DESE Model Curriculum 
GRADE LEVEL/UNIT TITLE:       2/Poetry Workshop			Course Code: ELA
	COURSE INTRODUCTION:
	 In the second grade, students continue to become independent readers and writers, able to conduct research, write reports, form opinions and write narratives recounting sequential events. Details describing actions, thoughts, and feelings will be included in the writing. These pieces will provide a sense of closure. A variety of topics gives students experience with rich literature, literary responses, opinion pieces, stories, letters, and explanations. Students build grammatical knowledge, practice reading for meaning, and collaborate in conversations. Use of online resources will support student learning. Students will experience folk tales, fables, stories, poems, and informational texts. 








	UNIT DESCRIPTION: This “Poetry Workshop” unit will involve the students reading, analyzing and writing poetry, both fiction and nonfiction, based on the reading workshop model.  Students will be immersed in poetry through shared reading, read alouds, guided reading groups and independent reading. They will follow the writer’s workshop format for the writing of poetry. A culminating activity will allow students to share their love of poetry with younger classes.
	SUGGESTED UNIT TIMELINE: 2 weeks   (See Teacher Notes for more information)                          
CLASS PERIOD:  English Language Arts Block (120-150 minutes a day) 
Reading and Writing Poetry Workshop will be integrated together within the ELA Block.

	ESSENTIAL QUESTIONS:
1. How does poetry connect to the world around us in our daily lives?
2. How does poetry affect our reading comprehension and growth as a reader?

	

	ESSENTIAL MEASURABLE LEARNING OBJECTIVES                         
	
	CROSSWALK TO STANDARDS

	
	
	CA GLE
	Performance Goals
	CCSS ELA Grade Level
	CCSS ELA Anchor
	DOK

	1.  The students will describe how the words and phrases supply rhythm and meaning in a poem.



	
	R.2.B.2
R.3.B.2
	1.5
1.6
	RL.2.4
RI.2.4
	
	1
2

	2.  The students will read, comprehend and respond to on level fiction and nonfiction poetry. 

	
	R.1.D.2
R.1.H.2.a
	1.5
1.6
3.5
	RL.2.10
RI.2.10
	
	1
2
3

	3. The students will decode words using long/short vowel patterns, common vowel teams, two syllable long vowel words, words with prefixes/suffixes, common spelling sound combinations and grade appropriate irregularly spelled words in fiction and nonfiction poetry.
	
	R.1.C.2
	1.6
	RF.2.3.a
RF.2.3.b
RF.2.3.c
RF.2.3.d
RF.2.3.e
RF.2.3.f
	
	1
2

	4. The students will read fiction and nonfiction poetry orally with appropriate rate, accuracy and expression with understanding.
	
	R.1.F.2.d
R.1.D.2
	1.6
1.5
	RF.2.4.a
RF.2.4.b
	
	1
2

	5.  The students will distinguish between words of multiple meanings and uses of words.
	
	R.3.B.2
	1.5
1.6
	L.2.5.a
L.2.5.b
	
	1
2

	6. The students will write fiction and nonfiction poetry.
	
	W.3.A.2.a
W.2.A.2
W.2.B.2.a
W.2.B.2.b
W.2.C.2.a
W.1.A.2.b
	1.8
2.1
2.2
	W.2.3
	
	3

	7. The students will create audio and/or video presentations of poems with added visual displays to enhance meaning. 





	
	
	1.4
1.8
2.1
2.4
	SL.2.5
	
	3

	ASSESSMENT DESCRIPTIONS*:  (Write a brief overview here. Identify Formative/Summative.  Actual assessments will be accessed by a link to PDF file or Word doc. )   
ASSESSMENT DESCRIPTIONS*: Formative Assessment 1_Running Record 
Students will read huge amounts of on level fiction and nonfiction poetry while assessed with a running record on accuracy. (Obj. 3 and 4) For information about running records, see www.ascd.org/publications/books/109044/chapters/Taking-a-Running-Record.aspx

ASSESSMENT DESCRIPTIONS*:  Formative Assessment 2_Comprehension Scoring Guide
Students will read and comprehend huge amounts of fiction and nonfiction poetry while assessed with a scoring guide on comprehension. To use with the Running Record Assessment above. (Obj. 1, 2, 4, 5)

ASSESSMENT DESCRIPTIONS*:  Formative Assessment 3_Scoring Guide for Rate and Expression
Students will read poems with appropriate rate and expression while assessed with a scoring guide.  (Obj. 4)

ASSESSMENT DESCRIPTIONS*:  Formative Assessment 4_Poetry Notebook Scoring Guide
Students will respond in their Poetry Notebooks daily and be assessed with a scoring guide. These entries can include meaning/main idea of the poem or other story elements, vocabulary or language entries, poem format, use of words or phrases etc. (Obj. 1, 2, 5)

ASSESSMENT DESCRIPTIONS*:  Formative Assessment 5_ Poetry Checklist
Students will show and/or describe how the words/phrases in a poem have rhythm which in turn helps build meaning. Students will explain how meaning builds from the preceding line.  Students will explain and correctly use the right meaning of multiple meaning word and their real life uses assessed through a checklist and/or teacher observation. (obj. 1, 5, 6)

ASSESSMENT DESCRIPTIONS*:  Other_Poetry Survey

ASSESSMENT DESCRIPTIONS*:  Summative Assessment 1_Writing and Reading Aloud Poetry 
Students will write poetry during the Writer’s Workshop block of time and choose their best poem to create an audio/video presentation to be presented to a younger class. This project will be assessed with a scoring guide.  (Obj. 7)

Attach Unit Summative Assessment, including Scoring Guides/Scoring Keys/Alignment Codes and DOK Levels for all items.  Label each assessment according to the unit descriptions above ( i.e., Grade Level/Course Title/Course Code, Unit #.)
Teacher Notes:
To raise the value and enthusiasm of poetry in the classroom, researchers suggest poetry should not be taught as a unit but instead taught consistently throughout the school year. One suggestion would be to provide instructional lessons for poetry one day a week or several days in a row once a month.  However utilized, poetry should be included as an integral part of the year long literacy curriculum.
Comprehension of poems should always be the primary objective of any poetry lesson. Ask students to respond to basic comprehension questions such as:  What do you think is the message of this poem? Cite evidence from the poem, by stanza, line and phrase/word, that hints at the meaning. 
Quality poetry is poetry that includes some or all of the following components.
1. Form:  Does the poetry you are reading have a form (narrative, lyric, limerick, haiku, free verse etc.)?
2. Element of poetry:  Does the poem include figurative language (simile, metaphor, personification)?
3. Sounds of language and words: Does the poem sing with alliteration or assonance, rhythm, rhyme and repletion?
4. Content:  Are the poems enjoyable and make you look or think about the world differently?
Quick and easy ways to incorporate poetry into your reading/writing classroom can be through Teacher Read Alouds, Student Read Alouds, Transition Times (before lunch, dismissal), Poetry Lunches and Poem of the Week (used as a morning message). 
This Poetry Workshop Unit is organized through the following Reading Poetry and Writing Poetry Workshop Framework.
· Poetry Talk –Sharing of a poet’s life, biography, works
· Poetry Read-Aloud/Mini-lesson – Read Aloud poetry from the featured poet,  mini-lesson over chosen standard that lends itself to the poem chosen
· Poetry Small Group Work/Poetry Centers/Individual Conferring – majority of time spent exploring the reading/responding to poetry, students choosing centers on poetry, teacher instructing small groups or conferring with students on poetry reading
Poetry Small Group Work: This intervention time is used to give extra support to some students and enrichment to others. This time can be used to pull groups by level or by strategy. 
Possible Poetry Center Ideas include: Language Center (student collect amazing words/phrases from poems read), Listening Center, Poetry Window (writing utensils to sketch/describe what they see using sensory words), Favorite Poets, Buddy Reading, Library Center, Computer Time (see Bibliography for website ideas), Inspiration/Observation Table Center (items for student to look at and describe), Word Center (provide opportunities for students to master the Reading Foundational Standards and concepts) 
Individual Conferring is used as a formative assessment. See Assessment Descriptions on Running Records and Comprehension Scoring Guide.
· Poetry Sharing (Shared Reading) – used to read quality poems together so students can hear the pacing, phrasing, cadence, rhythm and meaning of the language. First, read the poem aloud to your students and ask them to join in for a second and third read. The next day, read poem together then divide students into 2 groups to read alternate lines or stanzas. On the third day, read poem together again, distribute copies to the students to read poem in pairs or groups. The next day or two, allow groups/pairs to perform the poem to the class.
· Poetry Writing – Start a chart of “Wonderings-I Wonder Why” as an idea starter for them in their notebooks. Depending on what kinds of poems were studied, introduce different types of poem formats (Example: Acrostic, Narrative, Free Verse, Ballads, Sonnets, Limericks, Concrete Poems, and Haiku). The Writing Poetry Workshop in this unit is modeled after the Gradual Release Model of Writers Workshop:   Mini-lesson/Modeling, Guided Writing, Independent Writing/Conferring, Publishing.
Some example Mini-lessons for Writing Poetry could include: Wonderful Words, Choice Words, Noticing Beginnings, Endings and Titles. Use the mini-lesson from the Reading Poetry Workshop and extend into the Writing Workshop. 
Provide each student with a Poetry Binder/Journal with a section to collect poems, respond to poems, collect lists of words used in poems, and to write poems. 
Before starting the Poetry Unit, you might access the Poetry Survey included under UNIT MATERIALS, Other_Poetry Survey, to assess your students’ background knowledge and opinion of poetry. 






	Obj. #
	INSTRUCTIONAL STRATEGIES (research-based): (Teacher Methods)  Day 1 and 2

	1
2
3
4
6

	Note:   As you begin this unit, students should be immersed with both fiction and nonfiction poetry. Create baskets of poetry accessible to all students.  As they become more familiar with the available texts, you can have them categorize books into different baskets and label by subject, author, type of poetry, etc. 
Use this lesson format with fiction and nonfiction poetry. This lesson will need to be repeated for continued practice on rate, expression and fluency.
1. Poetry Talk – Display Featured Poet (Nikki Giovanni) biography/picture - www.nikkigiovanni.com, Other Nikki Giovanni poems, Read biography and record observations/comments/questions about the author from students on an anchor chart. 
Comprehension of poems should always be the primary objective of any poetry lesson. Ask students to respond to basic comprehension questions such as:  What do you think is the message of this poem? Cite evidence from the poem, by stanza, line and phrase/word that hint at the meaning. 
2. Poetry Read-Aloud/Mini-lesson* –   “Knoxville, Tennessee” by Nikki Giovanni (found in Appendix B of  Common Core Standards)
Read aloud poem but don’t display. Model appropriate rate and expression with good read aloud techniques. 
Display poem “Knoxville, Tennessee.” (Poem found in Common Core State Standards Appendix B). 
*Mini-lesson – Scooping for Rate/Expression. Read poem and scoop it – After reading the poem the second time, scoop the poem together while echo reading, clarifying any unknown vocabulary words and identifying rhyming words. “Scooping” refers to how we read in phrases, not short words. 3-4 words are a scoop. Give a visual representation of scooping with your hand while reading the poem. Have students practice this technique while reading the poem. Model the poem using different rates and expression. Allow students to respond by turning and talking to their partners about what version is easier to understand/enjoy, how can rate help you understand the story, how expression helps you understand the story. 
Questions for Turn and Talk and/or Poetry Journals can include:  Why does the author use rhyming words?  How does the author supply rhythm in the poem? How do the words ____ and ______ supply rhythm in the poem? Why does the author repeat words _____ and _____? How does the rate help you understand the poem? How does the sound of how you read the poem help you understand it? Use the scoring guide for journal entries to assess students.
3. Poetry Small Group Work/Centers/Individual Conferring – Observe students for appropriate rate and expression and pull students who need extra support. Use the scoring guide for assessing rate and expression while conferring with students. During Small Group Work, assess students on accuracy and comprehension using Running Records and the Comprehension Checklist.
 Require students to try this scooping technique when they are reading poetry during Independent Reading time or at centers. Use teacher observation to observe this behavior while reading. 
4. Poetry Sharing – After meeting the criteria, choose another Nikki Giovanni poem or another poem that fits the criteria. This time is used to read poems together so students can hear the pacing, phrasing, cadence, rhythm and meaning of the language. First, read the poem aloud to your students and ask them to join in for a second and third read. The next day, read poem together then divide students into 2 groups to read alternate lines or stanzas. On the third day, read poem together again, distribute copies to the students to read poem in pairs or groups. The next day or two, allow groups/pairs to perform the poem to the class. Students can volunteer a favorite poem that fits the criteria and can “teach” this part of the lesson.
5. Poetry Writing – Start a chart of “Wonderings-I Wonder Why” as an idea starter for them in their notebooks. Depending on what kinds of poems were studied, introduce different types of poem formats (Example: Acrostic, Narrative, Free Verse, Ballads, Sonnets, Limericks, Concrete Poems, and Haiku). The Writing Poetry Workshop in this unit is modeled after the Gradual Release Model of Writers Workshop:   Mini-lesson/Modeling, Guided Writing, Independent Writing/Conferring, and Publishing. Example Mini-lessons for writing Poetry Include: Wonderful Words, Choice Words, Noticing Beginnings, Endings and Titles. Use the mini-lesson from the Reading Poetry Workshop and extend into the Writing Workshop. 
Other Rate/Expression/Fluency Mini-lesson Ideas:
Mini-lesson Idea– Fast/Slow Reading - Engage in a conversation about rate. How fast is fast enough? How do you know? Do you read everything at the same rate? What do you read a bit faster? What do you read slower?  Make a chart of “What to Read Fast and Slow” (Example fast: some poems, Chicka Chicka Boom Boom, The Cat in the Hat. Example Slow: information book, directions) Use the “thumbs up and thumbs down” approach to coach each other on rate. Practice with sample texts. During independent reading, ask students to be aware of their own rate. Reflect at the end, “Which reading rates match which type of writing?” “How can I monitor my rate?”  Respond in poetry journal.
Mini-lesson Idea –What Does a Poem Look Like? Select a poem with an interesting shape, like “Spring Is” by Bobbi Katz. Read and discus poem together. Ask why the poet chose to write the poem in this form. Rewrite the poem on post its, one word on each post it. Put poem back together but change line breaks. Read it the new way. Do this again with other configurations. Discuss how rhythm changes as the line breaks change. 
Mini-lesson Idea- Expressive Reading in Phrases – Teach students how to move their eyes quickly across the line to the end of the phrase. Discourage finger pointing to each word. Instead “sweep” across the phrase. Teach children to vary their voices by changing pitch, dialect, speed and read so it sounds interesting. 

	Obj.#
1
2
3
4
6
	INSTRUCTIONAL ACTIVITIES (what students do) 
1. Poetry Talk – Students will participate by engaging in whole group conversations about the featured author and giving observations/comments/questions. Students will respond to the message of the poem by citing evidence of words/phrases hints at the meaning. 
2. Poetry Read Aloud/Mini-lesson – Students will be active listeners during poetry read aloud and will practice echo reading, “scooping” technique and will Turn and Talk to a partner when given a discussion topic.
3. Poetry Small Group Work/Center/Individual Conferring – Students will independently and with partners or small groups, read a variety of poems written by the featured author and other authors, both fiction and nonfiction. Students respond in their poetry journals on what is appropriate rate and expression and how that affects comprehension as well as other questions the teacher feels appropriate to the poem or other questions the teacher assigns. The students will try this scooping technique when they are reading poetry during Independent Reading time. Students will engage in center activities provided by the teacher. 
4. Poetry Sharing – Students will read and practice the selected poem for fluency, phrasing, pacing and perform this poem to the class individually or in pairs/small groups. 
5. Poetry Writing – Daily, students will write a variety of forms of fiction/nonfiction poems modeled from the feature poet or other poets they’ve read during the reading workshop. Students will need a collection of authored poems for the last part of this unit.


	Obj. #
	INSTRUCTIONAL STRATEGIES (research-based): (Teacher Methods)  Day 3 and 4

	1
2
3
4
5
6
	Notes: Use this lesson format with both fiction and nonfiction poetry. This lesson will need to be repeated for continued practice on comprehension of poems.
1. Poetry Talk – Display Featured Poet of your choice, biography/picture, poems he/she has written. Read biography and record observations/comments from students on an anchor chart. See Resources for suggestions of poets.
Comprehension of poems should always be the primary objective of any poetry lesson. Ask students to respond to basic comprehension questions such as:  What do you think is the message of this poem? Cite evidence from the poem, by stanza, line and phrase/word that hint at the meaning. 
2. Poetry Read-Aloud/Mini-lesson* –   Choose a poem from this author that lends itself to Visualization techniques and a specific objective:  distinguish between long/short 1 syllable vowel words, know spelling-sound correspondences for common vowel teams, decode regularly spelled two-syllable words with long vowels, decode words with common prefixes and suffixes, identify words with inconsistent but common spelling-sound correspondences, recognize and read grade-appropriate irregularly spelled words. 
Read aloud poem but don’t display. Model appropriate rate and expression with good read aloud techniques.
Display poem 
*Mini-lesson – Think Alouds/Visualization – Allow your thinking to become “visual” by recording your thoughts on a graphic organizer. Make a T-Chart with the poem on the left and space for your notes on the right.  Students can “see” what words sparked a thought/meaning for you. Ask students to turn and talk with their partners about what words the author used to spark a thought for them.  
Read the first few lines of the poem. Allow students to share or draw what “pictures” they see in their mind. Continue this structure throughout the poem.  Discuss what is the author’s purpose for writing this poem? What picture does the author want us to have in our minds?  Provide time for students to Pair Share answers to the questions. 
Use displayed poem to teach one of the following objectives:  distinguish between long/short 1 syllable vowel words, know spelling-sound correspondences for common vowel teams, decode regularly spelled two-syllable words with long vowels, decode words with common prefixes and suffixes, identify words with inconsistent but common spelling-sound correspondences, recognize and read grade-appropriate irregularly spelled words. Use highlighter to draw attention to objective. Create posters with prefix/suffix meanings or other word patterns. Allow students to keep a place in their poetry journals for examples of these types of words. Keep in mind the reason for reading is meaning. 
Students respond in their poetry journals on what is visualization and how that affects their comprehension. Use the Formative Assessment 4_Poetry Notebook Scoring Guide and/or Use Instructional Strategy 1_ What I Noticed under UNIT MATERIALS for graphic organizer.
3. Poetry Small Group Work/Centers/Individual Conferring – Observe students for use of visualization strategies and pull students who need extra support. Use teacher observation for assessment. During Small Group Work, assess students on accuracy and comprehension using Running Records and the Comprehension Checklist. 
4. Poetry sharing – Continue the Poetry sharing with the same poem for 4-5 days. This time is used to read poems together so students can hear the pacing, phrasing, cadence, rhythm and meaning of the language. First, read the poem aloud to your students and ask them to join in for a second and third read. The next day, read poem together then divide students into 2 groups to read alternate lines or stanzas. On the third day, read poem together again, distribute copies to the students to read poem in pairs or groups. The next day or two, allow groups/pairs to perform the poem to the class. Students can volunteer a favorite poem that fits the criteria and can “teach” this part of the lesson.
5. Poetry Writing – Depending on what kinds of poems were studied, introduce different types of poem formats (Example: Acrostic, Narrative, Free Verse, Ballads, Sonnets, Limericks, Concrete Poems, and Haiku). The Writing Poetry Workshop in this unit is modeled after the Gradual Release Model of Writers Workshop:   Mini-lesson/Modeling, Guided Writing, Independent Writing/Conferring, and Publishing.
Example Mini-lessons for Writing Poetry Include: Wonderful Words, Choice Words, Noticing Beginnings, Endings and Titles. Use the mini-lesson from the Reading Poetry Workshop and extend into the Writing Workshop. 

	Obj.#
1
2
3
4
5
6
	INSTRUCTIONAL ACTIVITIES (what students do)
1. Poetry Talk – Students will participate by engaging in whole group conversations about the featured author and giving observations/comments/questions. Students will respond to the message of the poem by citing evidence of words/phrases hints at the meaning.
2. Poetry Read Aloud/Mini-lesson – Students will be active listeners during poetry read aloud and will practice echo reading, visualization technique and will Turn and Talk to a partner when given a discussion topic.
3. Poetry Small Group Work/Center/Individual Conferring – Students will independently and with partners or small groups, read a variety of poems written by the featured author and other authors, both fiction and nonfiction. Students respond in their poetry journals on what is appropriate rate and expression and how that affects comprehension as well as other questions the teacher feels appropriate to the poem or other questions the teacher assigns. The students will try this scooping technique when they are reading poetry during Independent Reading time. Students will engage in center activities provided by the teacher. 
4. Poetry Sharing – Students will read and practice the selected poem for fluency, phrasing, pacing and perform this poem to the class individually or in pairs/small groups. 
5. Poetry Writing – Daily, students will write a variety of forms of fiction/nonfiction poems modeled from the feature poet or other poets they’ve read during the reading workshop. Students will need a collection of authored poems for the last part of this unit.


	Obj. #
	 INSTRUCTIONAL STRATEGIES (research-based): (Teacher Methods)  Day 5 and 6
	

	1
2
3
4
5
6
	Notes: Use this lesson format with both fiction and nonfiction poetry. This lesson will need to be repeated for understanding of shades of word meanings and connections between words and their uses.
1. Poetry Talk – Display Featured Poet (Paul Fleischman) biography/picture – www.paulfleischman.com , Other Paul Fleischman poems, Read biography and record observations/comments from students on an anchor chart. 
Comprehension of poems should always be the primary objective of any poetry lesson. Ask students to respond to basic comprehension questions such as:  What do you think is the message of  this poem? Cite evidence from the poem, by stanza, line and phrase/word that hint at the meaning. 
2. Poetry Read-Aloud/Mini-lesson* –   “Fireflies” by Paul Fleischman (found in Appendix B of  Common Core Standards)
Read aloud poem but don’t display. Model appropriate read aloud techniques. 
Display poem “Fireflies” by Paul Fleischman, (Poem found in Common Core State Standards Appendix B). 
*Mini-lesson – Word Meanings.  Read the poem together in various ways – choral, echo, groups (girls/boys, ½ class/1/2 class). Highlight words/phrases that sound interesting.  Students can work together to determine multiple meanings of the words and phrases used. Make a class chart of words/phrases with multiple meanings based on the context of the poem. Why did the author chose this word or phrase? How does this help your understanding of the poem?
Use displayed poem to teach one of the following objectives:  distinguish between long/short 1 syllable vowel words, know spelling-sound correspondences for common vowel teams, decode regularly spelled two-syllable words with long vowels, decode words with common prefixes and suffixes, identify words with inconsistent but common spelling-sound correspondences, recognize and read grade-appropriate irregularly spelled words. Use highlighter to draw attention to objective. Create posters with prefix/suffix meanings or other word patterns. Allow students to keep a place in their poetry journals for examples of these types of words. Keep in mind the reason for reading is meaning. 
Students respond in their poetry journals on a phrase/word from Fireflies and how that phrase/word suggests meaning to them or other responses the teacher assigns.  Score this journal entry as a formative assessment.
3. Poetry Small Group Work/Centers/Individual Conferring – Observe students for understanding of word meanings and pull students who need extra support. Use teacher observation for assessment. During Small Group Work, assess students on accuracy and comprehension using Running Records and the Comprehension Checklist. 
4. Poetry sharing – Continue the Poetry sharing with the same poem for 4-5 days. This time is used to read poems together so students can hear the pacing, phrasing, cadence, rhythm and meaning of the language. First, read the poem aloud to your students and ask them to join in for a second and third read. The next day, read poem together then divide students into 2 groups to read alternate lines or stanzas. On the third day, read poem together again, distribute copies to the students to read poem in pairs or groups. The next day or two, allow groups/pairs to perform the poem to the class. Students can volunteer a favorite poem that fits the criteria and can “teach” this part of the lesson.
5. Poetry Writing – Start a chart of “Wonderings-I Wonder Why” as an idea starter for them in their notebooks. Depending on what kinds of poems were studied, introduce different types of poem formats (Example: Acrostic, Narrative, Free Verse, Ballads, Sonnets, Limericks, Concrete Poems, and Haiku). The Writing Poetry Workshop in this unit is modeled after the Gradual Release Model of Writers Workshop:   Mini-lesson/Modeling, Guided Writing, Independent Writing/Conferring, Publishing.
Example Mini-lessons for Writing Poetry Include: Wonderful Words, Choice Words, Noticing Beginnings, Endings and Titles. Use the mini-lesson from the Reading Poetry Workshop and extend into the Writing Workshop. 
Each student has a Poetry Binder/Journal with a section to collect poems, respond to poems, collect lists of words used in poems, and to write poems. 
Other Mini-lesson Ideas for Shades of Word Meanings and Connections between words and their uses:
· Mini-lesson Idea: Thinking About Book Language. Show students a lot of examples of language that little or nothing to do with the words – “let the cat out of the bag, ran like crazy, light is the ink we use, insect calligraphers”) Discuss meaning of individual words then words within the context.  Ask, “What does ________ usually mean? What does it mean here? What do you picture here?”
· Mini-lesson Idea: Using Sensory Images to Understand Word Usage.  Read aloud Frederick by Lio Lionni about a mouse that collects images and words about nature in spring and summer while the other mice are gathering and storing food for the winter.  Take a Poetry Walk with students describing what they see, hear, smell or touch.  Back at class, ask students for words/phrases that will convey meaning for what they are describing. Pay special attention to words with multiple meanings or phrases with figurative language. Sort or categorize words into the 5 senses. 
· Mini-lesson Idea:  Getting Meaning of Words from Context. Choose a poem with many Tier II words. Display on chart paper, Smartboard, whiteboard etc. Read poem to students. Then read it with them by echo, choral or other form of shared reading. Allow students to point out new or unknown words. Highlight these. Tell students to stop and think when they are reading independently, “That’s a new word.”  Relate the new words to things your students already know about. Figure out meaning.  


	Obj. #
1
2
3
4
5
6
	INSTRUCTIONAL ACTIVITIES (what students do)
1. Poetry Talk – Students will participate by engaging in whole group conversations about the featured author and giving observations/comments/questions. Students will respond to the message of the poem by citing evidence of words/phrases hints at the meaning.
2. Poetry Read Aloud/Mini-lesson – Students will be active listeners during poetry read aloud and will practice choral or echo reading, word study strategies and Turn and Talk to a partner when given a discussion topic.
3. Poetry Small Group Work/Center/Individual Conferring – Students will independently and with partners or small groups, read a variety of poems written by the featured author and other authors, both fiction and nonfiction. Students respond in their poetry journal questions the teacher feels appropriate to the poem or other questions the teacher assigns. The students will try the technique learned when they are reading poetry during Independent Reading time. Students will engage in center activities provided by the teacher. 
4. Poetry Sharing – Students will read and practice the selected poem for fluency, phrasing, pacing and perform this poem to the class individually or in pairs/small groups. 
5. Poetry Writing – Daily, students will write a variety of forms of fiction/nonfiction poems modeled from the feature poet or other poets they’ve read during the reading workshop. Students will need a collection of authored poems for the last part of this unit.


	Obj. #
7








	INSTRUCTIONAL STRATEGIES (research-based): (Teacher Methods)  Last couple days of the unit
1. Use various websites such as http://www.poetryarchive.org/childrensarchive/poemsHome.do, www.scholastic.com, http://www.fizzyfunnyfuzzy.com/audio.php, and http://etc.usf.edu/lit2go/index.htm to allow students to listen to authors reading their poems paying close attention to how fluid the author reads at an understandable rate. 
Ask students to respond to a question in their poetry notebook:  How can we add smoothness to our oral reading? How can we change the tone and volume of our voices to add interest for a listener? What speed of reading will match this selection? Where will the line breaks be most effective? 
Comprehension of poems should always be the primary objective of any poetry lesson. Ask students to respond to basic comprehension questions such as:  What do you think is the message of this poem? Cite evidence from the poem, by stanza, line and phrase/word that hint at the meaning. 
2. Teachers will model the process of students choosing a poem from their poetry notebooks they’ve written through the unit and using technology (webcam, video camera, audio recording etc…) to record their poems. Teachers will need to choose how students will use technology to share poetry.
3. Teachers will model the process of how to add visual displays to enhance the meaning of their poems through available technology or 2D/3D visual aids. Teachers will need to choose ways that students can add visual displays to enhance meaning. (PowerPoint, video, picture slide show, audio recordings of sound effects, illustrations, pictures, etc.)
4. Teachers will plan times for students to share multimedia projects with younger classes. 


	Obj.#
7
	INSTRUCTIONAL ACTIVITES (what students do)
1. Students will listen to recordings of poets reading poems and respond to the fluency, rate, pace, phrasing of the poet. Students will answer questions in their poetry notebooks. Students will respond to the message of the poem by citing evidence of words/phrases hints at the meaning.
2. After practice, the students will make an audio recording of their poem.
3. Students will provide visual 2D or 3D or technological aids to enhance meaning of their poem. 
4. Students will share poem recordings/visual displays with a younger class. 

	UNIT RESOURCES: (include internet addresses for linking)
Websites:
Poetry Writing with Jack Prelutsky, http://teacher.scholastic.com/writewit/poetry/jack_home.htm
www.poets.org (place to get author biographies)
www.scholastic.com
www.thepoetryzone.com
www.gigglepoetry.com (humorous poems online by Bruce Lansky)
www.readingrockets.org (other ideas on how to teach poetry)


Books:
A Curricular Plan for the Writing Workshop, Grade 2, 2011-12, Lucy Calkins
Reading with Meaning by Debbie Miller
Poetry Mentor Texts-Making Reading and Writing Connections, K-8, Lynne R. Dorfman and Rose Cappelli, 2012 Stenhouse
Nonfiction Craft Lessons: Teaching Information Writing K-8 by Ralph Fletcher, 2001 Stenhouse
Fiction Craft Lessons: Teaching Writing K-8 by Ralph Fletcher, 
The Continuum of Literacy Learning Grades PreK-8:  A Guide to Teaching by Fountas and Pinnell
Revisit, Reflect, Retell by Linda Hoyt, 1999 Heinemann, Portsmouth, NH
Making the Most of Small Groups by Debbie Diller
Snapshots by Linda Hoyt
Teaching for Deep Comprehension by Linda Dorn
Scaffolding Young Writers by Linda Dorn
Awakening the Heart by Georgia Heard
Learning Under the Influence of Language and Literature:  Making the Most of Read Alouds Across the Day by Lester Laminack and Rita Wadsworth

Common Core Standards Appendix B, Exemplar Texts
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