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DIRECTIONS  
Mail the completed form to: Federal Instructional Improvement, Missouri Department of Elementary and Secondary Education, PO Box 480, Jefferson City, 
MO 65102-0480.  
 
Questions, contact Federal Instructional Improvement: Phone: (573) 751-9437; Fax: (573) 522-1759; or e-mail to: webreplyimprfii@dese.mo.gov; Visit The 
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COUNTY-DISTRICT CODE  
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Stanton E. Lawrence 

ADDRESS  
3855 Lucas and Hunt Road 

CITY, STATE, ZIP  
St. Louis, MO  63121 
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slawrence@normandysd.org 

TELEPHONE NUMBER  
(314) 493-0441 

FAX NUMBER  
(314) 493-0475 

NAME OF GRANT CONTACT  
Beverley L. Thompson 
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CITY, STATE, ZIP 
St. Louis, MO  63121 
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TELEPHONE NUMBER  
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(314) 493-0475 
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A. SCHOOLS TO BE SERVED: An LEA/district must include the following information with respect to the 

schools it will serve with a School Improvement Grant. 

An LEA/district must identify each Tier I, Tier II, and Tier III school the LEA/district commits to serve and identify 
the model that the LEA/district will use in each Tier I and Tier II school.  NC 
ES ID # 

SCHOOL 
NAME 

NCES 
ID # 

TIER 
I 

TIER 
II 

TIER 
III 

INTERVENTION  (TIER I AND II ONLY) 
turnaround restart  closure transformation 

Normandy 
Middle School 

  X     X 
Normandy 

High School 
  X     X 

         
         

 
 
 
 
 
 
 

 

 

 

 

 

Note:  An LEA/district that has nine or more Tier I and Tier II 
schools may not implement the transformation model in more 
than 50 percent of those schools. 
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 Project Description 

This School Improvement Grant will accelerate the Normandy Public School District’s efforts to transform  low-performing schools, 

which is an absolute priority.  This narrative will describe the need for the project and the project design.  It will describe the evidence 

based research and data upon which the project is based and the experience of the key personnel/organizations in generating changes 

in schools.  Also, the narrative will define a plan for  the evaluation of the project.  Finally, the narrative will address issues of 

scalability, sustainability, and project management.  

  

At the heart of our proposal is the intent to become more effective and  powerful by using our data to inform decision making.  All of 

our professional development is built around the fact that we want consistent leadership behaviors that truly impact teaching practices 

and learning outcomes. The strategies embedded within our proposal are what we believe are pertinent and will impact, connect and 

continually improve Normandy School District.  There will be fidelity to instructional practices that are research based and embedded 

in all data driven professional development.   We will be using baseline information to monthly progress monitor and measure our 

growth.  An obvious source of data will include the Missouri Assessment Program reporting, but because learning neither takes place 

in isolation nor only at school, our approach will be an ongoing comparisons and alignment with other sources such as classroom 

audits, assessments, attendance, graduation and dropout rates, and measures of community and parental involvement.   

 

Our district leadership team and our external partners will collectively summarize data findings with recommended “Next Steps,” and 

prepare formal comprehensive report of the findings to develop a systematic planning and continuous improvement process.  We are 

confident that together with our  lead partners NCUST, Pearson, DESE we have adopted a STEP (School Transformation Education 
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Partnership) framework which is a researched based  comprehensive approach and specifically aligns the needs of Normandy Middle 

and High School and the expectations of the Missouri School Improvement Grant.  The model integrates a systematic plan for (a) 

continuous school improvement,(b)  developing instructional leaderships, (c) creating collaborative educational partnerships , (d) 

embedded achievement support, (e) emphasized school culture, (f) an aligned curriculum, optimized conditions for teaching and 

learning, (g) data driven decision-making, (h) use of technology to facilitate effective  learning and (i) evaluation for continuous 

improvement. 

 

A unique and radical strategy designed to drive and support “world class” school improvement is the development of a consortium of 

three St. Louis County school districts.  The Jennings, Normandy, & Riverview Gardens School Districts recognize the potential for a 

new kind of collaboration within the SIG grant process.  While each district is unique in its respective context, they share common 

needs and challenges.  A SIG grant consortium offers new collaborative opportunities for districts to meld their resources and efforts 

around these common improvement targets.  The end result is that schools and individuals are supported not only through their own 

district/school structures, but also through the coordinated services delivered through focused consortium support.   The consortium 

will engage administrators, teachers, parents and community leaders in academy- like experiences, networks and on- site job 

embedded learning.  The fundamental purpose of the consortium is to promote, identify, document, replicate and celebrate effective 

systems and practices within the SIG schools.  This model for inter- and intra district collaboration does not currently exist in t he St. 

Louis region.            

 

(1)  Demonstrate analysis of needs and capacity to implement selected interventions 
 
1. Provide information that explains how your LEA/district has analyzed the needs of each Tier I, Tier II, and Tier III School you 

intend to serve. 
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In the Missouri School Improvement Program (MSIP) Review report (issued in June of 2008), the review team cited the district’s lack 

of a written curriculum; low levels of rigor in curricula, student assessments, and classroom instruction; lack of quality instruction; 

inconsistency in the evaluation of programs, services, and personnel; school climates that were neither safe nor orderly; and lack of 

evidence that professional development influenced instruction. Consequently, the district has a provisional state accreditation rating. 

Currently, two of the district’s elementary schools are in “Restructuring” in accordance with Elementary and Secondary Education Act 

(ESEA) accountability sanctions.  All other district elementary schools are in “Corrective Action.”  The district’s two main secondary 

schools (Normandy Middle School and Normandy High School) have been identified by the Missouri Department of Elementary and 

Secondary Education (DESE) as “persistently low-performing schools.  Only two-thirds of Normandy High School students graduate 

within four years.  The supporting data for these findings are provided below and in Attachment A-E charts.   

Located in the St. Louis metropolitan area, the Normandy Public School District serves approximately 5,000 students, pre-

kindergarten through grade 12.  Over 98% of Normandy students are African American (a higher percentage than any other district in 

Missouri).  More than 83% of the students qualify for free or reduced-price meals.  Additionally, effective June 30, 2010, Normandy 

has absorbed Wellston School District, a neighboring school district that is completely impoverished and demands academic reform.  

There are steady shifts in demographic data, including a 15% increase in low income students receiving free and reduced meals.  On 

average, students qualifying for free and reduced meals perform two years behind their peers not qualifying for the program 

(McKinsey & Company, April 2009).   

 

In developing our district-wide school improvement plan and selecting the school intervention transformation model for each Tier II 

school, we have analyzed all Grade Level Assessments, all student data from each school to be served and compared it to data from 

the district and state.  The human capital and financial resources with which each school has operated were taken into consideration.  

In addition, Normandy School District has carefully examined each schools capacity for change and commitment to make radical 

systemic changes necessary for improving academic achievement.  In order to bring about the radical change required for the students 



6 
 

and staff in each of these low achieving schools, Normandy School District has developed a School Improvement planning 

committees to continuously assess district level capacity to support schools in implementing and maintaining change.  The committees 

are composed of the superintendent, board members, district office staff, teachers, parents, local universities, community partners and 

external support.    New principals have been recruited and automatically take their place on the committee, allowing proposed 

changes to become part of the school culture and practice.  In planning this project, Normandy School District conducted a thorough 

needs assessment for the middle and high schools, including an overview in five major areas: 1) student achievement on state 

assessments in reading, science, math and risk factors that affect student achievement, (2) teacher effectiveness, (3) leadership, (4) 

fidelity and implementation of current instructional program (5) parental and community support (6) attendance and graduation rates.    

This data was evaluated and incorporated into a systematic and continuous improvement district plan to set challenging but achievable 

goals.  

 

Normandy School District planning committees have selected the Transformation Model for the middle school and the high schools.  

Normandy Middle School has a  projected enrollment of approximately 718 students and Normandy High School’s enrollment will 

exceed 1,170.  Both locations share the same critical areas of concern have been identified as “persistently low performing “ by the 

state and are in critical need of academic reform.   Students at the high and middle schools have historically scored below state 

standards in mathematics and communication arts as indicated on the chart below.  While students are assessed annually, teachers do 

not adequately access data to inform or differentiate instruction.  In addition, we have theoretically embraced evidence based 

practices, but the fidelity of implementation is not effectively monitored.     

Staff development incorporating research-based instructional technology has been identified as a weakness  and a district-wide model 

is in development.  The instructional program has been aligned to state standards and a new curriculum has been approved by NSD’s 

Board of Education.  While community, 21stCCL and family involvement are available, parental involvement is consistently below 

the desired level of percentages that directly impact student achievement.       
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LEVEL OF ACHIEVEMENT IN READING 

                        STATE MS  HS     

SY06  34.7%  15.6  18.6      

SY07  42.9  12.6  14.3   

SY08  51.0  17.4  8.6 

SY09  59.2  24.8  33.6   

 
LEVEL OF ACHIEVEMENT IN MATHEMATICS 
 
  STATE MS  HS 
 
SY06  26.6  4.5  8.6 
 
SY07  35.8  7.8  9.9  
 
SY08  45.0  9.2  8.1 
 
SY09  54.1  16.6  3.1   
      

On the journey to world-class performance, this project will help the district eliminate the gap between students in Normandy and 

students throughout Missouri.  The project will transform low-performing schools such that they outperform state averages.  We aim 

to be the first predominantly Black district in Missouri to achieve at levels above the average for all students in the state.  Our goal is 

to exceed the percentage of students scoring in the top performance levels of all state standards in each content area. 

The Goals 

 

Objectives 
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Currently, at most grade levels, between 40 to 50 percent of Missouri students achieve at the proficient or advanced levels in 

communication arts, mathematics, and science on the Missouri Assessment Program.  In contrast, approximately 15 to 20 percent of 

Normandy students achieve at the same high levels.  A key objective is to incrementally eliminate this gap by 25% each year over the 

proposed three-year grant period. 

Similarly, in Missouri, over 70% of high school students take the ACT exam and score a composite average of 21.6.  Sadly, only 

43.2% of Normandy high school students take the ACT and they score a composite average of only 16.4.  Our objective is to both 

increase the percentage of Normandy students who take the ACT by 15% each year and to raise the average composite scores 

by 5.2% annually to levels equal to or higher than state averages.   ACT prep testing will begin as early as the ninth grade  

 

Whereas 85% of Missouri high school students graduate four years after entering ninth grade, only 66.9% of Normandy high school 

students graduate on time.  Among those graduates, 37.1% of Missouri graduates enter four-year colleges and universities, while only 

28.7% of Normandy graduates enter four-year institutions of higher education.  This project is designed to eliminate this gap, as well.   

While the district has substantial evidence of need, there is also substantial promise.  In the past two years, the Normandy Board of 

Education and Superintendent have aggressively pursued a comprehensive effort to improve student achievement and turnaround low-

performing schools as outlined in response to question two below.  

 

2. Provide the following information as it applies to LEA/district-level activities and individual school plans and activities: 

a. Plan details that explain how the LEA will implement the required and selected permissible activities of the selected 

interventions; and 

b. How the LEA will support the interventions and improvement activities at the central office level. 
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Normandy School District has embarked upon a district-wide instructional improvement implementation plan working in 

collaboration with RPDC, NCUST and Pearson K-12 Solutions.  NCUST, RPDC and Pearson will lead a dedicated, locally based 

team, combined with unique intellectual property and tools to help improve instruction, leadership, and, ultimately, student 

achievement in chronically under-performing schools. Educators will be supported through the Pearson School Turnaround 

Education Partnership (STEP) model to provide instruction that not only is relevant and engaging, but also includes the world-

class rigor necessary to prepare students for a culturally diverse, technologically complex, and economically competitive world. 

Attentiveness to instructional leadership development, teacher capacity, and curriculum articulation are just some of the steps that 

must be taken to address the needs of students, and Pearson will assist our leadership and building teams in addressing these 

improvements. In addition, Teaching and Learning has created an approved curriculum, implemented standardized district lesson 

plans, pacing guides, item benchmark descriptors, and implemented extended learning opportunities with after-school tutoring, 

intentional targeted study halls,  and a Saturday Achievement Academy.     

Struggling schools are generally characterized by initiative overload, making changes at the margins, lacking coherence to guide 

their work toward improving student learning, with a history of low achievement for a significant percentage of students. Many 

times these schools show little sign of improvement despite multiple efforts to change. 

 

We recognize that part of the process of turning around low-performing schools involves making changes on the district level that 

encourage and reward successful schools, and mobilize resources to assist troubled ones. We believe that building capacity is a 

result of long-term commitment focused on the continuous process of school improvement. Where reform strategies fail in 

schools, there is often low-levels of accountability, ineffective use of school funding, low expectations for students, mixed 

messages on district priorities, decisions from the central office to move on to a new initiative and drop support for current 

priorities, excessive red tape, or inefficient use of resources at the district or school level.  
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Struggling schools need to make fundamental changes, all of which are aligned to the ultimate goal of improving student learning. 

Further, they need to build capacity with consistency to sustain the school improvement process. To carry this out effectively, 

these schools need the help and support from the public school system in which they exist as well as external assistance (Calkins 

et al, 2007).  

 

External leadership consultants are working with our complete leadership staff in all professional capacities and delivery systems 

enhancement. This proposal, when funded, will accelerate the district’s current efforts to pursue a comprehensive reform agenda 

with corrective interventions for each school in the district as outlined below. 

 

Strategies and Outcomes: 

The proposal is defined in three broad, overlapping Major Improvement Strategies: 

1. Develop INSTRUCTIONAL STRUCTURESSYSTEMS, AND PROCESSES

2. Utilize innovative approaches to 

 to drive student achievement 

HUMAN CAPITAL DEVELOPMENT 

3. Promote 

that drive student achievement 

PARENT INVOLVEMENT AND COMMUNITY ENGAGEMENT 

 

that supports improved student achievement 

Develop INSTRUCTIONAL STRUCTURES, SYSTEMS, and PROCESSES to drive student achievement 

Major Improvement Strategy #1: 

• Focus on Curriculum and Curriculum Tools with an Emphasis on Literacy and Numeracy 
• Improving School Culture 
• Effective Use of Data and Knowledge 
• Effective Use of Technology 
• Helping schools build leadership, trust, ownership, and a shared vision of change among school staff 
• Mobilizing district resources to support school change 
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• Using data to drive reform in assessing school performance, selecting improvement strategies that meet a school's 
particular needs, setting high goals, creating strategic plans for improvement, and measuring progress so that the process of 
change becomes a cycle of continuous improvement 

• Utilize consortium model to support and improve leadership effectiveness and fidelity of the implementation of the SIG  
(see addendum) 

 

Through the further development and implementation of structured curricula, children at every grade level, in every Normandy school 

will receive rich opportunities to master challenging state standards.  In 2009-2010, curricula were established in communication arts, 

mathematics, science, and social studies.  In each project year, the curricula will be refined through regular observations of instruction, 

consultation with teachers, and review of benchmark assessment results and other data.  In particular, components will be added that 

offer teachers ideas about how technology can be used to help students master critical, challenging standards.  Principals will be 

expected to guide the use of teacher collaboration opportunities in ways that help ensure that teachers support each other in teaching 

the curriculum.  As well, principals will be expected to visit classrooms daily and provide feedback on the extent to which district 

curricula are being taught. 

Knowledge Driven Decision Making is an important feature for improving student achievement by shifting from a teaching focus to a 

learning focus in schools. The shift from a teaching focus to a learning focus requires the learner’s needs to be addressed. There must 

also be an emphasis on learning processes to drive improvement efforts (Wiggins & McTighe, 1998; Lipton and Wellman, 2000). This 

approach requires sensitivity to student needs and timely information about individual and collective performances. Teaching for 

understanding is profoundly different from teaching for coverage. In learning-focused models, assessments are tools for learning.  

Knowledge Driven Decision Making streamlines the complex process of data mining by integrating and providing analysis of four 

kinds of data: Demographics, student learning measures, perceptions and school processes. A collaborative team will be on site and 

available to foster Knowledge Powered Achievement using these four Change Levers: 

• Align Assessment to Student Learning Expectations  

• Monitor Achievement Expectations  
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• Analyze and Interpret Assessment  

• Coach Teachers and Instructional Leaders in the Use of Data  

 

The outcome of this first set of strategies will be a substantial increase in the percentage of classes in which students are taught 

rigorous academic content.  In the 2008 MSIP Review Report, the team noted that it was rare to find classrooms in which 

Normandy students were being taught rigorous academic concepts and skills.  In the 2009-2010 school year, observations by 

NCUST leaders found that Normandy students were being taught rigorous concepts and skills in 30% to 50% of classrooms, 

varying by school and department.  By the end of the proposed 3-year project, we expect that outside evaluations will reveal that 

Normandy students are being taught rigorous concepts and skills in at least 90% of classrooms.   

 

Utilize innovative approaches to HUMAN CAPITAL DEVELOPMENT that drive student achievement 

Major Improvement Strategy #2: 

• Improving Teaching Effectiveness 
• Developing Instructional Leadership 
• Effective Collaboration and Teamwork 
• Utilize a consortium model to strengthen increased teacher effectiveness (see attached addendum) 

 

We will advance our efforts to both build the capacity of Normandy administrators, principals and teachers and sustain the 

implementation of high quality instruction. Principals will have tools to build vision and set direction, understand and develop 

people, organize systems, and manage teaching and learning.   

 

Professional Development will increase the percentage of classes in which students are taught using strategies that are likely to 

generate high rates of student engagement and student mastery.  In the 2009-2010 school year, observations by NCUST leaders 
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found teachers generating high rates of student engagement in 20% to 40% of Normandy classrooms, varying by school and 

department.  Results from the pilot benchmark assessments revealed that only 20% to 40% of Normandy students were 

consistently mastering the objectives taught.  By the end of the proposed 3-year project, we expect that outside evaluations will 

reveal that Normandy teachers are generating high rates of student engagement in at least 80% of classrooms.  As well, by the end 

of the project, we expect that 60% to 70% of Normandy students will consistently demonstrate mastery on district benchmark 

assessments. 

 

Principals and assistant principals will participate in intensive training designed to help generate a clearer, more specific vision of 

1) the content that needs to be taught and 2) the nature and quality of instruction that needs to be provided in order for Normandy 

students to master state standards. A focus on curricular content and opportunities for principals to analyze benchmark 

achievement data to determine student achievement and teacher efficacy will provide a leadership foundation and help principals 

conceptualize the quality of instruction needed to ensure student success at their school. This knowledge will assist principals in 

understanding the specific rigorous concepts and skills necessary to succeed. Principals will develop and review rubrics and 

observation tools that help clarify the elements of high-quality instruction.  The sessions will also include practical discussions 

about how leaders can replicate the processes utilized with their school faculties.   

 

All Normandy principals and assistant principals will be grouped into three networks.  Each network will meet every month of the 

school year.  (One network will include three secondary principals and their assistant principals.  The other two networks will each 

include four principals.)  The location of each network meeting will rotate among the participating schools.  The Normandy 

School District began utilizing this process in the 2009-2010 school year, focusing primarily on building a vision of instructional 

quality.  The process will be enhanced to focus on helping principals improve instructional rigor and quality by setting direction, 

developing people, reorganizing systems, and managing teaching and learning.  In other words, the process will focus on “how” 
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principals can make their vision of rigorous, quality instruction a reality by working with their faculty.  Also, the process will be 

modified in ways that more closely align to the “instructional rounds” process described by City, Elmore, Fiarman, and Teitel 

(2009).  At least twice each year, a principal will also attend the meeting from a high-performing urban school outside of  

Normandy. 

 

Teachers will participate in ongoing embedded professional development and daily support from district leadership and 

implementation partners. Teacher development programs enable teachers to grow professionally. This implementation design 

focuses on research-based approaches that have proven to increase teacher productivity. Because the professional development 

process is both formal workshop and day-to-day classroom based, it provides for quick and successful implementation, 

institutionalization and creates a mechanism for continuous improvement to build instructional capacity. Sustainability is evident 

in the increased student achievement over the time of the grant. The focus is to provide all necessary tools and support for 

sustainable maximum teacher and student performance.    
 

Professional Development support will include: 

• Unwrapping the standards to clarify content, learning skills and performance expectations for mastery learning.   

• Development of aligned curriculum guides that explicitly direct teaching.  

• Development of Language of Instruction to create a school-wide vision of effective learning routines and instructional 
practices consistently executed to accomplish grade level student learning.  

• Elements of effective instruction (including blended instruction). 

• Instructional strategies with high correlates to student learning/engagement  

• Evidence-based professional development programs in mathematics, literacy, RTI, and for ELLs that help improve the 
academic achievement of diverse student populations.  

• Using data to inform instruction and personalize student learning  

• Reinforce with consortium collaboration to achieve increased teacher effectiveness (see attached addendum) 
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The outcome of this set of strategies will be substantial improvements in the clarity, workability, effectiveness, and sustainability 

of each principal’s efforts to build vision and set direction for their school; understand both the instructional and relational 

strengths and needs of their faculty; build the faculty’s capacity to provide rigorous, high-quality instruction; organize systems that 

promote regular attention to improving rigor and instructional quality; and organize systems for monitoring and managing 

improvements in instructional rigor and quality.  By the end of the project period, we expect that outside evaluation will reveal that 

all Normandy principals (100%) will demonstrate strong evidence of their attainment of this outcome.   

The district is aggressively seeking strategies and policies that effectively evaluate, reward and retain highly qualified staff. 

 

 

Promote PARENT INVOLVEMENT AND COMMUNITY ENGAGEMENT that supports improved student achievement 

Major Improvement Strategy #3: 

• Promoting parental involvement and community support by developing partnerships to bolster reform efforts 

• Stimulating innovation and change by creating high-performance incentives for students and educators 

• Create and utilize consortium model to achieve and  maintain greater parental involvement ( see attached addendum )   
 

The Superintendent and other district leadership team members have presented the SIG concept at monthly municipality meetings, 
garnered input at strategic planning sessions and Community 24/1 Meetings. The Theory of Action and Logic Model develops an 
Implementation Plan in collaboration with identified stakeholders. The purpose of the Implementation Plan is to provide a roadmap 
for school improvement by identifying: 

• Required action steps 

• Timelines 

• Benchmarks by which to evaluate progress 



16 
 

• Performance indicators by which to measure success 

• Roles and responsibilities for each action item, including the data collection and reporting of quarterly program monitoring from 
Epstein Framework performance results 

 

 

All stakeholders (students, teachers, parents, support staff, and administrators) will be more likely to exert the effort needed to learn, 

teach, support, and/or lead if they perceive they are valued and respected as members of the school community and if they know they 

have the necessary supports to succeed.   

 

Student risk factors will be monitored carefully and thoughtfully addressed to minimize the number of students who drop out of 

school.  Through a partnership with the Meadows Center at the University of Texas, the district will administer the School Dropout 

Risk Inventory to Normandy Middle and High School Students twice during each project year.  The tool will help identify students 

who are most at risk for dropping out of school.  Counselors, parent liaisons, and principals will work together to design and 

implement strategies to support identified students, based upon their needs. 

 

The community will be engaged in the transformation process and enlisted to assist. Parents and students will be engaged in extra-

curricular activity designed to maximize interest in and preparation for post-secondary education options.  College-bound Normandy 

will engage parents and students in exploring post-secondary options and careers, hearing motivational speakers, visiting exciting 

career settings, and touring colleges and universities.   Parents, students, and community leaders will be encouraged to take increasing 

roles in leading, planning, and implementing College-bound Normandy activities. 

 

The outcome of this third set of strategies will be a substantial increase in the percentage of students, teachers, parents, and support 

staff members who perceive that they are valued/respected members of the school community.  As well, there should be a substantial 
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increase in the percentage of students, teachers, parents, and support staff members who report that they have abundant, high-quality 

support that makes success attainable.  While we do not have baseline data related to this outcome, we will collect these data prior to 

the grant period.  By the end of the proposed 3-year project, we expect that outside evaluations will reveal that at least 90% of each 

category of stakeholders will report that they perceive that are valued/respected members of the school community.  As well, at least 

90% of each category of stakeholders will report that they have abundant, high quality support that makes their success  

 

In combination, this set of strategies will comprehensively reform the Normandy Public School District in ways that turn around all of 

Normandy’s low-performing schools.  Principals and assistant principals will become strong leaders of efforts to improve curriculum, 

pedagogy, and relationships.  They will learn to inspire effort and commitment, carefully monitor progress, and utilize resources in 

ways that maximize progress.  The content of instruction will change, as will the quality of instruction.  At the same time, students, 

parents, and teachers will enjoy more positive, productive relationships that deepen each stakeholder’s commitment to learning and 

growing in ways that improve learning results.  Principals will receive impressive support, and they will be held accountable for 

achieving impressive progress toward learning goals.   

 
 
  
(2)  If the LEA/district is not planning to serve all Tier I schools, please attach a list of the schools you do not plan to serve and 
explain why you have determined that your LEA/district does not have the capacity to serve those schools. 
Not applicable 

(3)  For each of the topics listed below, describe what actions the LEA/district will take to: 
Design and implement interventions consistent with the final requirements for each Tier I and/or Tier II school the LEA/district commits to 
serve; 
1. There is a detailed LEA/district-level plan to implement the intervention(s): Recruit, screen, and select external providers, if applicable, to 

ensure their quality; 
a. LEA/district application process for external providers 

In choosing external providers, the Normandy planning team carefully researched and evaluated many reputable educational 
companies and chose three partners; NCUST, RPDC, and Pearson as the best fit for Normandy initiatives. We found these 



18 
 

organizations to be dedicated to transforming classrooms and increasing student and educator success through effective training and 
support measures. We found their staff to be extremely knowledgeable regarding the needs of persistently lowest- achieving schools. 
These support providers have played an integral role in designing an ongoing staff development plan to successfully reform strategies 
at all Normandy schools. 
 
2. Align other resources with the interventions; 
Normandy is committed to continuing the activities of this School Improvement project even after the grant period is complete. Our coordination 
of funding from SIG, Title 1 Part A, IDEA Part B, ESEA Title ii Part A (Improving Teacher Quality, and Title III funds will continue to support 
and grow these initiatives. With various funding and grants to support or goals and objectives we can provide a framework that will allow SIG 
activities to carry on past the grant period. As the strategies and activities of this project complement, promote and extend each of the programs, 
greater coordination and long term collaboration will expand their overall implementation locally, while supporting the achievement of SIG goals. 
3. Modify its practices or policies, if necessary, to enable its schools to implement the interventions fully and effectively 

a. Actions noted in table and timeline 
 

4. Sustain the reforms after the funding period ends. 
a. Long range plans are in place for sustainable processes and procedures that are portable to other schools that would benefit 

from improvement efforts 
 
 
Normandy School District Implementation Plan: 

 
MAJOR IMPROVEMENT STRATEGY #1: Develop INSTRUCTIONAL STRUCTURES, SYSTEMS, AND PROCESSES to drive student achievement 
Description of Actions Steps to Implement the 
Major Improvement Strategy 

Timeline Key Personnel Resources (federal, state and/or 
local) 

Implementation Benchmarks 

Conduct a diagnostic needs assessment to 
determine theory of action and 
implementation plan for turnaround initiative 

Summer 2010 Lawrence, Johnson 
(NCUST), RPDC, 
Chambers, Pearson 
SVP, Admin Team, 
External support 

Surveys, Student data, district 
data 

Implementation Plan 

Develop a comprehensive Turnaround Plan / 
Implementation Plan that identifies and then 
eliminates the causes of low expectations and 
poor performance. 

July 2010-2014 Lawrence, RPDC, 
Johnson, Chambers, 
Principals, 
Pearson Senior VP and 
Achievement Advisor 
(AA) 

Template for plan 
Dedicated Time for School 
Leadership Team 
Facilitation Support 
 

Documented dates for 
systematic planning for 
school turnaround. 

From the Implementation Plan, a customized Summer 2010  Chambers, RPDC, Diagnostic needs Assessment Monthly meetings and 
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Evaluation Plan is developed. Formative 
measures to monitor program progress are 
identified, including benchmarks and 
timelines for specific project components 
(e.g., number of professional development 
sessions held, number, and quality of Teacher 
Workgroup meetings as part of the Learning 
Teams program, etc.). Additionally, 
summative measures aligned to program 
outcomes are identified so that the desired 
outcomes of the program are assessed.  
Program outcomes, for example, may include 
specific improvements in instructional quality, 
enhanced teacher collaboration, and improved 
student achievement. 

Ongoing 
adjustments 

Johnson , District T&L 
Team, Pearson SVP, 
Pearson Director of 
Evaluation, Pearson 
Achievement Director 

data, school data, theory of 
action, implementation plan, 
School Culture and Climate data, 
Leadership effectiveness data, 
class observation tool, 
documentation of roles and 
responsibilities and change over 
time to sustain the work after 
implementation. 

reviews 
Baseline Data Analysis 
Data Collection 
Classroom Evaluations by 
principals, Achievement 
Advisor, and Instructional 
Coaches 

Strong Educational Partnerships link 
representatives of the faculty, staff, parents, 
business, and community leaders with district 
and school administrators to oversee and 
support school improvement. These key 
stakeholders meet quarterly with Admin Team 
members to review and assess the progress 
and outcomes. These diverse representatives 
participate in planning and problem solving to 
promote accountability, buy-in, rigorous 
implementation, sustainability, and delivery of 
the expected outcomes. The structured agenda 
and focused expectations for meeting protocol 
create an atmosphere of purpose and 
importance as these members consider the 
progress and make decisions about future 
implementation issues. 

July 2010-
ongoing monthly 
collaboration 

Lawrence, Board 
Committees  

Dedicated time and space,  Documented dates for 
systematic planning for 
school turnaround. 
Documented partnerships and 
specific goals toward 
educational achievement  

Identify School Leadership Teams to facilitate 
Professional Learning Community meetings 
and build distributed leadership.  
 
Establish Learning Teams during second year 
of implementations 

July-Sept 2010- 
 
 
 
July 2011 

Chambers, RPDC, 
Johnson,  Principals 
and Pearson SVP and 
Achievement Advisor 

Interview Template, 
Time for interviews, selection of 
team 

Roster of SLT 
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Develop a mission and vision for a school-
wide commitment for expectations and 
practices aligned to school improvement.   

August  2010 Chambers, Principals 
Teachers,  
 

Meeting place and time. 
Facilitator  

Agenda from retreat 
Roster of attendees 

Assess and improve school culture: support 
the transformation of the school tone by 
addressing school safety; adult and student 
relationships; parental involvement, and 
communications. Guided by the data gathered 
during the Diagnostic Phase, a baseline of 
current beliefs and attitudes is on hand to 
identify problems, issues, and provide a target 
for transforming thinking.  Change Levers 
guide and support schools in their efforts to 
enhance school culture to support student 
learning and embrace a culture of openness. 

• Promote a Positive School Culture  

• Clarify Expectations of Behaviors 

• Enhance Communication Between 
All Stakeholders  

 

Sept 2010-2014 Principals, RPDC, 
Teachers, Community 
committee, Liaisons 
Parents, Pearson AA 
and IC 

MyVoice surveys (student, 
teacher & parent);  
School Climate & Organizational 
Survey 
data on school safety, review of 
school records of safety 
violations, expulsions 

My Voice© survey data 
Positive Behavior Support 
Tools 
Menta Method 
Parent Portals 
Anywhere Learning Tools 
 

Foster data-driven decision-making by all 
stakeholders. Learn to use data effectively to 
drive continuous school improvement through 
collection, analyzing, reporting, and using to 
improve instruction. The Achievement 
Advisor conducts training for teachers 
focusing on how to use data effectively and 
conducting data conversations with students.  
The AA facilitates regular and open 
communication of assessment results between 
instructional leadership, teachers, parents and 
the K-12 Solutions Team by sharing monthly 
reports of student progress. 

October 2010  
Monitoring 
monthly  

Chambers, RPDC, 
Pearson AA, 
Instructional Coaches, 
Data Coach 

Technology supported 
assessment system, Classroom 
Assessments, Interim /  
benchmark assessments 

 

Implement instructional and organizational 2010 Chambers, Principals PD on guided instruction, Classroom observation logs 
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practices that reflect high expectations for all 
students and considerations of the culture and 
needs of the school community; embed 
effective operational practices to maximize 
the amount of time allocated for learning. 

and SLT  
Pearson AA 

collaborative learning, blended 
learning environments. 

documenting personalized 
student instruction 

Develop a manual, which defines 
prevention/intervention mechanisms to build 
and sustain a positive and supportive school 
culture; assign a committee responsible for 
developing the manual who is accountable for 
implementing and monitoring implementation 

Nov 2010-2011 Prevention/Interventio
n Team (Principal, 
Teachers, Parents)  

Dedicated Time for development 
of manual.   
Admin assistance to create 
manual.   
 

Prevention/Intervention 
Manual 

Provide opportunities for students to make 
choices, learn responsibility, and practice 
leadership skills through organized activities, 
clear expectations and leadership 
opportunities.   

Sept 2010 on 
going  

Pearson AA, AVID, 
Principals, Site 
Leadership Team, 
Teachers, Parents, 
Students 

Personnel to organize & execute 
activities 
Facility/Refreshments 
Materials & Supplies 
Transportation for students 

Student participation 
certificates  
 
 

Establish a well-crafted, aligned and research-
based curriculum with the clarity to support 
and direct teaching; identify essential learning 
(what students must be able to know & do) 
and define mastery performance for each unit 
within math, reading & writing; identify and 
embed effective instructional strategies, 
learning activities, essential understandings, 
knowledge and skills into the aligned 
curriculum. 

2010-2014 Chambers, Johnson, 
RPDC, Pearson AA, 
Principals, Site 
Leadership Team, 
Teachers 

Templates to guide process 
Facilitator to guide process 
Online curriculum mapping tool 

Established Online 
Curriculum guides for 
reading and math. 

Using existing Normandy planning guides, 
identify essential learning & define “mastery” 
performance for each unit within math, 
reading, and writing. Extend & integrate MO 
standards within reading/writing guides. 
(What students must be able to know & do) 

2010- 2014 Principal/Instructional 
Coaching 

Team/RPDC, 
Teaching Staff,  

Pearson AA  

-Teacher time  
-Templates to guide this work 
-Facilitator  
-Summative & formative 
achievement data 

-Identification of mastery 
performance within 
curriculum guides.   

Identify and embed effective instructional 
strategies, learning activities, essential 
understandings, knowledge and skills into the 
aligned Comprehensive K – 8 Literacy and 
Mathematics curriculums. 

2010-2014 Chambers, Principals, 
Site Leadership Team, 
Teachers, Pearson AA 

Templates to guide process 
Academic Advisor 

Revised and Enhanced 
Curriculum guides for 
reading and math. 
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Develop a project-based component in the 
aligned curriculum that requires students to 
integrate and apply their learning in 
meaningful contexts and to reflect on what 
they have learned. 

2011-2014 Chambers, Principals, 
Site Leadership Team, 
Teachers, Pearson AA 

Curriculum Guide Development Established curriculum 
guides which, embed project-
based learning. 
Examples of student work. 

Improve summative and formative assessment 
and recording systems, complete with interim 
(Benchmark) assessments so that the progress 
of all students is monitored as they move 
through the school and to inform instruction 
 

2010-2014 Chambers, Principals, 
Site Leadership Team, 
Teachers, Pearson AA 

-Interim Formative Assessment 
System, Assessment Wall, 
pre/post assessments (aligned to 
power standards), rubrics, 
portfolios, response logs, student 
work. 
-Assessment Teacher Tools 
 

-On-going analysis of data 
captured in teacher 
workgroups, with 
identification of strategies to 
remedy or support solutions.   
-Log of teacher workgroup 
sessions identifying analysis 
and strategy.  

Provide focused instruction on specific 
learning objectives that promote the 
attainment of state learning standards and 
address essential understandings, knowledge, 
and skills.  Provide learning objectives that 
are clear to students. 

2010- 2014 Principals, Site 
Leadership Team, 
Teachers 

Time for teacher collaborative 
planning to define clear learning 
targets (in alignment to state 
learning standards & student-
friendly language). 
Templates for lesson plans. 

Lesson plans, curriculum 
guides. 
Completed lesson plans.   

Develop, with the support of a specialist 
consultant, relevant applications for 
technology across the curriculum so that 
teachers can apply technological solutions to 
real situations. 

2010-2014 Pearson AA/Young  -Teacher Development Modules 
-Curriculum Guide development 
which embed technology for 
learning. 
Instructional technology 
coaching to build instructional 
capacity.     

Classroom observation log 
identifying application of 
technology to support 
relevant learning. 

Develop and implement consistently and 
rigorously a monitoring and accountability 
system for teacher planning, lesson delivery 
and student work. 

2010-2014 T&L, 
Principal/Instructional 

RPDC, Coaching 
Team/Teaching Staff/ 
Pearson Achievement 

Advisor and 
Instructional Coaches 

-Teacher PD on effective 
Instructional Strategies 
-Teacher PD on  
-Instructional Coaches to model 
& support strategies in classroom 
& collect observational data.   
-Teacher Lesson Walks to 
practice strategies with peer 
feedback. 
-Tools to monitor instructional 
practices. 

- Classroom observation logs 
identifying instructional 
strategies 
-Reports generated from 
classroom observation tools 
monitoring instructional 
strategies.   

Develop, with the support of a specialist 2010-2014 Pearson Achievement -Teacher Development Modules Classroom observation log 
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consultant, relevant applications for 
technology across the curriculum so that 
teachers can apply technological solutions to 
real situations. 

Advisor and 
Instructional Coaches 

-Curriculum Guide development 
which embed technology for 
learning. 
Instructional technology 
coaching to build instructional 
capacity.     

identifying application of 
technology to support 
relevant learning. 

Embed instructional technology tools (teacher 
laptops, Promethean Boards, document 
cameras, computer projectors, mobile 
computer labs) to build strong technological 
instructional infrastructure. 

2010-2014 Site Principals, 
Site Leadership Team 
Pearson Achievement 
Advisor and 
Instructional Coaches  
and Tech. Director 

Identified Technology resources 
(teacher laptops, Promethean 
Boards, document cameras, 
computer projectors, mobile 
computer labs  
Instructional Coaching to model 
lessons with technology and 
team teach lessons and give 
feedback on lessons to teachers.     

Classroom Observation 
Protocol 

Design and develop extended learning 
opportunities (after school, Saturday, summer) 
to provide personalized learning to enable 
students to reach mastery performance on 
essential learning.  Extended learning will also 
be available to extend and enrich learning of 
students who have reached or exceed mastery 
performance.    

2010-2014 Principals, Site 
Leadership Team, 
Teachers, Parents, 
Students, Pearson 
Achievement Advisor 
and Instructional 
Coaches 

-Online learning tools 
-Instructional resources and 
materials 
-Extended learning personnel 
(Coordinator, Certified teachers 
to provide instruction). 

Student attendance rosters. 
Annual class schedules for 
extended learning 

AVID: Students at Normandy Middle School 
and Normandy High School will develop the 
study skills, work habits, organizational skills, 
and motivation to pursue and succeed in 
advanced courses through participation in the 
highly successful AVID (Advancement Via 
Individual Determination) program.  In 
particular, both schools will implement new 
program enhancements designed to maximize 
the academic success of African American 
males. 

2010 - 2014 HS and MS Principals Instructional resources and 
materials 
Trained teachers through AVID 
summer institute 
 

Progress monitoring 
documents 

Implement College Bound Normandy 2010 - 2014 Chambers, Student 
Support, Principals 

Instructional resources and 
materials 
 

 

Plan and implement college credit bearing 2010- 2014 Lawrence, Chambers,   
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courses for High School and advanced 
placement courses for middle school students 

Principals, Student 
Support  

Plan and implement two high quality career 
pathways for high school students 

2010- 2014 Chambers, D. Green, 
principals 

  

Reach Out To Drop Outs:  Visit the homes of 
those students who have been identified as 
dropouts or are at risk of dropping out due to 
attendance and/or being behind in credits.  
With the Wellston School District officially 
being merged into the Normandy School 
District on July 1, those students who 
previously attended Eskridge High School in 
Wellston and have dropped out will also be 
targeted to return to school and complete their 
education 

2010- 2014 Lawrence, Community 
members and 
stakeholders 

Nova-Net Technology Program Student Enrollment and 
completion of courses 

Implement and maintain curriculum 
interventions for grades PreK-12  

2010-2014 Principals, teachers Nova Net, SuccessMaker, 
Waterford 

Student achievement data 

     
 
 

MAJOR IMPROVEMENT STRATEGY #2: Utilize innovative approaches to HUMAN CAPITAL DEVELOPMENT that drive student achievement 
Description of Actions Steps to Implement the 
Major Improvement Strategy 

Timeline Key Personnel Resources (federal, state 
and/or local) 

Implementation Benchmarks 

Develop and implement consistently and 
rigorously a job description, monitoring and 
accountability system for Principals/teachers  

2010 Lawrence/Henderson  Research articles on 
Instructional leadership 

Principal Review Document 

Appoint a new principal leader(s) with proven 
leadership experience and ability to lead school 
turnaround 

June-July 2010 Normandy 
Superintendent, 
School Board, 
Human Resources 

Salary Incentive 
 

Verification of New Principal 
Assignment 

Monthly District level leadership meetings to 
collaborate initiatives, review progress towards 
goals, adjust and monitor plan. 

2010-2014 Superintendent, 
CAO, RPDC, 
NCUST, and Pearson 
K-12 leadership 

  

Provide leadership development to the School 
Leadership Team focused on organizational 

2010-2014 Johnson, RPDC, Site 
Principals & Pearson 

Summer & Winter Institutes 
Monthly SLT sessions 

Agendas from monthly, 
summer & winter institutes 
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change and turnaround practice, both of which are 
necessary to build school culture and support 
improvement efforts.  

Achievement 
Director and SVP 

Extern 
 
 

Provide leadership development through 
executive coaching, leadership institutes & 
monthly cluster principal sessions. 

2010-2014 Johnson, RPDC 
Pearson 
Achievement 
Director and SVP 

-Leadership Modules 
 

Leadership Training Agendas 

Provide professional development for vertical and 
horizontal team on research-based effective 
instructional strategies. 

2010-2014 Chambers, Site 
Principals, 
Site Leadership 
Team, Teachers 
 

-Dedicated time for 
horizontal/vertical teams to 
meet and plan 
-Teacher Leader facilitators 
-Training for Teacher 
Leaders 

Increased student achievement 
from improved Knowledge-
driven decision making to 
inform instructional practices. 

Develop teacher’s understanding and use of 
components of model classrooms (designed as 
constructivist settings where teacher meet 
together to apprentice one another in 
implementing the framework).  
Collect and post videotapes of model lessons 

2010-2014 Chambers, Principal, 
Instructional 
Coaching Team, 
Pearson AA and 
Director 

Identification or Design and 
Development of PD 
Modules. 
Research articles: (90/90/90 
schools; Mass Insight 
Report) 
 

Copy of training date(s) 
identified within PD plan. 
Implementation of “Model 
Classrooms” into school 
schedule and instructional 
methodologies. 

Develop teacher’s use of differentiating 
instruction to meet identified needs of individual 
students. 

2011-2014 Chambers, Principal,  
Pearson AA and 
Instructional 
Coaches 

Identification or Design and 
Development of PD 
Modules. 
Assessment data to inform 
instruction and personalize 
learning (summative and 
formative) 
Assessment tools for 
differentiation 

Copy of training date(s) 
identified within PD plan. 
Implementation of 
differentiation into school 
instructional methodologies. 

Provide professional development that includes 
theory, demonstration, and coaching to build 
instructional capacity. 

2010-2014 Chambers. Principal, 
RPDC,  Pearson AA 
and Instructional 
Coaches 

Instructional Coaches to 
provide practice with 
feedback and support 
instructional activities to 
ensure teacher learning and 
embed practices within the 
classroom. 

Coaching log and copies of 
classroom observation forms 
monitoring the degree to 
which new practices are 
implemented. 
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Develop teacher’s use of technology to enhance 
teaching and increase student learning. 

2010-2014 Principal, Campus 
Support, Pearson AA 
and Instructional 
Coaches 

45 hour Promethean Board 
Certification Program 

Teacher attendance logs 
Completer Certificates 

Conduct professional development in 
“Unwrapping the Standards” to support the 
delivery of the core curriculum. 

2010 Chambers, T&L 
Staff, Principal, 
Pearson AA and 
Instructional 
Coaches 

Professional Development 
Module 
Designated Teacher Time 

Agenda from PD session 

Provide teacher professional development on the 
data team process to inform instruction & reach 
mastery learning for all students. 

2010 Principal, RPDC, 
Pearson AA and 
Instructional 
Coaches 

Professional Development 
Module 
Designated Teacher Time 

Agenda from PD session 

Provide professional development to enable 
teachers to understand the intended outcomes, key 
aspects, and protocols of the Tier II & III student 
intervention(s). 

2010 Principal, Pearson 
AA and Instructional 
Coaches 
 

Professional Development 
Module 
Designated Teacher Time 

Agenda from PD session 

Provide training for the School Leadership Team 
to facilitate professional development sessions 
and leadership training for the principals to lead 
sessions. 

2010-2014 Johnson, Chambers, 
Principals, Pearson 
AA and Instructional 
Coaches  

-Professional Development 
Modules 
-Pearson AA and SVP  
 

Classroom Observation Data 

Build effective collaboration by establishing 
Learning Teams workgroups, settings, and 
protocols lead by onsite facilitator. The model 
addresses systemic improvement by providing a 
framework for settings and supportive settings for 
every stakeholder in the system: district level 
staff, principals, support staff, facilitators, and 
teachers. All educators have a dedicated time and  
place for collaboration and learning, each one of 
which is designed to assist the learning of the next 
immediate group they support. The major focus 
of LT implementation is establishing and 
sustaining job-alike collaborative workgroups for 
teachers. Teacher workgroups meet 2-4 times per 
month to define and then address specific student 
needs through collaborative planning and analysis 

2010-2014 RPDC, Principals, 
Pearson AA 

Pearson AA and SVP LT Agenda, Evaluation & 
Assessments: Provide update 
on latest results from LT 
evaluation instruments 
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during meetings as well as systematic classroom 
implementation. Teacher workgroups provide a 
practical and effective form of professional 
development, one that engages teachers in the 
process of studying and improving their teaching 
and its observable and measurable effects on 
student learning.  
Create a multi district cohort for collaborative 
adult learning. Establish common learning groups 
and identify core essential practices to be shared 
in Professional Learning Team format. Cross 
district PD initiatives and sharing of best 
practices. 

2010-2014 Lawrence, 
Chambers,  Co-
districts, principals 

Determined meeting dates, 
place and times. 

Meeting logs, outcome data  

 
 

MAJOR IMPROVEMENT STRATEGY #3: Promote COMMUNITY INVOLVEMENT AND ENGAGEMENT that supports improved student achievement 
Description of Actions Steps to 
Implement the Major Improvement 
Strategy 

Timeline Key Personnel Resources (federal, state and/or local) Implementation Benchmarks 

Build the mission of the school on the 
shared beliefs and common vision of 
the school community 

2010 Principals, Site 
Leadership Team, 
Teachers, Parents, 
Students, Community 
Members 

-Facilitator to guide this process. 
 

Mission Statement that defines 
practices, shared beliefs and 
common vision aligned to 
support student learning. 

Organize a series of meetings for 
local community groups during the 
summer recess and the fall semester 
to share improvement plan with 
community stakeholders.  

2010-2014 Principal, SLT, 
Teachers, School 
Community Liaison 
Pearson AA and 
Instructional Coaches,  

Meeting space 
Refreshments 
Printed Materials 
PowerPoint presentations 
Invitations 
Personnel time to organize event and 
prepare materials 

Agendas of community meetings 

Appoint a school community liaison 
to facilitate and enhance community 
involvement and parent engagement. 
Conduct an audit of current 
community resources and programs 
and re-align support to increase 

2010-2014 Principal and SLT Supplies/materials/resources for 
community events 

Log of community and parent 
outreach activities.  
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effectiveness of student achievement 
outcomes. 
Forge relationships with local 
commerce and industry so that the 
school has closer ties with local 
companies and associations.   

2010-2014 Site Principals, 
Site Leadership Team, 
Teachers, Parent 
Involvement & 
Community Outreach 
Assistant 

Parent Involvement & Community 
Outreach Assistant 

Copy of Community 
Engagement Plan with identified 
partner participation.   

Organize regular celebrations of 
student performance by inviting 
parents and community members to 
attend displays of work and 
presentations. 

2010-2014 Principal, SLT, 
Teachers, School 
Community Liaison 

Supplies for 
displays/presentations/refreshments 
Staff time for school events 

Roster of student 
performances/celebrations of 
learning. 

Organize student led conferences to 
enhance and increase parent 
participation in student learning. 

2012-2014 Principal, SLT, 
Teachers, External 
Partner 

Preparation of teaching materials to 
guide this process 

Student led materials/video 
portfolio 

Develop the school website so that 
parents and community members can 
access information about the school, 
including homework and details of 
the curriculum provided in each grade 
level. 

2010-2014 School/ Community 
Liaisons 

Staff time to develop and update website. Website changes 
Verification of changes. 

Organize regular social events 
involving the students that attract 
parents into the school.  

2010-2014 Site Principals, 
Site Leadership Team, 
Teachers, Parent 
Involvement & 
Community Outreach 
Assistant 

Parent Involvement & Community 
Outreach volunteer 

Evidence of programs/activities 
that contribute to parent 
involvement in raising academic 
performance. 

Meadows Center at the University of 
Texas and the district will administer 
the School Dropout Risk Inventory to 
Normandy Middle and High School 
Students twice during each project 
year.  The tool will help identify 
students who are most at risk for 
dropping out of school.  Counselors, 
parent liaisons, and principals will 
work together to design and 

Twice yearly Principals, Univ of 
Texas consultant, 
teachers 

Drop out risk inventory Inventory Data 
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implement strategies to support 
identified students, based upon their 
needs. 
Reach Out To Dropouts committee 
formation and participation. Enlist 
community stakeholders to grow and 
support the initiative to ensure 
students graduate and become 
productive citizens of their 
communities. 

Aug 2010 
January 2011 

Lawrence, School and 
community outreach 
volunteer 

Parent Involvement & Community 
Outreach volunteer 

Formation of committee and 
active recruitment of dropouts 

The District Superintendent will 
enhance communication with and 
support for Normandy teachers 
through the establishment of a 
Teacher-Quality Task Force.  These 
regular meetings will allow the 
Superintendent to assess teacher 
perceptions of district improvement 
efforts, minimize 
miscommunications, and adjust 
implementation where necessary. 
 

November 
2010 

Lawrence, Admin 
Team 

Dedicated time and meeting space My Voice Surveys 

 
 
Strength of Research/Significance of Effect 

This proposal combines three strategies in a comprehensive district effort to turn around low-performing schools and increase college 

access and success.  We will improve instructional structures, systems and processes; Utilize innovative approaches to human capital 

development; and promote community involvement and engagement to enhance and support improved student achievement. 

 

Rigor of curricula influences student achievement.  Adelman (1999) found that the rigor of courses taken in high school accounted for 

a higher percentage of the variation in college completion than college entrance exams or high school grades.  Relatedly, Marzano 

(2003) found that a guaranteed and viable curriculum was the school-related factor that had the greatest impact on student 

achievement. 
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The quality of instruction influences student achievement.  In particular, Hattie (1992) found an effective size of 0.50 for efforts that 

he associated with teaching for mastery.  Marzano’s meta-analysis of findings yielded a 0.61 effect size for the practice of setting 

objectives and providing feedback. 

 

Growing evidence also suggests that relationships influence student achievement.  In particular, Ferguson (2002) found that Black and 

Latino students were more likely to “work hard” for teachers who they perceived encouraged them and liked them.  Viadero (2008) 

suggested that if high-quality teachers felt isolated and unsupported, they were less likely to remain in schools and more likely to 

transfer or leave the profession. 

 

Principal leadership influences student achievement.  Marzano, Waters, and McNulty (2005) reported a 0.25 correlation between 

principal leadership and student achievement.  

 
Monitoring Plan of Components 
 

In addition, the following table illustrates proposed evaluation measures of the partnerships with the Normandy schools. Other 
measures may be needed and identified and developed as a result of the customized Logic Model/Theory of Action, Implementation 
Plan, and monitoring component created for each Normandy school.  Once each school’s implementation plan is developed (which 
identifies clear and measurable goals for identified outcomes), our evaluation plan will determine the benchmarks and data sources 
necessary to monitor on-going progress and annual outcomes.   

 
Measuring the Effectiveness. We will use these specific measures, along with Wesly Boykin’s based on the customized action and implementation 
plan, to determine whether the NCUST/STEP is providing the desired outcomes. 
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PEARSON K-12 Solutions: 

The ten specified change elements in Pearson K-12 Solutions School Turnaround Education Partnership (STEP) model have been 

identified from years of experience working with struggling schools and systematic development using a Theory of Action process 

based on research, evaluation and best practices. The ten change elements are consistent with the school improvement research and 

evaluation literature focused on schools that are persistently struggling, many of which have been designated for Restructuring under 

the federal No Child Left Behind Act. As noted in the MassInsight report entitled “The Turnaround Challenge” (Calkins et al., 2007), 

these schools generally serve high poverty communities and fail because the challenges they face are substantial and not dealt with 

effectively by the traditional education system. Given the challenges faced by these communities, the current school improvement 

literature tends to focus on dramatic transformation of the entire education system for these schools, transformation that addresses 

poverty-related barriers to effective teaching and learning. The intent is to integrate strategies aimed at both academic and non-

academic factors to enhance the learning process, particularly for high-poverty schools in which students often do not have access to 

the same developmental assets and social capital as higher socio-economic status communities (e.g. see Wentzel, 1993).  

The MassInsight report notes that persistently struggling schools need an external partner, a “Lead Turnaround Partner,” to guide them 

through a comprehensive school change process (Calkins et al., 2007). The development of a rigorous, comprehensive and research-

based school improvement solution reflects Pearson’s commitment to serving as an effective lead turnaround partner for these 

struggling schools. The STEP model integrates the following ten change elements to enhance the teaching and learning conditions for 

struggling schools, with the ultimate goal of improving student learning and achievement.   

 

1. Systematically Plan for School Improvement  

2. Develop Instructional Leadership  

3. Create Collaborative Education Partnerships  

4. Emphasize School Culture  
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5. Embed Achievement Support  

6. Align Curriculum  

7. Optimize Conditions for Teaching & Learning  

8. Foster Knowledge Driven Decision-making  

9. Utilize Technology for Learning  

10. Evaluate for Continuous Improvement  

 

These ten change elements align with the 5 “keys” of urban school success that Bryk & colleagues identified from 15 years of data. 

Bryk, AS, Sebring, PB, Allensworth, E, Luppescu, S, & Easton, JQ (2010). Organizing schools for improvement: Lessons from 

Chicago. Chicago, IL: The University of Chicago Press.) The study notes that, while each of the 5 keys could be linked to improvement on 

its own, they were more effective in tandem. In fact, “schools that were rated strong in all five areas were at least 10 times more likely 

than schools with strengths in just one or two areas to achieve substantial gains in reading and math” (Viadero, 2010).  
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Evaluation Measures of Specified Outcomes 

Outcome  Measure Proposed Timeline and Sampling Methods 

Improvement in 
School Culture 
and Climate 

• Developmental Continuum 
• MyVoice surveys (student, teacher, 

and parent) 
• School Climate and Organizational 

Survey 
• To be determined based on goals 

identified in the /Theory of Action 
(e.g., focus on school safety would 
entail review of school records of 
safety violations, expulsions)  

Timeline: Annually, to assess change from baseline; for TBD measures, data collection schedule may be 
different. 
Sampling: For online surveys for teachers, we use a census, asking all teachers to complete. We compare 
email addresses of completers to those missing, and send two reminders to complete. For students and parents, 
surveys are paper-and-pencil and administered to all; however, we expect missing data either due to 
unintentional events (e.g., absences) or lack of compliance. Sampling will be determined depending on the 
measures. 

Teacher and 
School Leader 
Effectiveness 

• Developmental Continuum 
• Classroom Assessment Scoring 

System (CLASS) observation tool 
• State Educational Technology 

Directors Association (SEDTA) 
observation tool  

•  Leadership Effectiveness rubric 
•  Professional Learning Communities 

(PLC) Survey 
• District’s Learning Team (LT) 

Teacher Workgroup Survey, Global 
Ratings of Instructional Leadership 
Team (ILT) and Teacher Workgroup 
Progress  

• Ongoing classroom observations 

Timeline: Annually, to assess change from baseline, except for ongoing classroom observation, which will be 
determined by faculty, staff, administration, NCUST and Pearson  
Sampling: Instructional Coaches observe all classrooms. All teachers participating in the LT workgroups take 
the Teacher Workgroup and PLC surveys. The Instructional Coach assigned as the LT Advisor for all ILTs 
and Teacher Workgroups rates the ILT and Teacher Workgroup progress. The Achievement Advisor 
completes a Leadership Effectiveness rubric for all principals within the STEP engagement.  

Comprehensive 
Instructional 
Reform 
Strategies 

• Developmental Continuum 
• Classroom observations aligned with 

professional development goals 
• Assessment of alignment of written, 

taught, and assessed curriculum  

Timeline: Observations carried out regularly by Instructional Coaches, Achievement Advisor, etc. 
Curriculum alignment assessment carried out annually. 
Sampling: Instructional Coaches and Specialist observe all classrooms. Curriculum alignment and checks are 
carried out for all content areas identified during Implementation Plan development.  Teaching & Learning 
assists. 
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Evaluation Measures of Specified Outcomes 

Outcome  Measure Proposed Timeline and Sampling Methods 

Student 
Learning: 
Achievement in 
Core Areas; 
Student 
Engagement 

• District and state achievement tests: 
data will be disaggregated by 
significant subgroups (e.g., English 
Language Learners, ethnic groups, 
etc.) and compared to annual targets.  
 
NCUST/Pearson will work with the 
schools and districts to obtain relevant 
data from the system adopted by the 
state 

• Formative assessments identified by 
the Leadership teams, Achievement 
Advisor, Instructional Coaches, 
principal, and teachers and aligned 
with curriculum and student mastery 
learning goals  

• Classroom observations focused on 
student engagement 

• Student focus groups 

Timeline: Standardized tests per district and state testing schedule. Classroom observations, weekly. Student 
focus groups, annually (or bi-annual as determined by each school) 
Sampling:  
Standardized tests: All students tested, disaggregated by significant subgroups. Formative assessments: All 
students tested for a given content area and grade level. 
Classroom observations: Sampling of classrooms by content area or other features determined by each school. 
Focus groups: Sampling of students from various grade levels, representing different subgroups defined by 
each school. 

Attendance & 
Graduation  

• School-level drop-out, graduation and 
attendance statistics 

• Rate of completion of identified 
College Readiness curriculum 

• Student status on required curriculum 
at each grade level (to track progress 
toward graduation)  

• Core course exit exam scores (if 
applicable) 

Timeline: Monthly  
Sampling: All applicable students at each school. 
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Evaluation Measures of Specified Outcomes 

Outcome  Measure Proposed Timeline and Sampling Methods 

College Prep • Rate of completion of identified 
College Readiness curriculum 

• College Readiness exam participation 
rates and scores (e.g., percent passing 
or percent classified as College 
Ready) 

• Coursework: number of AP courses 
available; percentage of students 
taking AP courses; percentage taking 
AP exams; AP exam scores (e.g., 
percent scoring at 3 or higher) 

• Survey of high school graduates: 
percentage going on to post-secondary 
education 

Timeline: Quarterly 
Sampling: All applicable students (e.g., those taking AP courses). 

Extending 
Learning Time 

• Classroom observation rubric focused 
on time spent engaged in learning 
during extended learning time  

• Learning outcomes 

Timeline: Classroom observations carried out on a regular schedule to be determined by faculty, staff, 
administration, and Pearson. 
Sampling: Instructional Coaches observe all classrooms. 

Sustainability of 
the School 
Improvement 
Solution 

• Documentation of a formal plan for 
sustaining the work  

• Documentation of changes in roles 
and responsibilities related to 
sustaining the work 

Timeline: Ongoing, as the plan develops and as roles and responsibilities change.  
Sampling: Agreed upon relevant documents. 

Education 
Partnership 

• Developmental Continuum 
• Documentation of education 

partnerships and their engagement 
with the school(s)  

• To be determined, based on the 
specified goals of the education 
partnership (e.g., providing after 
school activities for low-income 
families) 

Timeline: Annually, to assess change from baseline; some of the tools to be determined later may be 
measured more often, depending on goals. 
Sampling: All relevant documents; interviews with all Education Partnership members. 
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Evaluation Measures of Specified Outcomes 

Outcome  Measure Proposed Timeline and Sampling Methods 

Parental 
Involvement 

• Developmental Continuum 
•  Survey 
• Parental use of technology (if 

relevant) for communication with 
school and district (e.g., number of 
log-ins, visited websites) 

Timeline: Quarterly (Epstein reports), to assess change from baseline; we will record technology use for 
communication in an ongoing manner 
Sampling: Recruit parent volunteers to respond to surveys and focus groups. We will recruit from all 
demographic subgroups within the school. 

Aligned Written, 
Taught, and 
Assessed 
Curriculum  

• Developmental Continuum 
• Curriculum Alignment Rubric 
• Classroom and teacher workgroup 

observations  
• Documentation of 

Identified/Developed Assessments 

Timeline: Alignment Rubric to be administered annually; Ongoing classroom and teacher workgroup 
observations to be determined by faculty, staff, administration, NCUST and Pearson. 
Sampling: Classroom observations are carried out by Instructional Coaches in all classrooms. Curriculum 
alignment and checks are carried out for all content areas identified during the Implementation Plan 
development  

Use of 
Assessment to 
Inform 
Instruction 

• Developmental Continuum 
• Learning Teams Implementation 

Checklist 
• Classroom and Teacher Workgroup 

observations 
• SEDTA survey and observations 
• School Climate and Organization 

survey 
• Pearson’s Leadership Assessment 

Timeline: Ongoing classroom observations, annual collection of all other specified assessments 
Sampling: Surveys are given online to all teachers using certain technology (e.g., tracking emails of those 
who have not completed and sending two reminders); The LT Advisor for each teacher workgroup and ILT 
records the LT Implementation Checklist Instructional Coaches observe all classrooms. The Achievement 
Advisor completes the Leadership Assessment for all principals 

Establish 
Professional 
Learning 
Community: 
Teacher 
Workgroups and 
Instructional 
Leadership Team 
(ILT)  

• Developmental Continuum 
• Learning Teams standard evaluation 

toolkit  
• PLC survey  
• LT Readiness rubric (at baseline only) 

Timeline: Annually, late Spring 
Sampling: LT assessments 

Risk for Drop 
Out 

Meadows Center which uses multiple data 
points from Pearson Inform, including 
grade point average, attendance, behavior 
records, and test scores, to create a 
proprietary index that shows whether a 
student is at risk of quitting school.  

Timeline: Prevent assessments carried out on a timeline TBD by each school, e.g., quarterly, semi-annually.  
Sampling: All students in the 7-12 SISK12  database 
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Evaluation Measures of Specified Outcomes 

Outcome  Measure Proposed Timeline and Sampling Methods 

Stakeholder 
satisfaction 

Interviews and focus groups with 
stakeholders to evaluate satisfaction with 
the STEP progress and outcomes 

Timeline: Annually, late Spring 
Sampling: Representatives from key stakeholder groups (e.g., parents, community members, teachers, 
administration, Central Office, etc.) 

 

 

The qualitative studies of high-performing urban schools,  (NCUST, 2010) has generated a logic model that enhances the 

implementation of this proposal.   

National Center for Urban School Transformation: 

The logic model suggests that leaders must give specific attention to issues of content and pedagogy, while also attending to 

issues of relationships.  By attending to relationships, successful leaders build the commitments of stakeholders (especially students, 

parents, and teachers) to engage in the difficult work associated with improving teaching and learning.  Also, leaders continuously 

monitor progress, refine systems, and improve implementation.  While this model has not been widely used, there is promising 

evidence of success.  NCUST has used this model in helping several schools and districts.  Data describing increases in student 

achievement are listed in the following section. 

We hypothesize that by improving the effectiveness of leadership, we can improve curricular rigor, instructional quality, and 

the quality of relationships among students, teachers, parents, support staff, and administrators.  We believe that this will generate 

improved performance on district benchmark assessments and improved outcomes on state assessments, the ACT, and other important 

measures of student learning 
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Figure 1: NCUST Logic Model 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Pinpoint critical knowledge 
and skills students have not yet 
mastered. 

Gauge student progress in 
learning critical knowledge and 
skills. 

Identify and minimize 
barriers to teaching the critical 
knowledge and skills. 

Address the academic needs 
of students who need additional 
assistance. 

Help teachers develop deep 
knowledge of critical 
knowledge and skills. 

Create and sustain teacher commitment to improving 
the instruction of critical knowledge and skills. 

Create and sustain student commitment to learning 
critical knowledge and skills. 

Create and sustain parent & community commitment 
to supporting efforts to teach their children critical 
knowledge and skills. 

Monitor all of the above listed systems, refine them, and re-implement. 

Pinpoint a few specific 
opportunities for pedagogical 
improvement. 

Gauge teacher progress in 
implementing selected 
instructional improvements. 

Help teachers develop expertise 
in specific pedagogical strategies. 

Identify and minimize barriers 
to implementing pedagogical 
improvements. 

Address the pedagogical needs 
of teachers who need additional 
assistance. 
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This proposal represents NCUST’s most comprehensive effort to implement its logic model.  This comprehensive approach is possible 

because of the willingness of the Normandy Public Schools to embark upon an aggressive plan to improve achievement, reduce 

dropout rates, and increase college access and success.  This comprehensive effort will turn around the district’s schools because it is 

built upon a frank, objective, externally developed assessment (provided by the DESE) that accurately identifies the underlying 

reasons for academic low-performance in the Normandy School District.  Also, the effort will succeed because it is patterned upon the 

best practices of the nation’s highest achieving urban schools and school districts.  Finally, this effort will succeed because it 

represents the commitment of the Normandy Team of Eight (the Normandy School District Board of Education and the Normandy 

Superintendent).  This leadership team is united in its resolve to help Normandy schools achieve world-class results.  

 

Experience of the Eligible Applicant 

 

Many school districts have great needs, but rarely is that need accompanied by great promise and potential.  In response to the state’s 

concerns and the district’s chronically low levels of student performance, in 2008, the Normandy School District Board of Education 

hired a new superintendent who hired a new district leadership team.  The Board and Superintendent established the goal of becoming 

a world-class district and began the process of creating a new Normandy Public School District.  The district established a partnership 

with the National Center for Urban School Transformation, an organization that identifies, studies, and promotes the best practices of 

many of the nation’s highest performing urban schools.  A rigorous curriculum, aligned to state standards, was developed with the 

involvement of district teachers and adopted by the Board of Education.  A system of monthly benchmark assessments, Acuity, is  

aligned to the new curriculum was piloted in the 2009-2010 school year.  The Superintendent has insisted that principals rigorously 

evaluate teachers.  These efforts have resulted in more non-renewals of contracts and dismissals than ever before in the district.  

Regarding leadership personnel, the Normandy High School principal was removed at the end of the 2008-2009 school year and a 
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principal from a highly successful urban school was recruited and hired from out of state.  Also, an outstanding highly effective leader 

with a proven track record is replacing the principal at the middle school.   In addition, of the principal at one of the district’s lowest 

performing elementary schools resigned in 2009. In April 2010, all administrators throughout the district were notified that they would 

need to re-apply for their jobs.  Simultaneously, outstanding leaders, with proven records of success are being recruited for likely 

vacancies.  The Normandy Board of Education has expressed a commitment to support the Superintendent’s personnel 

recommendations, which will be highly aligned to each principal’s success in changing the culture of low expectations, supervising 

and evaluating teachers, promoting positive relationships with students and families, and increasing student performance as measured 

by state assessments and by the district’s benchmark assessment system. 

 

These rapid, assertive changes have generated respect from the Missouri Department of Elementary and Secondary Education 

(DESE).  Recently, when a nearby district was closed, the State Commissioner of Education decided to have the students from the 

closed district merge into the Normandy Public Schools.  This decision reflected the State’s confidence in the comprehensive reforms 

underway in Normandy. 

 

The Normandy School District is not proposing a new program.  It is proposing to accelerate its progress in pursuing an aggressive, 

comprehensive agenda of district reform.  The district’s performance over the past two years provides evidence of the district’s 

capacity to pursue and complete the proposed project. 

 

While the Normandy Public Schools cannot yet claim that it has substantially improved academic achievement as measured by state 

assessment results, its partner in this proposal (the National Center for Urban School Transformation) has generated several successes 

in improving student achievement in its short five-year history.   
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• Monroe Clark Middle School in San Diego, CA went from a school in Title I corrective action to a school that achieved 

adequate yearly progress and was ranked in the top 10 percent among similar schools. 

• 118th Street Elementary in the Los Angeles Unified School District improved their Academic Performance Index score from 

652 to 694 with less than two years of NCUST support. 

• The achievement of every demographic group of students in the Compton Unified School District improved after only one year 

of support from NCUST. 

• After only one year of support from NCUST, the academic performance index for the San Ysidro School District (a district of 

approximately 5,000 students in one of the nation’s poorest Congressional districts) increased from 728 to 765, only 25 points 

below the average of all schools in California. 

• In the Seminole County Public Schools in Florida, NCUST has worked with three of the district’s schools with the highest 

rates of poverty.  All three schools have improved substantially and one (Pine Crest Elementary) has earned an “A” grade in 

the state accountability system. 

 

Project Evaluation 

Wesley Boykin, Director of Research at the National Center for Educational Achievement (NCEA), will serve as the independent 

evaluator of this proposed project.  NCEA is a non-profit organization that aims to help K-12 students achieve college and career 

readiness.  The organization manages Just for the Kids and is a founding partner of the Data Quality Campaign.  NCEA’s areas of 

expertise include school and district leadership, research, psychometrics, and program evaluation.  Dr. Boykin has considerable 

experience managing evaluations of school-district reform efforts.  (See Dr. Boykin’s resumé in Appendix A.)  Dr. Boykin and his 

NCEA team will conduct data collection visits at least four times during each project year. 

Data Collection 
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Under the guidance of Dr. Boykin, the project will collect data related to the implementation of project activities, the systems of 

leadership and support at each Normandy school, levels of instructional rigor and instructional quality at each school, student 

performance on monthly benchmark assessments, and student performance on annual state assessments, dropout rates, graduation 

rates, credit accrual, as well as measures of commitment and relationships.  In this section, each of these types of data collection will 

be described.  Then, we will describe how those data will be used formatively to improve the project.  Finally, we will describe how 

those data will be used summatively to report findings and outcomes. 

 

Throughout the project the Normandy Office of Teaching and Learning will maintain detailed files of all project activities.    In 

particular, they will maintain meeting agendas, protocols, participant evaluations, field notes, and data collected during on-site 

network meetings.  Each month, the office will transmit project files to Dr. Boykin. 

 

There are many performance measures associated with the implementation of project activities.  The performance measures associated 

with improving curricular rigor include the number of students who enroll each semester and earn credit in college-level courses 

offered at Normandy High School, the number of students who enroll each semester and earn credit in advanced courses offered at 

Normandy Middle School, the percentage of core content area lessons observed in which principals or outside observed teachers 

teaching the critical standards specified by the district’s curricula, the percentage of students demonstrating proficiency on monthly 

benchmark assessments (aggregated by teacher, grade level, and school), the number of teachers from each school participating in 

district support sessions, and the percent of teachers observed implementing the strategies taught subsequent to their participation in 

support sessions.  

 

To assess progress in improving instructional quality, the project will collect data concerning the number of videotaped model lessons 

available on the district’s curricular website, the number of high school students who elect to enter into a career pathway each project 
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year, the percentage of classes observed in career pathways that succeed in engaging students and generating mastery of critical core 

academic concepts and skills, and the percentage of classes (as observed in each school) in which students are taught using strategies 

that generate high rates of student engagement and student mastery.  

 

To assess the improvement of relationships and commitment among students, parents, teachers, and support staff, performance 

measures will include the number of students participating in the AVID program at Normandy Middle School and Normandy High 

School, the number of teachers trained in AVID strategies, the number of students and parents who participate in each 

meeting/activity of College Bound Normandy, the number of students identified as being at risk of dropping out of school through the 

School Dropout Risk Inventory (SDRI), the number of students provided sustained assistance subsequent to their identification 

through the SDRI, the number of Normandy teachers participating in each meeting of the Superintendent’s Teacher Quality Task 

Force, the number of parents participating in each monthly meeting focused upon the standards to be taught and assessed through the 

district benchmark assessment system, semi-annual assessments of teacher/support staff commitment and engagement, semi-annual 

assessments of parent commitment and engagement, and semi-annual assessments of student commitment and engagement.  

 

The performance measures associated with improving leadership include the number of principals participating in summer meeting 

sessions, the number of principals participating in visits to high-performing urban schools, the number of principals participating in 

monthly principal network meetings, the number of on-site reviews of principals conducted by the Normandy Superintendent, the 

number of classroom observations conducted by principals each month and the number of feedback sessions conducted in which 

principals share their observations with teachers, descriptions of the quality of strategies and/or systems designed by each principal to 

improve instructional rigor and quality, the number of teachers whose observations yield evidence of substantial improvement in 

instructional rigor or quality, the number of teachers placed on improvement plans, the number of teachers issued notices of 

deficiency, and the number of teachers dismissed or non-renewed each year. 
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Each of these sets of performance measures will allow the project to assess the outcomes identified in the Strategies and Outcomes 

Section above.  These performance measures will be examined carefully to ensure that the project is being implemented as designed.  

As well, these performance measures will allow the district to identify opportunities to improve implementation throughout the three-

year project.   

 

Finally, the project will examine performance measures to assess the cumulative effect on the project goals and objectives (specified 

above).  The project will examine the percentage of high school students who accrue sufficient credit to be advanced to the next grade 

or graduate each year, the percentage of secondary students who maintain a grade point average of 2.0 or higher, the percentage of 

students who demonstrate proficient or advanced levels of performance each year on the Missouri Assessment Program (MAP) 

examinations, the percentage of students who demonstrate gains in performance levels on the MAP examinations, the percentage of 

high school students who take the ACT, the average composite score of students who take the ACT, the annual school dropout rate, 

the average attendance rate, and the number of suspensions/expulsions at each school. 

 

As shown in Figure 2, our evaluation plan suggests that project implementation should generate evidence that principals are setting 

direction, building capacity, reorganizing systems, and managing teaching and learning in ways that simultaneously improve 

curricular rigor, instructional quality, and relationships.  Consequently, we expect these improvements to lead to better student 

performance on monthly benchmark assessments.  Ultimately, we expect to see better student performance on state assessments, as 

well as better attendance, fewer suspensions and expulsions, better course completion rates, fewer dropouts, and more graduates. 
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Figure 2: Evaluation Plan 

 

In monthly project meetings, we will examine each of these data sets and examine opportunities to strengthen project implementation 

in ways that result in stronger leadership, greater instructional rigor and quality, and better student performance on district benchmark 

assessments, as well as other student performance measures.  Of course, we anticipate that there will be variation in performance 

among all 11 schools.  These variations will allow us to test our theory (e.g., Did the schools with stronger systems of leadership 

support show evidence of improved instructional quality?  Did improved rigor translate into better performance on district benchmark 

assessments?)  But, also the variations will challenge us to improve implementation, as we consider how to refine efforts to improve 

leadership, rigor, instructional quality, and relationships.   
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In sum, this project will produce a wide array of short-term and long-term performance data that will be useful in 1) improving project 

implementation, 2) advancing the district’s goal of turning around low-performing schools, 3) testing the theory of action underlying 

the proposal, and 4) supporting future replication efforts. 

 

Strategy and Capacity to Further Develop and Bring to Scale 

This proposal represents a comprehensive district reform effort.  It will serve each of the 5,000 students served by the Normandy 

Public School District.  Replicability of this project will be enhanced through the detailed collection of performance measures that 

matter.  It should be noted, however, that replicability is likely only in districts where school boards and superintendents are 

committed to aggressive, comprehensive improvement efforts, such as is the case in the Normandy Public Schools.  Given the 

combined support of DESE, NCUST, AVID, the University of Missouri at St. Louis, NCEA, and the Meadows Center at the 

University of Texas at Austin, this proposal is feasible and likely to yield impressive improvements in student achievement.   

 

At a cost of $4,000,000 over a three-year period this project will cost only $1,200 per student, or just $400 per student per year. 

Additional matching funds are being pursued. 

 

NCUST will assist the Normandy Public Schools in broadly disseminating information of this project in ways that support further 

development or replication.  NCUST will assist in preparing articles for publication in scholarly journals and in practitioner 

publications.  Additionally, NCUST will assist the Normandy Public Schools in preparing presentations for major conferences such as 

the conferences of the American Association of School Administrators and the National School Boards Association.  Also, NCUST 

will feature this project in its annual symposium on high-performing urban schools and districts. 

 

Sustainability 
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The Normandy Board of Education has committed itself to pursuing an aggressive plan of comprehensive district reform.  This grant 

will accelerate (not initiate) pursuit of this agenda.  Once the grant period ends, the commitment will continue.  Although these are 

difficult and uncertain financial times, the Normandy Public School District is financially healthy.  To ensure continued financial 

health, in 2008-2009, the district executed a reduction in force.  The Board’s courageous decision to support this important action is 

another indication of the Board’s commitment to make tough decisions that generate comprehensive district improvement. 

The National Center for Urban School Transformation has made a long-term commitment to supporting the Normandy Public 

Schools.  NCUST has and will continue to assist the Normandy Public Schools by making services available at minimal costs and by 

assisting the district in identifying outside sources of funding.   In addition the district will continue to support sustainability with Title 

I, IIA , and School Improvement  (a) funds.    
 

The goal over the three years of this project is to build sufficient foundations of achievement and capacity to allow for continued and 

sustainable progress and to set the stage for the eventual step down process of external partners. During this phase, an integrated 

monthly program evaluation process is used to carefully monitor progress and serve as the basis for ongoing adjustments and 

improvements to the customized turnaround plan and partnerships. Throughout the period of external partnerships, each partner, 

school, and administrator will have the data from which they can monitor progress and improve instruction.    

The collaborative Leadership team will successfully integrate student achievement and teaching effectiveness by for progress monitor 

academic achievement and attendance monthly  

  

Quality of the Management Plan and Personnel 

This management plan describes the qualifications of the project leadership team. Also, it describes key time lines, responsibilities, 

and milestones.   

Project Leadership Team 
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The Normandy Superintendent, Dr. Stanton Lawrence, will serve as the leader of the project leadership team.  Given the 

comprehensive nature of the reform effort, it is appropriate for Dr. Lawrence to assume oversight for all aspects of the planning and 

implementation of this grant.  On a monthly basis, Dr. Lawrence will convene a project leadership team that includes Dr. Dennis 

Dorsey, Director of the RPDC, Dr. Joseph F. Johnson, Jr., the Executive Director of the National Center for Urban School 

Transformation (NCUST); Dr. Lynne Perez, Director of Research at NCUST; Dr. Annie Chambers, the Interim Chief Academic 

Officer for the Normandy Public Schools, Dr. Jan Vesely Pearson SVP and the K-12 Solutions Achievement Advisor.  Each month 

this project management team will review all of the data sets associated with this project to identify areas of strength and weakness.  

Together, the team will consider opportunities to strengthen implementation, adjust to unanticipated needs and circumstances, and 

build upon implementation successes.  As independent evaluator, Dr. Wesley Boykin will attend four of these project leadership 

meetings each project year.  Resumés of each member of the project leadership team will be provided. 

 

The management team has organized an ambitious set of activities into a logical timeline that we all perceive as workable.  The 

timeline will be almost identical for each year, except that some activities will be introduced during the first year and reinforced in the 

second and third project years.  The timeline, along with associated responsibilities, is listed below: 

 

Three/Four Month Data Reviews: Each successive round of principals’ network meetings will offer the project management team an 

opportunity to assess growth associated with all performance measures compared to the prior three/four month period.  While we will 

be seeking to improve implementation continuously, the completion of each cycle of visits offers a special opportunity to consider 

strengths and weaknesses, opportunities to refine, and opportunities to celebrate progress.   

 

Annual Review of Performance Data:  The ultimate goal of the project is to improve student performance, particularly on the 

measures that are part of Missouri’s school accountability system.  Each summer, the management team will review student state 
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assessment data and other accountability data and compare those results with other data regarding principal leadership, instructional 

rigor and teacher quality in classrooms, relationships, and student performance on district benchmark assessments.  By examining 

these data sets, we expect to be able to refine our conceptual logic framework, theory of action, and plan of activities in ways that will 

yield stronger results in the subsequent years.   The collection and evaluation of this data will provide the required information to plan 

systematically for school improvement and evaluate for continuous improvement. 

 

Competitive Priority 

As this project transforms low-performing schools, it will also increase college access and success for Normandy students.  Every 

strategy listed in this proposal will contribute to the development of a successful learning/living environment with high expectation 

and the development of a college-bound culture that increases the likelihood that students qualify to attend college, choose to attend, 

and have the skills necessary to succeed. 

Recently, the Normandy School District Board of Education voted to support a plan that would help to significantly improve our 

school district.  In addition, to improving the quality of leadership, teaching and learning in our classrooms, but the Reorganizational 

Plan is designed to impose rigorous standards of accountability in all departments.  The Normandy School District has the 

commitment to create a stronger system in which high expectations and accountability are the new norms.  This is the commitment 

from leadership, parents, students community and staff.    
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ATTACHMENTS A-F: AYP MAP/B)Acuity,CA Attendance, Graduation Rates, Core Competencies,  SIG 

Consortium Addendum 
 

A: AYP  

B: ACUITY CA 

C: ACUITY MATHEMATICS 

D: ATTENDANCE 

E GRADUATION RATES 

F: COMPETITIVE PRIORITIES 

G: MODEL BUDGET  
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This chart shows the percent of students scoring in the top two performance levels on the MAP as compared to the state standards per content area per year assessed. The goal of No Child Left 
Behind (NCLB) is for all schools to have 100% of their students scoring in the top two performance levels by 2014.  

Com. 
Arts  

STAT
E  

BN  BR  GR  JF  LC  PL  WS  MS  HS  NSD  
3rd  4th-6th  3rd-6th  3rd-6th  3rd-6th  3rd-6th  3rd-6th  7th-8th  11th   

SY06  34.7  NP 23.8 21/88  NP 22.5 56/249  NP 17.5 37/211  S 23.2 52/224  NP 19.8 88/445  NP 20.6 32/155  CI 26.7 44/165  NP 15.6 
123/788  NP 10.6 22/208  NP 18.6 

474/2550  

  SI  1    SI  3  SI  1       
SY 07  42.9  NP 26.5 18/68  NP 25.0 53/212  NP 25.1 42/167  SC 28.1 47/167  NP 20.3 102/503  NP 16.8 26/155  NP 26.3 35/133  NP 12.6 

101/799  NP 14.3 34/238  NP 18.6 
458/2456  

% increase (decrease)  2.7  2.5  7.6  4.9  .5  (3.8)  (0.4)  (3.0)  3.7  0.0  

  SI  2  SI  1  SI  1  SI  1  SI  2  SI  1  SI  1  SI  1  SI  1  DI  1  
SY 08  51.0  NP 27.4 17/62  NP 21.4 42/196  NP 15.8 28/177  NP 23.4 40/171  NP 20.6 

100/485  NP 18.8 25/133  G 26.4 28/144  NP 17.4 
124/713  NP 8.6 22/257  NP 18.7 436/2335  

% increase (decrease)  0.9  (3.6)  (9.3)  (4.7)  0.3  2.0  0.1  4.8  (5.7)  0.1  

  SI  3  SI  2  SI  2  SI  1  SI  3  SI  2  SI  1  SI  2  SI  2  DI  2  
SY 09  59.2  NP 28.4 19/67  NP 25.8 50/194  NP 19.1 33/173  NP 27.2 41/151  NP 21.8 

108/496  NP 17.1 21/123  NP 22.1 27/122  SC 24.6 
145/590  S 33.6 70/207  NP 24.3 

526/2164  
% increase (decrease)  1.0  4.4  3.3  3.8  1.2  (1.7)  (4.3)  7.2  25.0  5.6  

  SI  4  SI  3  SI  3  SI  2  SI  4  SI  3  SI  2  SI  1  SI  3  DI  3  
            
            
            
            
Math  STAT

E  BN  BR  GR  JF  LC  PL  WS  MS  HS  NSD  

  3rd  4th-6th  3rd-6th  3rd-6th  3rd-6th  3rd-6th  3rd-6th  7th-8th  10th   
SY06  26.6  NP 7.9 7/88  CI 26.7 67/251  NP 19.9 42/211  NP 9.8 22/224  NP 10.9 50/457  NP 17.7 29/164  NP 15.8 26/165  NP 4.5 36/795  NP 8.6 26/301  NP 11.5 

305/2652  

  SI  1    SI  3  SI  1       
SY07  35.8  NP 19.1 13/68  NP 17.9 38/212  CI 28.1 47/167  NP 16.2 27/167  NP 17.5 88/503  NP 13.5 21/155  S 26.3 35/133  NP 7.8 62/797  NP 9.9 26/262  NP 14.4 

357/2478  
% increase (decrease)  11.2  (8.8)  8.2  6.4  6.6  (4.2)  10.5  3.3  1.3  2.9  

  SI  2  SI  1  SI  1  SI  1  SI  2  SI  1  SI  1  SI  1  SI  1  DI  1  
SY08  45.0  NP 25.8 16/62  NP 14.3 28/196  NP 14.7 26/177  G 22.2 38/171  NP 12.6 61/485  NP 12.0 16/133  G 25.7 37/144  NP 9.2 66/715  NP 8.1 25/308  NP 13.1 312/2389  

% increase (decrease)  6.7  (3.6)  (13.4)  6.0  (4.9)  (1.5)  (0.6)  1.4  (1.8)  (1.3)  

  SI  3  SI  2  SI  2  SI  1  SI  3  SI  2  SI  1  SI  2  SI  2  DI  2  
SY09  54.1  SC 29.9 20/67  NP 11.8 23/195  NP 12.7 22/173  NP 23.2 35/151  NP 12.3 61/494  NP 14.6 18/123  NP 19.8 24/121  NP 16.6 98/590  NP 3.1 6/196  NP 14.6 

310/2122  
% increase (decrease)  4.1  (2.5)  (2.0)  1.0  (0.3)  2.6  (5.9)  7.4  (5.0)  1.5  

  SI 4  SI 3  SI 3  SI 2  SI 4  SI 3  SI 2  SI 1  SI 3  DI 3  
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Appendix D  
Budget Templates 
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Normandy Middle School 3000 
Budget Codes Related Strategies and Activities 

1100 Instruction    
1100 Instruction 1003 (g) SIG   Progress Monitoring Interim assessments, expanded curriculum; UMSL  

development/alignment/RTI/SuccessMaker/NovaNet  
1251 Culturally Different Instruction(Title I)  
1251 Culturally Different  
Instruction(Title I)  
1003 (g) SIG  

NCUST 

2100 Support Services - Pupils    
2100 Support Services – Pupils  
1003 (g) SIG  

Family Resource Center, Parent Liaisons, PPP, PIRRC; NCDA  

2210 Improvement of  
Instruction Services  
(Professional Development)  

 

  
2210 Improvement of  
Instruction Services  
(Professional Development)  
1003 (g) SIG  

Dean of Instruction, Instructional Coaches, National Center Urban School Transformation,  

Pearson, Meadows 

2620 Planning, Research, Development, and 
Evaluation Services 

 

2620 Planning, Research, Development, and 
Evaluation Services 1003 (g) SIG 

National Center for Excellence (Boykins)  

3000 Parent Involvement    
3000 Parent Involvement 1003   
Other (Use Missouri  
Accounting manual codes)  
 

 

Administrative Costs  
Administrative Costs 1003 (g)  SIG Admin. Support 
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Budget Codes  

Related Strategies and Activities 
1100 Instruction    
1100 Instruction 1003 (g) SIG   Progress Monitoring Interim assessments, expanded curriculum; UMSL  

development/alignment/RTI/SuccessMaker/NovaNet /Distance Learning   
1251 Culturally Different Instruction(Title I)  
1251 Culturally Different  
Instruction(Title I)  
1003 (g) SIG  

NCUST 

2100 Support Services - Pupils    
2100 Support Services – Pupils  
1003 (g) SIG  

Family Resource Center, Parent Liaisons, PPP, PIRRC; NCDA  

2210 Improvement of  
Instruction Services  
(Professional Development)  

 

  
2210 Improvement of  
Instruction Services  
(Professional Development)  
1003 (g) SIG  

Dean of Instruction, Instructional Coaches, National Center Urban School Transformation,  

Pearson 

2620 Planning, Research, Development, and 
Evaluation Services 

 

2620 Planning, Research, Development, and 
Evaluation Services 1003 (g) SIG 

National Center for Excellence (Boykins)  

3000 Parent Involvement    
3000 Parent Involvement 1003  Parent Facilitators;  
Other (Use Missouri  
Accounting manual codes)  
 

 

Administrative Costs  

Normandy High School 1050 
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1003(G) SCHOOL IMPROVEMENT BUILDING BUDGET WORKSHEET(COPY AS NEEDED) 
BUILDING NAME 

NORMANDY MIDDLE SCHOOL  
BUILDING CODE 
 
3000 

BUDGET ITEMIZATION GRANT FUNDS 
REQUESTED 

6100:  Certificated Salaries 
Instructional Specialist 
 
 
 
 

 
75,000 

6100 Subtotal 75,000 

6200: Employee Benefits (optional categories) 
FICA 
Medicare 
Retirement (Teacher or Non-Teacher) 
Health, Life, and/or Dental Insurance 
Other Benefits 

 

6200 Subtotal 15,798 
6300: Purchased Services 
NCUST Consulting Dr. Johnson  
National leadership conference (1) principals a 2,000  (airfare, hotel) 
(1) Asst. principals  +2 teachers @2000      
National symposium in building excellence in teaching and learning in urban schools. 
Leadership and instructional staff work with high performing urban schools from around 
the country. Outstanding urban school districts, teachers, administrators and support 
personnel work together to create a level of teaching excellence that transforms student 
lives.  Normandy leadership teams interact and receive additional professional 
development from teachers, principals, superintendents and researchers who have 
inspired, supported, nurtured and sustained excellence in teaching.  
 
Meadows Center 
Parent Resource Center  
 
Wesley Boykins:Planning/ Evaluation Services 
Family Resource Center/PIRC 
 
AVID 
 
 
STEP Model (On site Collaborative Researched Based Systematic Planning and Continuous 
Improvement Model which includes Instructional Coaches, Academic Advisors  professional 

 
45,000.00 
    
  6,000.00 
 
 
 
 
 
 
 
 
 
14,500.00 
   2500.00 
 
12,500.00 
   5300.00 
 
18,000.00 
 
 
200,400.00 
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development, leadership, materials and supplies) 10 change elements which serve high poverty 
low producing schools.  As noted in the Massinsight report, the collaborative effort deals with 
communities that fail because of the challenges they face are substantial and not dealt with 
effectively by the traditional educational.             
 
SuccessMaker/NovaNet software 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
30,302 
 

6300 Subtotal 334,502 
6400: Materials/Supplies 
 
 
 
 
 
 
 
 
 

 

6400 Subtotal $ 

6100-6400 Subtotal $425,300 

Indirect Cost Optional (Restricted Rate:  ____% X Subtotal) $ 
6500: Capital Outlay 
 
 
 

 

6500 Subtotal $ 

TOTAL $425,300.00 
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1003(G) SCHOOL IMPROVEMENT BUILDING BUDGET WORKSHEET(COPY AS NEEDED) 
BUILDING NAME 

NORMANDY HIGH SCHOOL  
BUILDING CODE 
 
1050 

BUDGET ITEMIZATION GRANT FUNDS 
REQUESTED 

6100:  Certificated Salaries 
 
Dean of Instruction 
 
 
 

 
92,000 

6100 Subtotal 92,000 

6200: Employee Benefits (optional categories) 
FICA 
Medicare 
Retirement (Teacher or Non-Teacher) 
Health, Life, and/or Dental Insurance 
Other Benefits 

 

6200 Subtotal 22,189 
6300: Purchased Services 
NCUST Consulting Dr. Johnson  
National leadership conference (1) principals a 2,000  (airfare, hotel) 
(1) Asst. principal  +2 teachers @2000      
National symposium in building excellence in teaching.  Leadership and instructional 
staff work with high performing urban schools from around the country. Outstanding 
urban school districts, teachers, administrators and support personnel work together to 
create a level of teaching excellence that transforms student lives.  Throughout the 
symposium Normandy leadership interact and receive additional professional 
development from teachers, principals, superintendents and researchers who have 
inspired, supported, nurtured and sustained excellence in teaching.  
 
Meadows Center  
 
AVID 
 
Wesly Boykins:Planning/ Evaluation Services 
 

 
45,000.00 
    
 
   6,000.00 
 
 
 
 
 
 
 
 
 
6,000.00. 
 
18,000.00 
 
12,500.00 
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STEP Model ( Instructional Coaches, Academic Advisor,professional development, leadership, 
materials and supplies)  STEP Model (On site, daily collaborative Researched Based Systematic 
Planning and Continuous Improvement Model which includes Instructional Coaches, Academic 
Advisors  professional development, leadership, materials and supplies) 10 change elements 
which serve high poverty low producing schools.  As noted in the Massinsight report, the 
collaborative effort deals with communities that fail because of the challenges they face are 
substantial and not dealt with effectively by the traditional educational system. Creates 
educational partnerships, embedded achievement, emphasizes school culture, aligns all 
instructional/technology based instruction to systematically drive student achievement             
NovaNet software/included 
 

 
200,400.00 
 
 
 
 
 
 
 
 
 

6300 Subtotal 287,900 
6400: Materials/Suppli 
 
 
 
 
 
 

 

6400 Subtotal $0 

6100-6400 Subtotal $402,089.00 

Indirect Cost Optional (Restricted Rate:  ____% X Subtotal) $ 
6500: Capital Outlay 
 
 
 
 
 
 

 

6500 Subtotal $ 

TOTAL $402,089.00 
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   BUDGET                 

Budget Year 2010-2011 
6100 

Certificated 
Salaries 

6150 
Noncertified 

Salaries 

6200 
Employee 
Benefits 

6300 
Purchased 

Services 

6400 
Materials / 

Supplies 

6500 Capital 
Outlay 

 Other Total 

1100 Instruction                $                      -    
1100 Instruction 1003 (g) SIG                $                      -    
1251 Culturally Different Instruction 
(Title I)                $                      -    
1251 Culturally Different Instruction 
(Title I) 1003 (g) SIG  $ 167,000.00     $  37,987.00   $ 622,402.00         $    827,389.00  
2100 Support Services-Pupils                $                      -    
2100 Support Services-Pupils 1003 
(g) SIG                $                      -    
2210 Improvement of Instruction 
Services (Professional 
Development)                $                      -    
2210 Improvement of Instruction 
Services (Professional 
Development) 1003 (g) SIG                $                      -    
2620 Planning, Research, 
Development and Evaluation 
Services                $                      -    
2620 Planning, Research, 
Development and Evaluation 
Services 1003 (g) SIG            $               -       $                      -    
3000 Parent Involvement        $                   -     $                 -         $                      -    
3000 Parent Involvement 1003 (g) 
SIG        $                   -     $                 -         $                      -    
Administrative Cost        $                   -           $                      -    
Administrative Cost 1003 (g) SIG                $                      -    
Program Costs Subtotal  (Not 
including 1003 (g) SIG)      $                  -              
1003 (g) SIG Subtotal                $    827,389.00  
Grand Total  $ 167,000.00   $                       -     $  37,987.00   $ 622,402.00   $                 -     $               -     $          -     $    827,389.00  
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D.   ASSURANCES: An LEA/district must include the following assurances in its application for a  
       School  Improvement Grant. 
 
Check the boxes in this table to include the assurances in this application.  
 
The LEA/district must assure that it will—  
 
 Use its School Improvement Grant to implement fully and effectively an intervention in each Tier I and Tier 

II  school that the LEA/district commits to serve consistent with the final requirements;  

 
 Establish annual goals for student achievement on the State’s assessments in both reading/language arts and 

mathematics and measure progress on the leading indicators in section III of the final requirements in order 
to monitor each Tier I and Tier II school that it serves with school improvement funds, and establish goals 
(approved by the SEA) to hold accountable its Tier III schools that receive school improvement funds;  

 
 If it implements a restart model in a Tier I or Tier II school, include in its contract or agreement terms and 

provisions to hold the charter operator, charter management organization, or education management 
organization accountable for complying with the final requirements; and  

 
 Report to the SEA the school-level data required under section III of the final requirements.  
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LEA/district approval for The Department to provide direct services:  
 The LEA/district approves The Department’s use of grant funds to provide improvement services directly to 

the LEAs/districts and schools.  

 
SIGNATURE OF BOARD-AUTHORIZED REPRESENTATIVE  

Stanton E. Lawrence 
DATE  
 

6-15-10 
 
 
 

 
E.  WAIVERS: Missouri has requested waivers of requirements applicable to the LEA’s/district’s School  
       Improvement Grant, an LEA/district must indicate which of those waivers it intends to implement.         
 
The LEA/district must check each waiver that the LEA/district will implement. If the LEA/district does not 
intend to implement the waiver with respect to each applicable school, in an attached document, the LEA/district 
must indicate for which schools it will implement the waiver.  
 
 Extending the period of availability of school improvement funds.  

 

 
 
 
 
 “Starting over” in the school improvement timeline for Tier I and Tier II Title I participating schools 

implementing a turnaround or restart model.  

 

 Implementing a schoolwide program in a Tier I or Tier II Title I participating school that does not meet the 
40 percent poverty eligibility threshold.  

Note: Missouri has requested a waiver of the period of availability 
of school improvement funds, that waiver automatically applies to 
all LEAs/districts in the State. 
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How the LEA/district addresses the Competitive Priorities listed below will be part of the overall evaluation of the SIG 
applications.  Please provide information related to how your LEA/district has addressed each of the Competitive Priorities in 
the application.  In the form below, explain how each will be addressed, and refer to the part of the grant application where 
each is addressed.  Submit the completed form as an attachment to the final LEA/District SIG Application. 
 

Competitive Priorities for Section 1003(g) Missouri School Improvement Grants 
 
1) Implement one plan. 
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LEAs should demonstrate that policies, processes, and procedures support (and do not contradict) the implementation of the building’s 
turn-around plan.   
 
Response:  In developing our district wide school improvement plan and selecting the appropriate intervention model for our middle 
and high schools, Normandy School District planning committees have selected the Transformation Mode. Middle School and 
Normandy High School Improvement Plan will be fully supported by the district and implemented with fidelity.  The transformation 
model has been selected as the vehicle for changes.  The principals, administrative teams and 25% of the teaching staff have been 
replaced.  There are additional extended learning opportunities, focused instructional study periods, targeted tutoring with content 
specific tutors and  a structural change to the school day to allow for an additional hour of focused instruction daily.  A new schedule 
is being designed to make effective use of the additional time.  These improvement efforts are addressed in Governance/Leadership 
 
2) Set ambitious targets for improvement. 
LEAs should create improvement targets rigorous enough to demonstrate significant growth in student achievement over the three-
year grant period, as agreed to by the Department.  
 
Response:  Our goals are to meet and exceed the percentage of students scoring proficient and above on all Grade level Assessments 
as compared to the state standards per content per year assessed.   
 
3) Design an innovative plan for recruiting, evaluating, and retaining the best teachers and leaders—and removing those who 
are ineffective. To include: 
(1) Implement district/SIG Consortium collaborative evaluation tool  
 annual evaluations of teachers using multiple measures, including student-achievement data as one significant factor;  
(2) strategies for removing staff found to be ineffective in improving student outcomes;  
(3) provide incentives to attract teachers to high need areas 
(4) work with financial community partners to create housing incentives to attract and retain staff to reside within the Normandy 
School District  
 
Response:  To improve teacher quality a Dean of Instructional and Curriculum Instructional Coordinators will act as building level 
academic officers to monitor teacher performance.  A new teacher evaluation system has been designed and will be implemented 
beginning the 2010-2011 school year.  The new system will include analyzing academic trend data for the instructional staff.  A 
matrix system is being designed to identify model/master teachers to provide models of effective teaching. 
4) Identify high-risk students and create opportunities to succeed.  
Strong proposals will feature early warning systems that use a combination of common formative assessment results and attendance 
measures to identify students at risk of failure. Such proposals also will provide supports designed to ensure that high-need students, 
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including low income students, English-language learners, and special-needs students are achieving at grade level and are being 
prepared for success in college or a career. 
 
Response:   Universal screening and bi- monthly progress monitoring with instructional tools aligned to state standards will quickly 
indentify students at risk of failure.  In an effort to provide wrap around services to support at risk students, the middle and high 
schools will use an individualized academic plans to monitor student progress.  Since learning does not occur in a vacuum, all plans 
will use several forms of data to determine academic and social needs.  It will result from staff/grade level focused discussions that 
occur through the use of analysis of formative and assessment data.  Implemented with fidelity, these assessment tools will help 
identify and monitor students who are most at risk of dropping out of school. All staff will support student achievement, monitors 
attendance and foster a learning environment with high expectations. All staff will work together to implement intervention strategies 
to support identified needs. 
 
 
 
 
 
 
 
 
 
 
 
 
5) Be bold and innovative.  
To receive these new SIG funds districts must demonstrate that they provide their schools with consistent support, freedom to 
innovate, and autonomy to make personnel decisions. True reform requires structural changes in the school day and year. Bold 
proposals will lengthen the school day and add weekend or summer programs for all students. Districts that request SIG dollars must 
pledge to change personnel policies that lead to turnover among school leaders and staff. Districts must ensure that schools can select 
their staff, remove ineffective employees, avoid an imbalance of novice teachers (unless part of an intentional staffing strategy), and 
retain high-performing staff members. In addition, Districts must ensure that SIG dollars supplement, not supplant, the existing state, 
local, and federal funding that schools receive. 
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Response:  To support all school improvement efforts identified within the SIG grant application the school district will support 
foundational strategies by engaging the SIG Consortium.  The consortium will be purposeful informing and cultivating the conditions 
for the emergence of a regional learning laboratory, a vehicle which enables SIG schools to learn and profit from each other’s 
practices.  There are numerous benefits to be gained from this strategy as well as maintaining a greater focus on accountability.  
 
6) Demonstrate teacher commitment. 
Individual teachers have the largest single school effect on student performance. Strong proposals will demonstrate that at least 80% 
of the teachers agree to implement the plans included in the School Improvement Grant application. 
 
Response:  Strong staff commitment is critical to the success of the effective implementation of the school improvement plans.  The 
principals will hold staff as well as individual meetings to discuss the mission, vision of the school and the necessary action steps to 
accomplish the set targets.  Teachers will show their commitment by signing a pledge indicating they agree to support each other and 
implement the plans as outlined in the School Improvement Grant
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Attachment A 
 

Normandy School District 
Adequate Yearly Progress (AYP) Data 

Destination: World Class 
 

This chart shows the percent of students scoring in the top two performance levels on the MAP as compared to the state standards per content area per year assessed.  The goal of No Child Left 
Behind (NCLB) is for all schools to have 100% of their students scoring in the top two performance levels by 2014. 

Com. Arts STATE 
BN BR GR JF LC PL WS MS HS NSD 
3rd 4th-6th 3rd-6th 3rd-6th 3rd-6th 3rd-6th 3rd-6th 7th-8th 11th   

SY06 34.7 NP 23.8     21/88 NP 22.5     56/249 NP 17.5     37/211 S 23.2     52/224 NP 19.8     88/445 NP 20.6     32/155 CI 26.7     44/165 NP 15.6     123/788 NP 10.6     22/208 NP 18.6     474/2550 

    SI  1     SI  3 SI  1           

SY 07 42.9 NP 26.5     18/68 NP 25.0     53/212 NP 25.1     42/167 SC 28.1     47/167 NP 20.3     102/503 NP 16.8     26/155 NP 26.3     35/133 NP 12.6     101/799 NP 14.3     34/238 NP 18.6     458/2456 

% increase (decrease) 2.7 2.5 7.6 4.9 .5 (3.8) (0.4) (3.0) 3.7 0.0 

    SI  2 SI  1 SI  1 SI  1 SI  2 SI  1 SI  1 SI  1 SI  1 DI  1 
SY 08 51.0 NP 27.4     17/62 NP 21.4     42/196 NP 15.8     28/177 NP 23.4     40/171 NP 20.6     100/485 NP 18.8     25/133 G 26.4     28/144 NP 17.4     124/713 NP 8.6     22/257 NP 18.7     436/2335 

% increase (decrease)   0.9 (3.6) (9.3) (4.7) 0.3 2.0 0.1 4.8 (5.7) 0.1 

    SI  3 SI  2 SI  2 SI  1 SI  3 SI  2 SI  1 SI  2 SI  2 DI  2 
SY 09 59.2 NP 28.4     19/67 NP 25.8     50/194 NP 19.1     33/173 NP 27.2     41/151 NP 21.8     108/496 NP 17.1     21/123 NP 22.1     27/122 SC 24.6     145/590 S 33.6     70/207 NP 24.3     526/2164 

% increase (decrease)   1.0 4.4 3.3 3.8 1.2 (1.7) (4.3) 7.2 25.0 5.6 

    SI  4 SI  3 SI  3 SI  2 SI  4 SI  3 SI  2 SI  1 SI  3 DI  3 
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Math STATE BN BR GR JF LC PL WS MS HS NSD 

    3rd 4th-6th 3rd-6th 3rd-6th 3rd-6th 3rd-6th 3rd-6th 7th-8th 10th   
SY06 26.6 NP 7.9     7/88 CI 26.7     67/251 NP 19.9     42/211 NP 9.8     22/224 NP 10.9     50/457 NP 17.7     29/164 NP 15.8     26/165 NP 4.5     36/795 NP 8.6     26/301 NP 11.5     305/2652 

    SI  1     SI  3 SI  1           

SY07 35.8 NP 19.1     13/68 NP 17.9     38/212 CI 28.1     47/167 NP 16.2     27/167 NP 17.5     88/503 NP 13.5     21/155 S 26.3     35/133 NP 7.8     62/797 NP 9.9     26/262 NP 14.4     357/2478 

% increase (decrease) 11.2 (8.8) 8.2 6.4 6.6 (4.2) 10.5 3.3 1.3 2.9 
    SI  2 SI  1 SI  1 SI  1 SI  2 SI  1 SI  1 SI  1 SI  1 DI  1 
SY08 45.0 NP 25.8     16/62 NP 14.3     28/196 NP 14.7     26/177 G 22.2     38/171 NP 12.6     61/485 NP 12.0     16/133 G 25.7     37/144 NP 9.2     66/715 NP 8.1     25/308 NP 13.1     312/2389 

% increase (decrease) 6.7 (3.6) (13.4) 6.0 (4.9) (1.5) (0.6) 1.4 (1.8) (1.3) 
    SI  3 SI  2 SI  2 SI  1 SI  3 SI  2 SI  1 SI  2 SI  2 DI  2 
SY09 54.1 SC 29.9     20/67 NP 11.8     23/195 NP 12.7     22/173 NP 23.2     35/151 NP 12.3     61/494 NP 14.6     18/123 NP 19.8     24/121 NP 16.6     98/590 NP 3.1     6/196 NP 14.6     310/2122 

% increase (decrease) 4.1 (2.5) (2.0) 1.0 (0.3) 2.6 (5.9) 7.4 (5.0) 1.5 

    SI  4 SI  3 SI  3 SI  2 SI  4 SI  3 SI  2 SI  1 SI  3 DI  3 
                        

  

KEY 

  Y= Target Met N = Target Not Met                                                    
NP = Target Not Met 

LND = Level Not Determined   (#s)= Total 
number of 
reportable 
students 

  
CI = Target Met with Confidence Interval NC = Target Met with the Confidence Interval, but 

did not have a participation rate of at least 95% 
SI = In School Improvement if  (# = years) 

  
S = Target Met using Safe Harbor provision N* = Target Met, but did not have a participation 

rate of at least 95% 
    

  

SC = Target Met using the Confidence Interval 
for Safe Harbor 

NN = Target Not Met and participation rate was 
less than 95% 

DI = In District Improvement if  (# = years) 

  

    

G = Target Met using the Growth calculation 
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Attachment B 
 

Normandy School District – Communication Arts Grade Level Acuity Report By School 
(The district’s target is 75% or above) 

 
 

School Grade 

Test 1 
Average % 

Points 
Obtained 

Test 2 
Average % 

Points 
Obtained 

Test 3 
Average % 

Points 
Obtained 

Test 4 
Average % 

Points 
Obtained 

Test 5 
Average % 

Points 
Obtained 

Test 6 
Average % 

Points 
Obtained 

Test 7 
Average % 

Points 
Obtained 

Average % 
Points 

Obtained for 
Tests 1-7 

Bel-Nor 3 39 51 61 67 57 71 64 59 

Garfield 3 38 59 44 59 51 55 56 52 

Jefferson 3 38 55 57 74 59 59 57 57 

Lucas Crossing 3 34 56 47 61 49 52 55 51 

Pine Lawn 3 38 56 53 60 59 58 60 55 

Washington 3 34 53 55 61 45 54 50 50 

District Average: 3 37 55 53 64 53 58 57 54 
         

Bel-Ridge 4 49 52 69 52 59 60 62 58 

Garfield 4 50 42 66 47 48 55 55 52 

Jefferson 4 48 56 69 56 55 61 62 58 

Lucas Crossing 4 48 47 65 48 51 55 55 53 

Pine Lawn 4 64 57 75 54 63 67 55 62 

Washington 4 52 61 76 52 61 71 68 63 

District Average: 4 52 53 70 52 56 62 60 58 
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Bel-Ridge 5 45 56 51 52 62 67 52 55 

Garfield 5 60 51 44 47 50 60 46 51 

Jefferson 5 60 63 58 66 62 65 60 62 

Lucas Crossing 5 54 57 50 54 50 55 48 53 

Pine Lawn 5 56 50 59 57 60 59 66 58 

Washington 5 66 64 65 67 58 70 66 65 

District Average: 5 57 57 55 57 57 63 56 57 
         

Bel-Ridge 6 62 55 54 46 50 50 63 54 

Garfield 6 60 68 56 49 54 46 67 57 

Jefferson 6 64 66 63 55 50 47 66 59 

Lucas Crossing 6 59 64 57 56 49 45 63 56 

Pine Lawn 6 53 56 56 69 65 74 78 64 

Washington 6 68 72 67 66 60 58 79 67 

District Average: 6 61 64 59 57 55 53 69 60 
         

Middle School 7 60 51 41 48 56 50 58 52 

District Average: 7 60 51 41 48 56 50 58 52 
         

Middle School 8 65 54 45 52 44 58 57 54 

District Average: 8 65 54 45 52 44 58 57 54 
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Attachment C 
 

Normandy School District – Mathematic Grade Level Acuity Report By School 
(The district’s target is 75% or above) 

 

School Grade 

Test 1 
Average % 

Points 
Obtained 

Test 2 
Average % 

Points 
Obtained 

Test 3 
Average % 

Points 
Obtained 

Test 4 
Average % 

Points 
Obtained 

Test 5 
Average % 

Points 
Obtained 

Test 6 
Average % 

Points 
Obtained 

Test 7 
Average % 

Points 
Obtained 

Average % 
Points 

Obtained for 
Tests 1-7 

Bel-Nor 3 71 54 76 67 63 79 74 69 

Garfield 3 67 45 59 52 54 71 66 59 

Jefferson 3 69 48 65 67 62 70 69 64 

Lucas Crossing 3 61 52 64 59 56 62 60 59 

Pine Lawn 3 69 51 66 49 60 67 64 61 

Washington 3 86 53 69 61 58 73 67 67 

District Average: 3 71 51 67 59 59 70 67 63 
         

Bel-Ridge 4 63 69 59 61 70 63 69 65 

Garfield 4 50 50 63 57 59 60 57 57 

Jefferson 4 64 61 56 58 64 66 67 62 

Lucas Crossing 4 51 52 52 50 57 57 56 54 

Pine Lawn 4 76 70 60 54 74 70 64 67 

Washington 4 66 64 63 68 72 74 68 68 

District Average: 4 62 61 59 58 66 65 64 62 
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Bel-Ridge 5 38 56 40 52 66 74 56 55 

Garfield 5 45 55 44 42 63 63 49 52 

Jefferson 5 62 69 54 63 68 71 63 64 

Lucas Crossing 5 52 50 40 47 50 55 47 49 

Pine Lawn 5 56 59 42 51 57 68 52 55 

Washington 5 66 65 56 64 67 76 62 65 

District Average: 5 53 59 46 53 62 68 55 57 
         

Bel-Ridge 6 30 48 65 65 57 56 45 52 

Garfield 6 45 39 57 55 54 63 61 53 

Jefferson 6 43 37 62 50 44 52 50 48 

Lucas Crossing 6 43 39 61 57 43 45 53 49 

Pine Lawn 6 28 43 64 61 48 75 66 55 

Washington 6 60 52 69 72 65 72 74 66 

District Average: 6 42 43 63 60 52 61 58 54 
         

Middle School 7 49 52 45 45 54 65 50 51 

District Average: 7 49 52 45 45 54 65 50 51 
         

Middle School 8 52 51 54 47 50 39 52 49 

District Average: 8 52 51 54 47 50 39 52 49 

 
 
 
 
 
 
 



Normandy Public Schools             Page 73 

73 
 

Attachment D 
 

Attendance 
 

Attendance Rates, 2005-2009   
  NORMANDY MIDDLE  Missouri 

Year 2005  2006  2007  2008  2009  2005  2006  2007  2008  2009  
Rate of Attendance (%) 87.9 91.4 85.3 91.3 91.5 94.6 94.8 94.7 94.8 95.1 
  
Source: Missouri Dept. of Elementary and Secondary Education  
Core Data as submitted by Missouri Public Schools  

Data as of November 2, 2009 
Posted to the Web November 7, 2009  

 
 

Attendance Rates, 2005-2009 
  NORMANDY HIGH  Missouri 

Year 2005  2006  2007  2008  2009  2005  2006  2007  2008  2009  
Rate of Attendance (%) 82.2 82.0 80.0 72.2 80.6 94.6 94.8 94.7 94.8 95.1 
  
Source: Missouri Dept. of Elementary and Secondary Education  
Core Data as submitted by Missouri Public Schools  

Data as of November 2, 2009 
Posted to the Web November 7, 2009  
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Graduation Rates, 2005-2009 

  NORMANDY HIGH  Missouri 
Year 2005  2006  2007  2008  2009  2005  2006  2007  2008  2009  
Total Number of Graduates 167 167 163 164 192 57,838 58,435 60,200 61,800 62,944 
Cohort Dropouts 57 73 108 119 95 9,437 9,643 9,570 10,240 11,110 
Graduation Rate (%) 74.6  69.6  60.1  58  66.9  86.0 85.8 86.3 85.8 85.0 
Total Number of Asian Graduates 0 0 1 1 0 851 1,027 1,036 1,018 1,060 
Cohort Asian Dropouts 0 0 0 0 0 49 58 65 83 104 
Asian Graduation Rate (%) 0  0  100  100  0  94.6 94.7 94.1 92.5 91.1 
Total Number of Black Graduates 165 164 156 163 191 8,319 8,405 8,930 9,302 10,103 
Cohort Black Dropouts 55 71 105 118 94 2,411 2,649 2,637 3,133 3,675 
Black Graduation Rate (%) 75  69.8  59.8  58  67  77.5 76.0 77.2 74.8 73.3 
Total Number of American Indian Graduates 0 0 1 0 0 193 197 222 274 271 
Cohort American Indian Dropouts 0 0 0 0 0 37 45 52 51 42 
American Indian Graduation Rate (%) 0  0  100  0  0  83.9 81.4 81.0 84.3 86.6 
Total Number of Hispanic Graduates 0 1 3 0 0 1,080 1,264 1,370 1,490 1,596 
Cohort Hispanic Dropouts 0 0 0 0 0 243 305 328 420 412 
Hispanic Graduation Rate (%) 0  100  100  0  0  81.6 80.6 80.7 78.0 79.5 
Total Number of White Graduates 2 2 2 0 1 47,395 47,542 48,642 49,716 49,914 
Cohort White Dropouts 2 2 3 1 1 6,697 6,586 6,488 6,553 6,877 
White Graduation Rate (%) 50  50  40  0  50  87.6 87.8 88.2 88.4 87.9 
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Source: Missouri Dept. of Elementary and Secondary Education  
Core Data As Submitted by Missouri Public Schools 

Graduation Rate: (Graduates / (9-12 Cohort Dropouts + Graduates))x100  

Data as of November 2, 2009 
Posted to the Web November 7, 2009  
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Attachment E 
 

Graduation Rates 
 

Graduation Rates, 2005-2009 
  NORMANDY HIGH  Missouri 
Year 2005  2006  2007  2008  2009  2005  2006  2007  2008  2009  
Total Number of Graduates 167 167 163 164 192 57,838 58,435 60,200 61,800 62,944 
Cohort Dropouts 57 73 108 119 95 9,437 9,643 9,570 10,240 11,110 
Graduation Rate (%) 74.6  69.6  60.1  58  66.9  86.0 85.8 86.3 85.8 85.0 
Total Number of Asian Graduates 0 0 1 1 0 851 1,027 1,036 1,018 1,060 
Cohort Asian Dropouts 0 0 0 0 0 49 58 65 83 104 
Asian Graduation Rate (%) 0  0  100  100  0  94.6 94.7 94.1 92.5 91.1 
Total Number of Black Graduates 165 164 156 163 191 8,319 8,405 8,930 9,302 10,103 
Cohort Black Dropouts 55 71 105 118 94 2,411 2,649 2,637 3,133 3,675 
Black Graduation Rate (%) 75  69.8  59.8  58  67  77.5 76.0 77.2 74.8 73.3 
Total Number of American Indian Graduates 0 0 1 0 0 193 197 222 274 271 
Cohort American Indian Dropouts 0 0 0 0 0 37 45 52 51 42 
American Indian Graduation Rate (%) 0  0  100  0  0  83.9 81.4 81.0 84.3 86.6 
Total Number of Hispanic Graduates 0 1 3 0 0 1,080 1,264 1,370 1,490 1,596 
Cohort Hispanic Dropouts 0 0 0 0 0 243 305 328 420 412 
Hispanic Graduation Rate (%) 0  100  100  0  0  81.6 80.6 80.7 78.0 79.5 
Total Number of White Graduates 2 2 2 0 1 47,395 47,542 48,642 49,716 49,914 
Cohort White Dropouts 2 2 3 1 1 6,697 6,586 6,488 6,553 6,877 
White Graduation Rate (%) 50  50  40  0  50  87.6 87.8 88.2 88.4 87.9 
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Source: Missouri Dept. of Elementary and Secondary Education  
Core Data As Submitted by Missouri Public Schools 

Graduation Rate: (Graduates / (9-12 Cohort Dropouts + Graduates))x100  

Data as of November 2, 2009 
Posted to the Web November 7, 2009  
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