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Norms 
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 Be Present and Professionally Courteous 
 

 Be Open Minded 
 

 Be Willing to Engage in Conversation, 
  Share Ideas, and Ask Questions 
 
 Look through the Lens of “How Might I 
  Transfer…” 

 



Why is Educator Evaluation Important? 
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The single most important influence on 
student learning is the quality of the 
teacher. 
 
Charlotte Danielson 



Why is Educator Evaluation Important? 

4 

 
The greatest challenge that most students 
experience is the level of competence of 
the teacher. 
 
John Hattie 



Why is Educator Evaluation Important? 
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The effect of “increases in teacher quality” 
swamps the impact of any other 
educational investment, such as reductions 
in class size. 
 
Goldhaber, 2009                             



Why is Educator Evaluation Important? 

6 

Having a high-quality teacher throughout 
elementary school can substantially offset 
or even eliminate the disadvantage of low  
socio-economic background. 
 
Rivkin, Hanushek and Kain, 2002 
 



Refresher 



Educator Evaluation 
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Senate Bill 291 
(2010) 

 
Development of New Teacher Standards 

(2011) 
 

NCLB Flexibility Waiver 
(2012) 

   
Essential Principles of Effective Evaluation 

(2012) 
 

Missouri Educator Evaluation Model—Pilot  
(2012-2013) 

 
Educator Evaluation Overview and Training 

(2012-2014) 
 
 



Senate Bill 291 
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June, 2010 
 
Directing school districts to adopt teaching standards which 
were to include the following elements: 
  
 --students actively engaged in learning process 
 
 --various forms of assessment 
 
 --teacher is prepared and knowledgeable of content 
 
 --uses professional communication and interaction in 
    school community 
 
 --keeps current on instructional knowledge 
 
 --responsible professional in overall mission of school 

 
 

 



Involvement of Stakeholders 
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More than 3 years of work. 
Partners involved with the creation/development: 
 

27 organization partners including 
 American Federation of Teachers of Missouri (AFT) 
  Missouri Association of Elementary School Principals (MAESP) 
 Missouri Association of Rural Education(MARE) 
 Missouri Association of School Administrators (MASA) 
 Missouri Association of Secondary School Principals (MASSP) 
 Missouri National Education Association (MNEA) 
 Missouri School Boards’ Association (MSBA) 
 Missouri State Teachers Association (MSTA) 

32 school district partners 
25 higher education partners 
 

 



Involvement of Stakeholders 
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More than 3 years of work. 
Partners involved with the creation/development: 
 

27 organization partners including 
 American Federation of Teachers of Missouri (AFT) 
  Missouri Association of Elementary School Principals (MAESP) 
 Missouri Association of Rural Education(MARE) 
 Missouri Association of School Administrators (MASA) 
 Missouri Association of Secondary School Principals (MASSP) 
 Missouri National Education Association (MNEA) 
 Missouri School Boards’ Association (MSBA) 
 Missouri State Teachers Association (MSTA) 

32 school district partners 
25 higher education partners 
 

 



Teacher Standards (2011)* 
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Standard #1 (5 Quality Indicators) 
Content Knowledge Aligned with Appropriate 
Instruction 
 
Standard #2 (6 Quality Indicators) 
Student Learning, Growth and Development 
 
Standard #3 (3 Quality Indicators) 
Curriculum Implementation 
 
Standard #4 (3 Quality Indicators) 
Critical Thinking 
 
 



Teacher Standards 
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Standard #5 (3 Quality Indicators) 
Positive Classroom Environment 
 
Standard #6 (4 Quality Indicators) 
Effective Communication 
 
Standard #7 (6 Quality Indicators) 
Student Assessment and Data Analysis 
 
Standard #8 (3 Quality Indicators) 
Professionalism 
 
Standard #9 (3 Quality Indicators) 
Professional Collaboration 
 
 
 
 



36 Quality Indicators 
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What does this mean for… 

15 

If the following standards are most prevalent: 
-what does this mean for the teacher? 
-what does this mean for the instructional leader? 
-what does this mean for school-wide professional development? 
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ESEA Flexibility Waiver 
June, 2012 

#1 
Develop College and Career  

Ready Expectations  
for All Students 

Missouri Learning  
Standards and State 

Assessment Alignment 

English  
Language Arts 

Mathematics 

#2 
State Developed  

Differentiated Recognition, 
Accountability and Support 

MSIP 5 
Missouri School 

Improvement Program 

Performance 
Standards 

Resource  
and 

 Process Standards 

#3 
Supporting Effective 

 Instruction and Leadership 

Missouri's Educator   
Evaluation System 

New Teacher and 
Leader Standards 

Essential Principles of 
Effective Evaluation 

Missouri Model 
Evaluation System 



Missouri’s NCLB Waiver says… 
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“The essential principles of effective 
evaluation are the foundation for the 
state’s model.  Local evaluation models 
align to these principles to create 
consistency in assessing educator 
performance across the state.” 

 
 



7 Essential Principles 
Per NCLB Waiver (June, 2012) 
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1. Measures educator performance against  
research-based proven practices  
 

2. Differentiated levels of performance 
 

3. Probationary period  
 

4. Measures of growth in student learning 
 

5. Meaningful and descriptive feedback 
 

6. Training for evaluators 
 

7. Results and data informs decisions regarding 
personnel, employment, and policy 

 



MO Educator Evaluation System 
Pilot Project 
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• Regional Overviews Conducted (Fall 2012) 

 
• 2012-2013 School Year 

 
• Focused on the improvement of effective 

educational practices and the professional 
development of teachers 



Missouri’s Educator Evaluation System 
(Webpage) 
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http://dese.mo.gov/eq/ees.htm 
 

http://dese.mo.gov/eq/ees.htm
http://dese.mo.gov/eq/ees.htm
http://dese.mo.gov/eq/ees.htm
http://dese.mo.gov/eq/ees.htm


2013-2014 
Training Roadmap* 

21 

 Foundation  
 Probationary 

Evaluator Training 
and Feedback 

Student Growth 
Measures 

Educator Evaluation 
Training 



To Clarify… 
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• All training shared today is model neutral, as 
each school district has local control over what 
model is developed or adopted. 
 

• The intent of each Educator Evaluation System 
training module is to support schools in their 
efforts to align their chosen model to the 7 
Essential Principles (as outlined in the ESEA 
Waiver of June 2012). 

 
• What are school districts accountable for?   



7 Essential Principles 
Per NCLB Waiver (June, 2012) 
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1. Measures educator performance against  
research-based proven practices  
 

2. Differentiated levels of performance 
 

3. Probationary period  
 

4. Measures of growth in student learning 
 

5. Meaningful and descriptive feedback 
 

6. Training for evaluators 
 

7. Results and data informs decisions regarding 
personnel, employment, and policy 

 



Today’s Roadmap 



2013-2014 
Training Roadmap* 
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Building a 
Foundation  

 
Probationary 

Evaluator Training 
and Feedback Student Growth 

Educator Evaluation 
Training 



Essential Principles 
Per NCLB Waiver (June, 2012) 
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1. Measures educator performance against research-
based proven practices  
 

2. Differentiated levels of performance 
 

3. Probationary period  
 

4. Measures of growth in student learning 
 

5. Meaningful feedback 
 

6. Training for evaluators 
 

7. Results and data informs decisions regarding 
personnel, employment, and policy 

 



Principle #5 
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Provides ongoing, timely, deliberate 
and meaningful feedback on 
performance relative to research-based 
targets. 
 
 

 
 
 



Principle #6 
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Requires standardized, periodic training 
for evaluators to ensure reliability and 
accuracy. 
 
 

 
 
 



29 



Intended Outcomes 

30 

 
1) Deeper understanding of the components which 

allow for meaningful and descriptive 
feedback 
 

2) Deeper understanding of components of 
evaluator training 
 

3) Practice and reflect upon own skillset of 
giving meaningful, descriptive feedback and 
inter-rater reliability. 
 



Terminology* 

 
 
Meaningful Feedback 
 
Descriptive Feedback 
 
Inter-Rater Reliability 
 
Rater Drift 
 
Protocol 
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Current Reality 



Can you relate?  
Evaluation and Feedback… 
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Can you relate? 
Evaluation and Feedback… 
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Snowball Activity* 

1. On the provided handout,   
solo respond to each of the 
upcoming questions.   
 

2. When you have finished 
responding to all items, please 
take your paper and form a 
snowball! 
 

3. Throw snowball in the air, 
ultimately landing on the floor! 
 

4. If you are a teacher 
representative, feel free to 
respond NA or through your 
lens as a “receiver”… 
 

35 

 



Question #1 

36 

1. How would you rate your current 
experience in understanding what to 
look for in terms of effective teaching 
practices when observing teachers? 
 
 

 
 

1 = Low level of understanding 
4 = High level of understanding 

 
 

 

1 2 3 4 



Question #2 
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2. How would you describe the frequency 
in which you are able to provide 
feedback to individual teachers on 
teaching performance? 

 
 
 

 
1 = Hardly any time 

4 = High level of frequency 
 
 

 

1 2 3 4 



Question #3 
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1. How do you currently feel about the 
level of reliability you arrive at with 
your current educator evaluation model? 
 
 

 
 

 
1 = Low level of reliability 
4 = High level of reliability 

 
 

 

1 2 3 4 



Question #4 
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1. How would you gauge the level of 
quality in terms of your feedback being 
meaningful and descriptive for 
teachers? 
 
 

 
 

 
1 = Low level of quality 
4 = High level of quality 

 
 

1 2 3 4 



Question #5 
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1. How would you gauge the level of 
impact your educator evaluation process 
has on developing and strengthening 
teacher practice in your setting? 
 
 

 
 

 
1 = Low level of impact 
4 = High level of impact 

 
 

1 2 3 4 



Line Up! 

41 

Select a random “snowball” and get ready to line 
up according to responses found on paper! 

 
 
 



If the ultimate goal of educator evaluation  
is to provide feedback which will enhance teacher 

practice…why is this not the norm? 

42 



What is working? What are the barriers? 

At your table, take a 
moment to share what is 
working in terms of 
educator evaluation making 
a positive impact on teacher 
development and 
performance. 
 
 
 
 

At your table, take a 
moment to share the 
common barriers which 
hinder such an impact. 
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Meaningful and Descriptive Feedback 



WHY? 
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“Feedback is effective when it offers information 
about progress relative to the intended learning 
goal and about what action to take to reach the 
intended learning goal.” 
 
Hattie and Timperly (2005) 



WHY? 
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“The most powerful single modification that 
enhances achievement is feedback.  The simplest 
prescription for improving education must be 
“dollops of feedback”.” 
 
Hattie and Timperly, (2007) 



WHY? 

47 

A Study of Feedback: 
 
This research study conducted by Ruth Butler 
(1988) examined the results of three different 
means of providing feedback to students about 
their work.   
 
The results show that students learn more and 
have more interest in the learning when there 
is more descriptive feedback (specific comments 
for improvement) and less evaluative feedback 
(only grades or marks). 
 



Feedback Defined 

48 

 
Feedback is a critical piece of timely and effective 
communication within the educator evaluation 
process that is shared by the evaluator with the 
teacher after a classroom observation.  This 
communication is meaningful to the improvement 
of practice per Missouri Teacher Standards. 



Feedback Purpose 

49 

 
The purpose of feedback is to improve instruction, 
inform professional development needs, and 
enhance individual professional growth plans. 



Can Teacher Evaluation Improve Teaching?* 
Principal Leadership 
Laura Goe 
March 2013 

All:   
Introduction 
 
#1:   
The Importance of Feedback 
 
#2: 
Data versus Evidence 
 
#3: 
Using Data for Feedback 
 
#4: 
Effective Feedback 
An Ongoing Conversation 

50 

 



“Meaningful and descriptive” feedback 
comes from multiple sources… 
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Components 
Observation of teacher practice 

Student learning growth 

Student survey perception 

Other: 

A Balanced Model Approach… 



“No one has a bigger stake in teaching effectiveness than 
students. Nor are there any better experts on how teaching is 
experienced by its intended beneficiaries. But only recently have 
many policymakers and practitioners come to recognize that—
when asked the right questions, in the right ways—students can 
be an important source of information on the quality of teaching 
and the learning environment in individual classrooms.”  

Why Student Perception Surveys? 
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“Asking Students about Teaching: Student 
Perception Surveys and Their Implementation” 
MET Project 
Bill and Melinda Gates Foundation 2012 



Possible Sources of Evidence* 
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Action Plan* 

Step 1: 
 
Research indicates that one of the most effective 
methods in providing teachers meaningful and 
descriptive feedback is to use multiple sources of 
artifacts and evidence.   
 
Reflecting on the five examples provided in the article 
you just read, what specific tools do you have in place 
at this time…could have in place? 

54 



Connecting Back to  
Missouri Model 

as an example… 



Missouri Educator Evaluation 
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Identify Quality 
Indicators 

End-Year/ 

Begin-Year 

Assess 
Baseline 

Performance 
End-Year/ 

Begin-Year 

Create 
Educator 

Growth Plan 
August-September 

Apply Plan  
and Receive 
Feedback 
October-February 

Assess Final 
Performance 

By March 15 

Reflect and 
Plan 

March thru  

End-Year 

Protocol 



Missouri Educator Evaluation Timeline 
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Step 1 Step 2 Step 3 Step 4 
Identify Quality Indicators 
and determine baseline score 

Develop Educator Growth 
Plan 

Regularly assess progress of 
growth  

Determine a follow-up  
score and reflect on future 
goals 

•Select quality indicator(s). 
 

•Focus growth areas on 
student data and aligned to 
building & district 
improvement plans. 
 

•Conduct an initial 
assessment of identified 
quality indicators.  Establish 
baseline. 
 

•Identify areas of strength 
and opportunities for growth. 

 

•Based on opportunities for 
growth and baseline scores, 
select appropriate 
improvement strategies. 
 

•Document improvement 
strategies on the Educator 
Growth Plan. 

•Conduct follow-up 
assessments of identified 
quality indicators to 
determine progress. 
  
•Use the appropriate growth 
guides and repeated 
opportunities for practice. 
  
•Provide targeted feedback 
on areas of strength and 
opportunities for growth. 

•Conduct a follow-up 
assessment of identified 
quality indicators. 
  
•Determine overall progress 
on the Educator Growth Plan. 
 

•Identify potential 
opportunities for growth. 
 
•Quality indicators can be 
carried into the following 
year for continuation of 
growth. 
 

 

Summer-August August-September October-February 
 

March 15 thru Summer 
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60 



61 
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Strategy 

Effectively Giving Feedback 

Recommendation and/or Example 

Feedback  
Without Delay 

When scheduling, include the date/time of both the observation itself 
and when you’ll provide feedback to ensure they occur as close together 
as possible 

Positive- 
1st Person 
 
Challenges- 
3rd Person 

Use different types of language when providing feedback that supports 
or affirms and feedback that challenges and motivates:  “I liked the flow 
of your English lesson, although I wondered if the students were clear on 
how to transition out of English and into Science. Once underway, I 
thought you pointed out the essential learning for the lesson very 
effectively” 

Second Person 
Positive 

Personalize positive feedback to the recipient: “YOU were successful in 
motivating your class to learn the content in today’s lesson” 

Depersonalize 
Difficult 
Conversations 

Depersonalize challenging feedback to increase receptivity: 
“I thought I knew where you were going with the essential concepts of 
the lesson but half-way through I was no longer sure” 

On Their Turf Meet in their classroom or in their office when students are not present 
to reduce defensiveness and distractions; this also ensures that your 
feedback will be provided face-to-face and allows for some recipient 
control 
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Consistency? 
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How do you ensure high levels of validity and 
reliability among all evaluators in your setting? 



 
Ensuring Fair and Reliable Measures of Effective Teaching Culminating 
Findings from the MET Project’s Three-Year Study 
Policy and Practice Brief 
2013 Bill and Melinda Gates Foundation 65 



Practice and Reflect  

Inter-Rater Reliability 
Meaningful Feedback 



 
Let’s Practice!* 

 
 

Standard: 1.1 & 
Standard 7.2 
 
 
Supplies Needed: 
 Growth Guide 1.1 & 7.2 
 Practice Templates 
 Summary of Meaningful Feedback 
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68 



Let’s Practice! (Process) 

69 

1. First, view the video, looking through the lens of  
Standard 1/Quality Indicator 1. 
 

2. Take the time to first solo respond to the four questions 
found on your practice worksheet. 
 

3. Share with partner and determine similarities and 
differences in responses. 
 

4. Share as a table group to determine similarities and 
differences. 
 

5. View video, once again, to determine if perspective 
has changed due to collaboration with colleagues. 

 
 



Meaningful Feedback* 

70 

 
1. Keep the event and the feedback tightly connected, 

it should occur as immediate as possible 
 

2. Although documentation is important, feedback is 
not about forms; it’s a conversation 
 

3. Feedback is actionable information that motivates; 
it leads to something next 
 

4. Feedback should be given in digestible doses; it’s 
ineffective to drink from a fireman’s hose 
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Strategy 

Summary of Meaningful Feedback 

Recommendations and/or Example 

Content of 
Feedback 

Data is accurate, specific and irrefutable: 
“I noted three students who did not respond to your directions when you began the 
learning activity” 

Focus of 
Feedback 
 

Focus specifically on one particular skill or goal: 
Skill: “You demonstrated wait time effectively as you prompted your students to 
brainstorm possible solutions to the problem” 
Goal: “Students actively responded to the discussion you had on the plot of the story” 

Use Descriptive 
Language 

Avoid evaluative language that provides a value judgment: 
“Your lesson seemed a bit boring since your students were not engaged” 
Avoid giving advice and calling it feedback: 
“I think you should use some essential questions when setting up your lesson activity to 
ensure students are clear on the important concepts” 
Descriptive language creates clarity: 
“You gave a slight nod and a smile when you received the response that seemed to 
most accurately address your question” 

Cognitive 
Dissonance 

Create a moderate gap between the actual behavior and the desired behavior to 
motivate change that is realistic and yet represents a stretch 
“I hear you saying you want all of your students to improve. What would you think 
about setting a starting point of 80% of your students scoring 5 points higher on the 
next quiz?” 

Reflection, 
Response and 
Interaction 

Encourage reflection and response through prompts: 
“So how do you feel about the response of your students in their presentations?” 
Encourage making the process a dialogue: 
“What might be some ways you can offer a little more encouragement to the four 
students in your red group?” 
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Reflection 
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After participating in the practice activity: 
 
What must I know…what must I have in place, 
systemically, to ensure the success of this 
evaluation process? 
 
the growth of teachers? 
 
the improvement of student learning? 



Let’s Practice! (Process) 
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1. First, view the video, looking through the lens of  
Standard 1/Quality Indicator 1 for first 5 minutes, then 
through the lens of Standard 7/Quality Indicator 2. 
 

2. Take the time to first solo respond to the four questions found 
on your practice worksheet. 
 

3. Share with partner and determine similarities and differences 
in responses. 
 

4. Share as a table group to determine similarities and 
differences. 
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Reflection 
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After participating in the practice activity: 
 
What must I know…what must I have in place, 
systemically, to ensure the success of this 
evaluation process? 
 
the growth of teachers? 
 
the improvement of student learning? 



Let’s Practice! (Process) 
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1. First, view the video, looking through the lens of  
Standard 1/Quality Indicator 1. 
 

2. Take the time to first solo respond to the four questions 
found on your practice worksheet. 
 

3. Share with partner and determine similarities and 
differences in responses. 
 

4. Share as a table group to determine similarities and 
differences. 
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Reflection 
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After participating in the practice activity: 
 
What must I know…what must I have in place, 
systemically, to ensure the success of this 
evaluation process? 
 
the growth of teachers? 
 
the improvement of student learning? 



Let’s Practice! (Process) 
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1. First, view the video, looking through the lens of BOTH 
Standard 1/Quality Indicator 1 and Standard 
7/Quality Indicator 2. 
 

2. Take the time to first solo respond to the four questions 
found on your practice worksheet. 
 

3. Share with partner and determine similarities and 
differences in responses. 
 

4. Share as a table group to determine similarities and 
differences. 
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Reflection 
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After participating in the practice activity: 
 
What must I know…what must I have in place, 
systemically, to ensure the success of this 
evaluation process? 
 
the growth of teachers? 
 
the improvement of student learning? 
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Possible Sources of Evidence* 
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Educator Growth Plan*  
(Missouri Model) 

85 



Important Elements of Evaluator 
Training 



#1:  Build the Evaluator’s Capacity 

87 

• Establish a level of competence at 
assessing an educator’s performance 

    -one-to-one coaching 
     -paired observations 
     -group collaboration 
     -use of videos 

 
• District determined acceptable rating 
   -deep understanding of the rationale for the tool and the 
     appropriate use 
    -fully understand the different points on the scale and 
     learn to differentiate between them 



#1:  Build the Evaluator’s Capacity 

88 

• Recognize potential for bias 
   -evaluator’s preference, prior experience 
 
   -history between evaluator and teacher 
    
• Follow-Up Training 
   -includes multiple practice opportunities at authentic      
    scoring 
 
   -score lessons, provide feedback which includes 
    explanations as to why scores differ 
 
   -overall goal:  replication of correct ratings 

 



#2: Creating Conducive Conditions 
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• Positive, professional culture based on 
expectations of continuous improvement 
 

• Principal as Instructional Leader 
 
• Principal’s Intentional Use of Time 

 
-Avoid trying to do too many evaluations at one time 
 

    -Focus and specificity requires time 
 



#3:  Monitor and Ensure Quality 
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• Initial training, and then follow-up, periodic training 

 
• Two independent observers assign the same score 

or set of scores to the same classroom session 
 

• Over time, “rater drift” occurs, indicating a move 
away from accuracy 
 

• Include a mechanism for checking for patterns and 
inconsistencies as part of the process 
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Key Components for Training the Evaluator 

Initial and 
Periodic 

Intensive initial training: meet an established minimum expectation 
Periodic training: address a decrease in accuracy over time 

Address Bias Ignore personal preferences: hair length, teaching style, classroom management.   
Ignore prior relationship: long time colleague, previous conflicts, different context  
Avoid Interpretations: “I don’t care for this” – instead, focus on evidence 

Know the 
Instrument 
and Process 

Philosophy and the rationale: fundamental belief about assessing performance 
Protocol: include and any templates, guides, rubrics, frameworks, etc. 
Differentiated levels: recognize differences in the middle as well as the extreme 

Practice, 
Practice, 
Practice 

Authentic Practice: as close to the real thing as possible 
Overall goal: consistency of correct ratings 

Conducive 
Conditions 

Address the time issue: allow enough time to accommodate the process 
Build positive culture: it’s about growth, not about “GOTCH YA” 

Monitoring 
and Ensuring 
Quality 

Avoid rater drift: periodic training maintains high levels of accuracy 
Reliability audits: look for patterns and inconsistencies across the system 

Complies with 
MSIP 

Meets any standards for training evaluators as identified in the  
MSIP Process 



 Standardized, Periodic  
Training for Evaluators 



Action Plan* 

Step 2: 
 
Using the recommendations or “elements of 
evaluator training” below, take some time to 
determine which recommendation is most 
aligned to your immediate needs. 
 

1) Building the evaluator’s capacity 
 

2) Creating conducive conditions for effective 
evaluation practices 
 

3) Monitoring and ensuring quality 
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EES Guideline:   
Student Growth Measures 

94 

 
http://dese.mo.gov/eq/edeval.htm 
 

http://dese.mo.gov/eq/edeval.htm
http://dese.mo.gov/eq/edeval.htm


2013-2014 
Training Roadmap* 
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Building a 
Foundation  

 
Probationary 

Evaluator Training 
and Feedback Student Growth 

Educator Evaluation 
Training 



Essential Principles 
Per NCLB Waiver (June, 2012) 
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1. Measures educator performance against research-
based proven practices  
 

2. Differentiated levels of performance 
 

3. Probationary period  
 

4. Measures of growth in student learning 
 

5. Meaningful feedback 
 

6. Training for evaluators 
 

7. Results and data informs decisions regarding 
personnel, employment, and policy 

 



Principle #5 
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Provides ongoing, timely, deliberate 
and meaningful feedback on 
performance relative to research-based 
targets. 
 
 

 
 
 



Principle #6 
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Requires standardized, periodic training 
for evaluators to ensure reliability and 
accuracy. 
 
 

 
 
 



Intended Outcomes 
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1) Deeper understanding of the components which 

allow for meaningful and descriptive 
feedback 
 

2) Deeper understanding of components of 
evaluator training 
 

3) Practice and reflect upon own skillset of 
giving meaningful, descriptive feedback and 
inter-rater reliability. 
 



Contact Us 
www.dese.mo.gov 
Email:  educatorquality@dese.mo.gov 
Phone:  573-751-2931 

The Department of Elementary and Secondary Education does not discriminate on the basis of race, color, religion, gender, national origin, age, or disability in its programs and activities. Inquiries 
related to Department programs and to the location of services, activities, and facilities that are accessible by persons with disabilities may be directed to the Jefferson State Office Building, Office of the 
General Counsel, Coordinator – Civil Rights Compliance (Title VI/Title IX/504/ADA/Age Act), 6th Floor, 205 Jefferson Street, P.O. Box 480, Jefferson City, MO 65102-0480; telephone number 573-
526-4757 or TTY 800-735-2966; fax number 573-522-4883; email civilrights@dese.mo.gov. 
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