

 DESE Model Curriculum 
GRADE LEVEL/UNIT TITLE:     7 / Words in Our Lives and World		Course Code: ELA
	COURSE INTRODUCTION:

In seventh grade, students continue reading texts from numerous angles and for a variety of purposes. Through a wide and deep reading of literature and literary nonfiction, students read increasingly complex texts that extend across genres, cultures, and centuries in order to gain insights into the human condition.  These texts serve as models for students’ own thinking and writing.  Students follow a process to write in a variety of genres, including responses to literature, reflective essays, stories, and short research projects.  In addition, they create multimedia presentations and develop their skills of argumentation. They participate in class discussion, practice reading literature expressively, and deliver presentations. They demonstrate increasing sophistication in all aspects of language use, from vocabulary and syntax to the development and organization of ideas.  By the end of seventh grade, students are ready to begin studying complex aspects of literature.




	UNIT DESCRIPTION:  
· When students read from informational text, writing and class discussions can focus on how words help us make sense of our life and world. In this unit, students will examine "point of view” through study of the Dust Bowl of the 1930’s and analyze how authors develop different points of view with the words they choose.  Students will explore how word choice, and even grammatical structures, can convey powerful images and messages.  The unit culminates with an explanatory essay in which students share their point of view/perspective of the world around them.
Diverse Learners 
Strategies for meeting the needs of all learners including gifted students, English Language Learners (ELL) and students with disabilities can be found at http://www.dese.mo.gov/divimprove/curriculum/UD-Model-Curriculum-Introduction-Sheet.pdf.  Resources based on the Universal Design for Learning principles are available at www.cast.org.

	SUGGESTED UNIT TIMELINE:  4 weeks                              
CLASS PERIOD (min.):  45-50 minutes

	ESSENTIAL QUESTIONS:
1.  How can the words a writer uses make the reader think/feel a certain way?
2.  How can you identify the point of view of a writer/speaker?
3.  How can words and pictures deliver the same message?  A different message on the same topic?
4.  Can words have more than one meaning?  Explain.

	

	ESSENTIAL MEASURABLE LEARNING OBJECTIVES                         
	
	CROSSWALK TO STANDARDS

	
	
	CA GLE
	Performance Goals
	CCSS ELA Grade Level
	CCSS ELA Anchor
	DOK

	1. Analyze how a speaker develops point of view in a text.
	
	R.2.C.7.h
R.2.C.7.e
R.3.C.7.h
R.3.C.7.i  
	1.6
2.4
3.5
	RI.7.2
	
	3

	2. Compare content presented in words and visual media.
	
	R.3.C.7.g
I.2.A.7
 
	1.6
2.4
3.5
	RI.7.7 
	
	3

	3. Write an informative/explanatory text to convey point of view on complex ideas.
	
	 W.3.A.7.a

	1.8
2.1

	W.7.2
 

	
	3

	4. Participate in collaborative discussions of text by sharing ideas.
	
	 L.2.A.7.b
	2.1
2.3
	SL.7.1

	
	      2

	5. Evaluate a speaker’s point of view.
	
	L.1.A.7.b
	1.6
1.10
	SL.7.3

	
	3

	       6.   Use appropriate speech in a         variety of contexts.      
	
	L.2.A.7.c
	2.1
2.3
	SL.7.6
	
	2

	       7.  Use conventions of standard English.
	
	W.2.E.7.a
W.2.E.7.b
W.2.E.7.d
	2.2
	L.7.2
L.7.2.a
L.7.2.b
	
	1

	       8.  Examine how language functions  in different contexts.
	
	R.2.B.7.d
R.3.B.7.d
W.2.D.7.a
W.2.D.7.b
	1.6
2.1
3.5
	L.7.3
[bookmark: _GoBack]L.7.3.a
	
	3

	9.  Interpret the meaning of figurative words and phrases.
	
	R.2.B.7.d
R.3.B.7.d
 
	1.6
2.4
3.5
	L.7.5
L.7.5.a
L.7.5.b
L.7.5.c
	
	3

	ASSESSMENT DESCRIPTIONS*:  (Write a brief overview here. Identify Formative/Summative.  Actual assessments will be accessed by a link to PDF file or Word doc)   
Formative Assessments
· Objective #2/Formative Assessment 1 – Exit Slip:  Ask students to identify which format (words or visual media) impacted them the most.  Students should include an explanation for their choice.  The teacher will collect the exit slips prior to students leaving class.  Use the “Point of View Exit Slip” handout.
· Objectives #3, 4, 6, 7/Formative Assessment 2 – Six-Word Memoir Posts - edmodo:  Ask students to write and post six-word memoirs to their class edmodo group.  Students should post a minimum of two memoirs and respond to a minimum of two memoirs.  
Summative Assessment
· Objective #3, 6, 7 – Students will be asked to write an informative/explanatory paper in which they explore their point of view on a topic.  *See Unit Resources for the Scoring Guide for the paper

	Obj. # 
1
2
5
8
9  
	INSTRUCTIONAL STRATEGIES (research-based): (Teacher Methods) 

	 
	1.  Whole-class discussion:  The teacher will lead the class in an exploration of background information on The Dust Bowl.  For this unit, Public Broadcasting Service (http://www.pbs.org/) will serve as a primary resource for information.  Specifically, teachers should visit the site http://www.pbs.org/kenburns/dustbowl/.   Suggested activities include:
· View the Intro (found under the “Watch Videos” tab) for historical perspective and first-hand accounts

	
	2.  Mini-Lesson:  The teacher will lead the class in a discussion defining/reviewing point of view.  The teacher may help students make connections to texts previously read to identify point of view or viewpoint/perspective.  In addition, the teacher may help students explore how point of view can be found in other things, not just text (art, music, photographs, etc.), and how it can impact the meaning of the work.
· point of view:  the perspective of the writer/speaker

	
	3.  Guided Practice:  The teacher will lead the class through a photographic display of The Dust Bowl (use Smart Board or other large screen).  The teacher will ask students to individually record the first thoughts and/or feelings they experience as they view the images (“Point of View Impressions” handout will be utilized for this activity).  Follow-up with group discussion of responses.
Examples of photographs (found under the “Photo Gallery” tab) or http://www.pbs.org/kenburns/dustbowl/photos/
Additional examples of photographs can be found at History Education http://www.history.com/topics/dust-bowl/photos#the-dust-bowl

	
	4.  Guided Practice:  The teacher will provide the class with the article, “The Dust Bowl” (in Unit Resources), for independent reading.      

	Formative Assessment
	5.  Formative Assessment 1:  “Point of View Exit Slip”  

	Obj. #
1
2
5
8
9 
	INSTRUCTIONAL ACTIVITIES: (What Students Do)

	
	1.  Guided Practice:  Students will explore the background on The Dust Bowl by viewing a video introduction.

	
	2.  Guided Practice:  Students will participate in a class discussion on point of view and make connections to previously read text(s).

	
	3.  Guided Practice:  Students will participate in a viewing of visual images of The Dust Bowl.  Students will utilize the “Point of View Impressions” handout to record their thoughts/feelings while viewing the photography display.  Once completed, students will participate in a group discussion.

	
	4.  Independent Practice:  Students will read the article, “The Dust Bowl”, paying close attention to word choice which supports point of view.  Students may choose to highlight words or phrases as evidence.

	Formative Assessment
	5.  Formative Assessment 1:  “Point of View Exit Slip”

	Obj. # 
1
2
4
5
8
9
	INSTRUCTIONAL STRATEGIES (research-based): (Teacher Methods)

	
	1.  Guided Practice:  The teacher will lead students through a reading and viewing of first-person accounts of The Dust Bowl.  To begin, the teacher will have students read the handout, “The Dust Bowl Shared Stories” (in Unit Resources).  The source of information is Stories from the Dust Bowl (http://www.smokyhillstv.org/dust_bowl/experience4.html), where additional first-person accounts can be located.  After the first reading, the teacher will re-read the passages and assist students with challenging vocabulary, context, or figurative language as needed.
Note:  To preserve the integrity of the written first-person accounts, stories were reproduced verbatim including all grammar and punctuation.

	
	2.  Guided Practice:  The teacher will lead the class through a viewing of first-person accounts of The Dust Bowl (use Smart Board or other large screen).  Accounts can be located at Wessels Living History Farm (http://www.livinghistoryfarm.org/farminginthe30s/water_02.html)

	
	3.  Mini-Lesson/Modeling:  The teacher will lead the class in a lesson on Figurative Language.  The teacher can specifically review the following types of Figurative Language  and pull examples from the written or video first-person accounts:
· simile
· metaphor
· personification
· hyperbole
The teacher will lead the class in a discussion on how language can shape/reflect a person’s point of view.

	
	4.  Independent Practice – The teacher will have students complete the “1-2-3 Summarization” (in Unit Resources) activity, in which students evaluate the two types of first-person accounts.  Students will identify figurative language in the detailed support of their reasoning.

	 
	5.  Independent Practice – The teacher will create small groups so that students can collaborate and share their summarization responses.  Students should be grouped so that every person has the opportunity to share.  If small groups are not possible, students could pair and share with another student with the opposite choice response.

	Obj. # 
1
2
4
5
8
9
	INSTRUCTIONAL ACTIVITIES: (What Students Do)

	
	1.  Independent/Guided Practice:  Students will read “The Dust Bowl Shared Stories” independently.  After the first reading, students will re-read the passages with teacher guidance and identify vocabulary, figurative language, or other components that support the point of view of the writer.

	
	2.  Guided Practice:  Students will view the first-person accounts on video.

	
	3.  Guided Practice:  Students will actively participate in a review of Figurative Language, including identifying examples from both the text and video first-person accounts.  Students will then participate in a class discussion on how language can shape/reflect a person’s point of view.

	
	4.  Independent Practice:  Students will complete the “1-2-3 Summarization” activity.  Students will identify specific figurative language in the detailed support of their response.

	 
	5.  Independent Practice – Students will collaborate and share their summarization responses.  Students should be grouped so that every person has the opportunity to share.  If small groups are not possible, students could pair and share with another student with the opposite choice response.  

	Obj. # 
1
3
4
5
6
7
9
	INSTRUCTIONAL STRATEGIES (research-based): (Teacher Methods)

	
	1.  Guided Practice:  The teacher will introduce two texts with differing points of view using the handout “What’s the Point Anyway?” (in Unit Resources).  The teacher will instruct students to read the passages independently and respond to each.


	
	2.  Guided Practice/Modeling:  The teacher will instruct the students to think about their own life experiences.  What words would they choose to tell their stories?  The teacher will introduce “Six-Word Memoirs” (in Unit Resources).
Step 1:  Review the concept of the six-word memoir (use handout)
Step 2:  Model writing a six-word memoir – be sure to do a think-aloud so students see how you are choosing your words
Step 3:  Discuss how the words you chose reflect your point of view.
Step 4:  Guide students in writing examples of their own.  Discuss the need for appropriate grammar, punctuation, and standard English, and when it is okay to break those rules.

	
	3.  Technology Connection and Guided Practice:  The teacher will create an online collaborative sharing environment using edmodo (http://www.edmodo.com/).  Edmodo is a safe, secure, and free tool teachers can use to set up a group to connect the learners in their classrooms.  Setting up a group in edmodo is fast and simple.

	
	4.  Guided Practice/Modeling:  The teacher will instruct students on how to log in to the edmodo group and create a “post” of their six-word memoirs.  The teacher will provide support for the process and model “group chat” behaviors (discuss the etiquette of responding to others’ posts, for example.)

	Formative Assessment
	5.  Formative Assessment 2:   Six-Word Memoir Posts - edmodo

	Obj. # 
1 
3
4
5
6
7
9
	INSTRUCTIONAL ACTIVITIES: (What Students Do)

	
	1.  Independent Practice:  The students will independently read and respond to two texts with differing points of view using the handout “What’s the Point Anyway?” (in Unit Resources).   


	
	2.  Guided Practice/Independent Practice:  The students will think about their own life experiences.  What words would they choose to tell their stories?  The students will participate in class discussion on “Six-Word Memoirs” (in Unit Resources).
Step 1:  Review the concept of the six-word memoir (use handout)
Step 2:  Participate in discussion of the teacher model.
Step 3:  Practice writing own memoirs

	
	3.  Technology Connection and Guided Practice:  The students will participate in the understanding of and creation of the edmodo collaborative online sharing platform.

	
	4.  Guided Practice:  The students will log in to the edmodo group and create a “post” of their six-word memoirs.

	Formative Assessment
	5.  Formative Assessment 2:   Six-Word Memoir Posts - edmodo

	Obj. # 
3
6
7
	INSTRUCTIONAL STRATEGIES (research-based): (Teacher Methods)


	Summative Assessment
	1.  Guided Practice/Independent Practice:   The teacher will instruct students to write an informative/explanatory paper in which they share their point of view.  Suggested prompts include:
· The effectiveness of words can depend on the word choice and use.  Think of a time when words you have read or heard have had a profound impact on you.  
· Think about a time when you were recently in a public place.  Describe the location and what you were doing, from the point of view of a stranger observing you.
· Imagine you lived during the time of The Dust Bowl.  Write a journal entry about a day in your life and how you deal with the dust.  Be sure to use historically accurate details in your writing.
2.  Independent Practice:  The teacher will encourage students to use the class edmodo to post their papers for peer review and feedback.
Note:  If an alternative summative assessment/culminating activity is wanted, PBS Teachers Resources provides “Dust Bowl Whirlwind Activities” as suggestions (see PDF in Unit Resources).  Many of the activities align to the objectives and standards of this unit.

	Obj. # 
3
6
7
	INSTRUCTIONAL ACTIVITIES: (What Students Do)


	Summative Assessment
	1.  Guided Practice/Independent Practice:   The student will write an informative/explanatory paper in which they share their point of view.  Suggested prompts include:
· The effectiveness of words can depend on the word choice and use.  Think of a time when words you have read or heard have had a profound impact on you.  
· Think about a time when you were recently in a public place.  Describe the location and what you were doing, from the point of view of a stranger observing you.
· Imagine you lived during the time of The Dust Bowl.  Write a journal entry about a day in your life and how you deal with the dust.  Be sure to use historically accurate details in your writing.
2.  Independent Practice:  The students will use the class edmodo to post their papers for peer review and feedback.

	UNIT RESOURCES:  
INFORMATIONAL TEXTS
Biographies
· PBS - http://www.pbs.org/kenburns/dustbowl/bios/
· The Dirty Days, by Norma Welty

Memoirs
· Davidson, James Alfred. Patches on my Britches: Memories of Growing up in the Dust Bowl  
· Dyck, Mary Knackstedt and Pamela Riney-Kehrberg. Waiting on the Bounty: The Dust Bowl Diary of Mary Knackstedt Dyck
· Henderson, Caroline A. and Alvin O. Turner. Letters from the Dust Bowl  
· Janke, Katelan. Survival in the Storm: The Dust Bowl Diary of Grace Edwards
· Low, Ann Marie. Dust Bowl Diary 
· Revard, Carter. Winning the Dust Bowl  
· Rutland, Robert Allen. A Boyhood in the Dust Bowl, 1926-1934  

Photobiographies/Galleries
· History.com - http://www.history.com/photos/the-dust-bowl
· PBS - http://www.pbs.org/kenburns/dustbowl/photos/
· Smoky Hills Public Television - http://www.smokyhillstv.org/dust_bowl/image.html
· Wessels Living History Farm - http://www.livinghistoryfarm.org/farminginthe30s/water_02.html
· Life Magazine - http://life.time.com/history/dust-bowl-photos-from-oklahoma-1942-alfred-eisenstaedt/#1
· The Nature Conservancy - http://www.nature.org/ourinitiatives/regions/northamerica/when-the-dust-settled.xml

Nonfiction
· Dust Bowl to Gotham, by Richard Danne
· American Exodus, by James Gregory (essay) http://faculty.washington.edu/gregoryj/exodus/
· The Worst Hard Time:  The Untold Story of Those Who Survived the Great American Dust Bowl,  by Timothy Egan
· The Dust Bowl:  Men, Dirt, and Depression, by Paul Bonnifield
· Reapers of the Dust, A Prairie Chronicle, by Lois Phillips Hudson
· The Dust Bowl:  An Agricultural and Social History, by R. Douglas Hurt

Media, Film, and Sound
· Burns, Ken and PBS.  The Dust Bowl
· Guthrie, Woody. This Land is Your Land  
· Guthrie, Woody. Woody Guthrie Folk Songs
· Guthrie, Woody. Dust Bowl Ballads
· Guthrie, Woody, Harold Leventhal, and Marjorie Guthrie. The Woody Guthrie Songbook
· Moore, David. Oral History Interview with Isla Barbee. [Non-musical Recording]
· Steinbeck, John. The Grapes of Wrath and Other Writings: 1936-1941
· Zanuck, Darryl F.  The Grapes of Wrath. [Video recording]

LITERARY TEXTS
· Andryszewski, Tricia. The Dust Bowl: Disaster on the Plains
· Booth, David and Karen Reczuch. The Dust Bowl
· Coombs, Karen Mueller. Children of the Dust Days
· Cooper, Michael L. Dust to Eat: Drought and Depression in the 1930s
· Connell, Kate. Hoping for Rain: The Dust Bowl Adventures of Patty and Earl Buckler
· DeAngelis, Therese and Gina DeAngelis. The Dust Bowl
· Farris, John and Maurie Manning. The Dust Bowl
· Hesse, Karen. Out of the Dust
· King, David C. ed. The Dust Bowl
· Levey, Richard H. Dust Bowl! : The 1930s Black Blizzards
· Marrin, Albert. Years of Dust: The Story of the Dust Bowl
· Moss, Marissa. Rose’s Journal: The Story of a Girl in the Great Depression
· Myers, Anna. Red Dirt Jessie
· Price, Sean. The Dirty Thirties: Documenting the Dust Bowl
· Raven, Margot Theis and Roger Essley. Angels in the Dust
· Slade, Arthur G. Dust
· Turner, Ann Warren and Robert Barrett.  Dust for Dinner

Modifications for Differentiation:
· Students who struggle with reading may have reading partners.
· For students who struggle with identifying figurative language, scaffold with simpler texts where the examples are obvious to start.
· Students who struggle with processing may need to partner more frequently, and together the partnership provides as response.
· For students who need additional think time, allow exit slips to be turned in the following day.
· For students who struggle with the writing process, consider another format such as a visual display.
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