 DESE Model Curriculum 
GRADE LEVEL/UNIT TITLE:  K/The Five Senses                                                                                                                                            Course Code: ELA

	COURSE INTRODUCTION: Children enter kindergarten with varying academic skills.  A kindergarten school year will provide many opportunities and experiences with poems, nonfiction and fiction text, songs, and rhymes.  They will be immersed in a print rich environment engaging in meaningful reading and writing experiences.  By the end of the year, students will be able to cooperate with peers, read and comprehend simple text using various strategies, and compose writing pieces using their knowledge of letters and sounds.  They will be able to converse about a topic with their teachers and peers.  They will continue to build on the academic and social skills learned in kindergarten.




	UNIT DESCRIPTION: Using non-fiction and fiction read alouds, poems, shared reading books and guided reading books about the five senses, kindergartners explore how to share their opinions and provide reasoning during writing workshop and interactive writing (e.g. what they think is inside a “touch bag” after using their sense of touch to feel the hidden object).  During interactive writing and writing workshop, the students will use non-fiction read alouds, shared reading books and guided reading books about the five senses to share information with others (e.g. comparing/contrasting human and animal senses). During interactive writing, the teacher models conventions of print, style of writing, vocabulary use, etc.  This work will help guide students’ independent writing work. Students will demonstrate understanding of the topic by completing a “Five Senses” book and/or by writing to a given prompt.  
	SUGGESTED UNIT TIMELINE:          3 weeks (sometime February or after, allowing for more independent writers)                             
CLASS PERIOD (min.):  interactive writing 20-25 minutes, writing workshop 30-35 minutes, reading instruction 45 minutes

	ESSENTIAL QUESTIONS:
1. How can I write sentences to share my opinion?
2. How can I provide reasoning to support my opinions?
3. How can I write sentences to inform others?

	

	ESSENTIAL MEASURABLE LEARNING OBJECTIVES                         
	
	CROSSWALK TO STANDARDS

	
	
	CA GLE
	Performance Goals
	CCSS ELA Grade Level
	CCSS ELA Anchor
	DOK

	·   1. Write an opinion piece. State an opinion and supply a reason(s) for the opinion.
	
	W.3.A.K.a
W.1.A.1.d

	1.8
2.1
2.2
	W.K.1
W.K.5
	
	3

	· 2. Write, and add pictures, to produce an informative text about one or more of the five senses, supplying factual information.
	
	W.3.A.K.a
I.1.A.K
I.2.A.K
R.1.H.K.a
R.1.H.K.b
	1.8
2.1
1.1
1.4
1.2
1.5
1.6
1.10
3.5

	W.K.2
W.K.8
SL.K.2
	
	3

	· 3. Participate in interactive writing to complete shared writing projects.
	
	W.2.E.K.a
W.2.E.1.d
I.2.A.K
W.2.E.1.b
W.2.E.K.c
R.1.C.K.c
W.2.E.K.d
R.1.H.K.a
R.1.H.K.b
R.3.C.K.a
R.3.C.K.b
R.3.C.K.c
W.3.A.K.a
W.1.A.1.d
I.2.A.K
I.2.A.K
L.1.B.K
L.2.A.K.a
	1.5
1.6
3.5
1.8
2.1
2.2
1.1
1.4
1.2
1.10
2.3
	L.K.1.a
L.K.1.b
L.K.1.c
L.K.1.d
L.K.1.e
L.K.1.f
L.K.2.a
L.K.2.b
L.K.2.c
L.K.2.d
RI.K.1
RF.K.1.a
RF.K.1.b
RF.K.1.c
RF.K.1.d
RF.K.2.b
RF.K.2.c
RF.K.2.d
W.K.1
W.K.2
W.K.5
W.K.7
W.K.8
SL.K.1.a
SL.K.1.b
SL.K.2
SL.K.5
SL.K.6


	
	3

	· 4. Make a “Five Senses” book to demonstrate knowledge and understanding of each sense.
	
	W.3.A.K.a
I.1.A.K
I.2.A.K
	1.8
2.1
1.1
1.4
1.2
1.6
1.10
	W.K.2
W.K.7
W.K.8
RF.K.3.a
	
	3

	· 5. Participate in shared reading and/or class and small group discussions to further understanding of texts.
	
	L.1.B.K
R.1.H.K.a
R.1.H.K.b
R.1.E.K
R.3.A.K
R.3.C.3.i

	1.5
1.6
3.5
	RI.K.4
RI.K.5
RI.K.7
RI.K.8
SL.K.1.a
SL.K.1.b
SL.K.2
SL.K.3
	
	2

	· 6. Demonstrate comprehension of reading materials through written activities and class discussions.
	
	R.1.H.K.a
R.1.H.K.b
R.1.H.K.c
R.3.C.K.c
R.3.C.3.g
R.1.I.K.a
R.2.A.K.a
R.2.B.K
	1.5
1.6
3.5
	RI.K.1
RL.K.1
RI.K.2
RI.K.3
RL.K.6
RI.K.9
RI.K.10
RL.K.10
	
	2

	· 7. Compare and contrast a given sense both of an animal and human through interactive writing projects and class discussions.
	
	R.1.I.K.a
	1.5
1.6
	RI.K.9
	
	2

	· 8. Read grade-level appropriate text independently and/or listen to read alouds and demonstrate comprehension through discussions. 
	
	R.3.C.K.c
R.1.E.K
R.1.H.K.c
L.1.B.K
R.1.H.K.a
R.1.H.K.b
	1.5
1.6
3.5
	RI.K.2
RL.K.4
RI.K.10
SL.K.1.a
SL.K.1.b
SL.K.2
RF.K.3.c
RF.K.4
	
	2

	ASSESSMENT DESCRIPTIONS*:  (Write a brief overview here. Identify Formative/Summative.  Actual assessments will be accessed by a link to PDF file or Word doc. )   
Students participate in Writer’s Workshop during which they write opinion pieces and explain which of their five sense they would use in a given scenario (e.g. “Which of your five senses would you use when building a snowman?”), or respond to a prompt and provide reasoning for their opinions (e.g. “Did you like green eggs and ham? Why or why not?”).  Students respond to class experiences, stating opinions (i.e. “I liked the blueberry pancake because the blueberries popped in my mouth and the plain pancake was too dry …”).  Students give their opinions as to what is in a bag, after using their sense of touch, and provide reasons to support their opinions (i.e. “I think a cotton ball is in the bag because it felt soft and round.”).  Students support their opinions using personal experiences and the information gathered through reading or other activities during the thematic unit/experience. (See Formative Assessment 1_Writing Conference_Opinion)
Students participate in Writer’s Workshop and interactive writing during which they write informative pieces.  Students share, through writing, what the five senses are and what is used for each sense (e.g. “We use our ears for hearing.”), and/or students write about a time when they used more than one sense (i.e. “I was petting a cat so I used my sense of touch.  Then I listened to the cat meow with my ears.  I used my sense of hearing.”).  (See  Formative Assessment 2_Writing Conference_Informative And Explanatory and/or Summative Assessment 1_Informative Writing).
Teacher-led conferences document progress/mastery towards CCSS (anecdotals, checklists, etc.). 
*Attach Unit Summative Assessment, including Scoring Guides/Scoring Keys/Alignment Codes and DOK Levels for all items.  Label each assessment according to the unit descriptions above ( i.e., Grade Level/Course Title/Course Code, Unit #.)

	Obj. #
1, 2, 3, 5, 6, 7
	INSTRUCTIONAL STRATEGIES (research-based): (Teacher Methods)
Interactive Writing
Interactive writing ideas:
· Make a KWL chart (see Instructional Strategy 1_KWL Chart); can copy format on to chart paper for interactive writing before beginning the five senses unit; add to the chart as the unit continues.
· Explore the sense of taste by trying different types of pancakes (plain, with syrup, chocolate chip and blueberry) and graph the results (see Instructional Activity 1_Pancake Graph). As a class, discuss why one flavor had more votes than another; write an opinion piece to go with the graph (i.e. “Most people in our class liked the chocolate chip pancakes because they were ____ and ____.”).
· Vote on a favorite sense (see Instructional Activity 2_Favorite Sense Graph); write an opinion piece to post for others in the school to read (e.g. “Our class loves our sense of touch because ______.”).
· Make a chart labeling the five senses and what each is used for (display for others to see).
· Take a “listening” walk through the school.  Chart all of the different sounds heard.
· Feel a variety of objects and make a list of descriptive words for touch.
· Make a Venn diagram(see Instructional Strategy 2_Venn Diagram) for one of the senses; use it to compare/contrast the sense in a human and in an animal (using information gathered from informational read aloud texts).
· Write an opinion piece explaining why a particular animal sense is better or worse than the same sense in humans and provide reasons to support the opinion (using resources shared during read alouds, shared reading, etc.).
1. Teacher provides opportunities for interactive writing.  During this time, students do not copy the entire message.  The teacher should choose teaching points, as determined by writing conferences with children.
2. During interactive writing, the teacher demonstrates conventional spelling, use of punctuation, capitalization, etc. 

	Obj. #
1, 2, 3, 5, 6, 7
	INSTRUCTIONAL ACTIVITIES: (What Students Do)
1. Students use dry-erase markers and dry-erase boards to show their work (e.g. spelling a word that goes on the interactive writing piece, leaving a word space after a previously written word on the dry-erase board, or recording a blend heard within a word).
2. Students participate by contributing ideas to the class discussion for the interactive writing piece.
3. Students show knowledge and understanding of vocabulary and science content by contributing to the interactive writing process (e.g. providing a descriptive word for the sense of touch, like prickly). 

	Obj. #
1, 5, 6, 8
	INSTRUCTIONAL STRATEGIES (research-based): (Teacher Methods)
Writing an opinion piece
1. Multiple fiction and non-fiction books covering the five senses should have been read and discussed with the whole class and small groups before beginning instruction on opinion writing.  The teacher should refer students to webs or Venn diagrams completed during reading instruction/interactive writing or shared writing—these resources should be utilized by students throughout the writing process. 
Possible prompts for opinion writing:
· (After reading Dr. Seuss’ Green Eggs and Ham, make green eggs and ham as a class.  Using the sense of taste, try the food).  Did you like green eggs and ham?  Why or why not?
· Which of your five senses is your favorite? Why?
· Which of your five senses do you use the most?  Why is that?
· If you were building a snowman, which of your senses would you use the most? Why do you think you would use that sense the most?
· Have a variety of objects in paper bags (“touch bags”); students use their sense of touch to form an opinion as to what is in the bag and write an opinion piece to support their prediction (use the pre-writing page—see Instructional Activity 3_Pre-Writing).

2. The teacher should plan and teach mini-lessons that address struggles (based on writing conferences with students).  This can include demonstrating how to provide reasoning for a stated opinion, how to take information from a non-fiction text and use those facts to provide support for an opinion, or how to use descriptive words when explaining the taste/apperance of green eggs and ham.
3. During writing workshop, conference with individual students to help them as needed (see  Formative Assessment 1_Writing Conference_Opinion). 
4. When writing is completed, teacher models how to work with a partner to peer-revise (if desired) or how to revise one’s own work using a checklist. 
5. Model how to use editing checklists (see Instructional Activity 5_Writing Checklist).
6. Provide time for students to rewrite revised/edited papers (if desired).
7. Pull model/exemplar papers from students throughout the writing process to show techniques and strategies to the class.

	Obj. #
1, 5, 6, 8
	INSTRUCTIONAL ACTIVITIES: (What Students Do)
1. Students use information gathered from personal experiences, reading activities and classroom experiences to provide reasoning to support their opinions.
2.  Students clearly state an opinion to the prompt or question posed.  
3. Students take information gathered from books (fiction and non-fiction) and classroom experiences (i.e. touch bags) and incorporate it into their writing using their own words.
4. Students provide reasons which support their opinions. 
5. Students work with partners or the teacher to revise and edit their writing.
6. Students complete a final copy of their writing, using a checklist to guide them through the process (see Instructional Activity 5_Writing Checklist). 
7. Students work towards proficient writing standards as determined by the CCSS (i.e. punctuation, capitalization, and spelling) as grade appropriate.

	Obj. #
2, 4, 5, 6
	INSTRUCTIONAL STRATEGIES (research-based): (Teacher Methods)
Writing an explanatory/informative piece
1. Multiple non-fiction books covering the five senses should have been read and discussed with the whole class and small groups before beginning instruction on informative writing.  The teacher should also refer students to the KWL charts and/or Venn diagrams completed during reading instruction/interactive writing or shared writing—these resources should be utilized by students throughout the writing process.  Possible topics for explanatory/informative pieces during this unit include: 
· What are the five senses? (see Instructional Strategy 3_Concept Web) 
· How do we use our five senses? 
· What do we use for our senses (e.g. we see with our eyes)?
· How can more than one sense be used at the same time?
· If you were petting an animal, which of your senses would you use?
· Why do you need your sense of touch?
· Creating a “Five Senses” book (see Instructional Activity 4_Five Senses Book)

2. The teacher should plan and teach mini-lessons that address struggles (based on writing conferences with students).  This can include demonstrating how to take information from a non-fiction text, fill out a Venn-diagram or pre-writing page, and then use that information to write.

3. Allow time for students to write.  During writing workshop, conference with individual students to help them as needed (see Formative Assessment 2_Writing Conference_Informative and Explanatory).
4. When writing is completed, teacher models how to work with a partner to peer-revise (if desired) or how to revise one’s own work.
5. Model how to use editing checklists (see Instructional Activity 5_Writing Checklist).
6. Provide time for students to rewrite revised/edited papers and prepare a final copy (as desired).
7. Pull model/exemplar papers from students throughout the writing process to show techniques and strategies to the class.
9. Students work towards proficient writing standards as determined by the CCSS (i.e. punctuation, capitalization, and spelling) as grade appropriate.

	Obj. #
2, 4, 5, 6
	INSTRUCTIONAL ACTIVITIES: (What Students Do)
1. Students actively listen to read alouds and other non-fiction texts shared during reading and science, and students actively participate in group discussions following read alouds.  
2.  Students choose a focus for their informative/explanatory writing piece, based on information learned during the science and reading activities of the theme.
3. Students complete pre-writing pages to help guide their writing.
4. Students take information gathered from non-fiction books and classroom experiences (i.e. watching a video online describing the five senses) and incorporate it into their writing using their own words.  Students also utilize class charts, etc. created during interactive writing to provide additional detail to their writing.
5. Students use new content-specific vocabulary in their writing (i.e. nerves). 
6. Students work with partners or the teacher to revise and edit their writing.
7. Students complete a final copy of their writing, using a checklist to guide them through the process (as desired) (see Instructional Activity 5_Writing Checklist).
8. Students work towards proficient writing standards as determined by the CCSS (i.e. punctuation, capitalization, and spelling) as grade appropriate.

	Obj. #
5, 6, 7, 8
	INSTRUCTIONAL STRATEGIES (research-based): (Teacher Methods)
Reading Instruction
1.  Reading instruction will continue during this unit.  The teacher will meet with guided reading groups to work on reading skills and the use of reading strategies as appropriate at their instructional level.  The teacher will conference with students to check reading comprehension, and present whole-group mini-lessons around the needs of the class and this unit of study (i.e. compare and contrast animal and human senses).  During read alouds and independent reading time, the teacher will conference with individual students and check for understanding and how well students are able to articulate opinions and provide reasoning for those opinions.  During read alouds and shared reading, the teacher will also check for understanding and how effectively students are able to pull information from the text and inform others by posing questions to the group. 
2. During shared reading, the teacher will model how to state opinions and provide reasoning (e.g. “I think the character used his sense of smell because …”).  During shared reading, the teacher will demonstrate book handling skills, book knowledge, and concepts of print (e.g. asking a student to identify the cover, name the author).
3. The teacher will use running records, comprehension checks, etc. to assess/monitor student progress.
4. The teacher will model how to use/fill out Venn diagram or descriptive web.  These can be completed (throughout the unit) during read alouds, shared reading, and/or guided reading.  Students can complete their own webs or Venn diagrams, as appropriate, when reading.  These charts can be a resource when writing.

	Obj. #
5, 6, 7, 8
	INSTRUCTIONAL ACTIVITIES: (What Students Do)
Reading Instruction
1.  Students will participate in class/group discussions during and after reading instruction—asking and answering questions about the five senses (providing factual information, providing opinions, giving reasons to support the opinion, etc.), helping complete a web, Venn diagram, and/or asking questions to clarify meaning.
2. Students read grade-level appropriate text at an instructional level.

	UNIT RESOURCES: (include internet addresses for linking)
Stories:
DePaola, Tomie. Pancakes for Breakfast. New York: Houghton Mifflin, 1978. (1978) (E
Litwin, Eric, and James Dean. Pete the cat: I love my white shoes. New York: Harper, 2010. Print. 
Seuss, Dr. Green Eggs and Ham. New York: Random House, 1960. (1960) (E)
Shannon, David. David smells!. New York: Blue Sky Press, 2005. Print. 
Poetry:
Rossetti, Christina. “Mix a Pancake.” Read-Aloud Rhymes for the Very Young. Selected by Jack Prelutsky. Illustrated by Marc Brown. New York: Knopf, 1986. (1893) (E)
Read Aloud Stories:
Baker, Alan. White Rabbit's color book. New York: Kingfisher Books, 1994. Print.
Brown, Marc Tolon. Arthur's eyes. Boston: Little, Brown, 1979. Print.
Numeroff, Laura Joffe, and Felicia Bond. If you give a pig a pancake. New York: Laura Geringer Book, 1998. Print. 
Wells, Rosemary. Yoko. New York: Disney/Hyperion Books, 1998. Print. 
Informational Texts:
Aliki. My Five Senses. New York: HarperCollins, 1989. (1962) (E)
Berger, Melvin, and Gilda Berger. The Five Senses. New York: Scholastic, 2011. Print.
Berger, Melvin, and Gilda Berger. Your five senses. New York: Scholastic Inc., 2003. Print. 
Rissman, Rebecca. Seeing. Chicago, Ill.: Heinemann Library, 2010. Print.
Rissman, Rebecca. Hearing. Chicago, Ill.: Heinemann Library, 2010. Print.
Rissman, Rebecca. Tasting. Chicago, Ill.: Heinemann Library, 2010. Print.
Rissman, Rebecca. Smelling. Chicago, Ill.: Heinemann Library, 2010. Print.
Rissman, Rebecca. Touching. Chicago, Ill.: Heinemann Library, 2010. Print.
Winnigham, Lara. Five Senses. New York: Scholastic, 2010. Print.
Read-Aloud Informational Texts:
Gibbons, Gail. The milk makers. New York: Aladdin Books, 1987. Print. (EA)
Gibbons, Gail. Ice cream: the full scoop. New York: Holiday House, 2008. Print. (EA)
Hall, Kirsten. Animal taste. Milwaukee, WI: Gareth Stevens Publishing, 2006. Print.
Hall, Kirsten. Animal sight. Milwaukee, WI: Gareth Stevens Publishing, 2006. Print.
Hall, Kirsten. Animal smell. Milwaukee, WI: Gareth Stevens Publishing, 2006. Print.
Hall, Kirsten. Animal touch. Milwaukee, WI: Gareth Stevens Publishing, 2006. Print.
Hewitt, Sally. Smell it!. Laguna Hills, Calif.: QEB Pub., 2005. Print.
Hewitt, Sally. Look here!. Laguna Hills, Calif.: QEB Pub., 2005. Print.
Hewitt, Sally. Tastes good!. Laguna Hills, Calif.: QEB Pub., 2005. Print.
Hewitt, Sally. Touch that!. Laguna Hills, CA: QEB Pub., 2005. Print.
Jenkins, Steve and Robin Page. What Do You Do With a Tail Like This? Orlando: Houghton Mifflin, 2003. (2003) (E)
Rau, Dana Meachen, and Rick Peterson. Shhhh ...: a book about hearing. Minneapolis, Minn.: Picture Window Books, 2005. Print.
Rau, Dana Meachen, and Rick Peterson. Sniff, sniff: a book about smell. Minneapolis, Minn.: Picture Window Books, 2005. Print.
Rau, Dana Meachen, and Rick Peterson. Soft and smooth, rough and bumpy: a book about touch. Minneapolis, Minn: Picture
Window Books, 2005. Print.
Rau, Dana Meachen, and Rick Peterson. Yum!: a book about taste. Minneapolis, Minn.: Picture Window Books, 2005. Print.
Rau, Dana Meachen, and Rick Peterson. Look!: a book about sight. Minneapolis, Minn.: Picture Window Books, 2005. Print.
Sweeney, Joan, and Annette Cable. Me and my senses. New York: Crown Publishers, 2003. Print.
Technology:
Game for students to play (in the game, students must choose an object from a given set that matches one of the five senses): http://pbskids.org/sid/isense.html
Game for students to play (in the game, students choose a word to complete a sentence which matches a picture depicting one of the five senses being used): http://www.kviekids.org/games/discover_science/my_five_senses.htm
Variation of Aliki’s My Five Senses: http://www.watchknowlearn.org/Video.aspx?VideoID=34065
The Fabulous Five: Our Senses Cochran, 1989. Full Video. Discovery Education. Web. 26 March 2013. <http://www.discoveryeducation.com/>. 
Animal senses information: http://faculty.washington.edu/chudler/amaze.html
Print Resources:
KWL Chart (see Instructional Strategy 1_KWL Chart)
Pancake graph pictures (see Instructional Activity 1_Pancake Graph)
Venn Diagram for comparing/contrasting human and animal senses (see Instructional Strategy 2_Venn Diagram)
Class Graph: Favorite Sense (see Instructional Activity 2_Favorite Sense Graph)
“Touch Bags” pre-writing (see Instructional Activity 3_Pre-Writing)
Concept Web: Five Senses (see Instructional Strategy 3_Concept Web)
Five Senses Book (see Instructional Activity 4_Five Senses Book); print on 11x17 paper—fold in half and cut on lines provided to make a flip book; under each flap the student writes something to match the sense and draws a matching picture (i.e. “I can smell a flower.” and draws flower to match).
Opinion Writing conference (see  Formative Assessment 1_Writing Conference_Opinion)
Informative/Explanatory Writing (see Formative Assessment 2_Writing Conference_Informative and Explanatory)
Informative Writing Summative Assessment (see Summative Assessment 1_Informative Writing)
Student Writing Checklist (see Instructional Activity 5_Writing Checklist)
Accommodations
Specific accommodations will vary according to the child’s Individualized Education Plan (I.E.P.) and/or the child’s current level of English proficiency.
General accommodations include:
· During guided reading, use books at their instructional level.
· Provide one-on-one assistance in completing pre-writing pages and/or during the revision process.  As needed, help students plan out their writing (i.e. counting out how many words are to be written and practicing the sentence out loud before writing or adding yellow lines to the paper to indicate the number of words to be written).
· Use digital pictures to assist in the writing process (i.e. include a picture representing one of the five senses).  As needed, the child may use a fill-in-the-blank form (e.g. “We use our _______ to taste.”).
· Allow children to draw pictures to tell their stories and then dictate the story to a teacher.
· Allow students to access guided reading books, shared reading books and/or read alouds when providing reasons for their opinions in their opinion pieces.
· Allow students to access interactive writing pieces, guided reading books, shared reading books and/or read alouds when writing their informative pieces.
Use class resources (read aloud books, interactive writing pieces, etc.) and work with a small group of students to create a writing piece using shared writing to demonstrate how to write an opinion and/or informative piece.  This piece could also be revised with the small group.  The shared writing piece could be done in place of an independent piece.
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