

 DESE Model Curriculum 
GRADE LEVEL/UNIT TITLE:   8 / The Power of Persuasion                                                                                                      Course Code: ELA
 (
COURSE INTRODUCTION:
Eighth grade builds on sixth and seventh grade skills by providing both more complexity and independence in tasks and materials in order to prepare students for the rigor of high school and the 21st Century.  Students will tackle works of exceptional craft across genres through wide and deep reading of literature and literary non-fiction of increasing complexity.  Students will write in narrative, expository and persuasive modes while considering task, purpose and audience.  They will explore a variety of structures and formats in order to create both on-demand and multiple draft writing.  Students will have multiple opportunities to contribute appropriately and listen attentively to others as they participate in a in a variety of conversational modes:  whole class, small group and partner.  Students will develop more control over the conventions of 
standard
 English.  Units in this course are designed to draw standards from all strands to emphasize the skills are interwoven in school and life.
)

















	[bookmark: _GoBack]UNIT DESCRIPTION:   
The Power of Persuasion
Students will learn how to communicate using the various persuasive concepts necessary for a solid persuasive piece.  Emphasis will not just be on the final product, but also on the pre-writing instruction that will allow students to practice and develop the thinking and communicating skills that they will need to effectively persuade a given audience.  Students will learn to choose a position without wavering, assess the needs of the audience, and clearly state appropriate claims with effective supporting evidence.  
Diverse Learners 
Strategies for meeting the needs of all learners including gifted students, English Language Learners (ELL) and students with disabilities can be found at http://www.dese.mo.gov/divimprove/curriculum/UD-Model-Curriculum-Introduction-Sheet.pdf.  Resources based on the Universal Design for Learning principles are available at www.cast.org.
Provide Feedback
	SUGGESTED UNIT TIMELINE:   approx. 3-4  weeks                            
CLASS PERIOD (min.):  45 minutes/daily

	
ESSENTIAL QUESTIONS:
1. How do style and content contribute to the persuasiveness of a text?
2. How do we empower ourselves as members of society?


	

	ESSENTIAL MEASURABLE LEARNING OBJECTIVES                         
	CCSS LEARNING GOALS (Anchor Standards/Clusters)
	CROSSWALK TO STANDARDS

	
	
	GLEs/ CLEs
	PS
	CCSS
	OTHER
	DOK

	1. The student will use details from text, both written and audio, to analyze the author’s perspective or purpose and evaluate the adequacy of the evidence provided by the author. 
	R.1: Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when writing or speaking to support conclusions drawn from the text.
R.6: Assess how point of view or purpose shapes the content and style of a text.
R.8: Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as the relevance and sufficiency of the evidence.
R.9: Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches the authors take.
	R.1.H.8.a
R.1.H.8.b
R.1.H.8.c
R.1.H.8.f
R.1.H.8.g
R.1.H.8.h
R.1.H.8.i
R.1.I.8.a
R.3.C.8.a
R.3.C.8.b
R.3.C.8.c
R.3.C.8.d
R.3.C.8.e
R.3.C.8.f
R.3.C.8.g
R.3.C.8.h
R.3.C.8.i R.3.C.8.j R.3.C.8.k R.3.C.8.l
	1.5
1.6
1.7
3.5
	RI.8.1
RI.8.6
RI.8.8
	
	3



























	2.   The student will participate effectively in a    variety of collaborative discussions.
	
SL.1: Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building on others’ ideas and expressing their own clearly and persuasively.
SL.2: Integrate and evaluate information presented in diverse media and formats, including visually, quantitatively, and orally.
SL.3: Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric.
	L.1.A.8.b
L.1.B.8

	2.1
2.3

	SL.8.1
SL.8.2 
SL.8.3
	
	3


	3. The student will compose a persuasive text     with a strong controlling idea that is appropriate to topic and audience.
	W.1: Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient evidence.
W.8: Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each source, and integrate the information while avoiding plagiarism.
	R.1.H.8.h
W.2.A.8.a
W.2.A.8.b
W.2.B.8.a
W.2.B.8.b
W.2.C.8.a
W.2.C.8.b
W.2.C.8.e
W.3.A.8.a
I.1.A.8
	1.2
1.5
1.6
1.7
2.1
2.2
3.5
	W.8.1.a
W.8.1.b
W.8.1.c
W.8.1.d
W.8.1.e
W.8.8 

	
	3
4

	ASSESSMENT DESCRIPTIONS*:  (Write a brief overview here. Identify Formative/Summative.  Actual assessments will be accessed by a link to PDF file or Word doc. )   
Formative Assessments – 
· “The Game of Persuasion” 
· “Analysis of an Argument” 
·  “Picture Book Persuasion” (See attached document for sample assessment possibilities)
· “Techniques of Persuasive Presentations” (Ebony, the Elephant Calf - PBS Learning Media)
·  “Frederick Douglass: The Reality of Slavery” (EDSITEment.neh.gov, attached document)
· “Selecting Evidence to Support an Argument” using Blood, Toil, Tears and Sweat, a speech by Winston Churchill 
(Note – Teacher observation and conferencing should be used consistently to determine ongoing student understanding and progress.)

Summative Assessments – 
· Synthesis Essay (attached documents) – Students will develop a position by effectively synthesizing a variety of provided resources.
*Attach Unit Summative Assessment, including Scoring Guides/Scoring Keys/Alignment Codes and DOK Levels for all items.  Label each assessment according to the unit descriptions above ( i.e., Grade Level/Course Title/Course Code, Unit #.)

	Obj. #
2
	INSTRUCTIONAL STRATEGIES (research-based): (Teacher Methods)
1. The teacher will generate a brief whole-class discussion to introduce the idea of persuasion.  Sample discussion starters and questions might include…
· Think about a time you tried to convince your parents or your friends of something.
· On a piece of paper (or in a writing journal), write what you wanted and how you went about getting it.  Were you successful?
· As we discuss your tactics, look for patterns.  What seems to work?
· What is the word we use for trying to convince someone to change his or her mind about something?  (Elicit the word persuade)
2. Write the word persuade on chart paper or on the board.  Explain to students that they are going to play a game in which they try to persuade their classmates to believe the same way they do about a topic.  Share an opinion statement with students.  For example, “Summer is the best season” or “Students should not be able to chew gum at school.”  Designate one side of the room for students who AGREE with the statement, and the other side of the room for students who DISAGREE with the statement.  Once each group has had a chance to discuss possible arguments as a group, they will then have the opportunity to share one statement at a time (going back and forth from one side to the other) in order to persuade the students on the other side to change their minds.  If someone decides to change their mind, they will physically walk over to the other side and join the opposing argument.  Allow students to continue this process as time allows or until students have run out of arguments to share.
3. Upon completion, check for student understanding and participation by asking them to write their responses to the questions below on their own paper:  (Formative Assessment – “The Game of Persuasion”)
· What did you learn about persuading others by listening to each side’s arguments?
· Which statements were more convincing for you?  Why?
· Were you ever convinced to move to the other side of the argument?  Why or why not?

	Obj. #
2
	INSTRUCTIONAL ACTIVITIES: (What Students Do)
1. Students will participate in discussions, both whole-class and small group, in order to generate productive conversation.  
2. Students will attempt to persuade others as part of a class game.
3. Students will provide a written response to questions that show their clear understanding and participation in classroom activities.

	Obj. #
1
2
	INSTRUCTIONAL STRATEGIES (research-based): (Teacher Methods)
1.  The teacher will distribute a homework assignment titled “Persuasion Is All Around You”.  (Attached document provided from Read-Write-Think)  Ask students to locate a persuasive piece from a magazine, newspaper, etc. and complete the worksheet based on this piece.
2. The next day, ask students to share their persuasive piece and the answers to the “Persuasion Is All Around You” worksheet in small groups.  (Sit in on groups as time allows in order to listen for student understanding and participation.) Then invite individuals from each group to share their examples and thinking with the class.
3. Hand out the “Check the Strategies” worksheet to students explaining to them that you will go over each persuasive strategy as you share a PPT presentation.  (Attached document from Read-Write-Think)  Read through each slide in the “Persuasive Strategies PPT Presentation”.  (Attached presentation from Read-Write-Think)  As you discuss each slide with students, invite them to share with the class their own thinking about a strategy or examples they may have encountered.
4. Ask students to identify whether or not the author of their persuasive piece used each strategy.  If the answer is yes, students should explain how the author used the strategy and should include specific examples from the persuasive text.  Collect both the worksheet and the persuasive examples to check for student understanding and participation.  
(Formative Assessment – “Analysis of an Argument”)

	Obj. #
1
2
	INSTRUCTIONAL ACTIVITIES: (What Students Do)
1. Students will locate and analyze a persuasive piece with the intention of sharing this information with classmates.
2. Students will participate in discussions, both whole-class and small group, in order to share their thinking about the persuasive pieces they chose.  
3. Students will listen carefully to the teacher’s description of each persuasive strategy and will share their own thinking about strategies or examples they may have encountered.
4. Students will listen to the differences among the various persuasive strategies and will determine whether or not those strategies apply to the persuasive pieces they chose.

	Obj. #
1
3
	INSTRUCTIONAL STRATEGIES (research-based): (Teacher Methods)
The teacher will use one of several possible picture books which display persuasion creatively.  (A list of possibilities and sample formative assessments have been attached.)  
1.  The teacher will read the book aloud to the class and will stop frequently in order to model his/her thinking with the class in regard to text structure and persuasive strategies used.  
2. Initiate one of several possible writing assignments/formative assessments depending on the book you choose to use.  (See attached document)
(Note – Another option is to use different persuasive picture books for each of several small groups in order to jig-saw the information.)

	Obj. #
1
3
	INSTRUCTIONAL ACTIVITIES: (What Students Do)
1.  I can listen attentively to the picture book/classroom discussion and record my own thinking on paper or in my writing journal.
2. I can consider the various persuasive strategies as discussed in class when completing a brief writing piece in response to the picture book.

	Obj. #
1
2
	INSTRUCTIONAL STRATEGIES (research-based): (Teacher Methods)
1.  The teacher will write the following sentences on the board:
· Yesterday, I went to school.
· Yesterday, my mother made me go to school.
· Yesterday, I finally got to go back to school.
Facilitate a whole-class discussion about the use of language and how each sentence might persuade a listener to feel a certain way.  What are the differences?  
2. Play the video titled “Ebony, the Elephant Calf.”  (The URL for this video is located in the section for unit resources.)  Ask students to pay close attention to how the tone of the presentation changes from the first part of the video where Ebony is shown as a playful baby elephant, to the second part where she is kidnapped.
3. After watching the video, ask students to discuss these changes in small groups and be prepared to share their ideas in a whole-class format.  (*Note – if students appear to need assistance, replay the video, pausing occasionally to point out and discuss examples of persuasiveness.)  Assess the appropriateness of students’ responses by listening to individuals during whole-class and small group discussions and by collecting and evaluating their responses to changes in tone.  (Formative Assessment  – “Techniques of Persuasive Presentations”)
**Lesson ideas excerpted from PBS LearningMedia

	Obj. #
1
2
	INSTRUCTIONAL ACTIVITIES: (What Students Do)
1. Students will listen attentively to classroom discussions and participate effectively when appropriate.
2. As they watch the video, students will take note of how the tone of the video changes in its use of language, visual images, and music.  This can be done on paper or in the writing journals.
3. Students will participate effectively in small group discussion and will be prepared to share at least one example of how the language, visual images or music changed in order to impact the tone.  They also comment on whether or not they felt the language was persuasive and will be prepared to defend their answers.

	Obj. #
1
2
	INSTRUCTIONAL STRATEGIES (research-based): (Teacher Methods)
1.  The teacher will explain to students that a great many pieces of literature utilize persuasive appeals to sway the audience to adopt a certain point of view.  For example, Frederick Douglass wrote the Narrative of Frederick Douglass a Slave in order to argue against slavery and for emancipation after escaping from a lifetime in slavery.  This was quite a courageous act, in fact, because he was still legally considered to be an escaped slave at the time it was published.  Slave narratives such as this were often used as persuasive tools exhibiting the evils of slavery and the necessity for emancipation.  Read chapter one of the Narrative of Frederick Douglass a Slave, Written By Himself out loud to the class.  (The link to an online copy can be found below in the section for resources.)  On paper or in their writing journals, ask students to consider who might be Douglass’s audience?  What was at stake for him to persuade readers of his Narrative of his point of view?
2. After allowing time for students to share with a partner or with the entire class, ask them to take a look at their “Check The Strategies” notes taken previously.  Which strategies were used by Douglass in this piece?  Some examples:
· Ethos – Douglass deliberately downplays his relationship with his mother, which increases his ethos with his audience.
· Logos – Douglass outlines a topic that he will continue to pursue in much of his writing – the false use of Christianity as a justification for slavery.
· Pathos – Strong images are likely created for the reader as Douglass describes the passage in which the master Captain Anthony whips and beats his Aunt Hester.
3.  Hand out Frederick Douglass: The Reality of Slavery.  Ask students to complete this activity individually.  (Formative Assessment)
        **Lesson ideas excerpted from Edsitement.neh.gov


	Obj. #
1
2
	INSTRUCTIONAL ACTIVITIES: (What Students Do)
1.  Students will listen attentively to classroom readings and discussion and will respond thoughtfully to teacher-posed questions using details from the text when possible.
2. As they read the Narrative of Frederick Douglass a Slave, Written By Himself, students will identify which rhetorical appeals Douglass uses and will determine their effectiveness.
3. Students will complete the Frederick Douglass: The Reality of Slavery formative assessment by identifying strong verbs, words or phrases that serve to provide strong images, and the effects of repetition.

	Obj. #
1
2
	INSTRUCTIONAL STRATEGIES (research-based): (Teacher Methods)
1.  The teacher will explain to students that we often try to form an argument before considering how much, if any, evidence we can find as support.  Therefore, using a strategy for selecting your evidence will make it easier for you to locate support for your argument.  Hand out copies of Blood, Toil, Tears and Sweat, a speech by Winston Churchill.  (See website provided in section for resources.  Both a written copy and an audio copy are provided on this site.)  Share background information with the students regarding this speech.  (The same website, as well as many others, contains interesting background information.)  Read the speech along with your students.  As you are reading, model your own thinking by selecting two pieces of evidence from the text that can be used together to support an argument.  Then, in small groups, ask students to identify at least three more pieces of evidence that work along with the first pieces found to support the same argument.  Be sure to share with students that these pieces must be interconnected.  Otherwise, they will contradict and weaken the overall argument.
2. Once they have had an opportunity to complete this activity, ask groups to take a look at the evidence they chose and answer the following questions together:
· Do these pieces of evidence all say the same thing?
· Are any of them contradictory?
· Are they all interconnected?
· Can you easily support an argument from them?  What could that argument be?                                                             Collect evidence from groups in addition to their answers to the above questions. Use these to evaluate the extent to which students are able to make connections among their pieces of evidence, and to the validity of their argument given these connections.  (Formative Assessment - “Selecting Evidence to Support an Argument”)
**Lesson ideas excerpted from Selecting Evidence to Support an Argument by Caroline Sain


	Obj. #
1
2
	INSTRUCTIONAL ACTIVITIES: (What Students Do)
1.  Students will identify multiple pieces of evidence that help to support an argument.  
2. Students will evaluate whether or not their chosen evidence is interconnected and will easily support an identifiable argument.

	UNIT RESOURCES: (include internet addresses for linking)
Websites
readwritethink.org
http://edsitement.neh.gov
http://memory.loc.gov/cgi-bin/query/r?ammem/lhbcb:@field%28DOCID+@lit%28lhbcb25385%29%29  
(Narrative of Frederick Douglass a Slave, Written By Himself – CCSS Exemplar Text)
http://www.historyplace.com/speeches/churchill.htm
(Churchill, Winston: “Blood, Toil, Tears and Sweat: Address to Parliament on May 13th, 1940.” – CCSS Exemplar Text)
*Includes both audio and written forms


Picture Books
Dear Mrs. LaRue (Mark Teague)
Hey, Little Ant (Phillip Hoose)
Lincoln Tells a Joke (Paul Brewer and Kathleen Krull)
My Brother Dan’s Delicious (Steven L. Layne)
Old Henry (Stephen Gammell)


Video
http://www.pbslearningmedia.org/content/vtl07.la.rv.text.lppresent/#content/4dd2fe41add2c73bce0087d4  
(Ebony, the Elephant Calf – A video by PBS LearningMedia)


Online Articles
 “Cell Phones at School: Should They Be Allowed?” Cohen, Maya. FamilyEducation.com. 2011. (Source A)
 “Student Cell Phones Should Be Prohibited in K-12 Schools.” Akers, Jon. Kentucky Center for School Safety.  2011. (Source B)
“Media Consumption:  An Hour-by-Hour Look at Media Habits Across Generations.”medialiteracyclearinghouse.com. 2011. (Source C)
 “Two High Schools to Allow Limited Cell Phone Use.”  Albright, Matthew.wwltv.com. October 8, 2011. (Source D)
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