

 DESE Model Curriculum 
GRADE LEVEL/UNIT TITLE:   6/Behind the Mountain                                                                                                                                        Course Code: ELA
 (
COURSE INTRODUCTION:  
When students enter 6th grade, they should already have a solid foundation in literature and other subject areas and should be able to read and write fluently.  They begin to explore 
COURSE 
deeper and subtler themes across reading, writing, speaking and listening.  In reading, students will cite evidence to support analysis of both literature and informational text, determine central idea and theme, and create an objective summary.  Additionally, students will use context clues to determine meaning, will analyze the overall text structure, and will explain how the author’s point of view or purpose is conveyed.  In a variety of genres, students will evaluate arguments from specific claims and compare/contrast various author’s crafts.  Students will integrate information in varied formats using media.  In writing, students will use the writing process and conventions to create varied works for multiple purposes.  Students will write narratives to develop real or imaginary experiences or events, write informative/explanatory text to examine a topic, write an analysis of relevant content, and write arguments to support claims with clear reasons and evidence.  Students will conduct short and extended research projects using print and digital resources. In speaking and listening, students will engage effectively in a wide range of collaborative discussions and present claims and findings in a logical sequence using evidence as support. In language, students will demonstrate an understanding of figurative language, word relationships, and nuances in word meanings as well as acquire and use accurately and effectively grade-appropriate general academic and domain specific vocabulary words. By the end of 6th grade, students are ready to study literature with complex and challenging themes.
)

















	UNIT DESCRIPTION:
In this unit students will read the fictional book Behind the Mountains by Edwidge Danticat (Available new from Amazon or Scholastic for $6.99 or may buy hardcover books used for less than $2.00 from Amazon ).  The book uses a diary entry format and is about Celiane Esperance, a Haitian girl, who migrates to the United States with her mother and brother to join their father, who has been living and working in New York, trying to raise money and establish paperwork for his family to leave Haiti. The book, written in first person, addresses the struggles experienced by the family when living in Haiti, during their journey to the United States and trying to adapt to a new life in New York.  The author uses first person and diary entry format throughout the book. Activities within the unit requires that the student make logical inferences based on what the text says explicitly, cite textural evidence to support claims, compare and contrast texts in different forms and determine theme. Additionally, the student will create a non-subjective summary, explain how the author develops point of view of the narrator and compare and contrast the experience of reading story to viewing video version of the text.
Diverse Learners 
Strategies for meeting the needs of all learners including gifted students, English Language Learners (ELL) and students with disabilities can be found at http://www.dese.mo.gov/divimprove/curriculum/UD-Model-Curriculum-Introduction-Sheet.pdf.  Resources based on the Universal Design for Learning principles are available at www.cast.org.

Provide Feedback
	
SUGGESTED UNIT TIMELINE:  approximately 4 weeks 
CLASS PERIOD (min.): 50 minutes daily 


	ESSENTIAL QUESTIONS:
1. How does one go about making logical inferences based on what the text says explicitly? 
2. Why is it necessary to cite textural evidence to support claims?
3. How is it possible for the same story to be told differently using various genres and mediums?
4. How does the author develop the point of view of the narrator? 


	ESSENTIAL MEASURABLE LEARNING OBJECTIVES 
                        
	CCSS LEARNING GOALS (Anchor Standards/Clusters)
	CROSSWALK TO STANDARDS

	
	
	GLEs/CLEs
	PS
	CCSS
	OTHER 
	DOK

	1. When reading literature, the student will make logical inferences based on what the text says explicitly and will cite textural evidence to support claims, stances, and predictions.
	R.1:  Read closely to determine what the text says explicitly and to make logical inference from it; cite specific textual evidence when writing or speaking to support conclusions drawn from text. 
	R.1.H.6.a
R.1.H.6.b
R.1.H.6.c
R.1.H.6.f
R.1.H.6.g
R.1.H.6.h
R.1.H.6.i
R.2.C.6.a
R.2.C.6.b
R.2.C.6.c
R.2.C.6.d
R.2.C.6.e
R.2.C.6.f 
R.2.C.6.g
R.2.C.6.h
R.2.C.6.i 
	1.6
3.5
	RL.6.1
	
	2
3


	2. When reading literature, the student will compare and contrast texts in different forms or genres (i.e. stories and poems, etc.) in terms of their approaches to similar themes or topics.  
	R.9: Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches authors take. 

	R.1.I.6.a 
R.2.C.6.c

	1.6

	RL.6.9 

	
	3 

	3. When reading literature, the student will determine a theme or central idea of text and use evidence from text to explain why he/she beliefs this to be the central idea.  
	R.2: Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas.  
	R.2.C.6.b 
R.1.H.6.b 
R.1.H.6.i
	3.5
2.4
	RL.6.2
	
	3 

	4. When reading literature the student will create a non-subjective summary.
	R.2: Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas.  
	R.1.H.6.i
	3.5
	RL.6.2
	
	2
3

	5. When reading literature, the student will explain how the author develops point of view of the narrator or speaker of the text. 
	R.6: Assess how point of view or purpose shapes the content and style of a text. 
	R.2.C.6.e 
	2.4
	RL.6.6
	
	2
3 

	6. When reading literature, the student will compare and contrast the experience of reading story, drama or poem to listening or viewing an audio or video or live version of the text.  
	R.7: Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as the relevance and sufficiency of the evidence.  
	R.1.I.6.a

	1.6
	RL.6.7
	
	2 
3 

	7. The student will describe how a particular story’s plot unfolds in a series of episodes as well as how a character responds or changes as the story moves towards a resolution. 
	R.3: Analyze how and why individuals, events, and ideas develop and interact over the course of a text. 
	R.2.C.6.b
R.2.C.6.c 
	3.5
	RL.6.3 
	
	2
3

	8. Analyze how a particular sentence, chapter, scene fits into the overall structure of the text and contributes to the development of the theme, setting, or plot. 
	R.5: Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text relate to each other and to the whole. 
	R.2.A.6.b
R.2.C.6.b
R.2.C.6.c 
R.2.C.8.b

	3.5
	RL.6.5
	
	2
3

	ASSESSMENT DESCRIPTIONS*: 

 Formative Assessments: 

Student Journals: Students will answer questions that require making inferences and providing text-based evidence as they progress through the reading of the book: Behind the Mountains. They will write responses in their journals and share their ideas with classmates in cooperative learning groups or by posting on the classroom Wiki or Blog. (Objective 1) 

Comparison: Students will compare and contrast the Haitian countryside shown in the video clip to Celiane’s description of the countryside in Beau Jour on pages 5 and 25 in the book. (Objective 6) 

Comparison: Students will read My Personal Journey by Edwidge Danicat given on pages 161-166 in the book and compare and contrast the author’s migration to the United States to the main character’s migration to the United States. (Objective 2) 

Summaries: Students will be asked to summarize the first chapter and will be asked to summarize the book. (Objective 4) 

Explaining Impact: Students will read the December 3 diary entry and explain the impact the second paragraph has on the overall piece. (Objective 8) 

Explaining Theme, Plot, and Point of View: Students will give the theme of the book and the text-based evidence to support their reasoning. They will tell who the narrator is and explain the techniques the author uses to establish narrator. Students will complete a Plot Graphic Organizer that shows the plot of the book. (Objectives 3, 5 and 7) 

Character Changes: Students will explain how each of the characters (Celiane, Moy, Manman) change from the beginning of the book until the end and will use text-based examples to support their reasoning. (Objective 7) 


*Attach Unit Summative Assessment

	Obj. #
	INSTRUCTIONAL STRATEGIES (research-based): (Teacher Methods)

	1 
4


	Lesson 1: Getting Ready to Read and Learning About Haiti 
1. The teacher will prepare students for reading Behind the Mountains by asking students to work in small groups and search the Internet to learn about the country of Haiti and its people. Assign each group one aspect of Haiti to research (i.e. religion, employment, cities, imports, culture, etc.) Have each group create three-five PowerPoint slides with their information about Haiti. The students will present their PPT to the class.
2. Give a brief overview of the book. Overview: Celiane Esperance lives in the Haitian countryside with her mother, Manman, and her brother, Moy. All have been patiently waiting to join their father, who has been living and working in Brooklyn, New York, trying to raise money and establish paperwork for his family to leave Haiti. When Celiane receives a journal from her teacher for her excellent schoolwork, she decides to record her thoughts on the events that take place around her as her family prepares to move to America. Through her writing, the reader is introduced to her family and all of the places that they visit, including Port-au-Prince during election time, where a bomb nearly kills Celiane and her mother. Their struggles in Haiti come to a close as they travel to meet her father in New York at Christmastime. Now their new struggles begin, as they have to become accustomed to American life.  
3. Have students read the first entry of the novel (October 18) and discuss Celiane’s “sweet little book.” Have students explain why Celiane decides to use her notebook as a personal journal. Ask students to use details from the book to describe the characters, the setting and give a brief summary of the October 18th entry. Prior to having students write a summary, review rules for writing a short summary. 
4. Have students read the October 19 entry: Ask students why they think Celiane’s father immigrated to the United States and why they think he left his family behind. Why does he send cassettes instead of writing, calling, or visiting? Ask students about Moy’s conflicts in this entry. Have students write ideas in their journals and share ideas using a Round Robin Sharing strategy.


	Obj. #
	INSTRUCTIONAL ACTIVITIES: (What Students Do)

	1
4


	Lesson 1: Getting Ready to Read and Learning About Haiti 
1. Work in a small group and search the Internet to learn about the country of Haiti and its people. Learn about one aspect of Haiti  to create three-five PowerPoint slides. Present your group’s PPT to the class.
2. Listen to a brief overview of the book, Behind the Mountains. 
3. Read the first entry of the novel (October 18) and discuss Celiane’s “sweet little book.” Tell why Celiane decides to use her notebook as a personal journal. In your journal, use details from the book to describe the characters, the setting and give a brief summary of the October 18th entry. Be sure to use details from the text as evidence. 
4. Read the October 19 entry and answer the questions. What may be some reasons Celiane’s father immigrated to the United States and left his family behind? Why does he send cassettes instead of writing, calling, or visiting? What are Moy’s conflicts?  Have students write ideas in their journals and share ideas using a Round Robin Sharing strategy. 

	Obj. #
	INSTRUCTIONAL STRATEGIES (research-based): (Teacher Methods)

	2
6
	Lesson 2: Making Comparisons and Summarizing 
1. The teacher will ask students to compare and contrast the Haitian countryside shown in the video clip http://www.youtube.com/watch?v=4q05UnOuC_A&feature=endscreen to Celiane’s description of the countryside in Beau Jour on pages 5 and 25 in the book. Ask students to use a Four Corner Sharing strategy to share responses.
2. Ask students to read the October 20 entry and explain why Celiane is having difficulty writing to her father. Have students write a letter from Celiane to her father and share what they wrote with a partner and have the partner respond to the letter as Celiane’s father.
3. Ask students to read the October 21- 22 entries. Ask students to tell what they know about the Day of the Dead celebrations in different countries. Ask students to do a brief search on the Internet to find out more about Day of the Dead celebrations in different countries and post their findings on the classroom Wiki or Blog. 
4. Ask students to read the October 23-25 entries. Have them identify the reasons for immigration in the Esperance family, and share ideas with a partner. 
5. Ask students to read the October 27 entry and discuss Celiane’s feelings about the mountains and the city. Use a Round Robin sharing strategy to have students share answers. 
6. Ask students to read the section of the book from the October 27 entry up to the November 5 entry, write a summary of the section and post the summary on the classroom Wiki or Blog and comment on two others. 


	Obj. #
	INSTRUCTIONAL ACTIVITIES: (What Students Do)

	2
6



	Lesson 2: Making Comparisons and Summarizing
1. Compare and contrast the Haitian countryside shown in the video clip http://www.youtube.com/watch?v=4q05UnOuC_A&feature=endscreen to Celiane’s description of the countryside in Beau Jour on pages 5 and 25 in the book. Use a Four Corner Sharing strategy to share responses.
2. Read the October 20 entry and explain why Celiane is having difficulty writing to her father. Write a letter from Celiane to her father and share it with a partner and ask your partner to respond to the letter as Celiane’s father.
3. Read the October 21 and 22 entries. Tell about the Day of the Dead celebrations in different countries. Do a brief search on the Internet to find out more about Day of the Dead celebrations in different countries and post your findings on the classroom Wiki or Blog. 
4. Read the October 23-25 entries. Identify the reasons for immigration in the Esperance family, and share ideas with a partner. 
5. Read the October 27 entry and discuss Celiane’s feelings about the mountains and the city. Use a Round Robin sharing strategy to share your ideas.
 6. Read the section of the book from the October 27 entry up to the November 5 entry, write a summary of the section and post the summary on the classroom Wiki or Blog and comment on two others. 

	Obj. #
	INSTRUCTIONAL STRATEGIES (research-based): (Teacher Methods)

	Obj. # 
5
8

	Lesson 3: Point of View and Determining Impact of Text
1. The teacher will briefly review point of view and ask who is telling the story. Ask students to explain how the author develops point of view in the story. 
2. Ask students to read the November 5 entry and record what they think happened to Celiane and to Manman. Have students share what they wrote with a partner and report back to the class.
3. Ask students to read the November 6-25 entries and discuss the violence and the characters’ reactions to it. Have the students write a poem about the incidence of violence in Behind the Mountains. Ask students to share their poem on the classroom Wiki or Blog and comment on two others. 
4. Ask students to read the November 26 entry and tell why they think Tante Rose votes and why Moy feels he must go with her. Have students role-play the various points of view about going to the polls on that day -- Tante Rose’s view, Moy’s view, Manman’s view. Have students read entries from November 26 up to December 3. 
5. The teacher will briefly review the process used to determine how various sections, paragraphs and sentences may impact an overall piece of text. Ask students to read the December 3 entry and explain the (impact of) reason the author included the second paragraph about the man who discovered ice.  Ask students to read entries from December 3 up to December 13. 
6. Ask students to read the entries from December 13 through December 17 (74, 76) and explain Celiane’s conflict about leaving. What are the “push-pull” factors operating within Celiane? Ask students to draw a description of Celiane’s conflict.
7. Ask students to read the December 18 entry and explain why Celiane and Manman have to undergo another medical examination. Ask students to read the December 19 entry. 
8. Ask students to read the December 20 entry and write a character sketch of Celiane’s father. Ask students to post their sketches on the classroom Wiki or Blog and comment on two others. 

	Obj. #

	INSTRUCTIONAL ACTIVITIES: (What Students Do)

	5
8

	Lesson 3: Point of View and Determining Impact of Text
 1. Explain how the author develops point of view in the story. 
2. Read the November 5 entry and record what you think happened to Celiane and to Manman. Share your answer with a partner and report back to the class.
3. Read the November 6-25 entries and discuss the violence and the characters’ reactions to it. Write a poem about the incidence of violence in Behind the Mountains. Share your poem on the classroom Wiki or Blog and comment on two others. 
4. Read the November 26 entry and tell why Tante Rose votes and why Moy feels he must go with her. Role-play the various points of view about going to the polls on that day -- Tante Rose’s view, Moy’s view, Manman’s view. Read entries from November 26 up to December 3.
5. Read the December 3 entry and explain the impact of or reason the author included the second paragraph about the man who discovered ice.   Read entries from December 3 up to December 13. 
6. Read the entries from December 13 through December 17 (74, 76) and explain Celiane’s conflict about leaving. What are the “push-pull” factors operating within Celiane? Draw a description of Celiane’s conflict.
7. Read the December 18 entry and explain why Celiane and Manman have to undergo another medical examination. Read the December 19 entry. 
8. Read the December 20 entry and write a character sketch of Celiane’s father. Post your sketch on the classroom Wiki or Blog and comment on two others.


	Obj. #
	INSTRUCTIONAL STRATEGIES (research-based): (Teacher Methods) 

	1
8 
 
	Lesson 4: Making Comparisons 
1. The teacher will ask students to read the December 21-22 entries and write a reaction to Celiane’s reunion with her father in New York. Ask them to surmise what Moy must be feeling and respond in writing. Have students share what they wrote with a partner and report back to the class.
2. Ask students to read the December 23-December 24 entries and draw a diagram contrasting Celiane’s feelings out on the streets of New York to her feelings inside the church. Ask students to read the December 25 entry. 
3. Ask students to read the December 26 entry and explain the nature of the argument between Manman and Papa. Ask students to read the entries from December 26 up to January 4. 
4. Ask students to read the January 4-17 and break into small groups to discuss how they think Faidherbe and Immacula will make a difference for Celiane. Have the group reporter, report back to the class. As the students report back, ask the class to offer suggestions or examples of helping someone who is new to the school community.
5. Ask students to read the January 18-22 entries and elaborate on Celiane’s reactions to the speeches of the outgoing and the incoming Presidents and to compare what each President says about immigrants. Have students share what they wrote with a partner and report back to the class. Have students read the January 23 entry. 
6. Ask students to read the January 24 entry and break into small groups to compare the information given to Celiane by Faidherbe and Immacula on this day to the information that was given to her on her first day of school. Have the group reporter, report back to the class. Have students read the entries from January 24 up to January 29. 
7. Ask students to read the January 29 entry and respond to what Celiane has learned about Immacula. Ask them to describe the conflict and distance that is developing between Celiane and Moy and their father. Ask them to explain the significance of Granpe’s ice story. 
8. Ask students to read the January 30 entry and draw a Venn diagram comparing Immacula and Therese. Have students display their Venn diagrams on the wall. Students will do a gallery walk and comment on two or three other Venn diagrams.  Have students read the entries from January 30 up to February 4. 

	Obj. #

	INSTRUCTIONAL ACTIVITIES: (What Students Do)

	1
8 

	Lesson 4: Making Comparisons 
1. Read the December 21-22 entries and write a reaction to Celiane’s reunion with her father in New York. Surmise what Moy must be feeling and respond in writing. Share with a partner. 
2. Read the December 23-December 24 entries and draw a diagram contrasting Celiane’s feelings out on the streets of New York to her feelings inside the church. Ask students to read the December 25 entry. 
3. Read the December 26 entry and explain the nature of the argument between Manman and Papa. Read the entries from December 26 up to January 4. 
4. Read the January 4-17 entries and break into small groups to discuss how Faidherbe and Immacula might be able to make a difference for Celiane. Have the group reporter, report back to the class. 
5. Read the January 18-22 entries and elaborate on Celiane’s reactions to the speeches of the outgoing and the incoming Presidents and compare what each President says about immigrants. Share what you wrote on the classroom Wiki or Blog and comment on two others.  Read the January 23 entry.  
6. Read the January 24 entry and break into small groups to compare the information given to Celiane by Faidherbe and Immacula on this day to the information that was given to her on her first day of school. Have the group reporter, report back to the class. Read the entries from January 24 up to January 29. 
7. Read the January 29 entry and respond to what Celiane has learned about Immacula. Describe the conflict and distance that is developing between Celiane and Moy and their father. Explain the significance of Granpe’s ice story.
8. Read the January 30 entry and draw a Venn diagram comparing Immacula and Therese. Display your Venn diagram on the wall and do a gallery walk and comment on two or three other Venn diagrams. Read the entries from January 30 up to February 4. 



	Obj. # 
	INSTRUCTIONAL STRATEGIES (research-based): (Teacher Methods) 

	2
3
7
	Lesson 5: Understanding Different Perspectives 
1. Ask students to read the February 4-15 entries and respond to the disagreement between Moy and his father. Have students share what they wrote with a partner and report back to the class. Have students read the entries for February 16 and 17. 
2. Ask students to read the February 18-19 entries and respond to Celiane’s letter. Have students share what they wrote with a partner and report back to the class. 
3. Ask students to read the February 20-22 entries and respond to how the issues are resolved between Moy and his father. Ask them to reflect on their feelings about this resolution and post them on the classroom Wiki or Blog. 
4. Ask students to read the February 16, February 20, February 23 entries and explain how the new developments at Immacula’s house have altered things for Immacula. Ask students to reflect on how they would feel in Immacula’s situation. Have students read the February 24 entry. 
5. Ask students to read the February 25, February 26 entries and to elaborate on Celiane’s response to what she has learned from Therese’s letters. Have students write a letter to Therese from Celiane. Have students read the entries from February 26 up to March 3. 
6. Ask students to read the March 3 entry and elaborate on the significance of Moy’s paintings in their new home. Have students post their responses on the classroom Wiki or Blog and comment on two others. 


	Obj. #

	INSTRUCTIONAL ACTIVITIES: (What Students Do)

	2
3
7

	Lesson 5: Understanding Different Perspectives 
1. Read the February 4-15 entries and respond to the disagreement between Moy and his father. Share your response with a partner and report back to the class. Read the entries for February 16 and 17. 
2. Read the February 18-19 entries and respond to Celiane’s letter. Share what you wrote with a partner. 
3. Read the February 20-22 entries and respond to how the issues are resolved between Moy and his father. Reflect on your feelings about this resolution and post your response on the classroom Wiki or Blog. 
4. Read the February 16, February 20, February 23 entries and explain how the new developments at Immacula’s house have altered things for Immacula. Reflect on how you would feel in Immacula’s situation. Have students read the February 24 entry. 
5. Read the February 25, February 26 entries and elaborate on Celiane’s response to what she has learned from Therese’s letters. Write a letter to Therese from Celiane. Read the entries from February 26 up to March 3.
6. Read the March 3 entry and elaborate on the significance of Moy’s paintings in the new home. Post your response on the classroom Wiki or Blog and comment on two others. 



	Obj. # 

	INSTRUCTIONAL STRATEGIES (research-based): (Teacher Methods) 

	1
2
3
7

	Lesson 6: Identifying Theme and Plot and Using Technology 
1. Have students read “My Personal Journey” by Edwidge Danticat (161-166) and write an essay comparing and contrasting Edwidge Danticat’s immigration experience to those in the novel.
2. Briefly review theme and what it means. http://www.slideshare.net/dianaliao/theme-in-literature  Have students write the theme of the book and give specific text-based evidence to support their reasoning. Ask students to generate a chart (via computer software) showing their response (i.e. SmartArt in Microsoft, Inspiration, etc.) 
3. Ask students to create or complete a Plot Graphic Organizer that shows the plot of the book. Ask students to share ideas with a partner. 
4. Ask students to explain how each of the characters (Celiane, Moy, Manman) change from the beginning of the book until the end and use text-based details to support answers. 
5. Review the rules for using a Narrative Summary Frame.  http://www.learningfocused.com/index.php/resources/newsletter/summarizing-strategies-using-frames     Ask students to create a summary of the book and share ideas with a partner. 

	Obj. #

	INSTRUCTIONAL ACTIVITIES: (What Students Do)

	1
2
3
7
	Lesson 6: Identifying Theme and Plot and Using Technology 
1. Read “My Personal Journey” by Edwidge Danticat (161-166) and write an essay comparing and contrasting Edwidge Danticat’s immigration experience to those in the novel.
2. Write the theme of the book and give text-based evidence to support your reasoning. Generate a chart (via computer software) showing your response (i.e. SmartArt in Microsoft, Inspiration, etc.). 
3. Create or complete a Plot Graphic Organizer that shows the plot of the book and share ideas with a partner. 
4. Explain how each of the characters (Celiane, Moy, Manman) change from the beginning of the book until the end. Be sure to use text-based examples and be ready to share with a partner. 
5. Use a Narrative Summary Frame to create a summary of the book and share ideas with a partner. 


	UNIT RESOURCES: (include internet addresses for linking)

	Teaching Inference: 
http://www.brighthubeducation.com/lesson-plans-grades-3-5/58023-teaching-students-to-make-inferences/
http://havefunteaching.com/worksheets/reading-worksheets/inferences-worksheets/

Teaching Theme: 
http://www.austinschools.org/curriculum/la/resources/documents/LA_Literary_Theme_Analysis.pdf
http://www.ereadingworksheets.com/free-reading-worksheets/theme-worksheets/teaching-theme/

Teaching Summarizing: 
http://www.ehow.com/how_4579583_summarize-passage-onesentence-summary-frames.html
http://wikis.lib.ncsu.edu/images/4/48/Summary_Frames_Teaching_Strategy.pdf

Teaching Point of View:  
http://www.ereadingworksheets.com/point-of-view/teaching-point-of-view/
http://www.nysl.nysed.gov/teacherguides/strike/activity5.htm
http://www.readwritethink.org/classroom-resources/lesson-plans/wolf-analyzing-point-view-23.html



Teaching Plot: 
http://www.readwritethink.org/classroom-resources/lesson-plans/teaching-plot-structure-through-401.html
http://www.readingrockets.org/article/22242/
http://www.kimskorner4teachertalk.com/readingliterature/literary_elements_devices/plot.htm

History of Haiti: 
http://www.afsc.org/latinamerica/int/timeline.htm
http://www.travelinghaiti.com/history.asp
http://www.webster.edu/~corbetre/haiti/history/precolumbian/tainover.htm
http://www.webster.edu/~corbetre/haiti/misctopic/leftover/histchron.htm
http://www.antislavery.org/breakingthesilence/slave_routes/slave_routes_dominicanrepublic.shtml
http://rs6.loc.gov/frd/cs/httoc.html
http://countrystudies.us/haiti/
http://www.culturalorientation.net/haiti/htoc.html
http://www.hartford-hwp.com/archives/43a/
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