EVALUATOR TRAINING
&

MEANINGFUL FEEDBACK

Office of Educator Quality

2013-2014




Norms

e Be Present and Professionally Courteous
e Be Open Minded

e Be Willing to Engage in Conversation,
Share lIdeas, and Ask Questions

e Look through the Lens of “How Might |
Transfer...”




Why IS Educator Evaluation 1M PO rtant?

The single most important influence on
student learning iIs the quality of the
teacher.

Charlotte Danielson




Why IS Educator Evaluation 1M PO rtant?

The greatest challenge that most students
experience Is the level of competence of
the teacher.

John Hattie




Why IS Educator Evaluation 1M PO rtant?

The effect of “increases In teacher quality”
swamps the impact of any other
educational investment, such as reductions
INn class size.

Goldhaber, 2009




Why IS Educator Evaluation 1M PO rtant?

Having a high-quality teacher throughout
elementary school can substantially offset
or even eliminate the disadvantage of low
socio-economic background.

Rivkin, Hanushek and Kain, 2002
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Educator Evaluation

Senate Bill 291
(2640)

Development of New|Teacher Standards
(2011)

NCLB Flexibility Waiver
(2012)

Essential Principles of|Effective Evaluation
(2012)

Missouri Educator Evaluation Model—Pilot
(2012-2013)

Educator Evaluation ®verview and Training
(2012-2014)




Senate Bill 291

June, 2010

Directing school districts to adopt teaching standards which
were to include the following elements:

--students actively engaged in learning process
--various forms of assessment
--teacher is prepared and knowledgeable of content

--uses professional communication and interaction in
school community

--keeps current on instructional knowledge

--responsible professional in overall mission of school




Involvement of Stakeholders

More than 3 years of work.
Partners involved with the creation/development:

2/ organization partners including

American Federation of Teachers of Missouri (AFT)

Missouri Association of Elementary School Principals (MAESP)
Missouri Association of Rural Education(MARE)

Missouri Association of School Administrators (MASA)
Missouri Association of Secondary School Principals (MASSP)
Missouri National Education Association (MNEA)

Missouri School Boards’ Association (MSBA)

Missouri State Teachers Association (MSTA)

32 school district partners
25 higher education partners
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Teacher Standards (2011)*

Standard #1 (5 Quality Indicators)
Content Knowledge Aligned with Appropriate
Instruction

Standard #2 (6 Quality Indicators)
Student Learning, Growth and Development

Standard #3 (3 Quality Indicators)
Curriculum Implementation

Standard #4 (3 Quality Indicators)
Critical Thinking




Teacher Standards

Standard #5 (3 Quality Indicators)
Positive Classroom Environment

Standard #6 (4 Quality Indicators)
Effective Communication

Standard #7 (6 Quality Indicators)
Student Assessment and Data Analysis

Standard #8 (3 Quality Indicators)
Professionalism

Standard #9 (3 Quality Indicators)
Professional Collaboration




36 Quality Indicators

Quality Indicator Comparison

[0 Content Knowledge

M Learning, Growth & Dev

® Curriculum

B Critical Thinking

B Classroom Environment

B Communication
B Use of Student Data
B Professionalism

B Collaboration




What does this mean for...

If the following standards are most prevalent:

-what does this mean for the teacher?

-what does this mean for the instructional leader?

-what does this mean for school-wide professional development?

‘ Qualiiylndicaiolmparison

O Content Knowledge

B Learning, Growth & Dev
B Curriculum

B Critical Thinking

B Classroom Environment

7

6
5-
4
3
24
1
0

B Communication
M Use of Student Data
M Professionalism

B Collaboration




ESEA Flexibility Waiver

June, 2012

#1
Develop College and Career
Ready Expectations
for All Students

#2
State Developed
Differentiated Recognition,
Accountability and Support

Supporting Effective

nstruction and Leadership

Missouri Learning
Standards and State
Assessment Alignment

MSIP 5

Missouri School
Improvement Program

English
Language Arts

Mathematics

Performance
Standards

Resource
and
Process Standards |

Missouri's Educator
Evaluation System

New Teacher and

Leader Standards

Essential Principles of
Effective Evaluation

k_I Missouri Model
Evaluation System
=




Missouri’s NCLB Waiver says...

“The essential principles of effective
evaluation are the foundation for the
state’s model. Local evaluation models
align to these principles to create
consistency In assessing educator
performance across the state.”




7 Essential Principles
Per NCLB Waiver (June, 2012)

Measures educator performance against
research-based proven practices

Differentiated levels of performance
Probationary period
Measures of growth in student learning

Meaningful and descriptive feedback

Training for evaluators

Results and data informs decisions regarding
personnel, employment, and policy




MO Educator Evaluation System
Pilot Project

Regional Overviews Conducted (Fall 2012)

2012-2013 School Year

Focused on the improvement of effective
educational practices and the professional
development of teachers
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2013-2014
Training Roadmap*

Foundation

Evaluator Training
and Feedback

Student Growth
Measures

Probationary




To Clarify...

- All training shared today is model neutral, as
each school district has local control over what
model is developed or adopted.

The intent of each Educator Evaluation System
training module iIs to support schools in their
efforts to align their chosen model to the 7
Essential Principles (as outlined in the ESEA
Waiver of June 2012).

« What are school districts accountable for?




7 Essential Principles
Per NCLB Waiver (June, 2012)

Measures educator performance against
research-based proven practices

Differentiated levels of performance
Probationary period
Measures of growth in student learning

Meaningful and descriptive feedback

Training for evaluators

Results and data informs decisions regarding
personnel, employment, and policy




Today’s Roadmap




2013-2014
Training Roadmap*

Building a
Foundation

Evaluator Training
and Feedback

Probationary

Student Growth




Essential Principles
Per NCLB Waiver (June, 2012)

Measures educator performance against research-
based proven practices

Differentiated levels of performance
Probationary period
Measures of growth in student learning

Meaningful feedback

Training for evaluators

Results and data informs decisions regarding
personnel, employment, and policy




Principle #5

Provides ongoing, timely, deliberate
and meaningful feedback on
performance relative to research-based

targets.




Principle #6

Requires standardized, periodic training
for evaluators to ensure reliability and
accuracy.




Professional Frames of the Educator

Data Sources

Personnel Fi]qs & Records Ybservations
+Credentials

+License A l=ing Strategies

Certificate Professional Professional pport Voice tone
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result
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+Ohservable behaviors «Questions in class
*Projects/portfolios Classroom behavior
«Standardized tests «Focus groups




Intended Outcomes

1) Deeper understanding of the components which
allow for meaningful and descriptive
feedback

2) Deeper understanding of components of
evaluator training

3) Practice and reflect upon own skillset of
giving meaningful, descriptive feedback and
Inter-rater reliability.




Meaningful Feedback

Descriptive Feedback

Inter-Rater Reliability
Rater Drift

Protocol

Terminology*




Current Reality




"Your evaluation will be based on
what you do in the next thirty seconds. Go!"

Can you relate?

Evaluation and Feedback...




TEACHER EVALUATION

Can you relate?

Evaluation and Feedback...




. On the provided handout,
solo respond to each of the
upcoming gquestions.

. When you have finished
responding to all items, please
take your paper and form a
snowball!

. Throw snowball In the air,

ultimately landing on the floor!

If you are a teacher
representative, feel free to
respond NA or through your
lens as a ““receiver”...

Snowball Activity*




Question #1

1. How would you rate your current
experience in understanding what to
look for in terms of effective teaching
practices when observing teachers?

1 = Low level of understanding
4 = High level of understanding




Question #2

2. How would you describe the frequency
In which you are able to provide
feedback to individual teachers on
teaching performance?

1 = Hardly any time
4 = High level of frequency




Question #3

1. How do you currently feel about the
level of reliability you arrive at with
your current educator evaluation model?

1 = Low level of reliability
4 = High level of reliability




Question #4

1. How would you gauge the level of
quality in terms of your feedback being

meaningful and descriptive for
teachers?

1 = Low level of quality
4 = High level of quality




Question #5

1. How would you gauge the level of
Impact your educator evaluation process
has on developing and strengthening
teacher practice in your setting?

1 = Low level of impact
4 = High level of impact




Line Up!

Select a random “snowball” and get ready to line
up according to responses found on paper!




If the ultimate goal of educator evaluation
is to provide feedback which will enhance teacher

practice..why is this not the norm?




What is working?

At your table, take a
moment to share what is
working in terms of
educator evaluation making
a positive impact on teacher
development and
performance.

NEXT EXIT A |

y Success |
-

What are the barriers?

At your table, take a
moment to share the
common barriers which
hinder such an impact.

a\l 12, \11p




Meaningful and Descriptive Feedback




WHY?

“Feedback is effective when it offers information
about progress relative to the intended learning

goal and about what action to take to reach the
Intended learning goal.”

Hattie and Timperly (2005)




WHY?

“The most powerful single modification that
enhances achievement is feedback. The simplest
prescription for improving education must be
“dollops of feedback™.”

Hattie and Timperly, (2007)




WHY?

A Study of Feedback:

grovement) and less evaluative feedback
(only grades or marks).




Feedback Defined

Feedback is a critical piece of timely and effective
communication within the educator evaluation
process that is shared by the evaluator with the
teacher after a classroom observation. This
communication is meaningful to the improvement
of practice per Missouri Teacher Standards.




Feedback Purpose

The purpose of feedback is to improve instruction,
Inform professional development needs, and
enhance individual professional growth plans.




All:
Introduction

#1:
The Importance of Feedback

H2:
Data versus Evidence

#H3:
Using Data for Feedback

#H4:
Effective Feedback
An Ongoing Conversation

Can Teacher Evaluation Improve Teaching?*
Principal Leadership

Laura Goe

March 2013




“Meaningful and descriptive” feedback
comes from multiple sources...

Observation of teacher practice
Student learning growth
Student survey perception

Other:

A Balanced Model Approach...

|




Why Student Perception Surveys?

“No one has a bigger stake in teaching effectiveness than
students. Nor are there any better experts on how teaching is
experienced by its intended beneficiaries. But only recently have
many policymakers and practitioners come to recognize that—
when asked the right questions, in the right ways—students can
be an important source of information on the quality of teaching
and the learning environment in individual classrooms.”

“Asking Students about Teaching: Student
Perception Surveys and Their Implementation”
MET Project

Bill and Melinda Gates Foundation 2012




Possible Sources of Evidence*

Poszzible Sources of Evidence

Standard 2: Student Learning, Growth and Development

The teacher understands how students learn, develop and differ in their approaches to learning. The teacher provides learning opportunities that

are adapted to diverse learners and support the intellectual, social, and personal development of all students.

Student assessment data
Lessonaumitplans

Substitute teacher plan
Bulletin board(z)

Postzd behavioral norms/class
procedures

Student work mubric displays

Mamtams mdividual student
records and assessmentdata
Monitors mdividual student
growth

Uszes azzezsment data to make
mformed mstructional and 'or
zzsessment decisions
Demenstrates knewledge and
understandmg of mdrviduzl
student backgrounds”
demographics/academic
growthleammg profiles
Designs and mmplements student
nesd-hased mstruchion

Professional Commitment
Structured teacher mnterviews *  Rubrics/scoring guides
Studentparent survey +  Selfreflaction
Fezexrch documentation log *  Student mventories - mterest,
Instructional records lezming style, multiple ntelligence,
Professional growth plans developmental
Personnel file Observation
Flexible groupmg plans Tiered/differentiated lessons units

Appliss leammg theories to the
design of mstuction

Plzns and implements cultorally
responsivelessons

Connects mstruction to students’
background Imowledge and
EXperiences

Facilitates studentlong- and short-
tetm goal setting

Provides differentizted leammg
activities

Modifies mstruction basedon a
determmed need (1.2, student
leaming, research, etc)

Promotes student coopetative
lezmmg and collaboration
Implements research-based
mstruction

Mazkes "m the moment” mstructionzl
decistons/changes

Provides focused, objective, relevant,
valid, specific, and purposeful
feedback to students

Creates 2 safe risk-freslezming
ENVironment

Demonstrates a respectful regard for
ezch student

Professional Impact

Obszervation verification of student
mastery

Student work samples

Student planners

Student aszessment data

Student reflection joumals
Student mventories

Student /parent
feedback/'comments

Student and'or parent survey
results

Structured mterviews with
students

Student products projects
Performance aszessments

Communications

Educational environment
Agenda- collzborative mesting
IEP conferences/reports
Counselor reports

Professional leaming

Medels and'or shares with coll=agues
Assists/Coaches colleagues

hentors new teachers

Beflects on practice

Uses studentparent surveys to micmm
educator practice

Communicates respectfully with
students, parents, puardians,
community members, collezgues, and
other school staff

Engages in community zctivities

[EP Performanee growth reports
Mon-academic records of mdividual
progress (class participation,
engagement, motivation, behavior, ete)
Academic records of mdividual student
progress




Step 1:

Research indicates that one of the most effective
methods in providing teachers meaningful and
descriptive feedback is to use multiple sources of
artifacts and evidence.

Reflecting on the five examples provided in the article
you just read, what specific tools do you have in place
at this time...could have in place?

Action Plan*




Connecting Back to

Missouri Model

as an example...




Missouri Educator Evaluation

Identify Quality

Indicators
End-Year/

Begin-Year

Reflect and

Plan
March thru

End-Year

Assess Final

Performance
By March 15

Apply Plan
and Receive
Feedback

October-February

Baseline

Performance
End-Year/

Begin-Year

Create
Educator

Growth Plan
August-September




Missouri Educator Evaluation Timeline

Step 1

Step 2

Step 3

Step 4

Identify Quality Indicators
and determine baseline score

Develop Educator Growth
Plan

Regularly assess progress of
growth

Determine a follow-up
score and reflect on future
goals

Select quality indicator(s).

*Focus growth areas on
student data and aligned to
building & district
improvement plans.

*Conduct an initial
assessment of identified
quality indicators. Establish
baseline.

eldentify areas of strength
and opportunities for growth.

*Based on opportunities for
growth and baseline scores,
select appropriate
improvement strategies.

*Document improvement
strategies on the Educator
Growth Plan.

*Conduct follow-up
assessments of identified
quality indicators to
determine nranrecc

*Provide targeted feedback
on areas of strength and
opportunities for growth.

«Conduct a follow-up
assessment of identified
quality indicators.

«Determine overall progress
on the Educator Growth Plan.

eldentify potential
opportunities for growth.

*Quality indicators can be
carried into the following
year for continuation of
growth.

Summer-August

August-September

October-February

March 15 thru Summer




Educator Evaluation System

Manageability Consideration (Svstem-Wide]

School Improvement Goals
District Level-Building Level

s heen identifed a5 those practices in which all teachers in our system will fsam
oy and embed in the fescng and learming process?

Quality Indicator #1
#1 out of 2 focus aneas for

sl raschers to work
towarts oroweh

Educator Growth Plan

The following strategies will be
used fo reach desired goal:

Student Learning Objective

SMART Goal
Byimplemeniing Educator Growth Flan,
the fallowing siidentleaming outfcomes

will resul:

“Common Understanding”

Observation Look For(s):
Tezcher Behawors
Student Behaviors

Sources of Ewdence

Professional Development

har whole=iaff professional development
expenences will suppari collective knowledge
and skill in these 2 areas?

Documentation of Growth

What sources of ewdance can be collected and shared
in regards fo prafessional growdh in these QF areas?

Quality Indicator #2
#2 out of 2 focus araas for

si feachers fo work
fonarts growth

Educator Growth Plan

The folflowing sfrafegics will be
used fo reach desired goal:

Student Learning Objective

SMART Goal
Srimplementing Educator Growih Flan,
the folfowing s uident/eaming outcomes

Wil reswlE:

Documentation of Growth

What saurces of evidence can be callected and shared
in regards fo professional groweh in these O areas 7




Tzmplate for “Creating a Common Understanding” of Missouri Teacher Standards

Standard ___ Quality Indicator ___

Standard Defined:

Quality Indicator Defined:

Specific Teacher
Actions and Behaviors

Specific Student
Actions and Behaviors

Possible Sources of Evidence
fArtifacts, etc.)




Teacher Growth Guide 1.1

Standard 1: Content knowledge aligned with appropriate instruction.

The teacher understands the central concepts, structures, and tools of inquiry of the discipline(s) and creates learning experiences that

make these aspects of subject matter meaningful and engaging for students.

Quality Indicator 1: Content knowledge and academic language

Emerging

Developing

Proficient

Distinguished

1E1) The emerging teacher. ..

Enows and can demonstrate
breadthanddepth of corntent
knowledge and conmrmicates the
meaning of acaderric language.

1D1) The developingteacheralso. ..

Delivers accurate contert leaming
experiences using supplemental
resources andincorporates
academiclanguage into leaming
activities.

1P1) The proficient teacheralso_..

Infuses newinformation into
instructional units and lessons
displaying solidknowledge ofthe
importart concepts of'the
discipline.

181) The distinguished teacheralso..

Hasmastery oftaught subjects and
continually infuses newresearch-
based content knowledge into
nstriction.

Professional Frames

Evidence of Commitment

Is well prepared to guide students
to a deeper undersianding of
content

Evidence of Practice
Instructionreflects accwracy of
content knowledge

Evidence of Impact
Students are generally familiar
with academic language

Evidence of Commitment
Stays curreni on new content and
incorporates it into lessons

Evidence of Practice
Instructionindicates an
appreciationofthe complexiy and
ever evolving natures of the content

Evidence of Impact
Students are able fo use academic
language

Evidence of Commitment
Lke of supplemenial primary
sources that are aligned to local
standards

Evidence of Practice
Instructional focus is on the most
imporiant concepts of the content
and includes new content as
appropriate

Evidence of Impact
Students accuraiely use academic
language relatedio thelr dizcipine

Evidence of Commitment
Continually expands knowledge
base on content and inflises into
content

Evidence of Practice
Continually seels out new
information and applies it to
learning in their classroom

Evidence of Impact
Students communicate gffeciively
using academic language froma
variety of sources

Score= 10 |

7




MISSOURTS EDUCATOR EVALITATION SYSTER

Performance Indicator Feedback Form

Teacher: Date:

School: Subject: Academic Year:

Standard # Select Standard
Quality Indicator # Select Indicator

Date of Observation:
Principal Comments:

Owerall Performance
Rating

O Eme rging (0,1,2)

1] Developing (3,4)

Teacher Comments:
O proficient {5,6)

O pistinguished (7)

Date of Observation:
Principal Comments:

Owerall Performance
Rating

O Eme rging (0,1,2)

O Developing (3,4)

Teacher Comments:
O proficient {5,6)

O pistinguished (7)




Strategy

Effectively Giving Feedback

Recommendation and/or Example

Feedback
Without Delay

When scheduling, include the date/time of both the observation itself
and when you’ll provide feedback to ensure they occur as close together
as possible

Positive-
1st Person

Challenges-
3rd Person

Use different types of language when providing feedback that supports
or affirms and feedback that challenges and motivates: “I liked the flow
of your English lesson, although | wondered if the students were clear on
how to transition out of English and into Science. Once underway, |
thought you pointed out the essential learning for the lesson very
effectively”

Second Person
Positive

Personalize positive feedback to the recipient: “YOU were successful in
motivating your class to learn the content in today’s lesson”

Depersonalize
Difficult
Conversations

Depersonalize challenging feedback to increase receptivity:
“I thought | knew where you were going with the essential concepts of
the lesson but half-way through | was no longer sure”

On Their Turf

Meet in their classroom or in their office when students are not present
to reduce defensiveness and distractions; this also ensures that your
feedback will be provided face-to-face and allows for some recipient
control




The Professional Continuum of the Missouri Teacher: The following descriptions apply to all indicators found in the standards:

Candidate: #C#) This level
describes the performance
expected of a potential teacher
preparing to enter the
profession and is enrolled in an
approved educator preparation
program at a college,
university, or state-approved
alternate pathway. Content
knowledge and teaching skills

clinical experiences.

Emerging Teacher: #E#) This
level describes the
performance expected of a
new teacher as they enter
the profession or a practicing
teacher in a new assignment.
The base knowledge and
skills are applied as they
begin to teach and advance
student growth and
achievement in their

Developing Teacher: #0#)
This level describes the
performance expected of a
teacher early in their
assignment with the teaching,
content, knowledge, and skills
that he/she possesses
continually developing as
they encounter new
experiences and expectations
in the classroom, school,

they continue to advance
student growth and
achievement.

Proficient Teacher: #P#) This
level describes the
performance expected of a
career, professional teacher
who continues to advance
his/her knowledge and skills
while consistently advancing
student growth and
achievement.

Distinguished Teacher: #5#)
This level describes the career,
professional teacher whose
performance exceeds
proficiency and who
contributes to the profession
and larger community while
consistently advancing student
growth and achisvement. The
Distinguished Teacher serves as
an educational lggder in the

profession.

Indicator Terminology:
Demonstrate knowledge
Can create/implement
Understand,/reflect
Aware of /recognize
Observefidentify
Develop ability to
Describe/ explain

Indicator Terminology:
Demonstrate
Communicate
Identify/select
Usefimplement
Develop/create
Facilitate
Explore/learn

Apply

Indicator Terminology:
Incorporate
Apply
Engage
Develop/design
Actively participate
Realize
Implement
Advance

Indicator Terminology:
Expand/engage
Analyze/Assess
Adjust
Display/Present
Enable/assist

Build

Anticipate
Establish/select

Indicator Terminology:
Mentor/Model
Lead/shares
Connect/promote
Employ
Contribute
Has Mastery of
Cultivate/Foster
Research

Data Points established for each level of the Professional Continuum help define or give meaning to the Indicator Terminology




Consistency?

How do you ensure high levels of validity and
reliability among all evaluators in your setting?




There Are Many Roads to Reliability

Reliability

. Lesson observed by own administrator = 45 min
@ Lesson observed by peer observer = 45 min
A Three 15-minute lessons observed by three additional peer observers = 45 min

A and B denote different observers of the same type

Ensuring Fair and Reliable Measures of Effective Teaching Culminating
Findings from the MET Project’s Three-Year Study

Policy and Practice Brief

2013 Bill and Melinda Gates Foundation




Practice and Reflect

Inter-Rater Reliability

Meaningful Feedback




Standard: 1.1 &
Standard 7.2

Supplies Needed:

v Growth Guide 1.1 & 7.2

v Practice Templates

v Summary of Meaningful Feedback

Let’s Practice!*




Evaluator Training Practice Weorksheet
Standard: Quality Indicator:

Standard Defined:

Quality Indicator Defined:

Prompt:
What did you see or hear related to
this Quality Indicator?

What meaningful feedback will you
share with the teacher about the
lesson as it relates to this Quality
Indicator?

On a scale of 0-7 found on the
respective Growth Guide, what
score or rating will you give this
observation?

What suggestions for professional
growth will you share with the
teacher regarding this Quality
Indicator?




Let’s Practice! (Process)

First, view the video, looking through the lens of
Standard 1/Quality Indicator 1.

Take the time to first solo respond to the four questions
found on your practice worksheet.

Share with partner and determine similarities and
differences in responses.

Share as a table group to determine similarities and
differences.

View video, once again, to determine if perspective
has changed due to collaboration with colleagues.




Meaningful Feedback*

Keep the event and the feedback tightly connected,
It should occur as immediate as possible

Although documentation is important, feedback is
not about forms; it’s a conversation

Feedback is actionable information that motivates:
It leads to something next

Feedback should be given in digestible doses; it’s
Ineffective to drink from a fireman’s hose




Strategy

Summary of Meaningful Feedback

Recommendations and/or Example

Content of
Feedback

Data is accurate, specific and irrefutable:
“I noted three students who did not respond to your directions when you began the
learning activity”

Focus of
Feedback

Focus specifically on one particular skill or goal:

Skill: *You demonstrated wait time effectively as you prompted your students to
brainstorm possible solutions to the problem”

Goal: “Students actively responded to the discussion you had on the plot of the story”

Use Descriptive
Language

Avoid evaluative language that provides a value judgment:

“Your lesson seemed a bit boring since your students were not engaged”

Avoid giving advice and calling it feedback:

“I think you should use some essential questions when setting up your lesson activity to
ensure students are clear on the important concepts”

Descriptive language creates clarity:

“You gave a slight nod and a smile when you received the response that seemed to
most accurately address your question”

Cognitive
Dissonance

Create a moderate gap between the actual behavior and the desired behavior to
motivate change that is realistic and yet represents a stretch

“I hear you saying you want all of your students to improve. What would you think
about setting a starting point of 80% of your students scoring 5 points higher on the
next quiz?”

Reflection,
Response and
Interaction

Encourage reflection and response through prompts:

“So how do you feel about the response of your students in their presentations?”
Encourage making the process a dialogue:

“What might be some ways you can offer a little more encouragement to the four
students in your red group?”







Reflection

After participating in the practice activity:
What must | know...what must | have In place,
systemically, to ensure the success of this
evaluation process?

the growth of teachers?

the improvement of student learning?




Let’s Practice! (Process)

First, view the video, looking through the lens of
Standard 1/Quality Indicator 1 for first 5 minutes, then
through the lens of Standard 7/Quality Indicator 2.

Take the time to first solo respond to the four questions found
on your practice worksheet.

Share with partner and determine similarities and differences
INn responses.

Share as a table group to determine similarities and
differences.







Reflection

After participating in the practice activity:
What must | know...what must | have In place,
systemically, to ensure the success of this
evaluation process?

the growth of teachers?

the improvement of student learning?




Let’s Practice! (Process)

First, view the video, looking through the lens of
Standard 1/Quality Indicator 1.

Take the time to first solo respond to the four questions
found on your practice worksheet.

Share with partner and determine similarities and
differences in responses.

Share as a table group to determine similarities and
differences.







Reflection

After participating in the practice activity:
What must | know...what must | have In place,
systemically, to ensure the success of this
evaluation process?

the growth of teachers?

the improvement of student learning?




Let’s Practice! (Process)

First, view the video, looking through the lens of BOTH
Standard 1/Quality Indicator 1 and Standard
7/Quality Indicator 2.

Take the time to first solo respond to the four questions
found on your practice worksheet.

Share with partner and determine similarities and
differences in responses.

Share as a table group to determine similarities and
differences.







Reflection

After participating in the practice activity:
What must | know...what must | have In place,
systemically, to ensure the success of this
evaluation process?

the growth of teachers?

the improvement of student learning?




Evaluator Training Practice Weorksheet
Standard: Quality Indicator:

Standard Defined:

Quality Indicator Defined:

Prompt:
What did you see or hear related to
this Quality Indicator?

What meaningful feedback will you
share with the teacher about the
lesson as it relates to this Quality
Indicator?

On a scale of 0-7 found on the
respective Growth Guide, what
score or rating will you give this
observation?

What suggestions for professional
growth will you share with the
teacher regarding this Quality
Indicator?




Possible Sources of Evidence*

Poszzible Sources of Evidence

Standard 2: Student Learning, Growth and Development

The teacher understands how students learn, develop and differ in their approaches to learning. The teacher provides learning opportunities that

are adapted to diverse learners and support the intellectual, social, and personal development of all students.

Student assessment data
Lessonaumitplans

Substitute teacher plan
Bulletin board(z)

Postzd behavioral norms/class
procedures

Student work mubric displays

Mamtams mdividual student
records and assessmentdata
Monitors mdividual student
growth

Uszes azzezsment data to make
mformed mstructional and 'or
zzsessment decisions
Demenstrates knewledge and
understandmg of mdrviduzl
student backgrounds”
demographics/academic
growthleammg profiles
Designs and mmplements student
nesd-hased mstruchion

Professional Commitment
Structured teacher mnterviews *  Rubrics/scoring guides
Studentparent survey +  Selfreflaction
Fezexrch documentation log *  Student mventories - mterest,
Instructional records lezming style, multiple ntelligence,
Professional growth plans developmental
Personnel file Observation
Flexible groupmg plans Tiered/differentiated lessons units

Appliss leammg theories to the
design of mstuction

Plzns and implements cultorally
responsivelessons

Connects mstruction to students’
background Imowledge and
EXperiences

Facilitates studentlong- and short-
tetm goal setting

Provides differentizted leammg
activities

Modifies mstruction basedon a
determmed need (1.2, student
leaming, research, etc)

Promotes student coopetative
lezmmg and collaboration
Implements research-based
mstruction

Mazkes "m the moment” mstructionzl
decistons/changes

Provides focused, objective, relevant,
valid, specific, and purposeful
feedback to students

Creates 2 safe risk-freslezming
ENVironment

Demonstrates a respectful regard for
ezch student

Professional Impact

Obszervation verification of student
mastery

Student work samples

Student planners

Student aszessment data

Student reflection joumals
Student mventories

Student /parent
feedback/'comments

Student and'or parent survey
results

Structured mterviews with
students

Student products projects
Performance aszessments

Communications

Educational environment
Agenda- collzborative mesting
IEP conferences/reports
Counselor reports

Professional leaming

Medels and'or shares with coll=agues
Assists/Coaches colleagues

hentors new teachers

Beflects on practice

Uses studentparent surveys to micmm
educator practice

Communicates respectfully with
students, parents, puardians,
community members, collezgues, and
other school staff

Engages in community zctivities

[EP Performanee growth reports
Mon-academic records of mdividual
progress (class participation,
engagement, motivation, behavior, ete)
Academic records of mdividual student
progress




Educator Growth Plan*
(Missouri Model

Educator Growth Plan

| Bzsed on the Data Temm Proosss Maodel]

O Professional Growth Plan for

Identify Indicator

Standard Mumber and Mame

Cuality Indicator Number and Mame

Briefly describe why thisindicator was selected
[Include whetherthisindicator aligns to a CSIP
and/or BIP improvement goal )

1. FOCUs

Egzsod on ovidonce gonaratod frowm tho growth guidio, dotormino strongthe and o koy ogportunity
forgrowth. This opportunity for growth then becomes the prigrity — the FOCUS — for pour groowth
plan.

~ thae FOCLE. This goal stotemant should indud'e these
assontiol guolitios “ruroohlo, achiovaoblo, relovant, and timaly. What will bo tho
rasult indicators ?

3. STRATEGY

Doscribe the specific strategylias) to be implomented that will oddress the gogl stotemaent. This
srrategy chould provide tho best plan for offectively agdrossing the FOCUS and includo cloor
agction stess and timaline

4. RESULTS

What was the outcome of the strotegy? Bored on progress monitoring, provide the doto that
supsorts that tho ourtcome of tho strotogy hos offactively oddrossod tho FOCLS

Signature of Teacher Signature of Evaluator

Baseline Score Fallow-Up Score Growth Score




Important Elements of Evaluator

Training




#1: Build the Evaluator’s Capacity

Establish a level of competence at

assessing an educator’s performance
-one-to-one coaching
-paired observations

-group collaboration
-use of videos

District determined acceptable rating

-deep understanding of the rationale for the tool and the
appropriate use

-fully understand the different points on the scale and
learn to differentiate between them




#1: Build the Evaluator’s Capacity

Recognize potential for bias
-evaluator’s preference, prior experience

-history between evaluator and teacher

Follow-Up Training
-includes multiple practice opportunities at authentic
scoring

-score lessons, provide feedback which includes
explanations as to why scores differ

-overall goal: replication of correct ratings




#2: Creating Conducive Conditions

Positive, professional culture based on
expectations of continuous improvement

Principal as Instructional Leader

Principal’s Intentional Use of Time

-Avoid trying to do too many evaluations at one time

-Focus and specificity requires time




#3: Monitor and Ensure Quality

Initial training, and then follow-up, periodic training

Two independent observers assign the same score
or set of scores to the same classroom session

Over time, “rater drift” occurs, indicating a move
away from accuracy

Include a mechanism for checking for patterns and
Inconsistencies as part of the process




Key Components for Training the Evaluator

Initial and
Periodic

Intensive initial training: meet an established minimum expectation
Periodic training: address a decrease in accuracy over time

Address Bias

Ignore personal preferences: hair length, teaching style, classroom management.
Ignore prior relationship: long time colleague, previous conflicts, different context
Avoid Interpretations: “I don’t care for this” — instead, focus on evidence

Know the
Instrument
and Process

Philosophy and the rationale: fundamental belief about assessing performance
Protocol: include and any templates, guides, rubrics, frameworks, etc.
Differentiated levels: recognize differences in the middle as well as the extreme

Practice,
Practice,
Practice

Authentic Practice: as close to the real thing as possible
Overall goal: consistency of correct ratings

Conducive
Conditions

Address the time issue: allow enough time to accommodate the process
Build positive culture: it's about growth, not about “GOTCH YA”

Monitoring
and Ensuring

Quality

Avoid rater drift: periodic training maintains high levels of accuracy
Reliability audits: look for patterns and inconsistencies across the system

Complies with
MSIP

Meets any standards for training evaluators as identified in the
MSIP Process




Standardized, Periodic

Training for Evaluators




Step 2:

Using the recommendations or “elements of
evaluator training” below, take some time to
determine which recommendation is most
aligned to your immediate needs.

1) Building the evaluator’s capacity

2) Creating conducive conditions for effective
evaluation practices

3) Monitoring and ensuring quality

Action Plan*




EES Guideline:
ent Growth Measures
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Educators wen page. This page is designed g © =
provide Information regarding technical b FRO= 5
ASSiStInce and suppart for the Model Evaiuvation
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2013-2014
Training Roadmap*

Building a
Foundation

Evaluator Training
and Feedback

Probationary

Student Growth




Essential Principles
Per NCLB Waiver (June, 2012)

Measures educator performance against research-
based proven practices

Differentiated levels of performance
Probationary period
Measures of growth in student learning

Meaningful feedback

Training for evaluators

Results and data informs decisions regarding
personnel, employment, and policy




Principle #5

Provides ongoing, timely, deliberate
and meaningful feedback on
performance relative to research-based

targets.




Principle #6

Requires standardized, periodic training
for evaluators to ensure reliability and
accuracy.




Intended Outcomes

1) Deeper understanding of the components which
allow for meaningful and descriptive
feedback

2) Deeper understanding of components of
evaluator training

3) Practice and reflect upon own skillset of
giving meaningful, descriptive feedback and
Inter-rater reliability.




Contact Us

www.dese.mo.gov
Email: educatorquality@dese.mo.gov
Phone: 573-751-2931

éMissouri

" DEPARTMENT OF ELEMENTARY & SECONDARY

| EDUCATION.

The Department of Elementary and Secondary Education does not discriminate on the basis of race, color, religion, gender, national origin, age, or disability in its programs and activities. Inquiries
related to Department programs and to the location of services, activities, and facilities that are accessible by persons with disabilities may be directed to the Jefferson State Office Building, Office of the
General Counsel, Coordinator — Civil Rights Compliance (Title VI/Title 1X/504/ADA/Age Act), 6th Floor, 205 Jefferson Street, P.O. Box 480, Jefferson City, MO 65102-0480; telephone number 573-
526-4757 or TTY 800-735-2966; fax number 573-522-4883; email civilrights@dese.mo.gov.
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