
Missouri Alternate Assessment Decision Making Guidance Document 

An IEP team may use the following guidance for each participation criterion to assist in the decision 
making process for determining eligibility for participation in alternate assessments. It is important to 
remember appropriate decisions should not be based upon one isolated factor, but based upon a more 
longitudinal and overall analysis of the student's educational performance as compared to each of the 
participation criterion. 

1. The student has been evaluated and found eligible under IDEA. 

Only students who have been identified under the Individuals with Disabilities Education Act {IDEA) 
are eligible to participate in the alternate assessment. Students who only have a medical diagnosis 
or a 504 plan are NOT eligible to participate in the alternate assessment. 

The IEP team for eligible students must make an individualized decision regarding the student's 
participation in either the regular assessment or alternate assessment using the Missouri Alternate 
Assessment Decision Making Checklist or Flowchart. This decision must be documented in the IEP. 

2. The student demonstrates the most significant cognitive disabilities and limited adaptive skills 
that may be combined with physical or behavioral limitations. 

While there is no one method of determining if a student demonstrates the most significant 
cognitive disability, it is clear this decision must be made by comparing the student to the entire 
population of other students of the same age - not just other students within the district or school 
building. 

The most significant cognitive disability range can be evidenced by standardized assessments or 
pervasive supports. In addition to demonstrating the most significant cognitive disabilities, the 
student must also demonstrate adaptive skills that are significantly limited as compared to same age 
peers. 

While IDEA does not provide any guidance on determining the most significant cognitive disabilities, 

it does state, under Section 300.304{3){c)(1) "Assessments and other evaluation materials used to 

assess a child under this part- (i) are selected and administered so as not to be discriminatory on a 

racial or cultural basis; (ii) are provided and administered in the child's native language or other 

mode of communication and in the form most likely to yield accurate information on what the child 

knows and can do academically, developmentally, and functionally, unless it is clearly not feasible to 

so provide or administer; (iii) are used for the purposes for which the assessments or measures are 

valid and reliable; (iv) are administered by trained and knowledgeable personnel; and, (v) are 

administered in accordance with any instructions provided by the producer of the assessments." 

Intelligence tests including, but not limited to, the Wechsler Scales, the Leiter International 

Performance Scale, and the Stanford-Binet Intelligence Scales all yield standard scores and provide a 

system of classification to assist trained personnel in determining a level of cognitive functioning. 
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The following ranges, based on standard scores of standardized intelligence tests, reflect the 

categories of the American Association on Intellectual and Developmental Disabilities, the Diagnostic 

and Statistical Manual of Mental Disorders, and the International Classification of Diseases. 

These ranges include four (4) levels of support: 

• IQ 50-55 to 70; children require mild support; 
• IQ 35-40 to 50-55; children require moderate supervision and assistance; 
• IQ 20-25 to 35-40; can be taught basic life skills and simple tasks with supervision; 
• IQ below 20-25; usually caused by a neurological condition; require constant care. 

While an IQ score is not the sole criterion to determine if a student should participate in the Missouri 
Alternate Assessment, it would be expected that students taking the alternate assessment would 
score significantly lower than their peers with or without disabilities on standardized tests of 
knowledge and cognition, or that these students may not achieve a valid score on the standardized 
test. IEP teams will need to refer to the standardized test manual for guidance on what would be 
considered the most significant cognitive disability for that particular test. 

If a standardized cognitive assessment instrument cannot be utilized with the student, information 
must be provided to show the pervasive level of support required by the student. This information 
must come from multiple sources of information (not just an adaptive behavior assessment) and 
include both skills the student is capable of performing as well as those areas in which he/she has 
difficulty. A comprehensive review would be expected to include each of the following areas: 
communication; self-care; daily living; social skills; access to community; self-direction; health and 
safety; functional academics; leisure; and, work. 

In addition to the above, adaptive skills as measured by tests of adaptive functioning MUST be 
commensurate with the scores from the cognitive evaluation and must also indicate that the student 
is functioning in the most significant classification ranges. 

3. The most significant cognitive disability impacts the student's access to the curriculum and 
requires specialized instruction. 

The student's daily instruction on the chronologically age appropriate academic content standards 
and the grade level benchmarks is substantively different from that of peers with or without 
disabilities. The student requires intensive instructional strategies which may include, but are not 
limited to, repeated drill/practice in multiple settings, skills taught in substantially smaller steps than 
peers with frequent prompts, and guidance from adults. The student also requires intensive 
supports in the school setting as evidenced by individualized instruction, adult supervision, and 
assistance throughout the school day. The student's modified curriculum may consist of functional 
life skills such as: pre-academics, communication, self-care, daily-living, and social skills. 

The student requires information to be obtained primarily through methods other than reading due 
to limited reading ability and also utilizes alternate methods to express or share oral or written ideas 
and information with others. 
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4. The most significant cognitive disability impacts the student's post-school outcomes. 

The student's post-secondary outcomes for independent living will likely require supported or 
assisted living. The student may have a guardian when he/she turns age 18. The student would 
require moderate to significant supervision in order to access the community for recreation, 
employment, training, and daily living. The student's post-secondary outcomes for 
education/training will likely include on-the-job training for sheltered or supported employment, as 
well as, skill acquisition for social, communication, and/or behavior. The student's post-secondary 
outcomes for employment will likely result in sheltered or supported employment, part-time 
employment, participation in day activity centers, or home. 

5. Additional factors that must be considered for the student. 

The student's difficulty in the general education curriculum is NOT primarily the result of excessive 
absences; visual or auditory disabilities; or, social, cultural, language, or economic differences. The 
student's difficulty in the general education curriculum is due primarily to the impact of the student's 
most significant cognitive disability and limited adaptive skills. 
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PS Goal/Education 

I. Release of Information 
100.400a Ii. A dated signature of parent or eligible student (Date represents date permission given for relase of information) 

and must be prior to the date on the notificaton or explained in PLAAFP. I I 1 
100.400b 12. Specific records to be disclosed I I I I I I I 2 
100.400c 13. A statement describing reason(s) for disclosure I I I I I I I 3 
100.400d \4. lndividual(s) or agency(ies) ~o which discl?sure is to be '.11ade I I I I I I 4 

II. Notification of Meeting 
200.600 Ii. Parent Invited-Parent is notified of the IEP meeting early enough to ensure and oppty to participate (10 days notice) 
200.610a 12. Purpose: Review/Revise IEP- The purpose(s) of the meeting is included, i.e., Review/revise IEP I I I I 2 
200.610b 13. Purpose: Consider Post Sec Transition-For sttid.ents begirining not later than the first IEP to be in effect when the child is 16, post secondary 

transition is stated as the purpose of the meeting or whenever post secondary transition is being discussed at the IEP meeting I 3 

200.710b 
200.SOOi 
200.BOOd 

200.SOOd 

4. Student invited -If the purpose of the meeting includes consideration of post secondary transition, the agency must invite the student 
5. Agency invited -If the purpose of the meeting includes consideration of post secondary transition, a representative 

from any other agency likely to provide or·pay for services is invited or state "SEE P.LAAFP" and explain on PLAAFP/Boxl 

NOTE- Agency Req'd-Yes, if based on the student's age, grade, disability, strengths, preferences, & PS goals -- the 
student needs to be linked to an adult agency, i.e. VR, Regional Center for the CURRENT IEP YEAR 

6. The school must obtain a signed RELEASE of Information from the EDM prior to inviting reps or other agencies 
(the date on the Release must be Prior to the date on the fljotification or explain exceptions in PLAAFP/Box 1. i.e., parent brought rep to IEP). 
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200.700a la. Parent attends-Parent attends the IEP meeting and this is noted on the IEP OR 1 Ila I I I I I 
200.700b lb. Parent unable to attend - but wants to participate via an alternative method - document their participation and method of participation OR lb 
200.700c Ile. Parent chose not to attend or participate - documented in the IEP I I Ile 
200.710 l2a. Child attends-For IEP meetings addressing secondary transition services, did the child attend OR I l2a 
200710c l2b. Child does NOT attend- documentation is present in the PLAAFP/Box 2 that the child's transition related preferences & interests 

were considered (i.e, via interest inventories, interviews, evaluation data and other info provided by the parent, teachers or others) I2b 
200.730a l3a. Agency Rep attends- documented name, title, agency name OR I I I I I l3a 

or \3b. Agency Repl not invited/d 
1 
oes not atten~ - indicate "s~e PLAAFP" an~ explain on P~FP/Box 1 I I l3b 

IV. PLAAFP 
200.740 c PLAAFP Box 1 - Addresses how the child's disabllty affects his/her involvement and prgress in the general education curriculum 

1. State the educatational disabilty noting specific areas of need 1 
200.740f 2. State how the disability affects performance in academic/ developmental areas (reading, math, writing, spelling) 2 

3. State how the disability· affects performance in ·non-academic areas (daily living, mobility, communication)-difficulties 3 
4. Describe the student's learning style 4 

5. Describe how the student will access the general education curriculum 5 
6. Describe how the child's disability will affect the child's ability to reach his/her post secondary goals (document difficulties, problems) 6 
7a. Agency linkage -if agency was not invited state why OR 7a 

or 7b. Agency linkage -if agency invited but did not attend explain how family was linked to agency 7b 
8. Include date release of info signed for agency participaton (must be dated prior to Notification Letter date) 8 



200.740 e IPLAAFP Box 2 - Addresses the strengths of the child 
1. Report strengths as noted by school staffi 

2. Report strengths as ntoed by the parent/guardian 

3. Report strengths as identified by the student 

4. Report how the strengths of the child will help him/her meet their posfsecondarY goals 
200.SOOg I5. Identify the student's needs, preferences and interests that support PS goals( ESP if student was not at the IEP) 

200.740c PLAAFP Box 3 - Addresses the concerns of the parent for enhancing education 

1. Report parent/guardian concerns that impact the student's educational performance 

2. Medical information provided by the parent guardian may be included in this section 

3. Consider the parent expectations for the child after the child leaves high school 

200.740b PLAAFP Box 4 - Reflects changes in current functioning of the child since initial or prior IEP 
1. Specify what the student has learned/accomplished (baseline over current data) 
2. Report progress in general education 

3. Report school staff concerns 
4. Include student-reported concerns , .I •. ~ . • • J · -.. 
5. Provide a summary of data documenting the i)rogress towards goals in the previous IEP (list goals as Met/Not Met) 
6. Include pror interventions and an explanation of data indicating the effectiveness or ineffectiveness of the intv 

7. Document how changes in the child's current functioning will impact the child's ability to reach his/her PS goals (what stdt has accomplished) 
8. Evaluate Action Plans (APs)from previous IEP as MET or NOT MET (&how need will be met) or Will continue 

200.740d PLAAFP Box 5 - A summary of the most recent evaluation/re-evaluation results 

1. Provide a summary of diagnostic results. Specific diagnostic test scores should not be included unless there is a valid need and 
they can be presented in a manner that is easily understood by the team participants 

200.910 

200.920 IPLAAFP Box 6 - A summarv of the· results of the child's performance on any general state and district-wide assessments. 
200.910 11. List test names, dates administered, and scores for district wide assmts. If scores are not available state why they are not available 

2. Provide date administered and summary from the latest MAP or MAP-A assessment, EOC, PLAN, Gates McGinitie, Reading Tests.etc. 
3. If standardized scores are quoted, use national ·percentiles when possible as they have more meaning 
4. Provide an interpretation /explanation of the. impact of the disability on test performance, if applicable 
5. If the student is not participating in district wide assmt, state.why the assmt is not app & how the student will be assessed to measure 

the skills and/or knowledge assessed by ttie district assmt. 
200.SOOe )6. Formal or informal age appropriate transition assessments: include name of assessment, date administered and summary of the results 

that impact PS goals (does the assessment data support the students PS goals; takes into acct their strengths, pref, int ) 

V. Special Considerations 
1. Post-Secondary Transition Services-need for PS services is documented in IEP with an (X) for yes 

200. 790 12. Transfer of Rights-Notification given - DATE of original notice & never changes must be on/before 17th birthday (=add DOB plus 17 yrs) 
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VI. Form C-Transition Plan 
200.800a I1a. A measurable PS goal that covers educ/training (Includes "After graduation, ~Will", can be counted/measured, based on realistic student info) 
200.800c Ilb. Transition Services (includes APs & IEP goills) - For each PS goal; services are identified. Services may be in the areas of instruction, related svc, 

cmmty exp, development of employment and other ppst-school living obj, and if appropriate, acquisiton of daily living skills, & if app 
the provision of a functional vocatoinal evaluation in association with meeting the PS goal I I I llb 

le. Will the transition services (i.e., APs & IEP goals, Instruction) enable the student to move from school to post school activities? Ile 
ld. APs - Include coordination between the school, parent, student and other post secondary services (must include a 'team' of support 

not just student and parent) I I Ild 

200.800a 2a. A measureable PS goal that covers employment (includes "After grad, _will, can be counted/measured, based on realistic student info) 2a 
200.800c 2b. Transition Services (includes APs & IEP goals) ~For each PS goal, services are identified. Services may be in the areas of instruction, related svc, 

cmmty exp, development of employment and other post-school living obj, and if appropriate, acquisiton of daily living skills, & if app 
the provision of a functional vocatoinal evaluation In association with meeting the PS goal 2b 

2c. Will the transition services (i.e., APs & IEP goals, instruction) enable the student to move from school to post school activities? 2c 
2d. APs - Include coordination between the school, parent, student and other post secondary services (must indude a 'team' of support

I I not just student and paren~) I I I I I J_ 2d 

200.800a 3a. A measurable PS goal that covers lndpt living, if approp (Includes "After grad, _will", can be counted/measured, based on realistic student info) l3a 
200.800c 3b. Transition Services (includes APs & IEP goals) - For each PS goal, services are identified. Services may be in the areas of instruction, related svc, 

cmmty exp, development of employment and other post-school living obj, and if appropriate, acquisiton of daily living skills, & if app 
the provision of a functional vocatoinal evaluation in association with meeting the PS goal I l3b 

3c. Will the transition services (i.e., APs & IEP goals, instruction) enable the student to move from school to post school activities? l3c 
3d. APs - Include coordination between the school, parent, student and other post secondary services (must include a 'team' of support 

not just student and parent} I I I I I I I3d 

200.800f(l) l4a.Course of Study - align with the student's ide11tified PS goals 
200.800f(2) \4b.Course of Study- multi-year description of coursewok from the student's current grade to anticpated exit year that 

is designed to l:lelp stdt meet PS goals. When listing courses describe elective course title; can't just say "elective" 

VII-Annual IEP Goals 
200.800b I1. Annual IEP goals that reasonable enable the child to meet their PS goals (for each PS goal must have a corresponding IEP goal) 
200.810 12. Demonstrate consistency with the P~FP (concerns in PLAAFP must have IEP goal, AP, Ace/Mod .... ) 

3. Direction (increase, decrease, maintain) 
200.810.b.1 14. Skill/behvavior to be achieved (i.e. Employmeht skills, job skills, functional math skills, advocacy skills) 

5. Action (i.e., asking, stating, completing) 
6.Condition (i.e., indptly, with prompts, in the community) 

200.810.b.2 17. Measureable (i.e, % of accuracy, on 5/5 data days) 
200.810.b.3 18. Attainable 
200.810.b.4 \9. Results-oriented 
200.810.b.5 10. Time-bound (can be accomplished within one year) 

11. Numeric baseline data is included 
12. Indicates which PS goal domain is being addressed by the IEP goal (check box for PS edu/trg, employ, indpt living) 

200.810c 
200.810d 
200.810e 

NOTE: Be careful of just using generic reading & math goals to address all of the student's PS goals) 
13. Enable the child to be involved in GE as appropriate 
14. Address the child's other educational needs resulting from his/her disability 
15. Are present for each special education and related service 
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