DESE Model Curriculum 
GRADE LEVEL/UNIT TITLE:       3/Interdependence within Ecosystems			Course Code: ELA

	COURSE INTRODUCTION:




Third grade students will be confident and fluent readers who make meaning of what they read. They will be able to problem solve in unfamiliar texts and read with expression. They will acquire and use grade-appropriate conversational, general academic and domain-specific words. They will read and write on a range of topics and in a variety of genres. Students will engage in the writing process to produce finished pieces with emphasis on communicating a clear and concise message while integrating craft and conventions. They will participate in collaborative discussions, conduct basic research utilizing technology and present on topics supported by evidence.



In this document, teaching structures such as interactive writing, reading workshop, Socratic Seminar, etc. are highlighted in blue and linked directly to the State Literacy Plan in order to provide a more in-depth explanation.















	UNIT DESCRIPTION:  
Within the science unit of Ecosystems, students will be exposed to and read a variety of literature and informational science stories, books, poetry, articles, diverse media, etc., while comparing and contrasting between fiction and nonfiction texts including language, vocabulary, point of view and illustrations.  Students will write an informational/explanatory text explaining the relationships between food chains and life cycles within an ecosystem. 
	SUGGESTED UNIT TIMELINE: 3 weeks (Beginning of Year)                        
CLASS PERIOD (min.):
Integrate science concepts into the English Language Arts block (Reading and Writing Workshops).
Suggested – minimum 120 minutes a day

	ESSENTIAL QUESTIONS:
1. How do effective readers approach different types of literature and informational texts?
2. What can I do to become an independent and proficient 3rd grade reader of literature and informational texts?
3. How do effective writers convey their message through informational writing?

	

	ESSENTIAL MEASURABLE LEARNING OBJECTIVES                         
	
	CROSSWALK TO STANDARDS

	
	
	CA GLE
	Performance Goals
	CCSS ELA Grade Level
	CCSS ELA Anchor
	DOK

	1. Students will talk about stories, drama, and poems when writing or speaking and use words like chapter, scene, and stanza while describing how parts build on each other.
	
	R.2.A.3.b

	2.4
1.5
1.6

	RL.3.5

	
	2

	2. Students will use text features and search tools to locate information relevant to a given topic.
	
	I.1.B.3
R.3.A.3

	1.5
1.6
	RI.3.5

	
	2

	3. Students will determine the meaning of general academic and domain specific words and phrases and literal and nonliteral language as used in a text. 
	
	R.1.E.3.a
R.1.E.3.b
R.1.E.3.c
R.1.E.3.d
R.1.E.3.e
R.2.B.3

	1.5
1.6


	RL.3.4
RI.3.4
L.3.5.a
L.3.5.b
L.3.5.c

	
	2

	4. Students will distinguish their own point of view from that of the narrator and those of characters in literary and that of an author of a text in informational.
	
	R.1.E.3.b
R.2.C.3.g
R.1.I.3.b
R.3.C.3.g
	1.5
1.6
1.9
2.4
3.1
3.4
3.5
3.6
3.7
3.8
	RL.3.6
RI.3.6
	
	3

	5. Students will describe the relationship between scientific ideas or concepts using language that pertains to time, sequence or cause and effect. 
	
	R.3.C.3.d
R.3.C.3.g
	1.5
1.6
2.4
3.1
3.4
3.5
3.6
3.7
3.8
	
	
	3

	6. Students will determine the main ideas and supporting details of a text read aloud or information presented in diverse media and formats.
	
	R.1.H.3.b
	1.5
1.6
3.5
	SL.3.2
	
	3

	7. Students will use information from the illustrations, maps, photographs and words to demonstrate understanding by explaining how specific aspects of a text’s illustrations contribute to what is conveyed by words in story.
	
	R.2.A.2
R.3.A.3
	1.5
1.6

	RL.3.7
RI.3.7
	
	2

	8. Students will describe the logical connection (text structure) between particular sentences and paragraphs in a text (comparison, cause/effect, first/second/third in a sequence).
	
	R.3.C.3.g
R.3.C.3.d
	1.5
1.6
2.4
3.1
3.4
3.5
3.6
3.7
3.8
	RI.3.8
	
	3

	9. Students will decode and comprehend on-level text with purpose, accuracy, rate, fluency, expression and comprehension while using meaning to self-correct word recognition. 
	
	R.1.C.3
R.1.E.4.a
R.1.C.3

	1.5
1.6
3.5
	RF.3.3.a
RF.3.3.b
RF.3.3.c
RF.3.3.d
RF.3.4.a
RF.3.4.b
RF.3.4.c
	
	1
2
3

	10. Students will write informative/explanatory text to examine a topic and convey ideas and information clearly using grade appropriate conversational, academic and domain-specific words and phrases.
	
	W.3.A.3.a
W.2.A.3.a
W.2.A.3.b
W.2.C.4.b
W.2.D.3
W.2.C.7.e
	2.1
	W.3.2
W.3.2.a
W.3.2.b
W.3.2.c
L.3.6

	
	3

	11. By the end of the year, read and comprehend literature (including stories, dramas, and poetry) and informational texts (including history/social studies, science and technical texts) at the high end of the grades 2-3 text complexity band independently and proficiently. 
	
	R.1.D.3.a
R.1.D.3.b
R.1.H.3.a
	1.5
1.6
3.5
	RL.3.10
RI.3.10
	
	3

	ASSESSMENT DESCRIPTIONS*:  (Write a brief overview here. Identify Formative/Summative.  Actual assessments will be accessed by a link to PDF file or Word doc. )   
1. ASSESSMENT DESCRIPTIONS*: Formative 1_ Running Records and Scoring Guides
Students will decode and comprehend on-level text with purpose, accuracy, rate, fluency, expression and comprehension while using meaning to self-correct word recognition.  Use the following links for suggestions on how to use Running Records in the classroom. www.ascd.org/publications/books/109044/chapters/Taking-a-Running-Record.aspx  www.scholastic.com
2. ASSESSMENT DESCRIPTIONS*:  Formative 2_Science Journaling and Scoring Guide
Students will write daily in their science journals on a variety of topics, vocabulary, assignments and objectives to convey meaning of science concepts and applications. Use the following links for suggestions on how to use Science Notebooks in the classroom.  www.sciencenotebooks.org  http://suite101.com/article/how-to-score-science-notebooks-a73191
3. ASSESSMENT DESCRIPTIONS*:  Formative 3_ Conference Checklists and Observations
Students will confer with teachers/volunteers, small groups and peers to convey comprehension of concepts within texts read. Teachers will make observations through behaviors, assignments, journaling, and conversations. Students will be assessed with checklist and anecdotal notes. 
4. ASSESSMENT DESCRIPTIONS*:  Formative 4_ Ecosystem Journey and Scoring Guide
Students will write about an imaginary journey through an ecosystem while incorporating science concepts, ideas, specific vocabulary and point of view. Students will be assessed with a scoring guide. 
5. ASSESSMENT DESCRIPTIONS*:  Formative 5_ Close Reading and Text Dependent Questions
Students will use Close Reading to answer text dependent questions about a text. Students will be scored with an answer key.
6. ASSESSMENT DESCRIPTIONS*:  Summative_ Informative/Explanatory Writing and Scoring Guide
Students will inform and explain about the relationships and interactions between animals and plants within their chosen ecosystem. Students will be scored with a scoring guide.
Attach Unit Summative Assessment, including Scoring Guides/Scoring Keys/Alignment Codes and DOK Levels for all items.  Label each assessment according to the unit descriptions above ( i.e., Grade Level/Course Title/Course Code, Unit #.)
TEACHER NOTES:
In order for students to be successful with Missouri Learning Standards, students must be immersed in huge amounts of quality literature and informational texts daily both in reading and writing. 3rd Grade Science GLEs and/or Science Standards should be incorporated into this unit.
With the assumption that students have daily independent reading and independent writing time, this unit will need:
· a variety of poetry, biographies, newspapers, articles, magazines, books, video, audio, technical manuals, directions, media, brochures, etc. in both literary and informational texts in a mixture of reading levels for students to read independently, in guided reading or strategy groups, with  scaffolding (partner, volunteer, teacher) or as read alouds. 
· a science journal (teacher made journal, notebook, binder, electronic log etc.) for each student to use during reading and/or writing.
· time for students to engage in speaking, listening, reading and writing opportunities throughout the day.
This unit will follow a Writers Workshop format and Readers Workshop format. The following times are suggestions for each component of the structure. 
Writer’s Workshop Structure: Mini-lesson/Modeling 10-15 minutes, Independent Writing/Conferring 40 minutes, Sharing 5-10 minutes. 
Readers Workshop Structure:  Mini-lesson/Modeling 10-15 minutes, Independent Reading/Small Guided Reading or Strategy Groups/Individual
Conferences/Centers 60-75 minutes, Sharing 10 minutes. 




	Obj. #
	INSTRUCTIONAL STRATEGIES (research-based): (Teacher Methods) 

	1
2
3
4
5
7
8
9
11
	1. Throughout the unit, teacher provides opportunities for students to read independent, instructional and complex text levels in various settings (groups, pairs, in class, home, media, teacher support etc.). Daily, teacher provides opportunities for students to talk and write about texts. 
Teacher models, in context, the decoding of multi-syllable words, grade appropriate irregularly spelled words, words with common prefixes/suffixes through morning messages, daily poems and/or any other shared reading experience. 
Rally Coach Cooperative Learning Structure - Teacher models how to Rally Coach to improve fluency.  Rally Coach Fluency Steps:  Give each student a copy of the Scoring Guide for Expression. (Located in Unit Materials under Formative Assessment 1_Running Record and Scoring Guides). Model what each criteria means under the 1, 2, 3, 4 box. In partners, Partner A reads text passage while Partner B listens carefully. Partner B uses scoring guide to score Partner A’s reading with a tally mark in the box under the number assigned. Partner B describes score and coaches Partner A on how to improve.  Process repeats for Partner B.  Repeat process several times while using the same text to show improvement. Continue process for other scoring guides, rate and fluency. 
Daily through the unit during independent reading time, teacher confers with selected students over text selections, fluency, expression, rate of reading and accuracy through running records. Use the following links for suggestions on how to use Running Records in the classroom. Help students set personal reading goals of how much time, how many pages, what types of books to read etc. Teachers require students to complete an independent reading log sheet (see Unit Materials).www.ascd.org/publications/books/109044/chapters/Taking-a-Running-Record.aspx  www.scholastic.com 
Teacher assesses students with Checklists and Observation Forms (Under Unit Materials)
Teacher provides additional opportunities for students to master these skills and concepts through the use of literacy centers and in other times throughout the day and provide opportunities for students to practice this objective through writing (Science Journal, Writer’s Workshop, etc) and responding orally.

	1
3
6
7

	2. Several times daily and throughout the unit, engage students in opportunities to listen for and identify main ideas and key details from written texts read aloud and digital media in a variety of formats (video, audio, PowerPoint, read alouds, guest speakers, etc.).
DRTA – Directed Reading Thinking Activity is a comprehension strategy used to help students determine the main idea of a text. http://www.readingrockets.org/strategies/drta/  
Sketching for Comprehension – Each student is given the Listen-Sketch-Draft form (found in Unit Materials under Instructional Strategies). The teacher presents the first chunk while the students listen carefully. The teacher stops reading/speaking and calls for each student to sketch the most important details in the first sketch box. Students share their sketches using Timed Pair Share. Students draft a main idea statement in the first draft box. The process is repeated for additional chunks of information. When all chunks of information have been read, students draft a summary in the bottom box. 
Boxes and Bullets – As you read aloud, you may want to organize a chart that shows how readers synthesize and retell the text as main ideas and supporting information/examples. Teach the students to infer the main idea of the text after reading the first page/section/chunk. The system they might use to organize their notes is a boxes and bullets one that looks like this:
	Owls Don’t Build Their Own Nests



1. They move into abandoned nests.
1. They live in holes in the ground.
1. They live in holes in trees.

Turn and Talk, Stop and Draw, Pause and Retell – These are all structures for teachers to use in the middle of a video, speaker, audio and/or book read aloud. Ask partners to try to use domain specific vocabulary as they talk about what they heard or saw. Teacher can ask questions such as What is this video about? Think about the most important things you just learned. Ask yourself questions to help you decide. Who or what is this about? Where are they? What do they do? How do they do it? Why do they do it?

Teacher provides additional opportunities for students to master these skills and concepts through the use of literacy centers and in other times throughout the day and provide opportunities for students to practice this objective through writing (Science Journal, Writer’s Workshop, etc) and responding orally. 
Teacher models Close Reading and Text Dependent Questions then gives Formative Assessment on Tops and Bottoms by Janet Stevens. (See Unit Materials).

	2
3
6
7
9
11
	3. Several times daily and throughout the unit, guide students to understand how to use illustrations, maps, and photographs to understand the informational texts and to explain how specific aspects of text’s illustrations contribute to mood, characters, setting and meaning of the literary story. 
Teacher discusses with students how text illustrations help understand what the words mean. Model this by having students listen to a paragraph describing a character in a literary text without showing the illustration of the character. Draw what they think the scene/character etc. looks like. Compare to picture in the text. 
Teacher discusses with students how to use illustrations, maps, and photographs to understand the text.  How do the illustrations help you to answer questions about the topic? Students will answer these questions in their science journal.
Readers Study Pictures- Students use a primary resource image (photo or illustration) to study. Compare this activity to a Where’s Waldo book.  The strategies used looking for Waldo may also help them study their primary resource image. Use post its to cover half (or fourths) of the image to create a way of focus like a microscope might.  Give time to observe this section independently. Students talk to partners about what they see and then make notes into their science journals. Continue this process of Notice, Talk, then Jot with the other section of the image as you confer with students providing vocabulary support when students are unsure of correct terms.  After completion, have students read across the lists and make categories (animals, geography, climate, people, etc.) to sort information and analyze information. Students answer the following questions in science journals:  What patterns did you notice? What questions do you have? What surprises you?  Teachers may use a photograph to write a multiple choice question from this stem.  “According to the text and photos in the passage, what do the photos show about the difference between _______ and ___________?”
Teacher provides additional opportunities for students to master these skills and concepts through the use of literacy centers and in other times throughout the day. Teachers will provide opportunities for students to practice this objective through writing (Science Journal, Writer’s Workshop, etc.) and responding orally. Possible journal entries can include:  Explain how the illustration helps the reader understand the setting of the story. Use examples from the story and illustration in your explanation. Explain how the illustrations make the reader feel. Why? Explain how the illustration helps the reader understand the main character in the story. Use examples from the story and illustration in your explanation. How does the map help the reader understand…? How does the photograph help the reader understand…? 

	1
3
6
9
11
	4. Throughout the unit, teacher enhances the learning environment through the explicit instruction of domain specific words and phrases relevant to the topic studied. On a bulletin board/wall/etc., label a mural that you and your students add new vocabulary words to throughout the unit. Preview vocabulary through word banks, anchor charts, and other explicit teaching activities. Provide opportunities for students to collect these words through independent and guided reading, use these words in discussion and write these words in writing. 
Word Banks/Anchor Charts-The Ecosystem (topic) Vocabulary Chart is a group of words that you share at the beginning of the unit. Tell students these words will be coming up frequently in their reading. Use the words in your morning message or shared reading activity as often as possible. When students turn and talk, encourage them to use the word bank/anchor charts in their discussion.
Sketch with labels and captions- copy a picture from the book you are using/reading and allow students to label as you read. In their science journals, students can sketch with labels and captions. 
Charades – Divide students into groups of 2 or 3. Assign a vocabulary word to each group of students. They create a text representation for the word (picture, role-play, song, poem etc.)
Graphic Organizer for Vocabulary – 
	Word:

	Definition:

	Sentence:

	Illustration:



Word Sorts- Give each student pair a list of words from any book that teaches food chains. (The words should be able to be categorized under headings of producer, consumer, omnivore, herbivore and carnivore. These should be included in the word list).  Ask students to sort the words into different categories using only the cards given. Observe categories as you monitor their progress.  Next, pass out the book that you have chosen. Students read book. Give students the headings of producer, consumer, omnivore, herbivore and carnivore. Students re-sort their words under the categories given. Great book idea for this word sort activity:  Butternut Hollow Pond by Brian J. Heinz.
Word Associations- Think-Write-Pair- Ask students to associate a word or words that are connected with ecosystems. Ask students to think without speaking for fifteen seconds of think time. Ask students to write down a quick list of ideas in science journal. Have students pair up and share associations. Students can write down their partner’s ideas. Repeat the think-write-pair twice more with new partner. Students should have generated many ideas. Provide student time to write what comes to mind when they hear the word ecosystems in their science notebooks incorporating new vocabulary. 
Shared Reading to teach Vocabulary - http://mdc.mo.gov/blogs/fresh-afield/xplor-new-website-kids and http://mdc.mo.gov   Both websites are loaded with resources to read about ecosystems in Missouri and most of it is free!  Use the Raising Tadpoles A Kids’ Guide as one option of shared reading.  This can be used for modeling multiple word meanings, learning new vocabulary, figurative language examples, and for teaching concrete ways to notice where in the context of the word the definition is likely to appear (within the sentence, after the sentence, with the word or). 
Formative Assessment-Ecosystem Journey (see Unit Materials under Formative Assessements)
Teacher provides additional opportunities for students to master these skills and concepts through the use of literacy centers and in other times throughout the day. Teachers will provide opportunities for students to practice this objective through writing (Science Journal, Writer’s Workshop, etc.) and responding orally.  Possible journal entries include:  What is the meaning of ______ on page ______? Which words help the reader understand the meaning of _____________ in paragraph ___ on page ____?  What is the meaning of the phrase “____________” in paragraph ___?

	1
3
4
6
11
	5. Teacher provides students with examples of texts that have stanzas, scenes, chapters etc. Model this vocabulary when talking about the texts. Provide a poem from Joyful Noise Poems for Two Voices by Paul Fleischman as a shared reading experience. Model the fluent reading of the poem. Reread the poem chorally, then divide into boys/girls for the two voices sides. As students turn and talk then write about how the poem parts build on each other, require the use of the term stanza. Incorporate the word stanza and scene into daily writing activities. 
Teacher provides additional opportunities for students to master these skills and concepts through the use of literacy centers and in other times throughout the day. Teachers will provide opportunities for students to practice this objective through writing (Science Journal, Writer’s Workshop, etc.) and responding orally. Possible journal entries include:  Explain how the second chapter of the story helps the reader understand the setting of the story. Use examples from the story in your explanation. Explain how scene 2 builds suspense. Use examples from the drama in your explanation. Explain how the last stanza in the poem brings the ideas presented together. Use examples from the poem in your explanation.

	2
3
5
6
7
9
11
	6. Teacher models that scientific readers deliberate over the details of the cover blurb, table of contents, study the organization of the book, and examine the details of illustrations and captions. Teacher provides a variety of texts with a combination of text features for students to locate and study features. 
Teacher models appropriate text features and their purposes. For example: on a blank bookmark/in science journals etc, have students record bold word and what page it is located as well as the meaning. 
Sentence Starters for students to use when talking about text features- 1. The topic of this page is ________, since it says that right in the heading. But as I read on, what I realize that this section is really mostly about is ___________. 2. The heading on this page says_________. When I turn that into a sentence, I would say that this page is mostly about __________. 3. When I read the facts on this page and look back at the heading, I realize that a different way to say the heading could be _________. 4. The heading says _________. As I read the words and look at the picture/diagrams/captions and put all the information together, I realize it’s really mostly about ____________. 
Teacher models for students how to use key words to conduct a search. Teacher models discussion with students on how to narrow the key words for a search. Teacher models use of sidebars and hyperlinks to locate information about a topic. Teacher provides practice on the internet with students. The following lesson uses nonfiction text features specific to internet literacy. http://www.readwritethink.org/classroom-resources/lesson-plans/traveling-terrain-comprehending-nonfiction-98.html?tab=3#tabs
Teacher provides additional opportunities for students to master these skills and concepts through the use of literacy centers and in other times throughout the day. 
Teacher provides opportunities for students to practice this objective through writing (Science Journal, Writer’s Workshop, etc.) and responding orally. Possible journal entries include:  What text features does your book have? List the text feature found in your book. What is the purpose of this feature? What information do the headings give the reader about the next section of the text? Why are some words in bold? Why does the author include hyperlinks? Where can I find more information about _______?

	3
4
6
9
11
	7. Teacher explains that point of view refers to how the narrator or characters sees a situation in a story or how an author sees a topic. 
Using the book Voices in the Park by Anthony Browne (4 different characters and their visions) as a read aloud, ask questions strategically to make sure students understand when different people are narrating the events. What does the author do to let the reader know when a different person is speaking? With the class, complete a four column graphic organizer to show each point of view of the events that occurred in the park. Students take the point of view of one of the characters in the text and write about what that character believes occurred in the park. Chose other point of view books (example: The True Story of the Three Little Pigs), to use as read alouds, guided reading and in centers.
Using an informational piece as a read aloud, discover the point of view of the author and what parts of the text can you use for evidence. Do you agree with this point of view? Why or why not? What evidence in the text supports your answer?
Speaking with Roles- Make characters come alive in your class. Assign students a character, the narrator or author and have students write a letter or a speech with the point of view from the person’s perspective. 
Teachers provide opportunities for students to practice this objective through writing (Science Journal, Writer’s Workshop, etc.) and responding orally. Possible journal entries include: How does the author feel about the topic? How do you know? Do you agree or disagree? Explain why or why not. Who is telling the story? How does __________ feel about _____? How is that the same or different than how you feel? How does the narrator feel about _________? How is that the same or different than how you feel?

	1
2
3
5
6
7
9
11

	8. Teachers make available printed and digital materials on ecosystems for students to use as resources as they begin to construct knowledge about food webs. (Teachers may limit the choice of possible ecosystems depending on their available resources. This lesson may take a few days depending on the depth required.) 
Teacher models a graphic organizer that he/she chooses to record the information about food chains in the ecosystem. The teacher models for students how to explain the steps in a food chain paying close attention to model the cause/effect relationships between each step. Allow time for students to think about and respond to the cause/effect relationships in their journals.  Teachers randomly, add another animal (teacher selected) to their ecosystem food chain and have students examine the characteristics or adaptations of the creature and draw conclusions about the type of habitat where the creature lives and what would happen to it in their ecosystem. 
During a read aloud or while reading a text, students create and share predictions about the interactions of animals/plants within their ecosystem. 
Cause and Effect Roundtable- Teacher announces one scientific effect in the ecosystem topic. (Example: Pollution, loss of land/habitat, certain animal disease etc.) In teams of 3 or 4, Student A writes cause on sheet of paper. The team helps Student B come up with a cause and writes it on the same paper. Continue until the whole team has exhausted generating causes. Students can individually write in their science journals explaining all possible causes.
Students need to refer to this visual for their Summative Assessment:  Poster/Mural -Teacher allows students to work in groups and create a mural with all the food chains for one ecosystem, labeling with domain specific words, creating text boxes, captions, charts...to add additional information. 
Muddiest Point- is a quick monitoring technique in which students are asked to take a few minutes to jot down what the most difficult or confusing part of a lesson was for them. 
Science Talk-Tell students they are not going to participate in a Science Talk, just as real scientists do.  Have students gather in two concentric circles on the floor with their journals. Be sure each student in the inner circle is facing a partner in the outer circle. Pose a question. (Example: how can we save the ecosystems of the world?) Invite students to begin the Science Talk. Before moving, have students write down a new fact they learned. Approximately every 5 minutes, ask students in the inner circle to move two places to the left. They now will have a new partner.  Ask these new pairs to discuss the same question and jot down a new fact learned. Continue until student have had 3 partners and have taken notes with 3 different people. Use the notes to write the answer to this question in their science journal independently.
Teacher provides additional opportunities for students to master these skills and concepts through the use of literacy centers and in other times throughout the day. 
Teacher provides opportunities for students to practice this objective through writing (Science Journal, Writer’s Workshop, etc.) and responding orally. Possible journal entries include:  Read and explain what happened and why it happened based on specific information in the text. What caused…? What information in the article/book/video supports your answer?  Why it is important to …? Explain how a ____ does _____. Use information in your article to explain. Explain the relationship between _____ and _____. Explain the steps in _______. Use information from the article in your explanation. 	

	3
6
8
9
10
11

	9. Teachers gather different organizational pattern (sequence, compare/contrast, cause/effect) examples of informational text for modeling of text structures.  As you read an example of a sequence text (recipe, technical manual, how to), stop to list the signal/cue words on an anchor chart. Provide students time to search literature that you’ve provided for a sequence informational text and the signal/cue words. Repeat process with compare/contrast text and cause/effect texts.
Sequence:  The author describes the order of steps in which something occurred or readers should follow to reach the end goal. Signal/cue words:  First, Then, Next, Last, Before, After, Finally, Now, Soon.
Compare and Contrast:  The author describes how two or more things are alike and how they are different. Signal/cue words:  Different, Difference, In contrast, Alike, Same as, On the other hand, Similarly, As well as, Not only…but also, Instead of, Either…or, As opposed to.
Cause and Effect:  The author provides readers with one or more causes and the resulting effects of what happened. Signal/cue words:  Reasons why, If…then, As a result, Therefore, Because, This led to, May be due to, Consequently, For this reason, The reason why, The effects of.
Teacher provides students with multiple opportunities to practice the cause/effect structure within reading of their ecosystem. This will lead to a summative assessment. See Assessment Descriptions.
Teacher provides opportunities for students to read a variety of informational texts in both print and digital.
Teacher provides additional opportunities for students to master these skills and concepts through the use of literacy centers and in other times throughout the day. 
Teacher provides opportunities for students to practice this objective through writing (Science Journal, Writer’s Workshop, etc.) and responding orally. Possible journal entries include:  Read the two sentences from paragraph __________on page ________. Which of the following describes the relationship between these two sentences?  A.  The sentences make a comparison.  B. The sentences describe two steps in a process.  C.  The first sentence explains the reason for the second.  D. The second sentence gives the cause of the first.

	Obj. #
	INSTRUCTIONAL ACTIVITIES: (What Students Do)

	1
2
3
4
5
7
8
9
11
	1. Students will read a variety of texts (both informational and literary) for information and pleasure, self monitor their own comprehension to clarify meaning, and read with appropriate accuracy, expression, rate and fluency. Students will keep a reading log of books read independently (see resources for example). Students will participate in conferences with teachers and peers to practice accuracy, expression, rate, fluency and comprehension. Students will participate in shared reading, complete an independent reading log, and read attentively for understanding.  Using strategies to gain understanding from texts, students will infer meaning from words with prefixes, suffixes while decoding multi syllable words and words with irregular vowel and regular vowel patterns. Students will practice this objective in the reading and writing block and during centers. 

	1
3
6
7

	2.  Students will actively participate in the read aloud, presentation, audio or visual clip and/or other media by writing, drawing and/or talking about the topic.  Students will apply this strategy to their guided, group or independent reading and literacy centers without prompting. Students will practice this objective through writing and will complete science journal entries. Students will determine the main idea and supporting details of the text read aloud or information presented in any format. Students will practice this objective in the reading and writing block and during centers. Students will read a variety of texts (both informational and literary) for information and pleasure, self monitor their own comprehension to clarify meaning, and read with appropriate accuracy, expression, rate and fluency


	2
3
6
7
9
11
	3. Students will interpret information from text illustrations and explain how illustrations in a text help to understand the words in a story. Students will make predictions about a text based on the illustrations. Students will read attentively for understanding while using the information from illustrations, diagrams, charts, graphs, graphic organizers, maps and photographs. Students will explain how illustrations and the text work together in helping to understand a text. Students will complete science journal entries. Students will apply this strategy to their guided, group or independent reading and literacy centers without prompting. Students will practice this objective through writing. Students will complete science journal entries. Students will practice this objective in the reading and writing block and during centers. Students will read a variety of texts (both informational and literary) for information and pleasure, self monitor their own comprehension to clarify meaning, and read with appropriate accuracy, expression, rate and fluency.


	1
3
6
9
11
	4.   Students will use domain specific words when writing or talking about their ecosystem. Students will record vocabulary in their science journals. Students will participate in word sorting, word associations and other word activities. While reading, students will notice and determine the meaning of general academic and domain specific words and phrases as well as literal and nonliteral language. Students will practice this objective in the reading and writing block and during centers. Students will read a variety of texts (both informational and literary) for information and pleasure, self monitor their own comprehension to clarify meaning, and read with appropriate accuracy, expression, rate and fluency.
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	5.  Students will use genre specific words when talking or writing about texts. Students will explain how the stanza, scene or chapter builds upon the one before. Students will participate in shared reading activities and will complete science journals. Students will practice this objective in the reading and writing block and during centers. Students will read a variety of texts (both informational and literary) for information and pleasure, self monitor their own comprehension to clarify meaning, and read with appropriate accuracy, expression, rate and fluency.
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	6.  Students will use text features and search tools to locate information about their ecosystem. Students will use domain specific vocabulary to search for additional information. Students will locate text features in their research and describe how this text feature aids in their comprehension of the story and/or informational text. Students will write in their science journals when assigned. Students will practice this objective in the reading and writing block and during centers. Students will read a variety of texts (both informational and literary) for information and pleasure, self monitor their own comprehension to clarify meaning, and read with appropriate accuracy, expression, rate and fluency.
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	7.  Students will participate in the read aloud and ask questions about the characters’ or narrator’s point of view. Students will infer the point of view of the author in an informational text and use the text for evidence to support their idea. Students will write in their science journal on point of view from other texts during guided reading or independent reading. Students will practice this objective in the reading and writing block and during centers. Students will read a variety of texts (both informational and literary) for information and pleasure, self monitor their own comprehension to clarify meaning, and read with appropriate accuracy, expression, rate and fluency.
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	8.  Students will begin to gather information in their notebooks specifically on food webs of their chosen ecosystem. Students will complete graphic organizers the teacher provides focusing on the cause and effect relationships between food webs, environmental issues and climate. Students will create and share predictions about the interaction of animals/plants within their ecosystem. Students participate in Round Table Cause and Effect.  Students will create independently or in a group a mural of their food web in the ecosystem chosen with labels and captions explaining and identifying animals/plants and/or other.  Students will participate in Science Talk practicing the use of domain specific vocabulary and the cause and effect structure. Students will practice this objective in the reading and writing block and during centers. Students will read a variety of texts (both informational and literary) for information and pleasure, self monitor their own comprehension to clarify meaning, and read with appropriate accuracy, expression, rate and fluency.
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	9.  Students will read and respond to a variety of texts both in print and digital. Students will describe the logical connection (text structure) between particular sentences and paragraphs in a text. Students will practice the cause and effect structure within their ecosystem (What happens to _______ because of __________?) in preparation of the Summative Assessment. Students will practice this objective in the reading and writing block and during centers. Students will read a variety of texts (both informational and literary) for information and pleasure, self monitor their own comprehension to clarify meaning, and read with appropriate accuracy, expression, rate and fluency.

	
UNIT RESOURCES: (include internet addresses for linking) 

Professional Books:
Science Formative Assessments – 75 Practical Strategies for Linking Assessment, Instruction, and Learning by Page Keeley
Picture Perfect Science Lessons Using Children’s Books to Guide Inquiry, 3-6 by Karen Ansberry and Emily Morgan
Balanced Literacy Through Cooperative Learning and Active Engagement by Sharon Skidmore and Jill Graber
Teaching for Comprehending and Fluency Thinking, Talking and Writing About Reading K-8 by Fountas and Pinnell
Teaching with Intentions. Debbie Miller
Teaching for Deep Comprehension: A Reading Workshop Approach. by Linda Dorn and Carla Soffos (Stenhouse Publishing)
Units of Study for Teaching Reading:  A Curriculum for the Reading Workshop, Grades 3-5. by Lucy Calkins (Portsmouth, NH:  Heinemann)
A Curriculum Plan for the Reading Workshop, Grade 3, 2011-12. Lucy Calkins
A Curriculum Plan for the Writing Workshop, Grade 3, 2011-12. Lucy Calkins
Interactive Read Alouds, Grade 2-3. by Linda Hoyt 2001
Revisit, Reflect, Retell by Linda Hoyt 1999
Craft Lessons Teaching Writing K-8 by Ralph Fletcher and JoAnn Portalupi (Stenhouse Publishers 1998)
When Kids Can’t Read by Kylene Beers
Mentor Texts:  Teaching Writing Through Children’s Literature K-6 by Lynne R Dorfman and Rose Cappelli
Snapshots by Linda Hoyt 2000

Children’s Books:  (There are also example exemplar texts listed in Appendix B of the Common Core State Standards)
Joyful Noise Poems for Two Voices by Paul Fleischman
Poppy series by Avi
There’s an Owl in the Shower by Jean Craighead George
Tops and Bottoms by Janet Stevens
Ice Drift by Theodore Taylor
The Missing Gator of Gumbo Limbo by Jean Craighead George
Silverwing, Sunwing, Fire Wing by Kenneth Oppel
Stellaluna, Pinduli by JannellCannon
Welcome to the River of Grass by Jane Yolen
DeltaScience  Content Readers www.deltaeducation.com



Authors Who Have Many Nonfiction Texts to Use as Mentor Texts:
Seymour Simon, Gail Gibbons, Aliki, Melvin Berger, Joanna Cole, Donald Crew, Linda Glasser, Milton Meltzer, Jerry Pallotta, Ann Morris, Avi 


Websites:

www.mdc.mo.gov
http://mdc.mo.gov/blogs/fresh-afield/xplor-new-website-kids

www.ascd.org/publications/books/109044/chapters/Taking-a-Running-Record.aspx
www.scholastic.com

www.sciencenotebooks.org  
http://suite101.com/article/how-to-score-science-notebooks-a73191

www.readworks.org
www.readwritethink.org
www.successlink.com
http://www.readingrockets.org/strategies/drta/  
http://www.readwritethink.org/classroom-resources/lesson-plans/traveling-terrain-comprehending-nonfiction-98.html?tab=3#tabs

www.deltaeducation.com
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