommendations. 

*Evidence: Fidelity Checklist, Student Data 
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Close to Proficient 
(Skill is emerging, but not yet to ideal 

proficiency.) 

Far from Proficient 
(Follow-up professional 
development is critical.) 

At the beginning of the coaching relationship, 
the educator-coach 
Describes the coaching process and 
expectations for the educator-coach and 
coached-educator 
Poses questions and without listening to the 
coached-educator describe current teaching 
successes and challenges 
Confidentiality is not addressed. 

Coaches do not take time to 
develop positive, professional 
relationships with the building 
educators as they take on the 
functions of school-based 
implementation coach. 

The educator-coach supports the coached-
educator at a moderate to minimal level. 
Addressing coached-educator feelings of 
being overwhelmed with the implementation 
process by creating an awareness of the steps 
or methods of implementation. 
Stating the importance of implementing the 
teaching/learning practice without providing 
rationale explaining why. 
Assumes that there is a commitment from the 
coached-educator to engage in the coaching 
relationship and improve implementation of 
teaching/learning practices. 

The educator-coach initiates a 
coaching relationship but does 
not follow-through. 

The educator-coach 
relies on only one form of communication for 
checking in on the status of practice 
implementation with the educator(s). 
is inconsistent and unpredictable in responding  
and providing feedback  to coached 
educators’ information needs and questions 
Coaching conversations and/or feedback are 
one-sided and directive, do not build on the 
strengths of the coached-educator and are not 
solution-driven. 

The educator-coach overlooks 
the need for consistent and 
ongoing communication and/or 
feedback with coached-
educators. 

The educator-coach 
Without regard for strengths, focuses too often 
on the coached-educator’s weaknesses or the 
ways in which implementation was poor or 
inaccurate. 
Provides feedback without or with minimal 
direct observation. 
Does not engage in reflective questioning. 
Reviews data without using it to inform next 
steps. 

The educator-coach is negative 
and/or does not actively 
engage with the coached-
educator. 

	

The coaching relaƟonship 

provides important supports 

for bridging professional 

development to pracƟce.  

Coaching conversaƟons can 

provide Ɵmely, focused, and 

contextual grounding for 

improving implementaƟon of 

effecƟve teaching/ learning 

pracƟces in the classroom 

context and ulƟmately result 

in improved student 

achievement.  Coaching 

involves a reciprocal 

relaƟonship between the 

educator‐coach and the 

coached‐educator.  
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MO Edu‐SAIL (Systems & Instruction for Learning) 

www.moedu‐sail.org 

Technology 

The use of technology to support bridging professional development to pracƟce is an aspect of 

the Missouri SPDG.  The use of technology is supported through specific professional 

development which was recently provided through a 2‐day statewide shared learning event.  

AddiƟonally, the MO SPDG has a designated Technology ImplementaƟon Specialist who works 

across the state supporƟng the use of technology to enhance professional development.  Lastly, 

the project is supported through two websites.   

MO SPDG Data Portal 

www.mospdgdata.org 







  

 

Contact Us 
Ronda Jenson- jensonr@umkc.edu   
Pam Williams- pam.williams@dese.mo.gov 
Ginger Henry- ginger.henry@dese.mo.gov 

 

Visit us on the web at www.moedu-sail.org 
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