 DESE Model Curriculum 
GRADE LEVEL/UNIT TITLE:       4/Change a unit on character			Course Code: ELA

	COURSE INTRODUCTION:

Fourth graders will confidently navigate multiple genres of text through reading, writing, speaking and listening.  As students compare and draw connections between a variety of themes, subjects and life experiences through literature, poetry, and informational text, they will personally experience the value literacy holds in their lives. Through their interactions with various texts, students will have opportunities to expand their vocabulary through discussions, readings, and research.  Students will utilize technology as a communication tool to research information and to produce artifacts for presentation of their knowledge and findings.

In this document, teaching structures such as interactive writing, reading workshop, Socratic Seminar, etc. are highlighted in blue and linked directly to the State Literacy Plan in order to provide a more in-depth explanation.




	UNIT DESCRIPTION:  
In this fourth-grade unit readers will explore the theme of change as it relates to character development in fiction.  Writers develop story and character through problems that effect change in a character’s life and problems that occur through conflict with setting, with self, and with other characters.  Readers will discover how change develops characters and is instrumental in understanding theme.

Diverse Learners 
Strategies for meeting the needs of all learners including gifted students, English Language Learners (ELL) and students with disabilities can be found at http://www.dese.mo.gov/divimprove/curriculum/UD-Model-Curriculum-Introduction-Sheet.pdf.  Resources based on the Universal Design for Learning principles are available at www.cast.org.
Provide Feedback
	SUGGESTED UNIT TIMELINE:    Approx. 4 Weeks                              

CLASS PERIOD (min.): Reading Workshop 60-90 minutes daily

	ESSENTIAL QUESTIONS:
1. How do literary characters change?
2. How does the reader of fiction detect change?
3. How does change influence the character’s development?
4. Is change necessary?
5. How does character development provide insight into the theme of story?


	

	ESSENTIAL MEASURABLE LEARNING OBJECTIVES                         
	
	CROSSWALK TO STANDARDS

	
	
	CA GLE
	Performance Goals
	CCSS ELA Grade Level
	CCSS ELA Anchor
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	1. The learner will follow a character through text, developing an understanding of the character’s thoughts and responses to conflict with nature, with self, and/or with other characters.
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	2. The learner will note the character’s traits, describing the character through language that identifies those traits in the beginning of the text and then as the character develops and changes through the middle and to the end of the text.
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	3. The learner will analyze if and/or how changes in the character’s traits were necessary to the resolution of conflicts encountered by the character throughout the text.
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	4. The learner will identify themes in a variety of texts through comparing how characters react and change in relation to conflict, noting similarities and differences.
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	5. The learner will participate in a variety of discussions regarding how character development is affected through conflict and change. 

	
	L.1.B.4 
L.2.A.1 
	1.5
1.6
2.3
	SL.4.1.a 
SL.4.1.b 
SL.4.1.c 
SL.4.1.d 
	
	

	ASSESSMENT DESCRIPTIONS*:  Assessment Model: Formative
· The teacher will monitor understanding through observations made during guided reading discussions, individual conferencing, and written responses to text-based questions and/or written responses using graphic organizers.
ASSESSMENT DESCRIPTIONS*:  Assessment Model: Summative
· Constructed Response:  After reading the text The Velveteen Rabbit, the learner will use details from the text, i.e., the author’s description and the character’s thoughts and responses to the actions and words of other characters, to describe the main character at the beginning of the story. The learner will note how the character changes throughout the story, and will identify the character/s which were instrumental in the change which occurred.  The learner will then describe the theme of the text and how the character’s changes helped to develop the theme.  (The text, The Velveteen Rabbit, along with its accompanying assessment, is provided within the unit folder.  If the teacher wishes to use a different text, the assessment tool may be adapted to the alternate text.)
· Scoring: See scoring guide in unit folder.


	Obj. #
	INSTRUCTIONAL STRATEGIES (research-based): (Teacher Methods) 

	1
2
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4
5
	Instructional Design and Strategies:
This unit is designed to be delivered through the reading workshop model.  The reading workshop begins with direct, explicit instruction in the form of a brief mini-lesson presented in a whole-group format.  In the reading workshop the mini-lesson is followed by learners reading and responding to text either in partnerships; in small, teacher-led instructional groups; while conferring with the teacher one-one-one or with a partner; or independently.

Within the reading model, a gradual release of responsibility design is utilized, wherein the teacher begins by showing or modeling for learners the desired behavior. The teacher then invites the learner to engage in the behavior with the level of support necessary to ensure success.  Finally, the learner is asked to engage in the behavior independently.  At every level of support, the teacher is observing, assessing, and moving in and out as learner needs dictate. Instructional strategies include:
· Read Aloud (whole group)
· Think-Aloud (whole group)
· Teacher-led exploratory discussion with students in order to co-construct meaning (whole group)
· Guided Practice (small group and partner settings)
· Teacher Conferring (individual and partner settings)

NOTE:
· Each mini-lesson begins by reaching back to what the learner knows in order to connect with the new.
· The lessons listed below often will need more than one day to complete, depending upon the learners’ needs.  The most effective instruction occurs in small groups and one-on-one, therefore whole group instruction should be kept to a minimum of ten to fifteen minutes.
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	ESSENTIAL QUESTIONS:
1. How do literary characters change?
2. How does the reader of fiction detect change?
3. How does change influence the character’s development?
4. Is change necessary?
5. How does character development provide insight into the theme of story?

Building Background Knowledge:  The teacher will, during Reading Workshop, tap into the learners’ backgrounds regarding how change in their lives occurs.  The discussion will center around the following prompts and questions:
a. How the learners are different now than when they were newly born and how they have grown from being young children to now being fourth graders.
b. Were those changes easy?
c. Who were the people/characters in their lives who influenced those changes?
d. Were those changes important and necessary to their growth?
e. What have they learned as a result of the growth that has occurred?
During this discussion, the teacher will lead and help learners develop a sense of their own character traits, and how they may have changed due to the influence of events and of other people on the learners’ lives. The teacher will label and chart the discussion that occurs around these questions.  The charted discussion can then be a reference point for discussion around text.

Mini-Lessons:
Read Aloud:
(Note:  The following is a series of mini-lessons that will occur over time.  It is not intended that all of the instruction described below occur in one or two sessions, but over a reasonable number of days depending upon learner needs.)
The teacher will read-aloud a text that provides an example of a main character who, as a result of one or several conflicts, events, and/or interactions with other characters, experiences change.  One example of such a text is the picture book Nettie’s Trip South, a book that describes how the main character, a young girl named Nettie living in pre-civil war Albany, New York, is deeply changed as the result of a visit to Richmond, Virginia.  Another example of an appropriate text to use during the Read-Aloud/Mini-Lessons is Call It Courage.  In this Newbery Medal Winner the main character, Mafatu, faces several challenges and works through conflicts with himself, his people, and nature in order to find his true self.  This book is a perfect choice for read-aloud as it is brief (five chapters), develops quickly, and has all of the ingredients necessary for studying how characters change and authors develop a theme.
The following is a format for using any text to explore character development and change.  
Before reading aloud the text or a portion of the text, the teacher will provide learners with a visual representation of the prompts below.  The teacher will ask the learners to listen as the text is read to them and will provide a model of the teacher’s own thinking as s/he reads through the text, charting responses to the prompts and questions.  When answering the questions, the teacher will dip back into the text, modeling how s/he uses the text to confirm her/his thinking.
1) Describe the main character’s traits at the beginning, middle, and end of the text.
2) What is/are the conflicts encountered in the character’s life?
3) Tell if and how the main character changes from the beginning to the end of the story.
4) Note times when changes in the character’s thinking were noticed.
5) Note the characters/events which caused the main character to change.
6) Is change necessary to the development of this character and to the resolution of conflict in the character’s life?
7) What is the theme ; what is the writer showing us through the character’s development?
The teacher will choose another text to read aloud and engage the learners in a discussion of the prompts and questions.  The teacher will ask the learners to think about, listen for, and jot down details from the text that support their thinking regarding the prompts and questions and then chart listener responses.  This visual representation of both the prompts and listener response provides learners with guidance and an opportunity to reflect on and summarize the thinking that will occur throughout the discussions that ensue both during the mini-lessons and during guided reading and independent reading.
The teacher will emphasize that, as learners think about the prompts, they will be asked to support their responses with evidence from the text.  (The second read-aloud and seven prompts will translate into several mini-lessons.)  As each question is asked, the teacher may reread certain parts of the text aloud in order to provide learners with adequate support.  Another option is to use several texts over time to respond to the questions above, providing learners with opportunities to compare texts, note similarities and differences, and build theories about how writers develop themes, what those themes are, and if those themes fall into similar categories. 
Guided Practice
Guided Reading 
For guided reading, the teacher will choose appropriate texts (see unit resources for suggested texts) to use with small groups.  The teacher will meet with small groups in order to support readers in a discussion of and reflection on the questions provided in the mini-lessons as they relate to the texts the learners are reading.
Independent Practice
The teacher will confer with learners regarding the texts they are reading for guided reading groups and/or independently.  The conferring will focus on the questions posed during the mini-lessons.

	Obj. #
	INSTRUCTIONAL ACTIVITIES: (What Students Do)

	1
2
3
4
5
	Building Background Knowledge:  The learners will, during reading workshop, develop background knowledge regarding how change in their own lives has occurred.  They will participate in discussion that is centered around the following prompts and questions:
a. How the learners are different now than when they were newly born and how they have grown from being young children to now being fourth graders.
b. Were those changes easy?
c. Who were the people/characters in their lives who influenced those changes?
d. Were those changes important and necessary to their growth?
e. What have they learned as a result of the growth that has occurred?
During this discussion, the learners will develop a sense of their character traits, and how they may have changed due to the influence of events and other people on the learners’ lives. The teacher will label and chart the discussion that occurs around these questions.  The charted discussion can then be a reference point for discussion around text.

Mini-Lessons:
The learners will observe as the teacher provides a model of how to think about characters, their traits, how characters develop, and how character development is related to theme.  
The learners will listen to teacher read-alouds and will think about, listen for, and jot down details from the text that support their thinking regarding prompts and questions related to the text that are focused on character development and theme.  The learners will participate in teacher-led discussions of their responses.
Guided Practice
Guided Reading 
The learners will participate in small-group guided reading discussions.  The discussions will focus on learner response to the questions provided in the mini-lessons as they relate to the texts the learners are reading.
Independent Practice
The learners will confer with the teacher regarding the texts they are reading independently.  The conferring will focus on the questions posed during the mini-lessons as they relate to the texts the learners are independently reading.

	UNIT RESOURCES:
Picture Books:
· Amber on the Mountain, Tony Johnston, 1994
· Can Man, The, Laura E. Williams, 2010
· Great Kapok Tree, The, Lynne Cherry, 1990

· Nettie’s Trip South, Ann Turner, 1987
· Smoky Nights, Eve Bunting, 1994
Chapter Books:
· 11 Birthdays, Wendy Mass, 2009; 650L
· Because of Mr. Terupt, Rob Buyea, 2011; 560L
· Big One-Oh, The, Dean Pitchford, 2007, 750L
· Call It Courage, Armstrong Sperry, 1968, 830L
· Charlie’s Raven, Jean Craighead George; 2004; 710L
· Hatchet, Gary Paulsen, 1987, 1020L
· Hill Hawk Hattie, Clara Gillow Clark, 2003; 770L
· Jacket, The, Andrew Clements, 2002, 640L
· Leanin’ Dog, K. A. Nuzum, 2008, 960L
· Mailbox, The, Audrey Shafer, 2008, 790L
· Million Dollar Shot, The, Dan Gutman, 2006; 680L
· mockingbird, Kathryn Erskine, 2010; 630L
· My Name Is Sally Little Song, Brenda Woods, 2006; 780L
· My Side of the Mountain, Jean Craighead George, 1959, 810L
· Taste of Blackberries, A, Smith, Doris Buchanon, 1992; 640L
· Wonder, R. J. Palacio, 2012; 790L

TEACHER RESOURCES:
Teacher resources can be found in the unit folder.  These resources are graphic organizers which may assist learners as they think about character development.  These organizers may also be found at http://www.pyramidreading.com/unit-6.php
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