 DESE Model Curriculum 
GRADE LEVEL/UNIT TITLE:       6/The Science in Science Fiction			Course Code: ELA
	COURSE INTRODUCTION: When students enter 6th grade, they should already have a solid foundation in literature and other subject areas and should be able to read and write fluently.  They begin to explore deeper and subtler themes across reading, writing, speaking and listening.  In reading, students will cite evidence to support analysis of both literature and informational text, determine central idea and theme, and create an objective summary.  Additionally, students will use context clues to determine meaning, will analyze the overall text structure, and will explain how the author’s point of view or purpose is conveyed.  In a variety of genres, students will evaluate arguments from specific claims and compare/contrast various author’s crafts.  Students will integrate information in varied formats using media.  In writing, students will use the writing process and conventions to create varied works for multiple purposes.  Students will write narratives to develop real or imaginary experiences or events, write informative/explanatory text to examine a topic, write an analysis of relevant content, and write arguments to support claims with clear reasons and evidence.  Students will conduct short and extended research projects using print and digital resources. In speaking and listening, students will engage effectively in a wide range of collaborative discussions and present claims and findings in a logical sequence using evidence as support. In language, students will demonstrate an understanding of figurative language, word relationships, and nuances in word meanings as well as acquire and use accurately and effectively grade-appropriate general academic and domain specific vocabulary words. By the end of 6th grade, students are ready to study literature with complex and challenging themes.





























	UNIT DESCRIPTION:  Students will explore the genre of science fiction while learning more about how science is integrated into the plot of the story.  They will begin by reading the short science fiction story titled “All Summer In A Day” by Ray Bradbury as they compile a working definition of the science fiction genre.  Next, they will conduct research using chosen multi-media resources in order to support or dispute the science included in the story.  Finally, students will complete a literary analysis in which they compare and contrast the differences between the science fiction text and the nonfiction texts in terms of the figurative and connotative language used in order to determine how they shape the meaning and tone of the pieces.
Additional Unit Options:  1You might have students in your class choose a science fiction text as one of their independent reading materials during this unit.  Throughout your discussions about this genre, students can then pick out some of these same characteristics in their own books.  2An optional enrichment activity might include listening to the original 1938 radio broadcast of “The War of the Worlds” followed by a discussion about which techniques the author and actors used to make the audio “come alive” for the listeners.  Follow up by researching public reaction to the radio broadcast on the night before Halloween in 1938.  What effect did the program have on listeners who tuned in to this science fiction broadcast late?
	SUGGESTED UNIT TIMELINE:  approx. 3 weeks
CLASS PERIOD (min.):   45 minutes/daily

	ESSENTIAL QUESTIONS:
1. What difference does the science in a science fiction story make?
2. How does word choice impact the readers’ comprehension and appreciation of a text? 

	

	ESSENTIAL MEASURABLE LEARNING OBJECTIVES                         
	
	CROSSWALK TO STANDARDS

	
	
	CA GLE 
	[bookmark: _GoBack]Performance Goals
	CCSS ELA Grade Level
	CCSS ELA Anchor
	DOK

	1. The student will read and listen closely to determine what the text says explicitly and to make logical inferences; and will cite specific textual evidence when writing and speaking to support conclusions drawn from the text.
	
	R.1.H.6.a
R.1.H.6.f
R.1.H.6.g
R.2.B.6.d
R.2.C.6.a
R.2.C.6.c
R.2.C.6.i
W.3.A.6.a
	1.5
1.6
1.8
3.5

	RL.6.1
RL.6.4
RL.6.10
W.6.9.a
SL.6.2
L.6.5.a
	
	
3




	2.  The student will utilize teacher provided resources in order to respond to text dependent questions
	
	R.1.D.6.a
R.1.H.6.a
R.1.I.6.a
	1.5
1.6
3.5
	RL.6.7
RL.6.9
RL.6.10
RI.6.7
RI.6.9
RI.6.10
W.6.9.a
W.6.9.b
SL.6.2
	
	
3

	3.  The student will analyze how two or more texts address similar topics and will compare the approach the authors take with reference to word choice.
	
	R.1.I.6.a
R.2.B.6.d
R.3.B.6.d
R.3.C.6.g

	

1.5
1.6
3.5
	

RL.6.4
RL.6.7
RL.6.9
RI.6.4
RI.6.7
RI.6.9
W.6.9.a
W.6.9.b
L.6.3
L.6.5.a
L.6.5.b
L.6.5.c
	
	
3

	4.  The student will participate effectively in a variety of collaborative discussions.
	
	L.2.A.6.b
	2.1
2.3
4.6
	
SL.1.6
	
	3

	5.The student will compose a text analysis using valid reasoning and relevant and sufficient evidence which demonstrates command of standard conventions and grammar, and which is appropriate to topic and audience.
	
	W.1.A.6.a
W.1.A.6.b
W.1.A.6.c
W.1.A.6.d
W.1.A.6.e
W.2.A.6.a
W.2.A.6.b
W.2.B.6.a
W.2.B.6.b
W.2.C.6.a
W.2.C.6.b
W.2.C.6.d
W.2.E.6.e
W.3.A.6.a
	1.8
2.1
2.2
	W.6.1.a
W.6.1.b
W.6.1.c
W.6.1.d
W.6.1.e
W.6.4
W.6.5
W.6.10
L.6.1.a
L.6.1.c
L.6.1.d
L.6.1.e
L.6.2.a
L.6.2.b
L.6.3.a
L.6.3.b
	
	
4

	ASSESSMENT DESCRIPTIONS*:  (Write a brief overview here. Identify Formative/Summative.  Actual assessments will be accessed by a link to PDF file or Word doc. )   
Formative Assessments – 
· Reading Response
· Researching the Science in “All Summer in a Day”
· Writing Workshop Student-Teacher Conferences

Summative Assessments – 
· Literary Analysis
*Attach Unit Summative Assessment, including Scoring Guides/Scoring Keys/Alignment Codes and DOK Levels for all items.  Label each assessment according to the unit descriptions above ( i.e., Grade Level/Course Title/Course Code, Unit #.)

	Obj. #
	INSTRUCTIONAL STRATEGIES (research-based): (Teacher Methods) 

	1
	Approximately two class periods…
1. Ask students to complete a quick-write for approximately five minutes in order to respond to the prompt “What is science fiction?”  As with any quick-write, students should be instructed to brainstorm anything that comes to mind.  Responses could be in any format, from complete sentences to bulleted items, but the student should be writing the entire time.
2. Provide time for a classroom discussion in which students volunteer to share their thinking and identify the elements that are unique to the science fiction genre.  Complete a classroom chart in order to record students’ responses.  These charts will be revisited and revised throughout this unit in order to maintain a student-driven working definition of science fiction.  (Note: A link to a more official definition, for teacher use, is provided with this document.)
3. Hand out copies of “All Summer in a Day” by Ray Bradbury.  “All Summer in a Day” is set on the planet Venus.  Thanks to advances in space exploration and technology, we now know a great deal more about Venus than we did when this story was first published in 1954.  (Copies of this short story can be found on multiple internet websites.)  Conduct pre-reading activities as you normally would with other whole class texts.  Ask students to pay particular attention to the literary devices used throughout the story and how they affect their understanding of the story.
4. Begin reading aloud the story.  As you do, model your own thinking with regard to inferences you make and literary devices used in the story.  Invite students to share their own thinking as well.  How do these things help us to comprehend and visualize the elements of the story?  Allow students to finish reading the story on their own, in small groups, or as a whole class.  Students should continue to make note of the inferences they make and literary devices they recognize.  This could be done as a reading response journal activity, for example. (*Formative Assessment – “Reading Response”)
5. Initiate a whole class discussion in which students think critically about the story.  Consider using the “Questions to Consider While Reading Science Fiction” document from Read Write Think.  A link to this document is attached in the “Resources” section. (*Pay particular attention to the questions dealing with setting.)

	2
	Approximately two class periods…
1. Explain to students that, due to advances in space exploration and technology, we now know a great deal more about Venus than we did when this story was first published in 1954.  Therefore, they will be reading and evaluating nonfiction pieces about Venus in order to locate factual information about the planet.  (A sample article and YouTube video have been provided with this unit.  However, other articles and videos could be used in place of these resources.)  Hand out the worksheet titled “Researching the Science in ’All Summer in a Day’” in addition to the article.  Model the process of reading and evaluating the article to find facts about Venus that either support or dispute the science included in the story.  (*Formative Assessment – “Researching the Science in ‘All Summer in a Day’”)
2. Allow students to continue reading the article on their own and recording additional facts on their worksheet.    
3. Repeat this same process using the short video clip.  (Note: You might show the students the video once just to listen as you model the note-taking process. Then play the video again, giving students an opportunity to write down the facts from the video that either support or dispute the science included in the story.)
4.  Once students have had an opportunity to finish documenting their findings, ask them to complete the follow-up questions on the worksheet in order to synthesize the information.

	2
4
	Approximately one class period…
1.  Revisit the definition of science fiction that was shared in the first activity.  Ask students to revise this definition based on the activities completed thus far.
2. Divide students into small groups and invite them to share some of the science facts that they recorded on their “Researching the Science in ‘All Summer in a Day’” worksheet.  Students should also identify and discuss the similarities and differences that they noted between the story and the nonfiction pieces.
3. Invite students to come back together as a whole class in order to share notable small group discussion points.  Lead a class discussion in which students discuss their answers to the follow-up questions.  (*You might also choose to use some of the questions in the “Science Fiction Reflection Questions” as part of these discussions.  A link to this document is provided in the “Resources” section of this document.)

	1
3
5
	Approximately five class periods…
1.  Explain to students that when we analyze and explain important points in a short story or a novel, we are using the skills of literary analysis.  Write the following prompt on the board and ask students to begin thinking about their response: “Compare and contrast the ways in which the authors of ‘All Summer in a Day’, ‘Venus’ (the article), and ‘Planet Venus: The Deadliest Planet’ (the video) discuss the topic of the planet Venus.  How do the differences in word choice shape the meaning and the tone of each piece? Special consideration should be given to figurative and connotative meanings behind words and phrases.”  
2. Allow students time to pre-write by developing their thesis statement and reviewing the three pieces of literature in order to pick out specific examples to support their thesis. You might choose to specify a more structured pre-writing activity as needed depending on your class. (Conduct mini-lessons on such things as developing a thesis statement and reviewing the texts critically for evidence.) 
3. Allow students to begin the drafting process through writing workshop sessions.  Throughout this process, confer with individual students or small groups based on need.  (*Formative Assessment – “Writing Workshop Student-Teacher Conferences” – Anecdotal Notes)  Additional mini-lessons might include topics such as introductions, paper organization, thesis support, conclusions, and any other topic that you notice the students are struggling with throughout the drafting process. Model these processes for students in order to share good examples.  (*Note – A document which highlights some key strategies to successful student-teacher conferences is included with this unit.)

	4
5
	Approximately four class periods…
1.  Once students have had the opportunity to finish their drafts, begin the process of editing and revising.  This should be done individually first, then with a partner or with a small group.  (Before working in partnerships or small groups, conduct a mini-lesson in which students discuss appropriate, constructive feedback and productive small group conversations.  Mini-lessons and/or small, skills-based groups should also be held based on the use of correct conventions and grammar, word choice, and sentence fluency as you notice specific needs.)
2. Allow time for students to make necessary revisions to their paper.  Model this process using the scoring rubric included with this unit as a guide.
3. Allow time in class for final copies.  Review final copy formatting as decided upon by your district or your own classroom protocols.
4. Collect student projects for assessment using scoring guide included with this unit.

	Obj. #
	INSTRUCTIONAL ACTIVITIES: (What Students Do)

	1
	1.   Students will complete a quick-write in order to respond to the prompt, “What is science fiction?”
2. Students will participate in a class discussion in which they share their thinking.  
3. Students will participate in pre-reading activities as initiated by the teacher.  
4. Students will read the story “All Summer in a Day.”  As they read, they should make note of inferences made and literary devices recognized.
5. Students will participate in a whole class discussion in which they share their inferences and observations about the story.  

	2
	1. Students will read through the article along with the teacher as he/she models the process of locating facts.
2. Students will continue reading the article on their own in order to record additional facts on their worksheet that either support or dispute the science included in the story.
3. Students will watch the video twice.  The second time they watch the video, they should record additional facts on their worksheet.
4.  Students will complete the follow-up questions on their worksheet in order to synthesize the information gathered.

	2
4
	1. Students will participate in a whole class discussion in order to revise their working definition of science fiction.
2. Students will participate in a small group discussion in which they share some of the science facts that they recorded on their worksheet and identify similarities and differences noted between the story and the nonfiction pieces.
3. Students will discuss their answers to the follow-up questions as part of a whole class discussion.

	1
3
5
	1. Students will review the reading passages assigned in order to think about the response to the following prompt: “Compare and contrast the ways in which the authors of ‘All Summer in a Day’, ‘Venus’ (the article), and ‘Planet Venus: The Deadliest Planet’ (the video) discuss the topic of the planet Venus.  How do the differences in word choice shape the meaning and the tone of each piece? Special consideration should be given to figurative and connotative meanings behind words and phrases.”
2. Students will pre-write in order to develop their thesis statement and will review the three pieces of literature so as to pick out specific examples which support their thesis. The video will need to be played again for students so as to give them an opportunity to listen for these examples.
3. Students will participate in writing workshop sessions in order to complete the drafting process.  Students will also confer with the teacher and with other small groups of students based on their individual writing needs.

	4
5
	1.  Students will edit their papers both individually and in partnerships or small groups.
2.  Students will make necessary revisions to their paper.
3.  Students will use final copy formatting as they complete final drafts of their literary analysis.
4.  Students will hand in their final copies for teacher assessment.

	UNIT RESOURCES: (include internet addresses for linking)
Teacher Resources

· http://www.readwritethink.org/files/resources/lesson_images/lesson927/SciFiDefinition.pdf  (“Definition of Science Fiction,”  Read Write Think, 2005)
· http://www.readwritethink.org/files/resources/lesson_images/lesson927/SciFiQuestions.pdf  (“Questions to Consider While Reading Science Fiction,” Read Write Think, 2006)
· http://www.readwritethink.org/files/resources/lesson_images/lesson927/SciFiReflectionQuestions.pdf  (“Science Fiction Reflection Questions,” Read Write Think, 2006)

Videos

· http://www.bing.com/videos/search?q=video+about+the+planet+venus&view=detail&mid=002AA7EF083BA05E78D2002AA7EF083BA05E78D2&first=0&FORM=NVPFVR&qpvt=video+about+the+planet+venus  (“Planet Venus: The Deadliest Planet”, National Geographic, 2009)
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