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Executive Summary 
Vernare Learning 

Building sustainable communities one school at a time 
 
Vernare Learning is a nonprofit corporation established to create and operate a K-12 charter 
school—named Vernare—within the SLPS district attendance area. The plan is to locate the 
school in the Old North neighborhood in the City of St. Louis. Vernare will incorporate STEM 
curriculum, with a specific focus on sustainability. Vernare will operate a green campus that is 
designed to reduce the ecological footprint and provide healthy learning and play spaces.   
  
Vernare will utilize the academic program developed by SABIS® Educational Systems in its 
schools. SABIS® operates similarly to The International Baccalaureate in that it offers schools a 
quality academic program through a license agreement. Schools must meet strict guidelines to 
maintain that license. This program, with over 126 years of operation in high performing schools 
across 15 countries, will provide the curricular and cultural framework for Vernare. The SABIS® 
curriculum is specially designed to provide knowledge in a broad range of subjects including: 
English, math, science, social studies, Spanish, art, music, health, physical education and 
technology, thus providing a well-rounded educational experience.  We believe that 
implementing this international college preparatory core curriculum, with a focus on 
sustainability issues, will best prepare students for success academically and economically. 
  
Vernare will serve as community gathering spaces where families, school personnel and 
community partners work together to strengthen the neighborhood through service projects, 
educational programs and civic engagement activities. By providing “green space”, setting high 
expectations for strong student outcomes and focusing on neighborhood development, Vernare 
Learning will fulfill its mission to develop an integrated “cradle-to-graduation” education system 
that supports healthy kids, healthy families and healthy communities.  Vernare Learning middle 
and high schools will be designed within the framework of the Pathways to Prosperity model, 
meaning that students matriculating through the program will receive the academic, practical and 
technical formation to be ready to pursue higher education and/or employment in the “green” 
areas of Science, Technology, Engineering and Math. Examples of specific fields of study will 
include disciplines such as: Food/Agricultural Sciences, Robotics, Programming/Code and 
Bioethics. To that end, strategic partnerships with local, national and international companies 
will be forged to provide students access to real-world scenarios in the highly technical and 
comprehensive workplace directly related to sustainability issues. 
  
In addition to filling its primary role of developing a “green” K-12 school, Vernare Learning will 
provide complementary services designed to support the mission of community building. A 
signature program of Vernare Learning will be Parent University. While this program will be 
separate from Vernare School, the services it provides will benefit the families of students who 
attend. This unique program will combine the research-based curriculum developed by Parents 
as Teachers to provide parenting skills to new and young parents, with particular focus on school 
readiness, literacy and community service. Specific focus on holistically developing young 
children (0-5 years) will be implemented.  In addition to parents, guardians and caregivers, 
community volunteers will also be trained to participate in the various outreach activities 
organized by Vernare Learning—ranging from home visits to community service projects. This 
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powerful program component will further establish Vernare Learning schools as centers of 
education, development and empowerment in the community, thus supporting our integrated 
mission.  
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A.1. Mission, Vision and Goals 
 
Mission: To produce “scholar citizens”—students demonstrating strong academic 
achievement, environmental stewardship and advancement of community. 
 
Vernare is grounded in the belief that all students, regardless of background, can reach their full 
potential. The students and teachers of Vernare will be held to the expectation that academic 
excellence is the standard. These schools will incorporate STEM curriculum, with a specific 
focus on sustainability. Vernare will operate a green campus that is designed to reduce the 
ecological footprint and provide healthy learning and play spaces.  The Core Values of Vernare 
are: 
 

 Academic Excellence 
 Sustainability 
 Community Service 
 Citizenship 

 
The goal of Vernare is to contribute to the development of sustainable communities by providing 
the academic, social and “green” resources to support the children in these neighborhoods, while 
providing a vehicle for building families and creating networks to strengthen the community-at-
large.  The curriculum will incorporate a holistic orientation to environmental conservation, with 
a focus on preservation, restoration and management. This hands-on approach will help ground 
students in scientific inquiry and foster a collaborative learning environment.  
 
Through a licensing agreement with Vernare Learning, the school will implement the SABIS® 
Educational System. This rigorous academic program, with over 127 years of operation in high 
performing schools across 15 countries, will provide the curricular and cultural framework for 
Vernare. Central to the SABIS model are the following elements: 
 
1.  Focus on academic mastery: To achieve this goal, the curriculum is specially designed to 
provide knowledge in a broad range of subjects including: English, math, science, social studies, 
Spanish, art, music, health, physical education and technology, thus providing a well-rounded 
educational experience.  To ensure mastery, a combination of direct-instruction, weekly 
assessments, appropriate curricular spiraling, and real-time individualized academic monitoring 
and interventions will be provided to all students.  The Academic Quality Controller (AQC) will 
be the primary monitor for the academic monitoring and improvement process. 
 
2.  Focus on character and leadership development: Students will have authentic 
opportunities for peer-to-peer teaching and leadership as student prefects and participants in the 
Student Life Organization® (SLO) program.  The goals of the SABIS Student Life 
Organization® are to:  
 

 Provide students the opportunity to experience real-life work, responsibility and 
accountability  

 Complement the academic portion of the student experience 
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 Involve students in their own education  
 Promote the highest standards of ethical and moral behavior  
 Reverse negative peer pressure and attitudes  
 Promote a positive outlook on life  

 
All students will participate in the SLO program in one or more of the following ways: 1) as 
student prefects (peer tutors), 2) as participants in during/afterschool clubs/activities, 3) as 
participants in annual community service projects. Participation in the program will begin in 
Kindergarten, with grade-level representatives forming a Student Council. In the early 
elementary stages, the Student Life Coordinator will provide structured guidance to the students, 
including—providing coaching and support to student prefects1; mentor Student Council 
members in leadership development; monitor and implement the school code of conduct and 
disciplinary process; organize annual community service projects; and manage afterschool 
programs/activities.  
 
3.  Focus on community development: The objective of Vernare Learning goes beyond 
providing quality public education options—the greater goal is to help create sustainable 
communities. These campuses will serve as community gathering spaces where families, school 
personnel and community partners work together to strengthen the neighborhood through service 
projects, educational programs and civic engagement activities. By providing “green space”, 
setting high expectations for strong student outcomes and focusing on neighborhood 
development, Vernare Learning will fulfill its mission to develop an integrated “cradle-to-
graduation” education system that supports healthy kids, healthy families and healthy 
communities. 
 
 
Vision: To be the nexus of community sustainability—by developing healthy kids, creating 
healthy environments and building healthy neighborhoods.  
 
The framework for these schools is based on the four pillars of the Green Schools Initiative: 
 

 Environmental Health—being toxics free 
 Sustainable Use of Resources—reducing the ecological footprint 
 Create Green, Healthy Spaces—providing healthy food and green schoolyards 
 Teach, Learn, Engage—environmental and conservation education 

 
In addition to filling its primary role as a “green” K-12, modeled with the intent to provide 
academic and workforce preparedness—with special attention to STEM technologies—as 
envisioned in the Pathways to Prosperity model2, Vernare Learning will provide complementary 

                                                 
1 Determination of prefects will be based on diagnostic testing and classroom observation. Students demonstrating a 
high aptitude in core and supplemental content areas will be assigned to a group of peers and will provide additional 
support to students who may have difficulty mastering a specific content.  
2 Chris L. Nicastro, Ph.D., MO Commissioner of Education,  in a letter addressed to Nancy Hoffman, VP and Senior 
Advisor for Jobs of the Future, based in Boston, MA (April 13, 2012), outlined her intent to integrate the innovative 
Pathways to Prosperity approach—bringing together K‐12 education, higher education, economic development and 
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services designed to support the mission of community building. While efforts will be made to 
connect with the established social, cultural, arts and educational resources within the 
community, a special proprietary program will be incorporated into the cachet of services 
provided by Vernare Learning—namely, Parent University. This unique program will combine 
the research-based curriculum developed by Parents as Teachers to provide parenting skills to 
new and young parents, with particular focus on school readiness, literacy and community 
service. Participating parents will also be trained as Peer Facilitators, thus providing leadership 
development opportunities to these often-young adults.  Community volunteers will also be 
trained to participate in the various outreach activities organized by Vernare Learning—ranging 
from home visits to community service projects. In addition to supporting the growth of our 
students, this powerful program component will further establish Vernare Learning schools as 
centers of education, development and empowerment in the community, thus supporting the 
integrated mission of this education organization. 

                                                                                                                                                             
employers—into Missouri’s approach to improve outcomes of Missouri schools, with initial focus on establishing 
linkages between education and career in the St. Louis region, mindful of implications this work may have statewide. 
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School Model 

It is the aim of Vernare Learning to launch Vernare, in the 2016-2017 School Year. 
 
We believe that implementing an internationally designed, rigorous academic curriculum with a 
focus on sustainability and environmental education will best prepare students for success 
academically and economically. Vernare will begin at the elementary level starting with grades 
K-2, and adding a grade level each subsequent year. This model is based on a design of three (3) 
classrooms for Grades Kindergarten-2nd, and two (2) classrooms per each subsequent grade. 
Each section, or classroom, is designed to serve a maximum of 30 students.  At capacity the K-
12 school model will serve 870 students. For the initial charter period, Vernare will serve grade 
K-6. 
 
Vernare’s View on Class Size 
Extensive research has been conducted over decades around the world in an effort to quantify the 
impact of class size on academic performance and personal development. Regrettably, rather 
than offering clarity, the research has proven to be inconclusive at best. There are as many 
reports that support the claim that student performance increases in small classes as there are 
reports to the contrary. Further confusing the issue of class size is the global allure of child-
centered or individualized instruction, perceived by parents as a natural benefit of small classes 
and associated with a guarantee of greater potential for personal growth. 
 
While the debate about class size has raged on without resolution, Vernare has taken a different 
approach to understanding class size and its effect on academic progress and personal 
development. This view is based on the SABIS® educational system, which has been shaped by 
experience in school operations acquired over 127 years.  
 
The New Paradigm 
Before talking about class size, Vernare starts by asking the basic question: “What exactly 
constitutes a ‘class’ ”? A “class” is any group of individuals that shares the same prerequisite 
knowledge in a subject and that, therefore, possesses the necessary background knowledge to be 
able to learn and progress. Having taken the time to define a class, the SABIS® system provides 
the tools necessary to form classes based on students’ knowledge. 
 
Schools around the world that use the SABIS® system implement an admissions process that is 
non-selective (i.e. students are not accepted based on the attainment of high performance levels 
on placement tests). Students are placed in grade levels based on Diagnostic Test (DT) results 
that identify each student’s mastery of concepts in the subjects of English and mathematics, 
subjects which Vernare considers to be “gateway subjects” opening the door to the study of other 
disciplines. The DTs cover a breadth of material that helps the school identify the concepts that a 
student has mastered as well as those not yet mastered. Based on DT results and evidence of 
mastery of the necessary prerequisite knowledge, a student is placed in a “class” with others who 
have demonstrated the same level of mastery. 
 
Having properly placed students in clearly defined classes, students are ready to begin the 
learning process, a complex undertaking with several important components. These components 
include a set curriculum, textbooks, an efficient instructional model, ongoing monitoring of 
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student progress, and thorough follow up, all of which reinforce the SABIS® classroom 
experience. 
 
Vernare’s Classroom Experience 
Students at Vernare will benefit from a system that views a successful learning environment as 
one in which students can learn the most in the least amount of time. Time is seen as a limited 
resource and one that must be maximized. In delivering instruction to students at all grade levels 
from first grade through high school, teachers will implement the SABIS Point System® of 
instruction, which is based on the precise identification of measureable learning objectives, 
called “points,” for every lesson and actively engages students in a community of learners. 
 
Using the SABIS Point System®, Vernare teachers present one point at a time and then ask the 
class to demonstrate their understanding of the concept through the completion of a written 
exercise. Next, moving from teacher-led instruction, the class engages as a community of 
learners, checking each other’s work in small, manageable groups. One student in each group is 
selected to coordinate the group based on academic competence in the subject. This student 
oversees his/her own micro-community of learners, managing questions and offering further 
explanations (or looking to other group members to do so), when needed. The group leader also 
works in close coordination with the teacher, asking for support and keeping students on task 
until everyone in the group has shown mastery. Once the entire class has demonstrated mastery 
of the point, teacher-led instruction resumes and the learning cycle continues. 
 
The purposeful composition of a “class,” the implementation of the SABIS Point System®, and 
the carefully-designed components of SABIS® Educational System enable Vernare to deliver a 
high-quality education. Expectations are exceeded as students engage in efficient learning, 
participate as active, responsible members in a community of learners, and experience ample 
opportunities for self-development. Instruction is targeted and measurable; students learn 
sequentially, building a solid academic foundation. The learning environment is efficient, 
drawing not only on the teacher as an educator, but also on the rich potential present in a large 
pool of students. This pool contributes to the rich environment of learning and thus raises 
standards. Personal attention and interaction is frequent; in every lesson students have the 
opportunity to develop and practice essential life skills such as diplomacy, leadership, and 
teamwork. Finally, through high levels of student engagement in the learning process, classroom 
distractions are minimized. This approach, coupled with active monitoring of student learning 
and follow up, enables students at Vernare to learn more in less time and to do so most 
effectively in large classes3. 
 
Even though there is a universal tendency to believe that smaller classes produce better results, 
schools utilizing the SABIS® program have shown otherwise through the implementation of its 
comprehensive educational system.4 This system effectively delivers targeted instruction to large 

                                                 
3 Classes in schools that utilize the SABIS® system can vary in size. In different countries depending on legislation 
and available physical space, class size can go up to 36 at the high school level. 
4 An example of the success of the SABIS model is demonstrated in the Sabis International Charter School being 
recognized by U.S. News & World Report as one of the top schools in the nation, 
http://www.usnews.com/education/best-high-schools/massachusetts/districts/sabis-international-charter-
district/sabis-international-charter-school-9226 
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classes of students who learn in an efficient environment characterized by high engagement, rich 
interaction, and personal attention. Supported by a comprehensive system, carefully formed 
classes, and proven teaching methods, Vernare students participate as members in a community 
of learners as they acquire a strong foundation of knowledge and the skills in preparation to 
compete successfully in a changing world. 
 
Effectively managing these larger classes, thus ensuring that true learning is taking place, 
requires the cooperation of the entire school community. The following outlines the basic 
expectations for each school community member: 
 
The Head of School: 

 Sets the tone 
 Coaches and mentors staff 
 Makes final decisions regarding discipline 

 
The Academic Quality Controller & Teachers: 

 Have high expectations 
 Teach “discipline” 
 Teach & practice procedures & routines 
 Uphold school rules 
 Practice effective classroom management 
 Act as role models 

 
The Student Life Coordinator: 

 Establishes the culture 
 Motivates students & gets them involved 
 Adds an objective and positive perspective 
 Is a key player 
 Helps students want to be good 
 Understands that positive consequences are as important as negative ones 
 Knows that being proactive is an effective prevention tool 
 Knows that talking with students is crucial to changing behavior 

 
The Students: 

 Become good citizens 
 Be part of the “WE” culture 
 Get involved 

 
The Parents: 

 Are informed of school’s expectations 
 Accept school rules and priorities (academics) 
 Support the school's philosophy 

 
The Vernare Care Team: 

 Helps create a community of learners 
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 Monitors behavior 
 Follows up & assigns consequences 
 Maintains behavior records 
 Communicates with parents 

 
 
Why Missouri Needs Vernare 

There are three core elements for socially and economically sustainable communities: 1) a strong 
neighborhood or faith base, 2) green space and 3) strong schools. Abbott (2008), President of the 
21st Century Learning Initiative, posits that schools, communities and families must work 
together as a “three-legged stool.” This triad of forces provides stability and balance to the 
community as a whole. If one of these elements is weakened, the entire community is in danger 
of imbalance and increased instability, resulting in social and economic decline. This scenario is 
currently playing out across communities in the Greater St. Louis area as major public school 
districts in these regions have failed to regain full accreditation.  
The link between strong educational outcomes and economic sustainability for individuals and 
communities is well documented. Missouri continues to improve across its academic indicators, 
but there is still much room for improvement. The Missouri Department of Elementary and 
Secondary Education report a few of the indicators that demonstrate the need for high quality 
public education options in the state: 
 

 The number of Missouri high school dropouts last year was nearly 10,000 students. 
 Only 35 percent of Missouri adults 18-24 are enrolled in college. 
 Approximately 38 percent of Missouri college students need non-college credit-bearing 

remedial courses. 
 Four of five Missouri high school graduates do not earn a college degree by their early 

20s.  
 Just over one-third of Missourians 25-34 hold an associate degree or higher5. 

 
The trajectory of educational success begins at the early childhood and elementary school levels. 
When students have access to high quality schools in the K-12 system, they are academically, 
socially and emotionally prepared to become successful in life and contribute to the economic 
stability of their communities.  The opposite case threatens this sustainability. The following 
table provides some of these indicators for St. Louis City Public School Districts: 
 

Performance Indicators- MO vs. SLPS  
Dropout rate (%) 

District 2010 2011 2012 2013 
MO 3.1 3.1 2.8 2.3 
SLPS 16.3 19.8 15.5 9.2 

Attendance (%) 
District 2010 2011 2012 2013 

                                                 
5 Source: MO Department of Secondary & Elementary Education, http://www.dese.mo.gov/top10by20/faqs.html 
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MO 94.3 94.4 94.7 94.6 
SLPS 92.0 92.5 93.1 92.9 

Students Eligible for Free/Reduced Lunch (5%) 
District 2010 2011 2012 2013 
MO 46.9 47.8 49.5 49.9 
SLPS 83.8 85.7 87.4 88.5 
 

 
These few indicators show a correlation between poor performance, poverty levels and economic 
instability as measured by unemployment rates. Other socioeconomic indicators such as crime 
rates and economic development in these regions demonstrate similar correlation as compared to 
school quality. The fact that the St. Louis Public School District has failed to earn full 
accreditation over the last five years highlights the urgency with which attention must be given 
to providing high quality, high achieving schools in these districts. The acuteness of this situation 
is made even more salient as more Missouri districts have lost or are in danger of losing 
accreditation based on academic performance. 
 
Vernare will provide two of the three legs to provide neighborhood stability and community 
sustainability—namely, healthy green learning and play spaces and rigorous academic programs. 
Character development, a clear code of conduct, and student uniforms will cultivate an 
environment conducive to high level learning.  A structured school day, a focus on mathematics 
and English/Language Arts, high expectations, and accountability for results will provide its 
students the leading edge they will need to succeed. Vernare will contribute to the development 
of sustainable communities in its neighborhood by providing the academic, social and “green” 
resources to support and develop the children it serves, providing a vehicle for building families 
and creating networks to strengthen the community-at-large. 
 
 
Academic Program Overview 

For the core academic program, Vernare will implement the SABIS® Educational System, 
which is squarely focused on mastery. Students will be given a preliminary series of diagnostic 
tests to determine the most appropriate grade level of entry. Tutoring and intensive class 
placements will be provided to address and close any knowledge gaps that may exist. To ensure 
mastery, weekly assessments will be conducted and re-teaching, or spiraling, of the curriculum 
will occur to close any learning gaps.  Likewise, more challenging material will be provided for 
students demonstrating a current strong mastery of grade level content, thus providing 
differentiated instruction for students across the achievement spectrum.  
 
With these system supports, Vernare  will recruit the strongest candidates possible from both 
traditional colleges of education and alternative programs, like Teach for America and the New 
Teachers Project to teach at Vernare.  For the Spanish language component of the academic 
program, certified native or near-native Spanish teachers will be hired.  The Academic Quality 
Controller and Student Life Organization® administrators will have a strong background in data 
management and analysis, along with performance and project management acumen.  
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More specifically stated key academic program elements that will make it appropriate and 
successful for the target population are: 
 
College Preparatory Mission: At the earliest stages of the Vernare experience, students are 
immersed in a culture of high academic expectations, strong character development and service 
leadership. Every student will be prepared for rigorous middle school, and ultimately, high 
school learning experiences that set them up for college. 
 
World-class curriculum: The SABIS® core curriculum is highly structured, scripted, and 
sequential and will be aligned to state performance standards.  
 
Diagnostic Assessment: A series of diagnostic tests are administered to all new students to 
determine placement in the appropriate academic level. These tests provide vital academic data 
for all incoming students, enabling the school to plan further development and support 
accordingly.  
 
Pacing charts: All teachers are provided pacing charts which outline what content students must 
be taught weekly in every subject. By pacing education along, students benefit from both depth 
and breadth of material covered.  
 
Direct Instruction: This method is focused on systematic curriculum design and skillful 
implementation of prescribed (paced) educational methods and content. All students — including 
poor and otherwise disadvantaged students—deserve to learn. This direct method of instruction 
is results-based, enabling teachers to be evaluated based on measurable student learning.  
 
Weekly Testing: Students are tested weekly using the SABIS Academic Monitoring System™ 
(AMS). AMS tests provide real-time data on every student‘s performance for that particular 
week. Testing information is evaluated by the Academic Quality Controller and teachers 
(Academic Quality Control team), and serves as an early warning system, enabling the school to 
address learning gaps some students may be forming before these become too detrimental for 
further learning progress.  
 
Intensives Program: Students who are falling too far behind are placed in small group 
“intensives” classes designed to bring them up to grade level as quickly as possible so they can 
rejoin their classmates. This is especially critical in the gateway subjects of English and Math.  
 
Student Uniforms: Student uniforms help to foster a sense of community, eliminate competition 
among students and offer families some economic relief.  
 
Strict Code of Conduct: Creating high behavioral expectations not only leads to a safer school, 
but enables all students to feel welcome and safe to focus on learning. Students and parents will 
sign a contract detailing their respective responsibilities.  
 
Safe and clean school facility: When students feel safe they can concentrate on learning. By 
maintaining a clean school, students see that the adults care and have high standards and 
expectations. This fosters school pride.  
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Student Life Organization: As a member of the SABIS® schools network, the students will 
manage and operate the highly structured Student Life™ Organization (SLO). The SLO enables 
students to develop leadership skills, creates teamwork, and helps develop a strong school 
community by reversing negative peer pressure.  
 
Spanish Instruction6: Spanish will be taught to all students in all grade levels for one period 
every day beginning in Kindergarten. This world language program will provide our students 
with an advantage they will need in our inter-connected world. 
 
 
Instructional Design & Academic Support System 

Research has shown that classroom teachers provide the greatest impact on student outcomes; 
thus, attention to instructional methods and pedagogy is paramount to ensuring that all students 
are receiving the academic, social and emotional support necessary to be successful.  At Vernare, 
the SABIS® Educational System will provide the curricular and pedagogical framework for 
teachers to execute with excellence in these fundamental areas to support strong student 
outcomes.  Using the SABIS® Points System, grade level curriculum is broken down into 
essential concepts to ensure mastery.  Teachers use specially designed lesson plans based on 
SABIS® developed textbooks and pacing charts, which will be aligned to Missouri Learning 
Standards, so that each student receives the same instructional exposure and opportunities for 
practice. Vernare will collaborate with UMSL to ensure proper alignment of the curriculum to 
the Missouri Learning Standards. Student mastery and progress will be assessed and charted 
weekly using the SABIS® Academic Monitoring System (AMS) thereby providing each student 
with an individualized learning plan, while ensuring that all learning gaps are being closed, depth 
of knowledge is increased, and appropriate challenges are presented to move students to the next 
level.  The Academic Quality Control team will ensure all SABIS® Educational System 
components are implemented with integrity so that students receive the instruction and support 
needed for success.   
 
While direct instruction is a core component to the academic program, this technique is used in 
concert with the other components of the SABIS® Educational System to ensure students 
mastering essential concepts tied to the Missouri Learning Standards. Utilizing this system, 
Vernare will incorporate structured and traditional teaching methods—including techniques such 
as memorization, phonics in reading and drilling in basic mathematics—to build a strong 
foundation for accelerated learning, creative judgment, critical thinking, individual exploration, 
and ownership of one’s education in upper grades (http://www.sabis.net/educational-
systems/educational-approach/teaching-methods). 

Unlike one-to-one or individualized teaching, where each child is taught for a limited amount of 
time, the SABIS Point System® of teaching is an interactive approach that involves the whole 
class in the learning process. When in class, students learn actively. They do not simply listen to 
lengthy explanations or take dictated notes. A Vernare teacher will list the concepts to be taught 

                                                 
6 Of the five most common non-English languages spoken in Missouri households, Spanish/Spanish Creole ranks 
the highest at 2.7%. Population Data Series The Many Languages of Missouri. 
www.missourieconomy.org/pdfs/population_data_many_mo_languages.pdf 

http://www.sabis.net/educational-systems/educational-approach/teaching-methods
http://www.sabis.net/educational-systems/educational-approach/teaching-methods
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and introduce them one "point" at a time applying the cycle of Teach, Class Practice, Individual 
Practice, and Check. The teacher then explains the point to the class, gives an example in which 
the point is used, and then assigns a written activity to check for individual student 
understanding. Group work is then used to complement the SABIS Point System® whereby 
students work in small groups to check their work and provide additional support to their 
classmates. This time also gives the teacher the opportunity to visually survey the learning in the 
room and assess the need for immediate re-teaching. The teacher moves to the following point 
only when practically all students show in writing — and not just orally — that they have a firm 
grasp of the "point" taught. 

Central to Vernare’s curriculum is the identification of all concepts and skills for a given class, 
followed by their classification as essential and non-essential. Essential concepts are those 
needed for future learning and not formally taught after initial mastery. Expectations in terms of 
mastery allow for differences in student abilities and efforts. All students must master essential 
concepts to advance to a higher grade level. Non-essential concepts are those that do not interfere 
with future learning but are part of the curriculum. All students must master a set amount over 
and above the minimum requirement and will tackle some areas more extensively. It is within 
this body, over and above the essential, that the amount and depth of knowledge that students 
achieve varies. This allows for appropriate remediation and challenging of students across the 
achievement spectrum; yet, it maintains a baseline of core curricular mastery for all students. 
 
Vernare’s curriculum places a heavy emphasis on the core subjects of English and mathematics, 
however other subjects, such as science, world language, social studies, art, music, health, 
physical education and computing are also considered important in providing a well-rounded 
education. The curriculum uses a spiral curriculum design such that previous concepts are 
revisited in a more advanced form in later units or grades. Students exhibit mastery of essential 
concepts at each level of advancement along the spiral curriculum. This curriculum is 
comprehensive, dynamic, and continuously upgraded by the SABIS® Academic Operations 
Division. For every course, the objectives are clearly laid out on the Pacing Charts provided 
weekly to teachers. Each unit of a course has its sub-objectives and, in turn, every lesson plan or 
period has its own sub-objectives. These objectives consist of skills, abilities and new concepts, 
which students acquire, or master, as a result of having attended a particular lesson. By breaking 
down the courses, the material becomes more meaningful, teachable, and measurable.  
 
Vernare will administer weekly diagnostic Academic Monitoring System (AMS) tests to 
measure the level of learning from the Pacing Charts. This AMS testing data is analyzed by 
Vernare’s academic monitoring team, so that every student’s progress is measured on a weekly 
basis, enabling interventions (ranging from tutoring to pull-out instruction) to take place quickly 
before a student develops a major learning gap in the particular subject. Frequent student 
assessment enables timely identification of individual needs and talents. Students who are 
capable of advancing rapidly have the opportunity to do so, and are prepared to successfully 
complete a variety of internationally recognized examinations. Conversely, students who may be 
struggling can be identified in real-time and provided with intensives designed to fill learning 
gaps that may have developed. 
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Environmental Education Program 

The Environmental Education Program for Vernare will be a comprehensive curriculum 
designed to provide students with the academic, experiential and technical skills to pursue higher 
education or job opportunities in science, technology, engineering, math and other related 
disciplines in sustainable or “green” fields of interest. Environmental education will be 
integrated across curriculum, with specific activities implemented weekly via the Student Life 
Organization. These activities will primarily draw from research-based sources including, but not 
limited to: Project WET (aquatic sciences/water conservation & use), Project WILD (animal 
sciences), Project Learning Tree (botanical education/natural sciences) and the Missouri 
Department of Conservation Discover Nature curriculum. Each of these programs is aligned to 
grade level expectations and Common Core curriculum.  Further curricular design will be 
completed in conjunction with academicians specializing in sustainability instruction.  The 
experiential science components of the program will be met through students’ active 
involvement in the school garden/farm, aquaponics, composting and vermiculture projects, in 
addition to labs and field trips sponsored in conjunction with our community partners, including 
but not limited to: the St. Louis Science Center, the St. Louis Zoo, the Missouri Botanical 
Garden and the Missouri Department of Conservation. 
 

A.2. Curriculum and Instruction 
To achieve its mission, Vernare will utilize the SABIS core curriculum which is rigorous, 
sequential and focused on preparing students for college. The SABIS curriculum is based on 
international standards. SABIS employs more than 120 staff members in its Academic 
Development Department and has already worked to fully align the SABIS curriculum to the 
Common Core. To meet the academic requirements for the State of Missouri, the SABIS 
curriculum team will ensure the curriculum is aligned with the Missouri Learning Standards. The 
UMSL sponsor will closely monitor this process to ensure the curriculum is tightly aligned. This 
aligned curriculum will be implemented in Vernare  beginning in the 2016-2017 school year.  
 
The SABIS curriculum is designed to provide knowledge and skill in a range of subjects in 
addition to the core subjects of English, mathematics and world language. These subjects include 
science, social studies, art, music, health, physical education and computer technology. The three 
core subjects are broken down into sub-subjects. English and World Languages, for example, 
include the sub-subjects of comprehension, composition, grammar, spelling and vocabulary. 
Each subject in the SABIS curriculum is reduced to its smallest units of knowledge, known as 
essential concepts. These essential concepts serve as the building blocks of overall knowledge. It 
is part of the teacher’s mission to make sure that each student masters one set of concepts before 
proceeding to new material. The following table is a guide for four grade levels for which a brief 
curriculum outline is provided in the text:  

English Mathematics Social Studies Science 
Grade K Grade K 

Grades 1-5 

Grade 6 Science 
Grade 1 Grade 1 Grade 7 Life Science 
Grade 5 Grade 5 Grade 8 Earth Science 
Grade 6 Grade 6 Grade 9 Biology 
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Note: The Objectives/Outcomes listed are samples of a much deeper and broader set of content 
and skills.  

ENGLISH 
Subject Content 

Kindergarten 
Sample Objectives/Outcomes 

Listening 
Comprehension 

Skills and strategies: predict outcomes; understand sequence; 
understand cause and effect; draw conclusions; identify fantasy 
versus reality 

Language Development Identify number, color, size, and shape words; understand and use 
words in proper context; name words that mean the same 

Writing/Composition 
Journal 

Express thoughts and ideas with pictures; dictate a thought or idea 
to the teacher to record; label drawings with words using invented 
spelling 

Handwriting Apply Zaner-Bloser manuscript printing for lower and upper case 
letters 

Phonics Reinforce/re-teach phonic rules within a whole language context 
specifically regarding: initial consonants; silent magic e 

ENGLISH 
Subject Content 

Grade One 
Sample Objectives/Outcomes 

Reading Comprehension Identify main idea and details; compare and contrast ideas and 
information; classify and categorize information; identify story 
setting 

Vocabulary 
Word Study 

Define key words; recognize question words; identify words as 
naming words, action words, or describing words 

Grammar Identify a complete sentence; identify and write a telling sentence; 
identify and write a question; capitalize and punctuate a telling and 
an asking sentence properly; add –s to most nouns to name more 
than one 

Writing/Composition Understand and use the five stages of the writing process:  
prewriting, drafting, revising, proofreading, publishing; write 
complete sentences 

Spelling Understand and apply the rules specifically regarding: short vowels; 
CVC words; vowel pairs:  oo, ea, oi, oy, ou, ow, au, aw; long e 
sound spelled y; R-controlled vowels; contractions; plurals with –s 
and –es 

Handwriting Apply Zaner-Bloser manuscript printing: good letter formation, 
good spacing, good alignment and proportion, good line quality 

Phonics Reinforce/re-teach phonic rules within a whole language context 
specifically regarding: initial and final consonants; consonant 
digraphs 
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ENGLISH Grade Five 
Subject/Content Objectives/Outcomes 
Reading Comprehension Make inferences; use context clues; predict outcomes; identify main 

idea and details; understand sequence; understand cause and effect 
Vocabulary Define key words; identify parts of speech; understand and use 

words in proper context; identify and understand multiple meaning 
words 

Grammar Distinguish between sentences and fragments; identify declarative, 
interrogative, imperative, and exclamatory sentences; use correct 
present, past, and future tense form of verbs 

Writing/Composition Understand and use the five stages of the writing process: form and 
indent paragraphs; develop a topic sentence; use supporting details 

Spelling  Understand and apply the rules regarding: short vowels; vowel 
digraphs; R-controlled vowels; adding –ed and -ing; prefixes and 
suffixes 

Handwriting Apply Zaner-Bloser cursive handwriting 
Study Skills Use the dictionary; thesaurus; encyclopedia; library; identify the 

parts of a book; use graphic aids, diagrams and maps 
ENGLISH Grade Six 
Subject/Content Objectives/Outcomes 
Literature Know the elements of a short story; know what a protagonist and 

antagonist is; understand how an author creates suspense; know the 
elements of drama 

Vocabulary Identify & define new words; know pronunciation, parts of speech 
and spelling; know what synonyms and antonyms are; be able to 
use new words in context; be familiar with the study of etymology 

Grammar Be able to define a noun, verb, adverb, adjective, and pronouns, 
personal and subject pronouns; possessive pronouns; demonstrative 
pronouns; define a conjunction; identify conjunctions in a sentence; 
the function of coordinating conjunctions 

Composition Be able to write a clear topic sentence; know the different steps to 
writing a strong paragraph; be able to write smooth flowing 
sentences 

 
Mathematics Kindergarten 
Subject/Content Objective/Outcome 
Numbers Recognize and write numerical symbols 1 through 20 

Shape Identify and draw the shape of a circle, square, triangle, and rectangle 
Recognize and read the written names of a circle, square, triangle, and 
rectangle 

Sets Recognize and draw sets to 20; understand more or less 
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Comparison Recognize objects that are taller, shorter, or longer, tallest, longest, or 
shortest 

Sequence Write numbers 1-20 in order 

Addition Recognize and understand the plus (+) sign and meaning add; draw a picture 
with 1 or 2 more; understand the meaning of the word equals and the equal 
sign (=) 

Counting Write in the missing number 0-20 

Sorting Find the odd one out; group things that are the same 

Subtraction Cross out one to subtract; understand the meaning of the words, away and 
subtract 

Ordinance Identify the order of objects 1st – 5th  

Time Read the time to the hour; write the time to the hour 

Measurement Measure length using non-standard units 

Patterns Copy linear patterns; copy special patterns 

Fractions Identify one half of a region 

Mathematics Grade One 
Subject/Content Objective/Outcome 
Working with 
Numbers 

Recognize, write, and order numbers for a set of 0 to 100 objects; count 
ahead or back with numbers from 0 through 100; numbers through 99 using 
 ,  , , or . 

Addition Recall addition facts through sums to 18; know that in addition the answer is 
called the sum; add two or three 2-digit numbers without trading, including 
money 

Subtraction Recall subtraction facts related to sums through 20; know that in subtraction 
the answer is called the difference 

Place Value and 
Counting 

Read, write and order 2-digit numbers less than 100 for objects grouped by 
tens and ones; read, write and order numbers through 99 

Time and 
Money 

Recognize the hour and minute hands on a clock; read a calendar; identify 
coins and their values; show an amount of money with two different sets of 
coins 

Geometry and 
Graphing 

Recognize when two figures appear to be the same shape and/or size; 
identify triangles, circles, squares and rectangles and give the number of 
sides and angles 

Measurement:  
Metric Units 

Find length in centimeters; estimate capacity using liters, temperature using 
degrees Celsius, and weight using kilograms 

Fractions Recognize equal parts; identify halves, thirds, and fourths of a region or set; 
write ½ , or ¼ to represent a part of a region or set    

Customary Find length in inches; estimate capacity using cups, pints, and quarts; 
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Measurement estimate weight using pounds and temperature using degrees Fahrenheit 
Mathematics Grade Five 
Subject/Content Objective/Outcome 
Basic Facts Know addition and subtraction facts; know multiplication and division facts; 

solve word problems using addition and subtraction 
Numbers and 
Place Value 

Read and write numbers through billions; read and write Roman numerals; 
compare and order whole numbers 

Addition and 
Subtraction 

Estimate sums by rounding to the nearest ten, hundred, thousand, or dollar; 
apply the zero property, commutative property, associative property and the 
use of parentheses 

Decimals Read and write decimals though thousandths; estimate decimal products and 
quotients; multiply and divide decimals by a multiple of 10; fractions to 
decimals 

Multiplication Use multiplication facts to find and estimate products that are multiples of 
10, 100, or 1,000; multiply by 1-, 2-, or 3-digit factors; solve word problems 
using multiplication 

Division Use division facts to find and estimate quotients that are multiples of 10, 
100, or 1000; divide by a 1-digit divisor to find 3- or 4-digit quotients; find 
averages 

Fractions Write fractions for parts of regions or sets; find equivalent or lowest-terms 
fractions; add or subtract fractions with like or unlike denominators; find 
products of fractions 

Geometry Identify point, line, segment, and parallel, perpendicular, and intersecting 
lines; identify and measure right, obtuse, and acute angles; identify and 
classify polygons  

Graphing and 
Data 

Read, interpret, and make graphs; find the probability of a simple event 

Ratio and 
Percent 

Write ratios to compare two quantities; solve equations involving equal 
ratios; write comparisons as ratios, percents, decimals or fractions 

Measurement: 
Metric Units 

Estimate and measure lengths using millimeters, centimeters, meters and 
kilometers; find the volume or the capacity of a container; define and 
understand matter, mass 

Measurement: 
Customary 
Units 

Use appropriate units of length involving inches, feet, yards, and miles; use 
appropriate units of capacity involving cups, pints, quarts, and gallons; 
weights using ounces, pounds, and tons; measure temperatures using degrees 
Fahrenheit 

MATH Grade Six  
Subject/Content Objectives/Outcomes 
Logical 
Thinking 

Solve word problems using elementary combinatorics; requiring multi-step 
thinking, by thinking backwards; solve logic puzzles 

Terminology Define key terms such as:  addend, sum, dividend, divisor, multiple, factor, 
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product, quotient, prime number, base x system, composite number, 
reciprocal, exponent, axiom, postulate, theorem, even, diameter, prime 
factorization, etc.  

Axioms of  State and use the Closure Axioms of Addition and Multiplication of  
Fractions Reduce fractions to lowest terms, order fractions; convert mixed numbers to 

improper fractions; convert improper fractions to mixed numbers 
Decimals State decimals out loud; take decimal dictation; round decimals to any 

desired place value; order decimals; add or subtract decimals; multiply 
whole numbers by decimals 

Percents Convert percents to fractions; convert percents to decimals; calculate x% of 
y (where y whole numbers); determine what percent x is of y 

Conversions Convert between linear metric measurements; (meters/sec to km/hr, etc.); 
convert between two and three dimensional metric measurements 

Measurement Calculate the perimeter of a square given either its side length or its area; 
calculate the area of a square given either its side length or its perimeter; 
define pi 

Miscellaneous Convert a base ten number to a base n number where n {2,3,…16}; add 
numbers in base n; multiply numbers in base n; convert a base n number to a 
base 10 number 

 
 
 
Social Studies Grades 1-5 
Subject/Content Objectives/Outcomes 
History Develop an understanding of relationships between the past and the 

present; analyze cause and effect relationships of ideas and events 
Geography Understand human and environmental interaction; understand 

world regions and their historical, cultural, economic, political 
characteristics 

Culture Understand that culture encompasses all aspects of a human society 
that are learned, not inherited, and know how culture is transmitted  

Ethics and Belief 
Systems 

Recognize that all societies have ideals and standards of behavior 

Social and Political 
Systems 

Develop an awareness of the reciprocal relationship between the 
individual and social and political groups: family, community, and 
nation 

State Identity Identify various cultural groups that have settled in the state of 
Missouri; examine the contributions of various cultural groups  

National Identity 
 

Develop an appreciation for the multicultural, pluralistic nature of 
U.S. society 

Constitutional Heritage Develop an appreciation for the balance of power established by the 
Constitution between majority and minority, the individual and the 
state, and government by and for the people 
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Citizenship Recognize the reciprocal relationship between the individual and 
the state in a democracy 

Map and Globe Skills Identify and use map and globe symbols; identify and use different 
map projections 

Critical Thinking Define and clarify problems, issues, and ideas 
Social Participation Develop interpersonal skills; Work successfully in groups 
 

Grade 6 - Science Grade 7 – Life Science 
Objectives/Outcomes Objectives/Outcomes 
Understand Life Processes of Living Things 
Know Cell Structure and Function; 
Understand Cycles in an Ecosystem; Be 
familiar with Populations; Know the Ocean 
and Living Things in the Ocean; Identify 
Charles Darwin; Understand the Process of 
Change; Know the Origin of the Earth; 
Describe Moving Continents; Describe 
Earthquakes; Understand volcanoes/Weather 
and climate; Understand Stars in Motion; 
Understand Atoms; Know Elements and 
Compounds; Describe Electricity 

Understand Measuring With Scientific Units 
Be familiar with Graphing, Microscopes and 
Lasers 
Know Characteristics of Living Things 
Describe Matter/Understand The Cell Theory 
Know the Parts of a Cell Growth and Division 
Understand Natural Selection; Be familiar with 
Identifying Organisms; Know Plant Organisms 
Describe The Animal Kingdom; Know 
Common Traits of Vertebrates; Understand 
Fishes/ Amphibians/Reptiles/Birds and 
Mammals; Be familiar with Natural Resources;  

 
Grade 8 - EARTH SCIENCE 

 
Grade 9 - Biology 

Objectives/Outcomes Objectives/Outcomes 
Be familiar with Measuring; With Scientific 
Units; Be familiar with Graphing; Understand 
Structure of Matter; Energy and Changes in 
Matter; Earth’s Elements; Understand 
Minerals; Be familiar with Rocks and 
Weathering; Be familiar with Soils; World 
Soil Types; Describe Gravity and Erosions; 
Understand Earthquakes, Drifting Continents; 
Plate Tectonics; Evolution of Life; Fossil 
Record; Structure of the Atmosphere, 
Weather Prediction, climate change,  Earth In 
Space, Moon, Earth-Moon System, The Study 
of Stars, Understand Human Ecology 

Be familiar with Biological Tools and 
Techniques 
Know Composition of Matter, Mixtures, 
Energy, Compounds Important To Life, 
Organic Compounds 
Know and Describe Parts of the Cell; Diffusion 
and Osmosis; DNA, RNA; Protein Synthesis; 
Chromosomes, Mitosis, Meiosis; Origin of Life 
on Earth, Describe Evidence of Evolution, 
Describe Darwin’s Theory of Evolution; 
Understand Blood and Respiratory System, 
Nutrients, Digestive and Excretory System; 
Understand the Endocrine; Reproduction 
System; Understand Fertilization 

 
 
Student Life Organization® 

Vernare will also utilize another feature of the SABIS® Educational System that emphasizes the 
acquisition of “life skills” through real life experiences. The Student Life Organization® (SLO®) 
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will be an integral part of every school day. The SLO® is a student-led society that empowers 
students to hold responsibility for many aspects of school life, and will serve as the main method 
to cultivating a positive and cooperative culture and climate that leads to character development.8 
Our students will embrace and observe these Basic Beliefs, which will be displayed prominently 
in every classroom: 

1. Always try. 
2. Do your best. 
3. Cooperate and actively help others. 
4. Treat others with respect. 
5. Manage yourself. 
6. Respect the property and rights of others. 

 
Through SLO® Vernare will provide students with opportunities for emotional, social, and 
moral growth in addition to developing their academic, managerial, organizational, and 
leadership skills in a variety of academic and non-academic activities. These include peer 
tutoring, planning athletic activities and social events; organizing community service projects; 
and being involved in the school newspaper and school yearbook. Each week at Vernare, all 
students will be able to participate in classroom and experiential science-related activities during 
the Student Life Organization block period. Afterschool “clubs” will provide further 
opportunities for students to extend their STEM exposure and practice. At all grade levels, 
students will learn that working cooperatively creates a strong community. Vernare will extend 
the community experience into real life responsibilities and add a social element as well. 
Students’ participation in these activities will help them make a commitment to contribute to the 
community around them while in school, later in college and ultimately as working adults. 
 
Students will learn to: 

 Promote high social, ethical, and moral values 
 Become active and constructive members of a community 
 Develop academic, managerial, organizational, and leadership skills 
 Acquire and refine the attitudes that give them an edge in college and throughout life 
 Form circles of lasting friendship 
 Get involved in a variety of student-led activities 

 
Veteran SABIS® leaders will train the initial school leadership team and teachers at Vernare in 
the complete Educational System to ensure the integrity of the program implementation. This 
training will include focus on the implementation of the mechanics and technical support for the 
academic program, as well as full orientation of the Student Life Organization® Program. 
Specialized support teams will assist in the implementation of all components of the Academic 
Monitoring System (AMS), as well as provide ongoing back office data management support to 
ensure that individualized progress charts and mastery assessments are accurate and available at 
all times. The license agreement between Vernare Learning and SABIS® Educational Systems 
provides further program support as needed throughout the first two years of operation of these 
schools to ensure the integrity of implementation of the curricular program. The goal is to shift to 
                                                 
8 Hagman, J. & Hayes, J. (1986). Cooperative learning: Effects of task, reward, and group size on individual achievement. 
Technical report 704, Scientific Coordination Office, US Army Research Institute for the Behavioral Sciences, ERIC document 
#278720 
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a “train-the-trainer” model, in which Vernare school staff will provide the necessary orientation 
to new faculty members in subsequent years. Vernare’s governing board, school leaders and the 
UMSL sponsor will monitor outcomes to ensure students are meeting or exceeding performance 
outcomes identified in its performance contract. In addition, as a licensee of the SABIS® 
Educational System, SABIS® will also monitor student outcomes to ensure all program 
components are being utilized appropriately. Vernare has also built in professional development 
days in its school calendar to address individual teacher growth areas, especially within our less 
experienced staff. 
 

A.3. Assessment 
Student assessment is essential to identify gaps in learning and address these gaps before they 
can derail a student’s academic progress. To identify and address these gaps in real time, Vernare 
will implement the SABIS® Academic Monitoring System (AMS) —an online assessment 
program that incorporates weekly and periodic exams to assess mastery level of essential 
concepts. Results will be provided to teachers on a weekly basis so that, in essence, each student 
has an individualized learning plan in place. These assessments will enable the faculty to identify 
each student’s individual strengths and weaknesses and design and implement intervention 
strategies for the students. Additionally, when Vernare students reach third grade, they will 
participate in Missouri’s Smarter Balanced assessment system, administering and analyzing the 
two benchmark assessments that precede the MAP administration. If SABIS test results do not 
align with state results, Vernare will implement an analysis of the discrepancies and review of 
the proprietary assessments. 
 
This real time data will assist teachers and administrators in monitoring the overall progress of 
the school and evaluate the effectiveness of the program, adapt instructional approaches, and 
establish new goals and expectations to better serve students. Students who demonstrate mastery 
of the particular skills and knowledge tested move along with the curriculum. Those who do not 
demonstrate mastery will receive additional assistance to address the particular learning gaps. 
Concepts that are not learned will be re-taught and re-tested (spiraled curriculum), especially if 
they are “essential” concepts. Student progress is continuously followed, and extra support is 
provided when needed.  
 
As the head of academics at Vernare, the Academic Quality Controller (AQC) will have the 
primary responsibility for overseeing the implementation of the assessment system and overall 
responsibility for performance outcomes.  This administrator, in collaboration with lead teachers 
and/or department heads, comprises the academic monitoring team.  Together, they will ensure 
that students meet and exceed the academic goals and objectives developed for the school, by 
implementing a number of evaluative activities that have been developed to ensure successful 
implementation of its pedagogy and assessment practices to attain outstanding student 
performance results as quickly as possible.  
 
The academic monitoring team will conduct the second level of monitoring and evaluation by 
reviewing the test results, identifying students in need of academic intervention, and identifying 
sections or classes where re-teaching needs to occur. They will collaborate with individual 
teachers to create appropriate lesson plans, coordinate intervention strategies with the Student 
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Life Organization Director, and consult with the Head of School, or special education staff, if 
necessary. The Academic Quality Controller works with their instructional faculty to determine 
if additional instruction through pull-out sessions (intensives), before-school or after-school 
programs and/or tutoring is necessary.  
 
A third level of monitoring and evaluation activity is led by the Head of School. Since the Head 
of School retains overall responsibility for the academic success of the students, s/he works 
closely with the faculty, other administrative staff and support staff members to ensure that all 
students are proceeding at the proper pace. Frequent meetings between the Head of School and 
senior staff members, ensure that day-to-day operations run smoothly and any and all issues are 
identified and addressed in a timely manner. Performance data (at the student, class and school-
wide levels) are used to evaluate progress and to make necessary adjustments to the program. 
 
The goal of this comprehensive assessment and monitoring is to ensure that students are 
positively tracking to achieve the academic performance outcome benchmarks outlined in the 
performance contract with UMSL. 
 
How Data is Collected 

Academic performance data drives decision-making at Vernare. Ongoing assessment is used to 
evaluate student learning and permit timely, positive intervention. We will collect 
comprehensive data from multiple sources, analyze the data in real-time, make decisions, and act 
based on the results of the data. Assessment covers the five core academic subjects, namely 
English, mathematics, World Language (mostly Spanish), science and social studies. Testing 
students in this way has a number of very important advantages:  
 
 Students learn to perform well under the pressure of time and other constraints. 
 Students develop the ability to focus and to sustain concentration for long periods. 
 It provides feedback that allows close monitoring and follow-up. 
 

While the Academic Quality Controller and Head of School will have primary responsibility for 
overseeing and managing the assessment system, every staff member will view their work as 
data-driven and be held accountable for using data to develop, execute and refine their work.  
 
SABIS’s proprietary AMS software system9 provides many programs that allow prompt, reliable 
assessment of student knowledge as well as effective follow-up, and will be used to assess 
student knowledge of every concept taught that week. The AMS detects gaps in student 
knowledge to be pinpointed as they form. Working as a team, teachers and students focus their 
efforts on filling the gaps through tutoring and/or intensive classes. The AMS allows the 
progress of every student to be continuously monitored, problem areas to be identified, and the 
most appropriate solution to be implemented. Repeating a grade is also considered a form of 
                                                 
9 SABIS has developed a proprietary state-of-the-art student and school management software system that is designed to provide 
teachers with immediate feedback on student learning. SABIS’s IT division employs over 60 programmers and software 
developers who are charged with maintaining and constantly improving on this system. This includes: IT infrastructure, network 
support, implementation of the school/enterprise network and PC operating systems, systems security, and all data processes and 
procedures as they apply to each SABIS-managed school or authorized licensee. 
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support for students, although this is the last option. The following testing measures will be used 
at Vernare to assess student academic performance:  

 
1. Missouri State Tests (MAP, Smarter-Balanced – beginning with grade 3)  
2. SABIS® Diagnostic Test Profile(s)  
3. Standardized Test for the Assessment (STAR) of Reading Batteries  
4. Standardized Test for the Assessment (STAR) of Math Batteries  
5. SABIS® Periodic Tests, End-of-Term Tests and Final Exams  
6. SABIS® Academic Monitoring System™ Assessments  
 
A Testing Calendar will be developed for Vernare which adheres to the State testing calendar, 
covering each academic year, by month and day/date showing which type of test is administered 
and when. The exam schedule is set for each term based on criteria that determines the number 
of tests per subject and sub-subject. The pacing of exams is correlated to the pacing charts. The 
calendar will also show Professional Development Days, holidays, review weeks, End-of-
Term/Finals, vacation time/no classes, beginning of terms, state exams, and time when school is 
out of session.  
 
Diagnostic testing may be required to determine appropriate academic placement in a designated 
course at a specific academic or grade level, or in a course that may have specific prerequisite 
requirements. Classroom placements are generally made at the discretion of the school 
administration working in collaboration with teachers and parents.  
 
Non-academic Assessment 
In addition to regular academic assessments, non-academic assessments will also be an integral 
part of the Vernare model to fulfill its Core Values (refer to section A-1). These assessments will 
cover the following areas: Financial Soundness, Operational Effectiveness, Environmental 
Impact, School Climate (student/teacher/staff perspectives), Parent Satisfaction and Community 
Impact. Public reports on these metrics will be made available to the school community and on 
the school website in a timely fashion. 
 

A.4. School Calendar and Daily Schedule 
To meet the rigorous academic, character and cultural goals, Vernare will implement a 180-day 
school year, which meets the Missouri standard of 174 days plus 6 days for inclement weather. 
The school day will begin at 7:30 AM for before-school care/breakfast, with instructional time 
running from 8:00 AM – 3:45 PM. There will be forty-five (45) minutes allotted for school lunch 
and recess on all days except for Wednesday, when there will be no recess. Wednesdays will be 
reserved for Student Life Organization® (SLO) activities for the students, and Academic Quality 
Control monitoring for the academic monitoring team. On Wednesdays, instructional time will 
run from 8:00 AM – 2:00 PM, with 2:00-3:45 PM reserved for the weekly specialized activities. 
A portion of the weekly SLO learning block will incorporate the Environmental Education 
curriculum, to support our focus on sustainability education. The 2016-2017 academic school 
year will run from August 24 – May 27, with the last day for teachers being June 3. There will be 
three scheduled Professional Development Days for teachers and administrators and three days 
of Parent-Teacher Conferences, during which students will be out of school. This academic 
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calendar provides seven (7) hours of instructional hours per day, resulting in 1,260 hours per 
year—exceeding the state minimum requirement of 1,044 hours. Summer school—which will 
run from 8:00 AM – 3:45 PM—will begin two weeks after the end of classes, and will last for 
seventeen (17) days, for approximately an additional 120 hours of instruction. There will be five 
(5) teachers used to cover summer school. (Please see the Appendix 2 for a complete outline of 
the academic calendar.) 
 
The daily schedule is designed with the whole child in mind—providing necessary focus on 
academic development, in addition to supporting the overall wellbeing and development of the 
student.  For example, reflective activities, structured play and snacks are incorporated at 
appropriate levels to accommodate the attention span and energy levels of students at various 
developmental stages. Science, Social Studies and World Language (Spanish), is integrated into 
the curriculum from Kindergarten onward.  Physical education will also be a key component for 
all students.  Special attention to character development will be provided for our early 
elementary students, as they will have daily opportunities to demonstrate “peer appreciation” by 
publicly acknowledging a supportive or kind act they personally experience or witness during the 
school day.  In this way, we will reinforce our cultural competencies around community 
development, creating a safe and caring environment—with the goal of positively supporting the 
social and emotional development of our students. 
 
The following outlines sample daily schedules for both lower and upper elementary levels: 
Note: Schedules include 7 hours of instructional time (8:00-3:45) with 45 min Lunch/Recess. 
 
Table 1. Sample Daily Schedule for Early Elementary levels (K-1) 
 

Monday, Tuesday, Thursday & Friday Wednesday 
7:30-7:55 Breakfast/Before-School care 7:30-7:55 Breakfast/Before-School care 
8:00-8:15 Morning Address 8:00-8:15 Morning Address 
8:15-9:00 English Language Arts 8:15-9:00 English Language Arts 
9:00-9:15 Brain Recharge/Snack 9:00-9:15 Brain Recharge/Snack 
9:15-
10:00 Mathematics 9:15-10:00 Mathematics 
10:00-
10:15 Morning Reflection/Activity 

10:00-
10:15 Morning Reflection/Activity 

10:15-
10:45 Social Studies 

10:15-
10:45 Social Studies 

10:45-
11:30 Science 

10:45-
11:30 Science 

11:30-
12:15 Lunch/Recess 

11:30-
12:15 Lunch/Recess 

12:15-
12:30 Transition/Peer Appreciation 

12:15-
12:30 Transition/Peer Appreciation 

12:30-
1:00 Spanish 12:30-1:00 Spanish 
1:00-1:30 Reading Workshop 1:00-1:30 Reading Workshop 
1:30-2:00 Writing Workshop 1:30-2:00 Writing Workshop 
2:00-2:45 Fitness/Nutrition/Wellbeing 2:00-3:45 

  
  

Student Life Organization 
(Integrated Environmental 
Science Curriculum)/Daily Close 

2:45-3:30 Art (M, Th)/Music (T,F) 
3:30-3:45 Afternoon Reflection/Daily Close 
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Table 2. Sample Daily Schedule for Upper Elementary levels (2-5) 
 

Monday, Tuesday, Thursday & Friday Wednesday 
7:30-7:55 Breakfast/Before-School care 7:30-7:55 Breakfast/Before-School care 
8:00-8:15 Morning Address 8:00-8:15 Morning Address 
8:15-9:15 English Language Arts Block 8:15-9:15 English Language Arts Block 
9:15-
10:15  Mathematics Block 

9:15-
10:15  Mathematics Block 

10:15-
10:30 Brain Recharge Activity 

10:15-
10:30 Brain Recharge Activity 

10:30-
11:30 Social Studies Block 

10:30-
11:30 Social Studies Block 

11:30-
12:30 Science Block 

11:30-
12:30 Science Block 

12:30-
1:15 Lunch/Recess 

12:30-
1:15 Lunch/Recess 

1:15-2:00 Spanish 1:15-2:00 Spanish 
2:00-2:45 Fitness/Nutrition/Wellbeing 2:00-3:45 

  
  

Student Life Organization 
(Integrated Environmental Science 
Curriculum)/Daily Close 

2:45-3:30  Art (T,F)/Music (M, Th) 
3:30-3:45 Afternoon Reflection/Daily Close 

 

A.5. Target Population 
Vernare Learning supports neighborhood stabilization and community sustainability; therefore, 
Vernare will be located in a community experiencing economic distress (low-to-moderate 
median & mean income levels, F/RL eligibility) and education disparities, as reflected in APR 
ratings and high school graduation (and equivalency) rates. Enrollment in Vernare will follow 
the attendance area models afforded to charter schools in the home districts in which they reside. 
 
Vernare will be located in the Old North neighborhood of St. Louis. While enrollment to Vernare 
will be open to all St. Louis City residents, the primary target population for these first campuses 
will be the 63106 and 63107 zip codes. The following chart presents a profile of the 
demographics demonstrating mission match of these geographic areas to the Vernare Learning 
model: 
 
 

63
10

6 

Population # % 

63
10

7 

Population # % 

Total 11,883   Total 11,912   
5-9 years 1,273   5-9 years 801   
10-14 years 1,080   10-14 years 902   
15-19 years 1,135   15-19 years 1101   
White 388 3.30% White 844 7.10% 
Black 11,271 94.80% Black 10,800 90.70% 
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American 
Indian/Alaskan 
Native 25 0.20% 

American 
Indian/Alaskan 
Native 41 0.30% 

Asian 15 0.10% Asian 24 0.20% 
Households 
with children 2,762 59.20% 

Households 
with children 2690 58.40% 

Unemployment   13.10% Unemployment   15.80% 
Median 
Income $14,631    

Median 
Income $25,214    

Mean Income $21,735    Mean Income $34,403    
HS grad   32.10% HS grad   31.10% 

Note: Based on 2010 Census Data, http://factfinder2.census.gov/faces/nav/jsf/pages/index.xhtml 
 
 
In the target geographic zone, there are currently 6 schools serving students from grades K-6. 
The following tables show the demographic composition of the district and charter school in 
these two zip codes. 
 
 

School
Beg. 

Grade

End 

Grade

Std 1.1 

ELA Pts

Std 1.2 

Math Pts

Std 1.3 

Sci Pts

Std 1.4 SS 

Pts

Std 2.1 

ELA Pts

Std 2.2 

Math Pts

Std 2.3 

Sci Pts

Std 2.4 SS 

Pts

Std 4 

Attendance

Total Pts 

earned

Total Pts 

Possible
APR %

Ames PK 5 0 0 6 0 0 0 2 0 7.5 15.5 70 22.1

Columbia PK 6 12 6 0 0 2 2 0 0 10 32 70 45.7

Dunbar PK 6 12 6 12 0 3 0 3 0 7.5 43.5 70 62.1

Farragut PK 6 6 12 12 0 2 3 3 0 10 48 70 68.6

Gateway PK 5 15 16 12 0 2 4 3 0 7.5 59.5 70 85

Confluence Old North K 8 15 16 6 0 2 4 2 0 7.5 52.5 70 75

Missouri School Improvement Program (MSIP) 2013 Annual Performance Report (APR) -- School Building Level Report

 
 
 

School F/RL % Black
Ames 95.7 96.4

Columbia 96.5 100
Dunbar 98 100
Farragut 97.2 100
Gateway 93.1 93.8

Confluence Old North 98.3 99.4

2013 Building Demographics

 
 
With the exception of Gateway Elementary (an SLPS magnet school), the performance of these 
schools is fair to very weak. The academic performance achieved at the elementary level is a 
strong trajectory indicator for middle and high school achievement. Clearly, more high quality 
educational options are needed in this targeted geography. While Vernare will not discriminate in 
any way against potential students or staff, the expectation is that the schools will reflect the 
community in which it primarily serves. Vernare falls within the 63106 zip code, thus meeting 
the objective of serving students in need. The strong disciplinary and academic programs of this 
school will be demonstrated in the strong overall achievement of students matriculating through 

http://factfinder2.census.gov/faces/nav/jsf/pages/index.xhtml
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the program, thereby serving to close the achievement gap. (See Section B-5 for an explanation 
of Vernare’s enrollment process) 

A. 6. Special Student Populations 
Vernare will be open to all students, regardless of sex, race, color, national or ethnic origin, 
religion, sexual orientation, gender identity, gender expression or disability.  Based on 
demographic comparison of schools in the target enrollment zip codes, Vernare expects to enroll 
a diverse student population that may include up to 14% of students with special needs.  We will 
provide a free and appropriate public education in the least restrictive environment suitable for 
all students that enroll. Vernare shall not be exempt from any federal or state laws or regulations 
relating to disabilities, including Section 504 of the Rehabilitation Act of 1973, Title II of the 
Americans with Disabilities Act (ADA), and the Individuals with Disabilities in Education Act 
(IDEA) of 2004. Students with disabilities attending our charter school will be served in the same 
manner that is consistent with applicable statutes as any other child with a disability in any other type 
of public school.  Should St. Louis Public Schools hold an IEP for any student who will attend 
Vernare, Vernare will work with St. Louis Public Schools to transfer such documentation in a timely 
manner. The goal is to include such students into the general education classrooms to the extent 
most appropriate for the student. Additionally, appropriate assessment for new and compliance 
with established Individualized Education Plans (IEPs) will be strictly enforced and monitored.  
In the specific case of IEPs, all appropriate staff members will be trained to ensure complete 
compliance with all issues affecting the learning potential for the affected students.  
 
Teachers certified in Special Education and ESL (for English Language Learners) will be a part 
of the staff mix at Vernare  to ensure we provide appropriate academic support for these students.  
The SABIS Educational System® is designed to support remediation strategies to accommodate 
students across the spectrum of ability.  The intention of mixed ability classrooms, coupled with 
the whole class teaching (SABIS Point System®) and active student engagement is designed to 
address the multiple intelligences and learning styles of a diverse student population.  
 
Special Education Assessment 
Vernare plans to implement a comprehensive Response to Intervention (RTI) system, thus 
ensuring that instruction and assessment are culturally and linguistically responsive, and 
evidence-based interventions are being utilized. If a parent requests an evaluation of their student, 
this request will supersede the RTI process and be completed promptly. Vernare’s RTI system 
will support the SABIS curricular model by contributing to meaningful identification of learning 
and behavioral problems, improve overall instructional practice and provide students with the 
supports they need to achieve success in school. If it is suspected that a student may have a 
disability, the Vernare Care Team (VCT) will be alerted to assess appropriate steps outlined in 
the RTI model in order to address the concerns. The VCT will consist of school staff members—
at minimum including the Academic Quality Controller, Student Life Organization Director, and 
Lead Teacher/Department Head. If after the implementation of evidence-based interventions and 
appropriate student monitoring has occurred, and it is determined that the student be referred for 
evaluation for a disability, the parent/guardian will be contacted. If it is determined that the 
students is a “child with a disability” as defined by IDEA, an IEP team will be assembled to 
develop an appropriate Individualized Education Plan (IEP).  The IEP team will include VCT 
team members, in addition to regular and special education teachers, school counselor, nurse, 
therapists, and the parent/guardian of the student. The IEP team will meet annually to review the 
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student’s IEP and ensure all goals are met satisfactorily. Re-evaluations of student IEPs will be 
reviewed at a minimum every three years, based on assessment, which may include retesting the 
student.  If it is determined that a student does not have a disability, the VCT will work with the 
teacher and parent/guardian of the student to create a plan to support the positive development 
and progress of the student. 
 
Limited English Proficiency (LEP) Assessment 
Vernare may enroll students who have limited English proficiency.  To help identify any such 
students as early as possible, the primary language spoken at home will be identified on the 
student enrollment form. If the home language survey indicates a language other than English, or 
if the child’s first language is not English, s/he will be screened using the WIDA-ACCESS 
Placement Test™ (W-APT).  Parental consent is not required to administer this screen.  By 
federal law, the Vernare will ensure that the required language proficiency exam is given to all 
ELL students each year. 
 
Once a student is identified as an English Language Leaner (ELL) and eligible for ESL services, 
the school will notify the parent/guardian within the first 30 days of school or within the first two 
weeks of the student enrolling, if entering sometime after the beginning of the school year.  The 
notification will include an explanation, in a language clearly understood by the parent/guardian, 
that annual English proficiency assessment will be administered until proficiency requirements 
are met.  
 
Students will be no longer be classified as Limited English Proficient (LEP) once they have 
demonstrated attainment of language skills necessary to effectively compete with non-ELL 
students in age and grade-level appropriate settings across all content areas.  The student will be 
ready to transition out of language instruction educational programs once their English language 
proficiency is demonstrated in the following areas: 
 
1. Listening and speaking English, 
2. Reading and comprehending academic English, 
3. Writing in English, and 
4. Demonstrating English proficiency in academic subject areas. 
 
Support for Homeless Students 
Another special student population that will be accommodated is that of homeless students. Due 
to the many social issues related to sustained poverty, it is reasonable to expect that a significant 
portion of our student population may be transient. This is a trend that is common in many urban 
areas—St. Louis notwithstanding.  Having an anchor school will serve as a support for both 
students and parents, thus supporting our community development mission.  To that end, 
strategic partnerships with community partners specialized in supporting this population—
including organizations such as Gateway 180 and Grace Hill—will be developed to ensure that 
the appropriate supports are identified and provided for all of our students. 
 
A comprehensive Policy for Homeless Students will be created for Vernare in compliance with 
McKinney-Vento Homeless Assistance Act (PL-100-77).  This policy will outline: 

 How Vernare appropriately identifies homeless students 
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 Enrollment/Placement of homeless students in Vernare versus the students’ school of 
residency 

 Comparable services to homeless students 
 Identification of the homeless liaisons and their duties under McKinney-Vento 
 Dispute resolution 

The Student Life Organization director will serve as the designated homeless coordinator. 

A.7. School-Specific Goals and Objectives 
As mentioned in our mission and vision statements, Vernare’s objective is to create “scholar 
citizens”—meaning, our students will not only meet the broad academic goals of making 
continual progress toward mastery of all grade-level academic standards, with particular focus on 
STEM concepts; but, also develop their respect and stewardship for the natural and social 
environments in which the live, play and learn as they actively participate in building sustainable 
communities.  The skills and experiences our students will gain at Vernare will ensure that they 
are fully equipped for success in college, work and life. To this end, demonstration of mastery 
will be the standard for all student promotion and graduation.  
 
As previously described, student academic progress will be monitored through weekly 
assessments and Missouri Smarter Balanced interim assessments.  Students in grades 1-6 earn 
scores in Mathematics, English/Language Arts and Science based solely on what they can 
demonstrate they have mastered under testing conditions. Students in grades 3-6 take a weekly 
quiz in all three subjects called the Academic Monitoring System (AMS). (Refer to Section A-3) 
Students take a weekly exam each term that tests them on the fundamental ideas they learned in that 
week. About every three-to-four weeks, students sit for a periodic exam in each subject that requires 
them to synthesize and apply the content and skills they have been learning. Each end-of-term exam 
is cumulative. Staff and teachers will study data from these assessments to inform instructional 
decision making around re-teaching, remediation and differentiation. Students scoring below 
70% will trigger academic intervention by the Academic Quality Controller. 
  
Promotion Policy 
The promotion policy will be communicated to students and parents through a number of means. 
First, it will be made clear to students and parents at the start of each school year through the Parent-
Student Handbook. Report cards are a second way that this policy will be communicated to students 
and parents. A specific comment is made on the report card of any student at-risk of failing to meet 
the requirements for promotion. Students and parents will also be kept informed of this policy in 
conferences.  
 
Some courses are given more academic weight than others in grading the term and year-end average 
on student report cards. English, math, and world language are weighted most heavily, followed 
closely by science and history. Finally, fine arts, physical education, health, and other subject 
electives are graded but are not part of the overall average calculated each term/year. A few subject 
electives are graded on an Excellent/Good/ Fair/Poor scale. In these classes, a grade of Poor is 
considered failing. 
 
By requiring students to pass comprehensive assessments in order to be promoted, we will 
ensure that students are prepared for success at the next grade level. This is especially important 
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in providing students with the competencies necessary to successfully move from the elementary 
level into the middle and high school and progress towards earning their high school diploma. 
  
Retention decisions will not necessarily follow a strict rubric. Mastery of content and skill 
domains will be the most significant factor in the decision-making process. The frequent 
monitoring of student progress is designed to identify performance gaps before they result in 
outcomes that may qualify a student for retention evaluation. With the supports of academic 
intensives, tutoring and resources provided through the Student Life Organization®, grade 
retention will be a scarcely used intervention. In the event that this intervention may be 
considered, the Vernare Care Team (VCT) will analyze all of the student’s outcome data and 
consult with parents/guardians before making a final decision.  
 
In order to advance from the lower school (K-5) to grade 6, students must have been successfully 
promoted through the grade levels as previously described. They must have the knowledge and 
skills to be successful in middle school as measured by their competencies in relation SABIS and 
Missouri Learning Standards for elementary schools.  
 
Academic & Cultural Goals 
The goal of Vernare is to become a school with an APR score above 90. To meet this goal will 
take time, as the population served will likely represent a range of performance levels that skew 
towards the Basic and Below Basic levels. The intensive interventions and SABIS curricular 
model shall help remediate these achievement gaps; yet, meeting 2020 Target goals will take 
some time.  This is also due to the fact that Vernare will begin its first year serving students K-
Grade 2—levels not within the MPI reportable range. Therefore, the academic goals of Vernare 
for the initial charter period will represent a systematic approach to raising the achievement 
levels of our students to ultimately reach the goal of accreditation with distinction. 
 
Vernare will begin operations serving students grades K-2 in August 2016. To ensure these 
students are positioned to meet the Academic Achievement goals set for Grade 3, the SABIS 
curriculum will be aligned to the Missouri Learning Standards. Mastery of the standards for 
English Language Arts and Mathematics for these early elementary grade levels will serve as the 
achievement standard for these grades and basis for promotion.  
 
The following is an outline of the SABIS assessments to be used for these early elementary grade 
levels: 
 
English Language Arts: 
KG: Students will complete approximately 208 lessons per year. SABIS-furnished diagnostic 
tests will be used to determine sufficient mastery for promotion to First Grade. 
Grade 1: Students will complete 250 lessons. To determine sufficient mastery for promotion, 
students will complete six (6) Continual Assessment Tests and three (3) End of Term exams per 
year. 
Grade 2: Students will complete 253 lessons. To determine sufficient mastery for promotion, 
students will complete six (6) Continual Assessment Tests and three (3) End of Term exams per 
year. 
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Mathematics: 
KG: Students will complete approximately 255 lessons per year. SABIS-furnished diagnostic 
tests will be used to determine sufficient mastery for promotion to First Grade. 
Grade 1: Students will complete 250 lessons. To determine sufficient mastery for promotion, 
students will complete six (6) Continual Assessment Tests and three (3) End of Term exams per 
year. 

Grade 2: Students will complete 255 lessons. To determine sufficient mastery for promotion, 
students will complete six (6) Continual Assessment Tests and three (3) End of Term exams per 
year. 
 
The Sponsor’s Role 
In Vernare’s first year (2017 - prior to the first administration of Smarter-Balanced Assessments), 
UMSL will closely monitor student academic performance on Vernare’s internal assessments: 

 Student lesson completion data 
 SABIS furnished end-of-year diagnostic tests for promotion to First Grade 
 Continual Assessment Test mastery data 
 End of Term Exam data.  

If school wide student performance in math and reading indicate that students are growing at a 
rate significantly less than one year over an academic year, UMSL will require Vernare to 
develop a benchmarked academic achievement improvement plan for the following year that is 
monitored by UMSL. 
 
At the end of year two (2018), if the Vernare’s Total MPI score in either ELA or Math falls 
within the range of 275 – 290, UMSL will request a benchmarked academic improvement plan 
specifically focused on how the school plans to improve student performance and UMSL will 
monitor execution of this plan. If at the end of the following year (2019) Vernare’s Total MPI 
score remains within the 275 – 290 range, UMSL will place the school on probationary status 
and strongly consider the possibility of closure at the end of the next school year. If at the end of 
the following year (2020) Vernare’s Total MPI score has dropped 12 points or greater from the 
2019 score, UMSL will place the school on probationary status and institute closure procedures.  
 
At the end of year three (2019), if the Vernare Total MPI score in either ELA or Math falls 
below 300 for the first time and is within the range of 275 – 290, UMSL will request a 
benchmarked academic improvement plan specifically focused on how the school plans to 
improve student performance and UMSL will monitor execution of the plan. If at the end of the 
following year (2020) Vernare’s Total MPI score remains within the 275 – 300 range, UMSL 
will place the school on probationary status and strongly consider the possibility not renewing 
the charter, closing the school at the end of the 2020-21 school year. 
 
If at the end of any year, the Vernare Total MPI score in either ELA or Math falls below 275, 
UMSL will place Vernare on probationary status and strongly consider the possibility of closure 
at the end of the next school year.  
 
The following Performance Standards will form the basis of the Performance Contract 
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established between Vernare Learning and UMSL. These standards are aligned to MSIP5 and 
designed to progressively improve student performance to be on track to meet 2020 MSIP5 
standards. (Please see Appendix 9 for a copy of the Performance Contract.) 
 
 
Performance Standard 1: Academic Achievement  
The following are our primary academic goals for achievement in English Language Arts and 
Mathematics during our initial charter period (K-6), in alignment with MSIP5 Performance 
Standards: 

 2017-2018: This will be the first year eligible for APR data collection. Given the anticipated 
mixed performance levels of incoming students, the achievement target status will be 
“Approaching,” with MPI goals as follows: ELA = 350 and Math = 350.  

 
 2018-2019: During this year, we will continue to strive for a status of “Approaching,” with 

MPI goals as follows: ELA = 366 and Math = 363. 
 
 2019-2020: At this point, we are confident that our students will have received the 

foundational preparation to begin increasing achievement outcomes towards the status of 
“On Track,” with MPI goals as follows: ELA = 375 and Math = 375. 
 

 2020-2021: Projected status targets have not yet been set for this year; therefore, we will 
maintain the goal of the status of “On Track,” with MPI goals as follows: ELA = 375 and 
Math = 375. 

 
Performance Standard 2: Subgroup Achievement 
Based on the high probability that the school population will be primarily comprised of students 
in subgroup categories, the performance standards here will mirror those previously outlined in 
Performance Standard 1. 
 
Performance Standard 3: Attendance 
The goal is to have 90% of students present 90% of the time. The goal for average daily 
attendance (ADA) is 95%. 
 
In addition to setting high academic goals, we are also setting high cultural goals for our “scholar 
citizens”. These are as follows: 
 
Cultural Goal 1  
Our students feel cared about, care about their peers, and have a sense of belonging. This will be 
assessed through parent and student surveys. 

 
 Objective 1: An annual survey of our students’ parents or guardians, and then – when age 

appropriate – our students themselves, evidences that over 85% of our students feel cared 
about by their teachers and peers, care about their teachers and peers, have a sense of 
belonging at Vernare School, and feel that their teachers and peers are trying to help them 
succeed at learning and growing as a person. 
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 Objective 2: Student retention from one year to the next is 90% or better. When students feel 

cared about and care about their peers, they want to stay at a school. 
 

Cultural Goal 2  
Our students value their common work of learning and develop strong study habits from the 
earliest grades. How this is assessed is still to be determined. 

 
 Objective 1: An annual survey of our students’ parents or guardians, and then – when age 

appropriate – our students themselves, evidences that 75% or more of our students are 
scheduling a time when they are mentally sharp to do their homework assignments; are 
keeping to their schedule and avoiding procrastination; are seeking out a quiet, well-lit 
place; and are reviewing their homework before they begin, establishing in their mind its 
value, and intentionally selecting the strategies/work methods they will use to complete it 
– e.g., doing the hardest math work first, while they are least tired, or previewing a 
reading assignment. Because students do homework away from the supervision of their 
teachers, it is the best indicator of whether they have developed self-discipline and good 
study habits. 

  
 Objective 2: Average daily attendance is at least 95% each year. High attendance is 

evidence that students value what is going on at the school – learning – and are 
successfully developing the critical habit of attendance. 

 
 Objective 3: Homework assignments will be completed on time at least 85% of the time.  

This indicates that students appreciate the value of the work, are reserving the necessary 
time, and effectively organizing their work. 
 

Cultural Goal 3 
Our students develop confidence, strong character, and a desire to contribute to every community 
of which they are a member. 

 
 Objective 1: An annual survey of age-appropriate students evidences that over 85% 

believe they will succeed academically, support the school’s core values and the goals of 
our character education program, and want to make a contribution to our school 
community and their future communities. 

 
 Objective 2: Students will voluntarily provide assistance to their fellow students – for 

instance, through peer tutoring or participation with Student Life Organization® groups 
that provide some form of service to the school community and the community-at-large. 
 

 Objective 3: As students progress through higher grade levels, they will develop an 
increased interest and expertise in STEM-related areas, with a central focus on issues of 
sustainability, conservation, preservation and recycling. 

 
Cultural Goal 4   
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Our students will develop cultivate environmental stewardship and seek higher education and/or 
careers in “green” technologies. 
 

 Objective 1: Students will develop a healthy relationship with the outdoors as they will be 
active participants in the “seed-to-table” program using the signature Vernare School 
Gardens, thus preparing them for educational and career paths in Food/Agricultural 
Sciences. 

 
 Objective 2: Students will gain a deep understanding of natural resources and issues of 

scarcity, renewable energy, and alternative energy resources  
 

 Objective 3: Students will be proficient users of technology to create/present solutions to 
issues related to sustainability at the local, regional and global levels. 
 

A.8. School Climate and Discipline 
In order to achieve our college prep mission and to meet our high academic performance goals, 
Vernare’s  culture and climate will reinforce the positive values of self-discipline, hard work, 
responsibility, respect, character and teamwork. Student management will provide direction, set 
limits, create high expectations and promote self-discipline. Positive behavioral interventions and 
supports are ways to turn around the behavior that has been identified as inappropriate according 
to school policy, procedure or practice. 
  
Research supports our approach to discipline as a foundation to learning12. School discipline has 
two main goals: ensuring safety and creating an environment conducive to learning. Our school 
will have a firm policy for prevention by encouraging positive behavior. Discipline, however, is 
not only about enforcing rules and regulations or controlling students. The approach is to win 
students over, not win over them; only then is self-discipline possible. Our goal is for students to 
choose to do what is right because they believe it is the right thing to do, not out of fear of being 
caught. The school will publish a handbook containing clear policies pertaining to the conduct of 
students and staff, which will be sent to all parents, explained to all students, and available in 
multiple languages as appropriate. (Note: Students with an Individualized Learning Plan (IEP) 
will be managed in accordance with their specific behavioral goals, as applicable.) 
 
A core feature of Vernare is the unique SABIS Student Life Organization® (SLO) that is open to 
all students beginning in Kindergarten. This program empowers students with the real 
responsibility of leading many academic and non-academic aspects of the school (such as 
fundraisers, community service projects, bees and other academic competitions), creating 
positive attitudes and behaviors, thus promoting a sense of ownership, inclusion and buy-in. The 
SLO serves an important role in the development of student cognitive, affective and moral 
reasoning: acquiring problem-solving, communication, and leadership skills; gaining self-
confidence; being a positive team player; exploring individual talents; being a positive role 
model for others in- and out-of-school; widening their circle of friendships; and developing 
responsibility and consideration for others.  

                                                 
12 School Discipline by Joan Gaustad (ERIC Digest 78, December 1992) 
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Training will be provided to all Vernare staff on the creation of a caring, safe and orderly school 
climate. This will be a major focus of the school’s leaders, who will work with the teachers to 
plan, guide and reinforce positive discipline in a way that ensures consistency school wide and, 
in so doing, facilitates student internalization of our school values and behavioral norms. 
 
Our school’s values and character education curriculum will emphasize five core values: 

 Respect and Care about Yourself. 
 Respect and Care about Others. 
 Respect and Care about Your Family. 
 Respect and Care about Your Communities (including this school community). 
 Respect and Care about the World. 

 
These values will be on the wall of every classroom and stressed throughout the school day and 
year. 
 
Students with special needs will follow the same school wide discipline and incentive program as 
all students, with added support/interventions when needed. For example, daily behavior charts, 
additional individual check-ins, shorter-term incentives, and other methods have been used by 
SABIS for students with additional behavioral challenges. The special education staff, general 
education staff and school leadership will ensure that all students have access to a positive and 
caring school culture and programs.  
 
We believe that students have a right to learn in a safe, orderly, non-threatening environment. To 
secure this right and to advance our mission, we must teach, exemplify and encourage – and 
engage our students in developing – positive values, behaviors and character traits. Also, we 
must enforce discipline to correct negative behaviors that would undermine our learning 
environment. Effective discipline policies can work both to secure conditions conducive to 
learning and to teach important lessons. Accordingly, we believe that a goal of any disciplinary 
consequence should be to have students: 1) understand that certain actions lead to certain 
outcomes; 2) recognize their power to influence outcomes; and 3) increase appreciation for the 
value of self-discipline. Like Aristotle, we believe that enforced positive habits can, in time, 
develop into virtuous traits of character.13     
 
To help students understand that certain actions lead to certain outcomes, research finds that it is 
important to have clear school rules and to have discipline be consistent, as immediate as 
practicable, and not too severe.14 Accordingly, the disciplinary consequences for negative 
behaviors will be clearly defined in our school code of conduct, consistently and rapidly applied, 
proportionate to a student’s offense, and only gradually made more severe should a student’s 
misbehavior continue. We will expect students to follow the school’s code of conduct before, 
during, and after school, in school buildings, on school grounds, on school buses, at school-
related activities, and on the way to and from these activities.  We value student learning time. 
                                                 
13 Aristotle, Nicomachean Ethics, Book II, 1103a16-17. 
14 Sharon Foster, Patricia Brennan, Anthony Biglan, Linna Wang, and Saud al-Ghaith, “Preventing Behavior Problems: What 
Works,” International Bureau of Education, Geneva, 2002, p. 13.  
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Thus, in order to minimize interruption of learning and to free up our teachers to focus on 
teaching, the school’s Student Life Organization® Director will have the primary responsibility 
for enforcing the school’s conduct policies. 
 
 
 
 
Parent Engagement 
The goal of Vernare Learning is to “build sustainable communities one school at a time.” This 
can only be accomplished by creating opportunities to integrate families and community 
stakeholders into the cultural fabric of the schools. At Vernare school, parent satisfaction with 
the school climate will be assessed via Parent surveys as described in A-7: Cultural Goals 1 and 
2. Vernare will fulfill the goal of creating meaningful parent, community and educator 
involvement in the following ways: 
 
Parent University: This unique program, created by Parents as Teachers, will combine the 
research-based curriculum developed by Parents as Teachers to provide parenting skills to new 
and young parents, with particular focus on school readiness, literacy and community service. 
Participating parents will also be trained as Peer Facilitators, thus providing leadership 
development opportunities to these often-young adults.  Parents will also be encouraged to 
volunteer at Vernare. Specific training will be provided to parents so that they are prepared to be 
effective contributors to the organization, as well as continue building professional, social and/or 
vocational skills to advance personally and for their students. This powerful program component 
will further establish Vernare as a center of education, development and empowerment in the 
community. (Note: Students will not be removed or threatened to be removed if their parents 
choose not to volunteer at the school or participate in Parent University.) 
 
Parent University will be funded through a grant written by Parents as Teachers to the Boeing 
Foundation. Parents as Teachers has designated Vernare to be one of the service provider sites, 
thus allowing for the implementation of these important community-building services without 
creating a direct financial obligation for Vernare Learning. Parents as Teachers, as grantee, has 
the responsibility for direct financial and program evaluation reporting to the Boeing Foundation. 
 
Community Outreach & Volunteer Services: Vernare will be integrated into the fabric of the 
neighborhood by creating opportunities for community stakeholders to connect with the schools 
in meaningful ways. Community volunteers will be recruited and trained to participate in the 
various community building activities organized by Vernare—ranging from community service 
projects to school-based activities, such as maintenance of the school gardens. Gateway 
Greening will help implement the school garden project, supplying both the garden materials and 
curriculum to support the integration of the garden project into our school model.  Service 
projects will be sourced by leveraging relationships with organizations within or in near 
proximity to the home neighborhood where the school is located. A clothing exchange and 
school supply depot will also be housed at the school to assist families in need.  
 
Student Life Organization® (SLO)—Educator involvement:  As previously described, SLO is 
an integrated element of Vernare, which will create “clubs” that creatively engage students in 
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skill and character building activities, while incorporating STEM and Pathways to Prosperity 
curricula. All teachers will have the responsibility of leading student clubs during the scheduled 
Wednesday SLO instruction blocks. All teachers will support the annual, school-wide 
community service events through direct participation and other means of support. 

 

B. Organizational Plan 

B.1. Governing Body 
Vernare Learning is governed by an independent Board of Directors. The number of directors 
shall be no less than three (3) and no more than (15) unless and until changed by amendment to 
this bylaw, provided, however, that there shall always be at least (3) directors. Currently, 
Vernare Learning has eight (8) board directors, all of whom represent specific skills sets vital to 
the strength and sustainability of the organization, including: human resource management, 
academic excellence (Early Childhood, K-12 and Higher Ed), school operations and facilities 
management, development, financial acumen, marketing/PR and corporate/community relations. 
Future board members may be sought to provide other desired skills sets to the team, such as 
legal acumen—school law and or labor law.  Any new candidates will submit the designated 
information to the Board for consideration. 

 

Each director shall hold office for a term of one (1), two (2), or three (3) years from and after his 
or her selection. Each director shall continue to hold office until his or her successor has been 
selected and qualified. No director who has served three consecutive terms, except those who 
served an initial term of one (1) year, shall be elected to an additional consecutive term 
regardless if one of the three consecutive terms is for a partial two or three year term as result of 
filling a vacancy. Those directors who serve an initial term of one year shall be eligible to serve 
two consecutive terms of three years each. Any director may be elected to subsequent terms after 
an absence of at least one year from the Board after the maximum terms allowed herein. 
Directors may be removed, with or without cause, by the vote of a majority of all the Directors at 
a meeting of the Directors called expressly for that purpose. 

 

If the office of a Director becomes vacant for any reason, the Board of Directors shall nominate 
and elect a successor or successors, which successor(s) shall hold office for the unexpired term in 
respect of which such vacancy occurred or until the next election of Directors. Vacancies on the 
board will be filled by a majority vote of the members of the Board of Directors, regardless of 
whether the number of directors remaining constitutes a quorum. 

 

The Board of Directors, by a resolution adopted by a majority of the Directors in office, may 
designate an Executive Committee, which shall consist of at least two Directors of the 
corporation, with the minimum officer requirement of including the President, Secretary and 
Treasurer.  The Executive Committee shall have and exercise the authority of the Board of 
Directors between meetings of the Board of Directors.  The roles of the Executive Officers are as 
follows: 
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Board Officers Position Description 
President/Chairperson The chairperson shall preside at all meetings of the board 

and, in his or her absence, a vice chairperson in the order of 
seniority, if more than one shall so preside.  The chairperson 
shall serve as an ex-officio member of all committees and 
perform such other duties as may be prescribed by the 
Board of Directors from time to time. 
 

Vice Chair The Vice Chair shall act in the function of 
President/Chairperson in the absence of that officer at 
scheduled and ad hoc board meetings.  

Treasurer At each regular meeting and at the annual meeting of the 
Board of Directors, the Treasurer shall provide a financial 
report for the preceding period.  In addition to the foregoing, 
the Treasurer shall perform all duties normally incident to 
the office of treasurer and as required by law, as well as 
such other duties as from time to time may be assigned by 
the Board of Directors.  The Treasurer shall serve as 
chairperson of the Finance Committee.   

Secretary The Secretary of the Board shall keep or cause to be kept a 
record of all meetings of the Board of Directors and shall 
record all votes and the minutes of all proceedings in a book 
to be kept for that purpose.  He or she shall give, or cause to 
be given, notice of all meetings of the Board of Directors, 
and shall perform such other duties as may be prescribed by 
the board. He or she shall keep in safe custody the seal of 
the corporation and shall affix the same to any instrument 
requiring it.   
 

 

The Vernare Learning Board of Directors will follow all regulations governing nonprofit 
organizations, and will adhere to Missouri Sunshine Law with regards to conducting board and 
committee business. 

 

B.2. Governing Board Composition 
To ensure balance and completeness of oversight, the profile of the Vernare Learning Board of 
Directors will include the following areas of acumen: Academic Excellence, Legal, Facilities 
Management, Finance/Accounting, Fund Development and Community Engagement. 
Recruitment of additional and/or new potential board directors will be conducted through direct 
referrals from current board directors and/or staff members of Vernare Learning.  All potential 
applicants must submit their CV/resume, complete the Board Candidate Statement and complete 
the questionnaire, Request for Information from Potential Board Members, as modeled by MO 
DESE. Complete applications will be submitted to the Nominating Committee of Vernare 
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Learning for review and interviews. Final candidates will be presented to the entire board for a 
vote. By implementing this process, it is hoped that candidates are thoroughly vetted—showing a 
thorough understanding of their governance and fiduciary responsibility, demonstrating a 
capacity to successfully develop, implement and sustain a high quality education program and 
ensure compliance of the school entity in regards to all legal, fiduciary, regulatory and academic 
requirements for charter public schools. Current and prospective board members will submit to 
appropriate criminal background and family care registry checks and be aware of their duties and 
responsibilities as public servants in accordance with MO law.  Board members will participate 
in Governance Board Training offered through the Missouri Charter Public School Association 
and/or other appropriate entities. 
 
The founding board represents a broad range of skill sets that match the desired profile as 
follows: 
 
 
 
 
Christina Anderson, VP Market Manager—Eagle Bank and Trust Company of Missouri 
Board President 
Christina is an accomplished Human Resource professional with extensive experience in 
Employment Law and Employment Practices in the State of Missouri, recruitment, training and 
evaluation. In addition to her strong HR acumen, she also has a strong background in marketing 
and social media. She has spent the majority of her professional career at U.S. Bank in St. Louis, 
where she advanced to become the company’s Diversity and Military Recruiter. To further 
develop other professional skills—with a particular focus on Community Development—
Christina currently serves as the VP Market Manager at Eagle Bank and Trust, where she is 
focused on providing strategic products and services to underserved markets throughout the 
region. Anderson earned her Bachelor of Science degree, with an emphasis in Marketing, from 
Fontbonne University. 
 
Cheryle Dyle-Palmer, COO—Parents As Teachers 
Vice-Chair 
With more than three decades of experience, Cheryle Dyle-Palmer has dedicated her career to 
the care and attention of the developing child and the family as an ever-changing social 
institution. She has been a constant advocate and champion for the underserved. Since coming to 
Parents as Teachers, she has guided the organization’s shift to focus on the most vulnerable 
children and families. Having served as Interim CEO during a leadership transition at Parents as 
Teachers, Dyle-Palmer now holds the position of Executive Vice President and Chief Operating 
Officer, offering extensive knowledge in organizational behavior, development and management, 
early childhood development, family systems and education. She administers the national 
office’s infrastructure as it increases its presence in early childhood education, and has been 
instrumental in developing culturally sensitive curricula and an overarching protocol for 
encouraging diversity. Over her career, she has authored several curricula for professionals who 
serve children and adolescent parents. 
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Dyle-Palmer earned a Bachelor of Arts in Sociology with a minor in Social Work and Education 
from the University of Missouri-St. Louis. She also holds a Master of Arts in Sociology from the 
University of Missouri-St. Louis. She also holds a certificate in senior management skills from 
the Human and Organizational Development Institute (University of Chicago), Senior 
Management Skills and the John F. Kennedy School of Government/Harvard Executive 
Leadership and Management. 
  
 
Rachel Burse, CCP—Business Development Manager, Save-A-Lot  
Treasurer 
Rachel is a dedicated and exemplary model for corporate tenacity and excellence. She has earned 
the designation as a Certified Compensation Professional.  Employed with Save-A-Lot, she has 
been in the roles of Accounting Manager, Compensation and Benefits Manager and has been part 
of the foundation for its growth into a multi-Billion dollar, wholly owned subsidiary of 
Supervalu, Inc. with approximately 7,000 associates.  In her current role of Business 
Development Manager, she focuses on developing minority and women-owned grocery stores 
owners.  
  
Rachel Burse recognizes not only the importance, but also the necessity of being active with 
youth. She serves as a role model in various capacities including serving as a Junior 
Achievement facilitator and participating in reading programs for grade school students at the St. 
Louis Public Library. One of her favorite activities is volunteering in a St. Louis County after 
school program where weekly, students learn about entrepreneurship, characteristics of a good 
leader, and how to deal with bullying. She serves as a Board Member of Voices for Children, and 
she has supported the local community through Girls Inc. and the Regional Business Council. 
 
Burse earned a Bachelor of Science in Business Administration, and has earned the designation 
of Certified Compensation Professional (CCP). 
 
 
Naretha Hopson—Founder, Ever-Appropriate Etiquette Institute (EAEI) 
Secretary  
Naretha is the founder of Ever-Appropriate Etiquette Institute. EAEI is a personal development 
program that empowers youth and adults in under-served communities. EAEI introduces and 
refines soft skills including: Dining Etiquette, Business Etiquette and Personal/Professional 
Image. Naretha understands that possession of these skills highly increases probability of success 
in student’s personal and professional future. Naretha also emphasizes the importance of mastery 
of mindset. Most recently, EAEI has served the St. Louis Internship Program, Vashon PIIP 
Program, Girls Inc. - St. Louis and St. Louis Artworks.  
 
Prior to her current endeavor, she served as Director of Diversity Outreach and Assistant Editor 
at United Media International. She also serves in this position for Beauty Times Magazine and 
the Korean-American Journal. With over 20 years in production, Beauty Times remains the 
Leading Trade Publication within the Ethnic Beauty Industry; which is a multi-billion dollar 
Industry Internationally. Beauty Times is very influential on trends and product development 
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within the Ethnic Beauty Industry. Previously, she enjoyed a successful career in Real Estate and 
Luxury Automotive Sales.  
 
Hopson earned her Bachelor of Science in Business Administration from the University of 
Missouri—St. Louis, and is a graduate of FOCUS St. Louis—Leadership St. Louis fellows 
program. She also holds a real estate license with a GREEN designation from the National 
Association of Realtors. 
 
Monica Stewart, PhD 
Director at Large 
Monica is an accomplished educator leader with experience as a teacher and an administrator in 
both K-12 and Higher Education settings.  She has an extensive track record of assuring positive 
student outcomes, as she has been responsible for instructional leadership, student assessment, 
program and personnel evaluation, and school operations in her roles as Assistant Principal and 
Principal in a variety of traditional and public charter schools serving at-risk populations. 
Currently, she is an Adjunct Professor at Harris Stowe State University, where she teaches 
courses for pre-service teachers—both in Early Childhood and K-12, as well as serves as a 
Student Teacher Supervisor. 
 
Dr. Stewart earned her M.Ed. in Education Administration at the University of Missouri—St. 
Louis, her Ed.S.—Education Specialist Degree from Webster University, and her Ed.D. in 
Education from Maryville University.  
  
Anthony Neal 
Director at Large 
Tony Neal is President/CEO of Educational Equity Consultants. EEC is a consulting group that 
has worked with over 2000 school district administrators and teachers throughout the United 
States in helping them explore the impact that race and class has on teaching and learning. Prior 
to this position, Tony served as Director of Southern Illinois University East St. Louis Charter 
School for 10 years. Under his leadership, the SIUE East St. Louis Charter School was one of 
four schools out of forty-three, to receive the 2009 Illinois Network of Charter Schools’ 
“Excellence in Education Award.”  
 
In addition to this full time position as President/CEO, Tony is an adjunct professor for Webster 
University, where he teaches in the Communications Department.  Tony has served as faculty 
member and trainer for numerous Dismantling Racism Institutes, a program of the National 
Conference for Community and Justice (NCCJ).  He has also trained for the Anti-Defamation 
League/ A World of Difference and for the Coro Midwestern Leadership Center.  In 1991, Tony 
received a United States Court Appointment to the Educational Monitoring Advisory Committee, 
St. Louis Desegregation Program, where he served until 1994.  In his career as a trainer, 
facilitator, and educator, he has presented to over 500 agencies, organizations, churches, and 
school districts. 
 
Tony holds a B.A. Degree from Morehouse College and a M.A. Degree from Washington 
University.  He is a 2000 graduate of the Focus St. Louis Leadership Program, a 2003 graduate 
of the Harvard University Urban Principals’ Institute, a 2006 graduate of the Vanderbilt 
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University/ Peabody College Summer Fellows Program, and a 2007 graduate of the National 
School Leaders Network Facilitator Training at Wellesley College. 
 

 
Rich Weatherby 
Director at Large 
Rich Weatherby is a Major Account Executive at Charter Communications with more than 24 
years telecommunications, CLEC, and Cable industry experience, including managerial, 
customer-facing, and sales proficiency. For a time, Weatherby managed his own IT consulting 
firm through which he interfaced with local and national organizations, offering guidance 
towards a variety of technical environments and projects ranging from Internet advertising to 
technical documentation to setting up wireless and wired networks. He also served with 
distinction for 10 years in the U.S. Air Force. 
 
Rich holds a B.S. Degree from Hawaii Pacific University and an MBA from the Keller Graduate 
School of Management. 
 
 
 
John Armstrong 
Director at Large 
John Armstrong is the Director of Corporate Philanthropy and Community Partnerships for the 
SSM—St. Louis Foundations. He has over 20 years of experience working in the nonprofit 
sector, with a particular focus on development and leadership. Prior to joining the SSM 
Foundations team, Armstrong served as a senior leader for the YMCA for over a decade in 
locations throughout the Southeast and Midwest United States. He also served as the Area 
Director for the United Negro College Fund for Missouri and Kansas. He is committed to 
education and community development efforts—particularly serving underserved communities. 
 
John holds a B.A. Degree in Education from Morehouse College. 
 
 
Roger CayCe 
Director at Large 
Roger CayCe has been in education for 38 years. He started his career as a classroom 
teacher/coach in the St. Louis Public Schools for six years. In the School District of University 
City, he served as classroom teacher, coach, Student council sponsor, Department Chair, 
Building Administrator, Director of Social Studies/Funded Programs and Executive Director of 
Operations. He retired in June 2006 as Assistant Superintendent of Operations from the School 
District of University City, University City, Missouri.  
 
Ironically, in July 2006, Roger’s career came to a full circle when he was asked by the then St. 
Louis Public Schools Superintendent to come out of his short lived retirement to serve as 
Executive Director of Operations/Building Commissioner supervising Alternative Education, 
District discipline hearings, District Athletic Program, the district’s 92 plus opened buildings and 
120 plus closed sites in the St. Louis Public School District. He retired as Assistant 
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Superintendent of Operations/Building Commissioner in February 2014 and is now serving as a 
volunteer/consultant in the district.  
 
Roger has over 28 years of experience in executive positions with a consistent track record of 
operating within approved budgets and increasing revenues. His proven areas of expertise 
include business planning and development, curriculum development, alternative education, 
construction management, systems design and implementation, funded programs, strategic 
planning, safety and security, emergency management, student services, discipline, custodial 
management and building maintenance. 
 
Roger holds a Master of Science Degree in Business Management from National-Louis 
University and a Bachelor of Science in Education from Southeast Missouri State University. 
Roger is also a consultant on Alternative Education, gangs and violence, School Safety and 
Security, Operations, Construction Management, and is a Certified Assertive Discipline trainer. 
He has served on the board of various community organizations and is a Veteran of the United 
States Air Force. 
 
 
Board Development 

The current board of directors of Vernare Learning represents a wide range of skill sets 
necessary to properly govern a charter school in Missouri.  These skill sets include: Early 
Childhood Development, K-12 Curriculum and Administration, Accounting, Fund & 
Community Development, Marketing/Public Relations, Human Resources and Real Estate. In 
accordance with the organization’s bylaws, the Board of Directors can grow to a group of fifteen 
(15) members. The goal of Vernare Learning is not only to attract board members that bring 
other critical skill sets to the governing body—such as Legal, Fund Development and Facilities 
Management—but, to also ensure that the cohort of board directors represents the interests, 
needs and demographics of the communities being served. 
 
Vernare Learning has become a member of the Missouri Charter Public School Association 
(MCPSA), thus gaining access to ongoing board training and development. This membership 
will also allow Vernare Learning board members to regularly interact with their counterparts at 
the other Missouri charter schools, while deepening their knowledge and expertise in the 
academic, political and social domains that MCPSA provides through general and personalized 
consulting sessions. 
 
Currently, the Vernare Learning Board of Directors is focused on supporting the development of 
Vernare by leveraging their talent, time and resources to promote grassroots support for the 
school network and provide expertise in the development of preoperational modeling for the 
schools. In addition to regular attendance at scheduled board meetings, board directors will chair 
subcommittees that include subject matter experts from the community-at-large, thus providing 
the supplementary acumen needed during the startup and operational phases of Vernare schools. 
Once the Missouri DESE approves the charter, the board of directors will develop a full set of 
governance and evaluation policies for the oversight of its schools. 
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B. 3. Management and Operations 
Vernare Learning is a nonprofit organization established to create and operate Vernare school, 
which plans to serve students K-12 (in one or more buildings). All employees and board 
members of Vernare will undergo criminal background and family care registry checks in 
accordance with standard procedures for public school personnel and volunteers.  Vernare 
Learning will manage Vernare. Included in this management arrangement is: the deployment of 
licensed curriculum (SABIS® Educational System), centralization of student performance data 
(Academic Monitoring System®), performance monitoring across academic, operational and 
financial metrics, professional development, and approval of contracted services, facilities 
management and human resource management. To successfully set the culture and standards for 
the initial school, Vernare Learning, under the leadership of its CEO/Founder, Amber Simpson, 
will carefully select the initial administrative team which includes: Head of School, Academic 
Quality Controller, Student Life Organization® Director, and Director of Telecommunications & 
IT Services. This team will be trained and supported by SABIS staff to ensure academic program 
implementation integrity.  Training of subsequent administrators and teachers will be facilitated 
by the Vernare administrative team. The following organizational chart illustrates the 
management structure of Vernare charter schools: 

 
 

Vernare Learning Charter School Organizational Structure 
 

 
 
Community outreach and before/afterschool programming will be designed to best leverage the 
resources and opportunities within the neighborhoods that the schools reside. In this way, 
Vernare can become an integrated element within its home neighborhood. The Vernare Learning 

Vernare Learning Board of Directors 

Vernare Learning  
CEO/Founder 

Head of School 

Academic Quality Controller (AQC) Student Life Organization® Director Director of Telecom & IT Services 

Lead Teacher/Head of Department 

Teachers 

Executive Administrative Assistant 

Clerk 

UMSL (Sponsor) 
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Board of Directors will serve as the governance and fiduciary authority of Vernare.  In this 
capacity, this body will conduct annual performance assessments of the CEO, approve strategic 
plans for system replication and capital expenditures over thresholds to be determined 
categorically by the Board, and ensure that the system is meeting all compliance measures as 
outlined by DESE and the State of Missouri for public charter schools and nonprofits, 
respectively.  The University of Missouri—St. Louis will serve as the sponsor of Vernare 
Learning, thus providing the necessary oversight as respects to academic, social and financial 
performance metrics in accordance with DESE guidelines for all public schools in the State of 
Missouri. 
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Description of Job Functions:  
Chief Executive Officer/Executive Director 
The CEO/Executive Director is a dynamic leader responsible for the overall design and 
management of Vernare Learning schools. This leader shall support the mission and vision of 
Vernare Learning and has an unswayable belief that ALL students can achieve at high levels.  To 
that end, s/he will be responsible for three major initiatives: 1) implementing the strategic vision 
of Vernare Learning; 2) managing the operational, financial, academic performance and 
recruitment/evaluation of key personnel to demonstrate the adherence to its charter performance 
contract and DESE public school standards; and 3) establishing and maintaining a diverse and 
inclusive environment that fosters a culture of respect for all, upholds the highest ethical 
standards and promotes a sense of community with all stakeholders—students and families, 
service providers, regulatory and governance bodies, and community members-at-large. This 
leader will serve as the primary representative of Vernare Learning and serve as the liaison 
between the organization and its vendors, compliance bodies, school community and the 
community-at-large. The CEO/Executive Director will report directly to the Vernare Learning 
Board of Directors, and serve as a non-voting member of the board. 
 
The CEO/Executive Director leads the staff in the development and on-going improvement of 
Vernare Learning’s “green schools” initiative—creating healthy students, healthy families and 
healthy communities, in all aspects. This leader will work closely with the Head of School, 
Academic Quality Controller (AQC), Student Life Organization® Director and other 
administrative and instructional team leaders to manage overall performance data—including 
instructional excellence, student performance, financial and operational excellence, program 
evaluation and community engagement—to ensure that Vernare Learning is on track to meet the 
performance standards outlined in its performance contract. The CEO/Executive Director will be 
responsible for creating and implementing Standard Operating Procedures/Policies/Handbooks, 
leading the creation of annual budgets and ensuring all financial and student data reporting is 
submitted in full compliance with DESE and IRS standards, managing all personnel issues and 
maintaining appropriate files for each employee, leading the creation and implementation of staff 
and program evaluations, and setting and maintaining a positive organizational culture.   This 
leader will lead the recruitment and retention efforts of both students and employees for Vernare 
Learning. 
Preferred Qualifications: 

 10+ years in Management, Nonprofit management or Operations experience (MBA or 
other related advanced degree preferred) 

 Strong proficiency in financial analysis and reporting 
 Excellent communication and community-building skills 
 Able to create and sustain positive, ambitious school culture among staff and students 
 Experience in program evaluation and data analysis 
 A record of success in staff development 

Salary Range: 
 Competitive salary commensurate with experience 
 Health and retirement benefits 

Job Type: 
 Full-time position, 3-yr. contract renewable upon performance evaluation. 
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Head of School: The Head of School of Vernare is a dynamic instructional leader who 
spearheads the implementation of the SABIS® Educational System, support the mission and 
vision of Vernare Learning and has an unswayable belief that ALL students can achieve at high 
levels. To that end, s/he will be responsible for three major initiatives: 1) implementing the 
strategic vision of Vernare Learning; 2) monitoring the operational, financial, and academic 
performance and related personnel—providing real-time updates to all necessary stakeholders 
(CEO, Board of Directors, DESE, community stakeholders, etc.)—to demonstrate the adherence 
to its charter performance contract and DESE public school standards; and 3) establishing and 
maintaining a diverse and inclusive environment that fosters a culture of respect for all, upholds 
the highest ethical standards and promotes a sense of community with all stakeholders—students 
and families, service providers, regulatory and governance bodies, and community members-at-
large. 
 
The Head of School leads teachers and staff in the development and on-going improvement of 
“green schools”—creating healthy students, healthy families and healthy communities, in all 
aspects. This leader will work closely with the Academic Quality Controller (AQC), Student Life 
Organization® Director and other instructional team leaders to manage student data—including 
academic monitoring, attendance, special needs and student incidents—to ensure that the entire 
student body is on track to achieve adequate yearly progress in a safe, caring environment. The 
Head of School will guide teachers in the implementation of school-wide best practices, 
discipline-specific curricula and assessments, and school culture; and trains, supervises, and 
evaluates all staff and teachers and has the final say in all hiring decisions.  The Head of School 
is the public face of the school in the community, working to build a connection between school, 
families and other stakeholders that is strong, mutually respectful, and marked by continual 
communication about student performance and behavior.  The Head of School leads the staff in 
reaching out to families and the community to recruit students and staff and build a network of 
collaboration that supports student success. 
 
Preferred Qualifications: 

 PhD/EdD in Education related field (Administration, Curriculum & Instruction, etc.) 
 Expert teacher and/or administrator with at least three years of demonstrated experience 

in under-served populations 
 Excellent community-building skills 
 Extensive knowledge of curriculum development  
 Strong proficiency in student data reporting 
 Able to create and sustain positive, ambitious school culture among staff and students 
 Experience in assessment and achievement data analysis 
 A record of success in supporting teacher development 
 Communicate effectively with all stakeholders: students, parents, faculty/staff, CEO & 

Vernare Learning management team, DESE and greater community 
 Advanced Studies and/or Administrative Certification 
 Experience in Missouri to ensure appropriate curricular alignment to Missouri Learning 

Standards 
 Demonstrated teaching or administrative experience in a start-up school 

Salary Range: 
 Competitive salary commensurate with experience 
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 Health and retirement benefits 
Job type: 

 Full-time 12-month position, one year contract renewable upon performance evaluation 
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Academic Quality Controller (AQC): The Academic Quality Controller at Vernare will ensure 
that the SABIS® Educational System curriculum is implemented with integrity and is focused on 
the core academic program. The Academic Quality Controller will manage student academic 
achievement data (AMS™, benchmark/diagnostic assessments, etc.) and serve as the primary 
liaison for parents.  Through regular monitoring of student achievement data (weekly 
assessments, benchmark/diagnostic assessments, etc.) the Academic Quality Controller will help 
ensure that all students are tracking towards proficiency and/or advanced achievement measures, 
by providing the appropriate resources to the school’s academic leadership team to address 
student achievement deficiencies.  The Academic Quality Controller will collaborate with Lead 
Teachers/Heads of Departments to ensure alignment to pacing charts, as well as coordinate 
intervention strategies with the SABIS Student Life Organization® Director, the Head of School, 
and special education staff, as appropriate. The Academic Quality Controller will also work 
closely with the Student Life Organization® Director to ensure the seamless integration of the 
SLO® curriculum across the network, as well as coordinate regular communication with parents 
and community stakeholders. 
 
The Academic Quality Controller will assume responsibilities of lead administrator in the 
absence of the Head of School.  The Academic Quality Controller will also be responsible for 
working with the school’s leadership team to maintain any files and submit any reports required 
by DESE and appropriate funding agencies as appropriate. 
 
Preferred Qualifications: 

 MA/ MS/ MSW in Education related field (Administration, Curriculum & Instruction, 
etc.) 

 Expert teacher and/or administrator with at least three years of demonstrated experience 
in under-served populations 

 Extensive experience in assessment and achievement data analysis 
 Excellent community-building skills 
 Extensive knowledge of curriculum development  
 Strong proficiency in student data reporting 
 Able to create and sustain positive, ambitious school culture among staff and students 
 A record of success in supporting teacher development 
 Communicate effectively with all stakeholders: students, parents, faculty/staff, CEO & 

Vernare Learning management team, DESE and greater community 
 Advanced Studies and/or Administrative Certification 
 Demonstrated teaching or administrative experience in a start-up school 

 
Salary Range: 

 Competitive salary commensurate with experience 
 Health and retirement benefits 

 
Job type: 

 Full-time 12-month position, one year contract renewable upon performance evaluation 
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Student Life Organization® Director:  The Student Life Organization® Director at Vernare 
oversees all family, before/after school, and community relations at each Vernare Learning 
school, and is responsible for implementing the STEM (science, technology, engineering, and 
math) and Pathways to Prosperity curricular elements of the academic program.  S/he must be 
committed to Vernare Learning and its values; have an understanding of Vernare Learning’s 
mission and unwavering commitment to fulfill it, particularly the understanding that parents have 
the greatest impact on student achievement and the role of the parent as a partner must be valued 
and cherished. S/he will build and manage relationships with students and families, local 
colleges and universities, pre-schools, community-based organizations, and volunteers across the 
Greater St. Louis area. The Student Life Organization® Director will also be responsible for 
working with the school’s leadership team to maintain any files and submit any reports required 
by DESE and various funding agencies, particularly in relation to grants and program evaluation 
requirements related to activities performed thorough Student Life Organization® activities.  This 
administrator will also serve as the designee serving in the capacity of the homeless coordinator. 
 
Core to this position is the responsibility of integrating the supplemental curriculum that supports 
the “green schools” focus and Pathways to Prosperity model for Vernare Learning. This will be 
accomplished in three distinct ways:  
 

1) Wednesday Student Life sessions:  Each Wednesday, students will be immersed in 
multidisciplinary environmental science lessons during the weekly Student Life class 
block. This curriculum will be developed by academicians specialized in sustainability 
and environmental education, and will include elements from the Missouri Department of 
Conservation—Discover Nature (K-12) curriculum, Project WET, Project WILD and 
Project Learning Tree, which include Common Core standards and grade-appropriate 
skill building. This also includes integrating student participation in the school 
garden/Seed-to-Table program. 

 
2) Before/After School Programs: Student Life Organization® also includes the before/after 

school programs in the form of themed “clubs”. While the clubs are designed to provide 
creative outlets to enrich student learning (i.e. Music Club, Art Club, Orienteering Club, 
etc.), the common thread among all clubs will be inclusion of issues of sustainability, 
conservation and preservation, thus supporting the Vernare Learning focus on STEM. 

 
3) Community and Volunteer Services: Annual community service projects for each campus 

are an integral part of Student Life. The Student Life Organization Director will serve as 
the liaison between network schools and community partners to source appropriate 
community service project opportunities. Additionally, s/he will oversee the volunteer 
and intern programs and Parent University for the Vernare Learning network, thus 
creating meaningful connections between the schools and their community. Summer 
programming—particularly the continued care for the school garden, summer camp and 
Parent University—will also be managed by the Student Life Organization® Director. 

.  
Preferred Qualifications: 

 MA/ MS/ MSW in Education related field (Administration, Curriculum & Instruction, 
etc.) 
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 Background/experience in environmental education, experiential/outdoor education 
and/or STEM curriculum development 

 A high level of personal integrity and professionalism 
 2+ years’ experience and demonstrated success in community outreach and/or adult 

education 
 Proficiency with Microsoft Office suite and comfort with newsletter templates/ software 
 Effective communication skills, with a gregarious nature and the ability to connect with 

people from a variety of different backgrounds   
 A creative, resourceful, responsive style with a strong attention to detail and follow-

through and the ability to work independently and as a team player 
 Demonstrated success building, managing, and growing meaningful relationships with a 

diverse range of constituents in the greater St. Louis community 
 Sensitivity to and knowledge of under-served urban communities in the US  
 Experience managing volunteers serving in a variety of roles including as mentors, tutors, 

and public speakers 
 
Salary Range: 

 Competitive salary commensurate with experience 
 Health and retirement benefits 

 
Job type: 

 Full-time position, one year contract, renewable upon performance evaluation 



  

 58 

Director of Telecommunications & IT Services: The Director of Telecommunications & IT 
Services will lead the development and implementation of a comprehensive network and 
telecommunications services strategy for Vernare.  Key to this role is ensuring that the Academic 
Monitoring System (AMS) is fully functional at all times. Additionally, the Director of 
Telecommunications & IT Services will work closely with SABIS IT support teams to perform 
all software/hardware updates to support ongoing system improvements supporting AMS. S/he 
will also ensure school networks are fully secure and equipped with appropriate filters to block 
inappropriate use and harmful viruses. In partnership with the Director of Finance & Operations, 
the Director of Telecommunications & IT Services will help design/implement appropriate 
telephony and security plans for each school site and its personnel, along with developing and 
managing appropriate budgets to support these plans. 
 
The Director of Telecommunications & IT Services will develop and maintain a set of policies 
for the appropriate use of all network and telecommunications services for Vernare School 
websites, social media, email and telephony solutions.  S/he will fully support the mission of 
Vernare Schools and seek resources to support student access to technology enhancing the 
STEM curricular focus. This position reports directly to the Head of School. 
 
Preferred Qualifications: 

 Bachelor’s degree, masters preferred; supplemented with five (5) years of experience 
with increasingly complex leadership and management responsibilities in an information 
technology environment 

 Knowledge of network and telecommunication resources, services, and applications 
appropriate for a school environment  

 Ability to envision and implement exemplary applications of information technology to 
support network and telecommunication operations  

 Knowledge of the acquisition, installation, maintenance, and management of networking, 
telecommunications, and computing equipment  

 Knowledge of global high-performance networking developments and options.  
 Commitment to service and collaborative and cooperative approach to leadership and 

management  
 Managerial, organizational, analytic, and problem solving skills  
 Speaking, listening, writing, and interpersonal skills  
 Ability to deal effectively with a wide range of vendors, service providers, and regulatory 

agencies  
 Ability to facilitate productive meetings and work successfully in a team-oriented 

environment  
 Ability to exercise sound judgment in complex situations  

Salary Range: 
 Competitive salary commensurate with experience 
 Health and retirement benefits 
 

Job type: 
 Full-time 12-month position, one year contract renewable upon performance evaluation 
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Lead Teacher/Head of Department (HOD): Lead Teacher (lower school)/Head of Department 
(upper school) candidates at Vernare must demonstrate a strong desire to teach an academically 
rigorous curriculum and have an unswayable belief that ALL students can achieve at high levels. 
S/he will lead their cohort teachers in the analysis of student data, address any gaps in student 
mastery, and provide necessary coaching to novice teachers.  The Lead Teacher/HOD will work 
closely with the Academic Quality Controller to ensure the SABIS Educational System is being 
implemented with integrity, while monitoring student progress in achieving proficiency and/or 
advanced level academic performance, using adequate yearly progress as a baseline. The Lead 
Teacher/HOD will also work with the Student Life Organization® Director to ensure the 
seamless integration of the STEM and Pathways to Prosperity curricula into the core academic 
program. Lead/HOD teachers will also serve as a lead for at least one Student Life Organization® 
club/initiative.  As all employees of Vernare Learning, the Lead Teacher/HOD is expected to 
support the mission of the school and must actively participate in a professional and team 
learning community.  
 
Preferred Requirements 

 BA/BS in Education (Elementary, Middle School, Secondary, Special Education or 
related field), Master’s degree preferred 

 Valid Teaching Credential: Early Childhood Education or Elementary Education issued 
in Missouri  

 Successful classroom experience, with demonstrated ability to execute differentiated, 
interdisciplinary instructional methods 

 Leadership skills with the ability to facilitate parent meetings, and enhance cooperative 
working relationships 

 Strong communication and problem solving skills  
 Clear Criminal Background/Fingerprint Clearance 
 Valid TB Clearance by first day of employment. 
 Computer skills proficiency in Word, Excel, Power Point and others as necessary. 
 At least 2 years of teaching experience 
 Demonstrate knowledge of curriculum development 
 Graduate Studies or advanced teaching certification (National Board of Professional 

Teaching Standards) 
 
Salary Range: 

 Competitive salary commensurate with experience 
 Health and retirement benefits 

 
Job type: 

 Full-time position, one year contract renewable upon performance evaluation 
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Teacher: Teacher candidates at Vernare must demonstrate a strong desire to teach an 
academically rigorous curriculum and have an unswayable belief that ALL students can achieve 
at high levels.  They will use the framework provided by the SABIS Educational System (SABIS 
Point System, AMS, student prefects) to deliver highly engaging, differentiated instruction to all 
students. Teachers will work closely with their Lead Teacher/HOD to ensure the SABIS 
Educational System is being implemented with integrity, while monitoring student progress in 
achieving proficiency and/or advanced level academic performance, using adequate yearly 
progress as a baseline. Teachers will also work with the Student Life Organization® Director to 
ensure the seamless integration of the STEM and Pathways to Prosperity curricula into the core 
academic program. Teachers will also serve as a lead for one Student Life Organization® 
club/initiative. As all employees of Vernare Learning, teachers are expected to support the 
mission of the school and must actively participate in a professional and team learning 
community.  
 
Preferred Requirements 

 BA/BS in Education (Elementary, Middle School, Secondary, Special Education or 
related field) 

 Valid Teaching Credential: Early Childhood Education or Elementary Education issued 
in Missouri  

 Leadership skills with the ability to facilitate parent meetings, and enhance cooperative 
working relationships 

 Strong communication and problem solving skills  
 Clear Criminal Background/Fingerprint Clearance 
 Valid TB Clearance by first day of employment. 
 Computer skills proficiency in Word, Excel, Power Point and others as necessary. 
 Demonstrate knowledge of curriculum development 

 
Salary Range: 

 Competitive salary commensurate with experience 
 Health and retirement benefits 

 
Job type: 

 Full-time position, one year contract renewable upon performance evaluation 
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B. 4. Staffing and Human Resources 
 
Staffing 

Vernare Learning seeks to employ the best and brightest teachers, including Highly Qualified 
Teachers, recent graduates and candidates with alternative certification.  The SABIS® 
Educational System provides a rigorous framework for implementation of curriculum through 
the SABIS® Point System of teaching such that all teachers can perform effectively. Vernare 
Learning will also allow their campuses to serve as “studio schools” for the pre-service teachers 
at the University of Missouri—St. Louis. These particular teachers will follow a rotational 
experience that will not only help them gain valuable classroom teaching experience, but also 
allow them to practice other necessary skills to become highly qualified teachers—such as 
student data management/assessment, instructional design, interdisciplinary integration and 
parent/community engagement. Having earned their Substitute Teaching Certification, these pre-
service teachers will form the core pool for substitutes throughout the network. If they 
demonstrate high potential, these teachers will be a part of the preferred candidate pool for new 
teacher hires within the network.  
  
Vernare Learning will participate in the traditional recruitment fairs hosted by area universities, 
as well as organize its own fairs to meet the needs of the network. Job postings will be made 
available via online job sites related to education and nonprofits. Other resources and referral 
mechanisms (i.e. EduMatch) may also be utilized. For all of these potential recruitment strategies, 
the goal is to find potential faculty and staff that fit the mission and vision of Vernare Learning. 
Consideration will be given to matching the school staff composition to reflect the communities 
being served; yet, priority will be given to candidate quality in all instances.   
  
Vernare Learning will not employ any teacher whose certificate of license to teach has been 
suspended or revoked by the State Board of Education. No employment candidate will be hired 
that does not have a fingerprint/criminal background check as screened by the Missouri 
Automated Criminal History Site (MACHS) and the Family Care Registry (DHSS) 
 
Human Resources 

Positive student outcomes will be the primary focus of all Vernare Learning personnel. To that 
end, regular performance assessments will be conducted at all levels to ensure that student 
achievement is being supported. Performance review procedures, performance assessments and 
plans, and personnel files will initially be maintained by the CEO of Vernare Learning then 
transferred to the Director of Personnel once hired; yet, the Head of School will be responsible 
for leading the performance management process at the school level. Professional Development 
sessions will be planned throughout the year for all staff. Lead Teachers/Heads of Departments 
will conduct peer-to-peer coaching based on areas of need as evidenced in weekly student data 
results. Formal performance assessment will occur annually for all Vernare Learning faculty and 
staff, with quarterly developmental performance conversations occurring throughout the year. 
The goal of all assessments is the continuous improvement in instructional methodology, social 
and emotional learning pedagogical development and building of school culture centered on 
“green schools” and Pathways to Prosperity principles. Balanced scorecards including student 
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outcome measures and metrics based on ISSLC Standards will be developed for all faculty and 
staff. A merit-based compensation system based on these scorecards will be used across the 
organization.  
  
Effective performance management is vital to ensuring strong student outcomes. Therefore, 
deficiencies in performance will require an employee being placed on a performance 
improvement plan. These plans will include SMART (Specific, Measureable, Attainable, 
Relevant and Timely) goals, which align with ISSLC standards and support the mission and 
vision of Vernare Learning. Continued decline or stagnation in performance, after targeted 
coaching and development, could lead to the termination of the employee. Specific performance 
measures, expectations, performance management and documentation procedures will be clearly 
outlined in the Employee Handbook. Careful records of all staff’s professional development 
hours will be tracked to ensure accurate reporting to DESE. 

 

B. 5. Student Recruitment and Enrollment 
Vernare will have open enrollment for all eligible students according to the enrollment policies 
of the home school district. However, targeted recruitment will occur in the zip codes closest to 
the physical location of the school site, namely 63106 and 63107.  
 
Student recruitment will occur in a variety of ways, including but not limited to: door-to-door 
campaigns, school recruitment fairs, community meetings (area churches, Old North Restoration 
Group offices, community/service centers, nearby housing projects), area Early Childhood 
centers and pre-schools, and electronic Letters of Interest via the Vernare Learning website. 
Vernare Learning is currently building relationships with individuals and organizations to engage 
in an integrated community education campaign to design and support enrollment activities. 
Some of the key partners identified to assist in this process are Urban Strategies, McCormack 
Baron Salazar (MBS), Gateway 180, Grace Hill and The Flance Center (University City 
Childhood Center).  These particular partners were selected to help ensure Vernare Learning is 
meeting its mission of community development and its student body is representative of the 
community in which the founding school will be located.  Each of these community partners 
have current projects or are located and serve families within the 63106 and 63107 zip codes.  
 

 Urban Strategies: Expertise in creation of community engagement plans; serve as 
liaison between McCormack Baron Salazar housing projects and key community 
stakeholders 

 McCormack Baron Salazar: Manage community development projects in targeted zip 
code area: Blair Apartments, Murphy Park Apartments, O’Fallon Place Apartments and 
The Brewery Apartments 

 Gateway 180: Provides shelter and services for homeless women and children in the St. 
Louis area 

 Grace Hill Settlement Home: This organization’s headquarters is located in the Old 
North neighborhood; provide access to health and education services from pre-school to 
seniors 
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 The Flance Center: This early childhood education center is an extension of the 
University City Childhood Center; plans to serve as a collaborator for Parent University 
activities and other activities supporting Vernare. 

 
The design of Vernare is to have three (3) Kindergarten, First and Second grade sections and two 
(2) sections per subsequent grade through grade 12, with up to 30 students per section/classroom. 
This model was based on the anticipation of an attrition rate upwards to a third of its students as 
they matriculate through the K-6 system.  
 
If there are more applications received than available seats, enrollment will be handled by a 
lottery system, with the following caveat: Siblings of enrolled students and children of 
employees who live within the St. Louis Public School District will also be given priority 
consideration. In the event of a student’s withdrawal, the space will be filled through a wait-list 
for each grade level that will be created by lottery .  
 
The following illustrates the anticipated enrollment in Vernare during for the initial 5-year 
charter period: 
 

Anticipated Enrollment 
Grade Level 2016-17 2017-18 2018-19 2019-20 2020-21 
K 90 90 90 90 90 
1st 90 90 90 90 90 
2nd 90 90 90 90 90 
3rd   60 60 60 60 
4th     60 60 60 
5th       60 60 
6th         60 
Totals 270 330 390 450 510 

Grand Total: 510  
 
Vernare Learning will not discriminate in its student recruitment and enrollment practices on the 
basis of sex, race, color, national or ethnic origin, religion, sexual orientation, gender identity, 
gender expression, disability, or any other characteristic protected under federal, state, or local 
law. 
 

B. 6. Parent, Community and Educator Involvement 
The goal of Vernare Learning is to “build sustainable communities one school at a time.” This 
can only be accomplished by creating opportunities to integrate families and community 
stakeholders into the cultural fabric of the schools. Vernare will fulfill the goal of creating 
meaningful parent, community and educator involvement in a variety of ways—such as through 
participation in activities sponsored through Parent University, as outlined in Section A.8.  Yet, 
to create an inclusive, participatory culture for parents of Vernare students, a comprehensive plan 
will be created to support our cultural goals including, but not limited to, such activities as: 
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Parent Council: This parent-led group will serve as the representative body for Vernare parents 
in regards to special projects and events such as extracurricular activities and volunteer projects. 
Parents involved in this group will collaborate with the Student Life Organization Director and 
student leaders to plan special events, thus fostering a community culture in the school. They 
will also serve to further reinforce the parents’ role in supporting the academic success of their 
students through homework monitoring, tutoring and other academic support functions as 
appropriate. 
 
Green Campus Support: A hallmark of the Vernare campus will be its “green” features, 
namely—the school garden/farm, aquaponics system and composting processes. These features 
will provide experiential support to the environmental education curriculum for our students, 
while also providing volunteer opportunities for parents and community members. Such 
volunteer activities will include: garden design/maintenance, sorting/recycling, and other related 
jobs to ensure the sustainability of these green systems. 
 
Farm-to-Table Program: Building healthy kids is enhanced by providing healthy food. It is the 
goal of Vernare to harvest vegetables and herbs grown in the school garden for school lunches 
and community meal outreach. This is another opportunity for parents and community members 
to serve as volunteer chefs and servers to demonstrate to students how these foods can be 
properly prepared and integrated into a healthy diet. 
 
STEM Experiences: A variety of programming—both during and after school—will be provided 
in the form of clubs, activities and field trips that support the STEM focus of Vernare. Such 
programs may include robotics, computer programming, conservation activities and other 
applied science activities. Parents and community members will be encouraged to serve as 
chaperones and collaborators for these activities. 
 

C.  Business Plan 

C. 1. Budget 
The included budget (Appendix 1) represents a good faith estimate of the startup (0-5 years) of 
Vernare The assumptions include the estimated per pupil funding based on SLPS levels for the 
2013/2014 school year. Facilities assumptions are based on a preferred location that has been 
identified in the Old North St. Louis neighborhood. As the facilities plan becomes more concrete, 
appropriate adjustments will be made to the budget.  
 
A major constraint of the budget is the SABIS licensing fee, which is calculated at 8% of Federal 
and 8% of State & Local funding, or $235,000, whichever is greater. This fee includes the 
following items necessary to ensure the effective implementation of the SABIS® Education 
System: 
 

 Proprietary SABIS Education System supports (curriculum, pacing charts/lesson plans, 
AMS™, SLO® and all related software) 

 IT Support 
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 Professional Development/Training Support (including $50,000 Work Day credit in the 
first year of operation) 

 Access to Add-On Services as needed 
 
A detailed outline of all of these services can be found in the SABIS Licensing Agreement—
Appendix 5. 
 
(Note: Contingency budgets have also been included to reflect possible enrollment scenarios that 
may occur. For all budgets, the goal is to rely strictly on per pupil funding as the main source of 
income.) 
 
 

C. 2. Financial Management 
Vernare Learning will ensure that all financial reporting and compliance measures, as stipulated 
by policies and procedures outlined by the Missouri Department of Elementary & Secondary 
Education and the IRS, will be followed. To that end, school data and accounting management 
data systems—such as Tyler SIS and Tyler Pulse—will be implemented throughout the network. 
The CEO of Vernare Learning will ensure that site-based school data and financial reporting is 
happening in a timely and accurate manner. Support for the financial management of the school 
will be supported by site staff and contracted business operations support—such as EdOps.  
Regular audits will be performed by SABIS to ensure that the schools are maintaining their 
financial health and are compliant with DESE. Vernare Learning will also schedule annual 
independent audits to ensure that all appropriate policies, procedures and operations are in place 
to preserve the fiscal integrity of the organization and its managed schools. The UMSL sponsor 
will also provide financial oversight per Standard Five of 5 CSR 20-100.260.  This includes: 
 

 Ensuring that adequate financial controls are in place and operational 
 Monitoring fiscal management of federal grant programs 
 Monitoring that the school has and follows a procurement process 
 Monitors the Annual Secretary of the Board Report (ASBR) and annual audit 
 Monitors that the annual audit summary is published 
 Monitors coding procedures to ensure compliance with the Missouri Financial 

Accounting Manual 
 
The CEO will ensure that all school data and financial reports are submitted accurately and on-
time. S/he will work closely with the CEO of Vernare Learning to monitor all financial and 
operational activity of the Vernare school network. The CEO will provide concise financial 
updates to the Board of Directors. Financial policies will be developed, and approved by the 
Board of Directors, to set appropriate parameters as to the purchasing and approval levels of 
Vernare Learning staff, document retention, travel expenses, and any other items that involve the 
use or management of the finances of Vernare Learning. 
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C. 3. Facility 
Vernare Learning plans to open its K-12 school  in the Old North St. Louis neighborhood. 
Several locations are currently being assessed for viability as a school site. Our 
architecture/construction management partners will work with a team of experts to assess the 
value and scope of work needed to renovate any existing facilities to operational status and/or 
assess the cost and scope of work needed to construct a new facility. Once procured, the facility 
will house the K-6, Lower School. The 7-12, Upper School, will be developed on other viable 
sites identified in the neighborhood. Potential locations identified are as follows: 
 
Webster School, 2127 N. 11th Street 
This is a closed St. Louis Public School. The building has been vacant since its close in 2007.  
The building is in need to major renovations, including adding the enhancements to make the 
property ADA compliant. But, as it was a school, the configuration is conducive adequately 
designed for that purpose. The building is approximately 58,665 ft2, which easily accommodates 
the approximate space needed for the Lower School, with room for classroom expansion if 
enrollment demand increases. The building sits on a property size of approximately one acre, 
which is adequate space for a playground, parking, field for outdoor activities and expansion for 
the Upper School. 
 
Jaymar Companies Building, 1227 St. Louis Avenue 
This building currently houses a full-service, printing and direct mailing service business. The 
building is approximately 40,000 ft2, which does accommodate the space allocation for the 
Lower School.  However, there is limited parking space available for this property. Also, there is 
concern that there may be expensive chemical/hazardous material clean up necessary to use the 
building for a school. 
 
Grace Hill Settlement House Campus, 2600 Hadley St. 
This campus includes four buildings, parking and enclosed green space. If procured, this site 
would serve as the incubator, housing our K-2 classrooms, as we amass the resources to acquire 
another site—preferably the Webster School location. The separate buildings provide interesting 
configuration opportunities for age- and activity-grouping for the early elementary level. 
 
Irrespective of the location, all Vernare school building facilities will be equipped to the extent 
possible with systems that support our sustainability focus. Such systems will include: 
water/flush management systems in all restrooms, water fountains with water bottle refill 
attachments, high efficiency HVAC systems, and energy-rated appliances, to name a few. 
Sustainable purchasing and recycling policies will be designed to ensure that school operations 
support the sustainable mission of Vernare Learning. Other facility enhancement will include our 
signature school garden/farms—which will be maintained year-round in cooperation with 
community partners via our Student Life Organization and Parent University programs. The goal 
is to enhance these garden facilities to include aquaponics, composting and vermiculture—all 
which complement the experiential environmental science curriculum to be designed through the 
Student Life Organization programming. As Vernare strives to become a center for the 
community to gather, the green/soft playground areas located at each campus will be open to 
neighbors when school is not in session. Once implemented, tracking and reporting of progress 
(i.e. energy saved, water conserved, waste reduction, etc.) on our green initiatives will be 
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continuously gathered to demonstrate how Vernare Learning is creating and maintaining green 
school spaces, as outlined by the tenants of the Green Schools Initiative which are integrated into 
the school design.  
 

C. 4. Transportation 
Vernare Learning does not plan to include transportation in its initial years of operation due to its 
cost. However, it will be our goal to provide transportation to our students in the future. This 
plan, however, will be based upon the location of students enrolled in our schools. To manage 
transportation costs, we may partner with the home district’s transportation services to serve our 
families. Once we begin gathering letters of intent for enrollment, we will map the clusters of 
students outside of a one-mile radius of our school location. If we contract our own 
transportation services, we will perform due diligence by having potential vendors submit their 
bids via an RFP process we shall establish. Such vendors shall include: Durham School Services, 
First Student Inc., Go-Ahead North America, and Missouri Central School Bus. If we explore the 
opportunity to partner with St. Louis Public Schools, we will compare their bus routes for Ames 
Elementary (Old North) to determine if the partnership will be feasible—both from a cost and 
scheduling perspective—for both schools.  A third option may be to partner with the Confluence 
Academy—Old North Campus school for transportation. A similar feasibility study to that for 
SLPS will be conducted.  . (Note: Special arrangements will be made for enrolled students 
requiring special transportation due to an IEP.) 
 

C. 5. Insurance 
Vernare Learning will procure all necessary insurance to indemnify and protect the facilities, 
property and persons related to or interacting with the organization.  These policies include: 
 

 General Liability 
o General Aggregate 
o Products-Completed Operations Aggregate 
o Personal/Advertising Injury 
o Each Occurrence 
o Damage to Premises Rented 
o Medical Expense  

 Social Service Professional (Aggregate/Occurrence) 
 Improper Sexual Conduct Limits (Aggregate/Occurrence) 
 Non-Owned Auto Liability 
 Hired Auto Liability 
 Directors & Officers coverage (Note: Employment Practices Liability coverage will be 

obtained once Vernare Learning has employees) 
 
This comprehensive insurance package is serviced through: 

Alliance of Nonprofits for Insurance, Risk Retention Group (ANI) 
Vernare Learning Member Number: 37329 

Broker: Hollida Insurance Agency, LLC, 1018 South Westwood, Suite 3, Poplar Bluff, MO, 
63901, (573) 727-9700 
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C.6. Closure  
The Board of Directors of Vernare Learning and staff of Vernare understand that closure of a 
charter school can be very difficult for school stakeholders, particularly students, families, and 
school staff. If closure of Vernare is determined necessary, for any reason, Vernare Learning’s 
Board of Directors will work with our charter sponsor and school management to ensure the 
orderly closure of the school to protect the best interests of displaced families and staff with a 
focus on assisting successful transitions for all parties involved. Some actions necessary for 
orderly school closure will take place within one week of the decision to close, some will be 
completed within 30 days of the decision to close, and others will be ongoing until the school 
closure is complete. The key categories of tasks are summarized below: 
 

1. Immediate Tasks (immediately and up to one week of the decision to close): A Transition 
Team dedicated to ensuring the smooth transition of students and staff and to close down 
the school’s business will be formed. We recognize that complete closure information 
will not be available immediately, but in keeping with our organization’s value of 
transparent communications, the Transition Team will notify our students and their 
parents/guardians, faculty and staff, local school districts, and the State Board of 
Education of the decision to close the school. 

 
2. Ongoing Activities (through completion of the closure process): The Transition Team 

will ensure that instruction continues through closure and that school and board 
operations continue through closure. 

 
3. Pre-Closure Tasks (within 30 days of the decision to close): These consist of priority 

tasks essential to high-quality and on-time closure of the school and transitions for all 
parties involved. Actions include identifying closure reserve funds and the acceptable use 
of such funds to support the orderly closure of the school, providing detailed closure plan 
information to parents/guardians, faculty and staff, and notification of creditors, debtors, 
contractors, vendors, and agencies/organizational partners, as applicable. 

 
4. Post-Closure Tasks (within one week to 120 days after the last day of instruction):  

Dissolution tasks during this period after the end of instruction include parental 
notification of final report cards, archival and transfer of student records, extensive 
financial reporting (including a closeout audit), formal document records archival and 
transfer, and submission of final reports to our charter sponsor, DESE and the State 
Board of Education as applicable. Vernare’s Head of School is accountable for ensuring 
that student records are up-to-date and complete and that all records are archived and 
transferred appropriately. Vernare’s Board Chair is responsible for the disposition of 
records, including (but not limited to) personnel records, financial documents, contracts, 
assets, and grants. 
 

In the event that Vernare does not meet the performance and organizational requirements of its 
performance contract with its sponsor, the University of Missouri - St. Louis, resulting in 
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closure; school assets will first be utilized for the purpose of student relocation, record 
distribution and retention, and payment of outstanding debt. Any remaining, un-obligated, state-
funded assets shall be returned to the Department of Elementary and Secondary Education for 
their disposition. Any remaining, federally funded assets of the school shall be disposed of in 
accordance with federal statutes, regulations, and guidelines. Any remaining other assets, 
including those acquired through documented donations, gifts, grants or other sources shall be 
disposed of upon dissolution of Vernare in accordance with the articles of incorporation of 
Vernare Learning and the Missouri Nonprofit Corporation Act. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 

www.vernarelearning.org 
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Appendix 8. Vernare Learning Performance Contract with UMSL (2016-2021) 
 
 

The Performance Contract for Vernare Learning presented on the following pages addresses 
both academic and nonacademic areas of accountability. 

Academic and Attendance Achievement Targets:  The following description of academic 
goals assumes that the current state accountability structure and system (MSIP 5) are in place 
through 2019-­‐20. We understand that new state assessments may be in place before that time, 
and we would re-­‐calibrate the school’s academic achievement goals based on those new 
assessments as necessary. The following outlines the annual academic and attendance 
achievement targets from 2016-­‐17 through 2020-­‐21, following students through their 6th grade 
year: 

 

  Vernare Learning End of Year Academic Achievement Targets for all Students (MSIP5-Aligned)   

2017 2018 2019 2020 2021 

Academic Achievement: MPI Score for ELA 	
   350 366 375 375 

Academic Achievement: MPI Score for Math 	
   350 363 375 375 

Subgroup Achievement: MPI Score for ELA 	
   350 366 375 375 

Subgroup Achievement: MPI Score for Math 	
   350 363 375 375 

% of Students attending 90% of the time 	
   90% 90% 90% 90% 
 
Overall APR 

	
   	
   	
   	
   At least 
70% 

Note: Given that state MAP testing begins in 3rd grade, students will be assessed using the formative and summative 
assessments as included in the SABIS Educational System, as well as other standardized assessments such as STAR 
Reading/Math and NWEA. 

 
 
 
Educator Support Targets: High-­‐quality teaching is the single most important variable 
impacting student learning. Having high-­‐quality classroom leaders throughout elementary school 
can substantially offset or even eliminate the disadvantage of socio-­‐economic background. In 
order to ensure alignment with DESE’s Model Educator Evaluation System, each classroom 
leader will be evaluated using the Teacher Evaluation Protocol. We will report annual educator 
support targets including the following: 

 

Vernare Annual Educator Support Targets 

Educator Support Target Annual % of Classroom leaders who meet the target 

% of classroom leaders whose AIS score 
improves annually 

 

90% 

% of classroom leaders with improved AIS 
scores that are retained 

 

90% 
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School Climate and Culture Targets: A critical component of successful schools emanates 
from establishing a consistent culture of high expectations and a climate characterized by safety 
and respect. A growing body of research is showing us that a high-­‐quality school culture is 
critical to the success of urban charter schools. Every year, Vernare will administer a student 
perception survey using items from the Abbreviated School Climate Survey—Student Version, 
created by Drs. Cody Ding, Marvin Berkowitz and David Liu of the University of Missouri—St. 
Louis and Southwest University—China, respectively. A selection of sample items from this 
instrument is included in the following table: 

 
Sample School Climate Targets 

Sample School Climate Questions % of students who agree 

Students at this school are willing to go out of their way to help someone. 60% 

I tried hard to do my best. 90% 

Students in my class help each other learn. 70% 

Students in this school treat each other with respect. 70% 
The teacher in my class asks the students to help decide what the class should 
do. 

 
60% 

In my class the teachers and students decide together what the rules should be. 60% 
I feel safe in all areas of the building. 80% 
My classroom is a fun place to be. 70% 
The teachers here always try to be fair. 70% 

I like my school. 90% 
 

Parent Involvement Targets: There is overwhelming evidence that parent involvement can 
make a significant difference in student achievement. Vernare will administer an annual survey 
that incorporates research-­‐based items, such as the Family Involvement Survey from the Ohio 
Department of Education, and other proven resources for collecting parent perception and 
participation data. While data from parents will be collected in an ongoing and formative basis, 
we will set goals according to other engagement criteria. Below is a sample of these targets. 

 
 

Sample Annual Family Involvement Survey 
 

Sample Family Involvement Questions 
% of students 

who agree 
I receive information on what my child should learn and be able to do in each grade in 
school. 

 
90% 

I am invited to meetings so that I can learn about what is going on in the school (e.g., issues 
or policies). 

 
90% 

There are many different ways I can be involved with the school, either at the school itself, at 
home or in the community. 

 
90% 

I receive information on what my child should learn and be able to do in each grade in 
school. 

 
90% 

My child’s teacher(s) adjust their teaching styles to meet the academic needs of my child.  

90% 
Source: 2009 Family Involvement Survey, Ohio Department of Education, 
http://smhp.psych.ucla.edu/pdfdocs/pandfis.pdfnnual Parent Engagement 
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Over the five year length of this contract, Vernare Learning and UMSL’s Charter School Office 
reserve the right to adjust specific targets for each goal based on actual yearly outcomes. 

 
UMSL’s Charter School Office agreed to the contract terms on . 

The Board of Directors of Vernare Learning approved this contract on August 11, 2014. 

 
 

  

Signature Date 
 
Bill Mendelsohn 
Director: Charter Schools and Partnerships 
UMSL – College of Education 
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