The Teacher Candidate in the Clinical Experience
Protocols and Forms

Academic Year 2016 - 2017



Z\Missouri

—
i DEPARTMENT OF ELEMENTARY & SECONDARY

EDUCATION.

www.dese.mo.gov

The Department of Elementary and Secondary Education does not discriminate on the basis of race, color, religion, gender, national
origin, age, or disability in its programs and activities. Inquiries related to Department programs and to the location of services,
activities, and facilities that are accessible by persons with disabilities may be directed to the Jefferson State Office Building, Office
of the General Counsel, Coordinator — Civil Rights Compliance (Title VI/Title IX/504/ADA/Age Act), 6" Floor, 205 Jefferson Street,

P.O. Box 480, Jefferson City, MO 65102-0480; telephone number 573-526-4757 or TTY 800-735-2966; email
civilrights@dese.mo.gov.

REVISED APRIL 2016 PAGE 2


http://www.dese.mo.gov/
mailto:civilrights@dese.mo.gov

Contents

T oo [¥ L1 o] o T TP S PP PPPPRRRPRN 4
=Yoo Yo T le MO T 11 AV g Vo FTor= 1o T g\ A=Y o' F= o J ST 5
Teacher Candidate PerfOrmMance RUDIIC ... .. .o i ittt ettt sh e s ae e et e e bt e bt e ebeesaeesaeeeaee et e e beeabeesheesabesabeeabe e bt eaaeeentesaeeeabeenbeenbeas 6
Teacher Candidate FOIMative ASSESSIMENT. .......ii ittt ee et st e ettt e s bt e s beeeshee e s s et e abeeesaseeeabeeeameeesasee e meeesaseeeaseeesaseeeaseeeamseesaneeeanseesareeeaneeesareesn 7
Optional Formative Observation FEEADACK FOIM........co ittt e e e e e e et e e e e e e e e ssaataeeeeeaeaeaassstaaaeaaaessassstasseaaassaassseasaeaaessansssasnneeaenanns 8
Teacher Candidate SUMMAtIVE ASSESSIMENT ... ..cciuiiiiiie ittt e ettt s e s bt e e sttt e sttt s abeeesabe e e beeeaae e e s beeeamseesareeeaseeesaseeeabeeeamseesareeeanneesnreeeaneeesaneesn 9
Teacher Candidate Evaluation Form by the Building AdminiStrator ... e e e e s e e e e e s esntate e e e e e e e eeantnaeeeeaeaeans 10
REVISED APRIL 2016 PAGE 3



Using Missouri’s Educator Evaluation System to Assess the Performance of
Teacher Candidates during the Clinical Experience

Introduction

Missouri’s Educator Evaluation System was created, field-tested, piloted, and refined by hundreds of educators across the state. The system is
founded on general beliefs about the purpose of the evaluation process. Central to these beliefs is a theory of action which maintains that
improving student performance is predicated on the improvement of educator practice. These beliefs include that evaluation processes are
formative in nature and lead to continuous improvement; are aligned to standards that reflect excellence; build a culture of informing practice
and promoting learning; and use multiple, balanced measurements that are fair and ethical.

Teacher candidates are an essential part of Missouri’s Professional Continuum. As noted below, teacher candidates are in the preparation
process to enter the profession. In the Clinical Experience, teacher candidates are afforded the opportunity to put preparation into practice.

The Professional Continuum of the Teacher

Candidate:

This level describes the
performance expected of a
potential teacher preparing to
enter the profession and
enrolled in an approved
educator preparation
program at a college,
university, or state-approved
alternate pathway. Content
knowledge and teaching skills
are being developed through
a progression of planned
classroom and supervised
clinical experiences.

Emerging Teacher:

This level describes the
performance expected of
an emerging teacher as
they enter the profession
in a new assignment. The
base knowledge and skills
are applied as they begin
to teach and advance
student growth and
achievementin a
classroom of their own.

Developing Teacher:

This level describes the
performance expected of a
teacher early in their
assignment as the teaching,
content, knowledge, and skills
that he/she possesses
continue to develop as they
encounter new experiences
and expectations in the
classroom, school, district, and
community while they
continue to advance student
growth and achievement.

Proficient Teacher:

This level describes the
performance expected of a
career, professional teacher
who continues to advance
his/her knowledge and skills
while consistently
advancing student growth
and achievement.

Distinguished Teacher:
This level describes the
career, professional teacher
whose performance
exceeds proficiency and
who contributes to the
profession and larger
community while
consistently advancing
student growth and
achievement. The
Distinguished Teacher
serves as a leader in the
school, district, and the
profession.

As prescribed in the Missouri Standards for the Preparation of Educators (MoSPE), teacher candidates in their Clinical Experience are to be
assessed using the Missouri Educator Evaluation System. The following provides an introduction to the forms and a description of their use.
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Standards and Quality Indicators Webmap

The Missouri Educator Evaluation System contains thirty-six Quality Indicators across nine standards. In the Clinical Experience, sixteen of the
thirty-six Quality Indicators have been selected for assessing the performance of the teacher candidate. These were determined by consulting
research regarding the effect size of teacher strategies and actions on student achievement and in working with districts across the state to
identify indicators that are of particular importance specifically in the first and second years of teaching.

Missouri Teacher Standards
and Quality Indicators
16 Quality Indicators for the Clinical Experience

Content Knowledge

Standard 1.

Standard 2.
Learning, Growth

and Development

Standard 3.

Curriculum
Implementation

Standard 4.
Critical Thinking

Standard 5.

Positive Classroom

Environment

Standard 6.

Effective

Communication

standard 7.
Student
Assessment and
Data Analysis

Standard 8.

Professionalism

Standard 9.

Professional
Collaboration

1.1 Content Knowledge ) ) 3.1 Implementation of St:l:;llel ";;';'::’gr'“’.‘ ot iéﬁ:“:::’ﬂ 5':.::“";?:]‘;:“’ 7.1 Effective Use of 8.1 Seli-Assessmentand 9.1 Induction and

|| wtih Academic Language| flm _2-1Cognitive, Social, | |_| cCurriculum Standards gles fo = - B . rbal - Assessments - Improvement | . Collegial Activities
e Pl Thinking Techniques Communication
MOPTA Task 4 MoPTA Task 1, 2, 3 e T AT e MOFTA Task 4 MoPTA Task 2, 4 MoPTA Task 2, 3, 4 MoPTA Task 4
. 5.2 Management of
1.2 Student engagement 3.2 Lessons for Diverse L 1 6.2 Sensitivity to Culture. 7.2 Assessment Data to
. ime, Space. Transitions, . :

- in content b= 2.2 Student Goals = Learners | e lecioEnrEn | ) B, S b= Gender, Intellectuzl and | s Improve Learning bl 5.2 Professional Learning | fpm 7-2 CO/I3DOrating to Mest

MoPTA Task 3, 4

MOPTA Task 3, 4

Resources

MoPTA Task 4

Physical Differences

MoPTA Task 1, 2

Student Needs

b 1.3 Research and Inquiry

2.3 Theory of Learning

3.3 Intructional Goals
and Differentiated
Instruction

4.3 Cooperative, Small

5.3 Classroom, school
and ity culture

Group and
Learning

MoPTATask 1

6.3 Learner Expression in
Speaking, Writing and
Other Media

7.3 Student-led
Assessment Strategies

8.3 Professional Rights,
Responsibilities and
Ethical Practices

9.3 Cooperative

Partnerships in Support
of Student Learning

MoPTATask 1,2, 4

1.4 Interdisciplinary
Instruction

MoPTATask 1. 2.3. 4

2.4 Differentiated Lesson

1.5 Social and Cultural
Perspectives

2.5 Prior Experiences,
Multiple Intelligences,
Strengths, Needs

2.6 Language, Culture,
Family, Community
Values

6.4 Technology and
Media Communication
Tools

7.4 Effect of Instruction
on Individual/Class
Learning

Student Progress and
Maintaining Records

MOoPTA Task 2

7.6 Collaborative Data

Analysis

7.5 Communication of

While all thirty-six Quality Indicators are important and addressed throughout the preparation process, these sixteen in particular (shown in
blue) are an indication of the readiness of a teacher candidate for his/her first year of teaching. The teacher candidate is assessed on each of
these indicators by the Ed Prep Supervisor and the Cooperating Teacher. The Building Administrator or designee provides feedback on four of
these sixteen Quality Indicators (shown with red text). The forms included in this process are explained to provide further detail on how this
assessment occurs.
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Teacher Candidate Performance Rubric

A rubric has been provided for each of the sixteen Quality Indicators. The
rubric specifically highlights the transition from “knowing to doing” that
occurs during the Clinical Experience and as reflected in the transition of
a teacher candidate into an emerging teacher. The first row of the rubric
articulates the particular performance represented in the Quality
Indicator. This articulation occurs across an entire continuum that
includes: Teacher Candidate, Emerging Teacher, Developing Teacher,
Proficient Teacher and Distinguished Teacher. The rubric contains the
first three levels of that continuum. The Clinical Experience provides
teacher candidates the opportunity to begin to demonstrate
performance at the Emerging or higher levels.

The second row articulates the evidence supporting the various levels of
performance. Evidence is clustered into three professional frames:

hubric for the Teacher Candidate during the Clinical Experience

Standard 1: Content |

ge aligned with approp

1.1 Content knowledge and academic language

1L} Tre baseling cacher sandidats
demenstrates nowlrdge of the
acndemic [anguage of the appenprace
aiscipiine apel the certification
area(s) sughe as defined by the Subject
Lompetencies for Beginning Teachers in
Migsour

LEL] Tre emerging 1eacher sandldans knows and tan demensirans treadth
andl e, of fontens knowlirdge ard communicates the measieg of
academic ianguage.

101) The geveloping teacher sandidats aiso deihvers acourare
ronLEnT earning  Puperiences Using supplemenmal resourres
aragemic language i s

Evidence
Demonstrtes inawiecioe of the

‘Evidence of

15 we i prepaned fo Guide Students 10 0 deeper ungerstonding of content
Evidence of Procice

I prciivn reffecs srowrony of content knowiedge

Lvidence of Impact

Seudderits wve penerally fomilior with eoodemnic longuoge

ingo lessons

rcliceles an pereciction of the complesily aod ever
eve ve g the content

o
Evidence of impoct
S cbie

Passibie Obiervabie Data
“Demonsirutes o peneral owareness of
apprepeiate cantent
Designs lessons thae aiign iearing
abjeeriers enene Missour Leaming
Sranas

Passlbie Observabic Dara
~Prepures fessos thel include
apprapeiate cantent
Provides instrureion thar
sommunicares essential leaming
aureames

Pssibie Oltereabie Dot
~Cler insdruction of content that is
aceurane and reievanr

Effeetiar sereregies ace used o
direes Srudenes i essenzial (earning
aware of

Ianguage reiaTive 1o apampeiaTe coarear

of
The essenrial lraming
-Srugents sometimes use ionguoge

~Cewr insdruction of ©
cwrrent

Use of stranegies the diret Seusients 1o essenzial leaming
Uses seemegies e ehunking £0 aderess the campiesisies af the
conrenr

-5 ! oorurate e of the
essenzial (earming
~$nuckencs COMECTIY Use CCOdemic Janguoge rEiTEd to The
Tearming gooi

Demanstrates depeh of inowleage with physical and eognithe
engagement
~Lises effective strategias and gelivery methods

Notes:

Notes: Notes:

Notes:

O comsistent - 2

Commitment, Practice and Impact. Commitment speaks in part to the quality of the teacher and includes things like preparation, planning and
materials. Practice speaks to the quality of teaching through specific teacher candidate behaviors and occurs through the observation process.
Impact is about outcomes and results and includes things like student behaviors and products of student learning.

The final row offers possible observable data for each of the levels. It is important to note that data offered does not represent a checklist and is
certainly not the only possible data that could be included. Rather, these are suggestions of ways the particular performance in the Quality

Indicator might be demonstrated and represented.

Included in this form is a chart listing Possible Sources of Evidence in each professional frame for each of the standards. Like Possible Observable
Data, these sources are not a checklist or even a comprehensive list of evidence, but rather suggestions to be considered when assigning ratings.

The Teacher Candidate Performance Rubric is offered for informational purposes for the Teacher Candidate, Ed Prep Supervisor, Cooperating
Teacher, and Building Administrator or Designee. The notes section is offered as a place to capture thoughts about evidence or possible data.
The overall purpose of the rubric is to create common language around the expected performance of the Teacher Candidate in the Clinical

Experience.
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Teacher Candidate Formative Assessment

In compliance with MoSPE, the teacher candidate receives feedback throughout their Clinical Experience by the Ed Prep Supervisor and their
Cooperating Teacher. This form may be used by both of them. It includes each of the sixteen highlighted Quality Indicators, which must be
assessed on the teacher candidate at some point during their clinical experience. For each indicator, there is a place to note a numerical rating.
The numerical ratings range from a score of “baseline” to a score of “3”. The Teacher Candidate Performance Rubric (see page 6) assists with the
consideration of evidence of the teacher candidate’s ability to demonstrate skills at the Emerging and Developing Levels. Scores on the teacher

candidate’s performance are assigned as follows:

The “baseline” score is selected when the teacher candidate is knowledgeable about a particular performance articulated in the indicator but is
unable to demonstrate that performance in any meaningful way. It is assumed all teacher candidates are at this point at the beginning of their

clinical experience.

A score of “1” is selected when the teacher candidate is able to
demonstrate the performance articulated at the Emerging Level, but
their performance of it is inconsistently or incompletely demonstrated.

A score of “2” is selected when the teacher candidate is able to
demonstrate the performance articulated at the Emerging Level
consistently and completely.

A score of “3” is selected when the candidate not only demonstrates the
performance of the indicator consistently and completely at the
Emerging Level, but is also able to at least demonstrate to some extent
the performance articulated at the Developing Level.

There is an option for “not observed” and a place for comments for each
of the standards. It is important to note that the teacher candidate must
be assessed in all sixteen of the Quality Indicators by then end of the
clinical experience. Overall comments and signatures are provided on
the final page of this form.

REVISED APRIL 2016

Teacher Candidate Formative Assessment

Teathes Candidate: Student ID: Ed Prep Supervison: Date:
Schook Cooperating Teacher: Subject/Grade:
Definition of Cancliclote Rating Descriptors (refer to the Rubric flor Teocher Candidete for o detailed deseniption)
Baseline - 0: the teacher candidete possesses the necessary knowledge but cennct spply or demonstrate the performance
Emerging-1:  the teacher candidets passesses the necessaryknowlsdge and inconsistently and somewhat effectvely demaonstrates the performance at the tmergng Level
Emerging- 2= the teacher candidste possesses the necessaryknowbedge and consitently and effectely demonstrates the performance st the Lmerging Level
Developing - 3: the teacher candidate demaastrates eonsistently at the Emerging Leveland is heginaing tn demaestrate at the Develaping Level
foe ARomed with . . Dateline Emverging Developing
0 1 - Inconsistent 7 - Cansistent 3
1.1 Content Kncwledge snd Academic Language W] (W] [m] W]
1.2 $tudent Engagement in Subject Matter a ] a a
standard £1 Comments:
Baveline Emerging Developing
o 1 - Incondittent 7 - Consistent 3
2.4 Differentioted Lesson Design a o a o

Stendard #2 Comments:

L5 - [ 1 - Inconsistent 2 - Conslstent 3
3.1 Implementation of Curriculsm Standsrds 9] (W] [m] ]
17 Lessans far Diverse Learners [m] (] o [m]

Standard #3 Comments:
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Formative Observation Feedback Form
This form is used to offer general feedback to the teacher candidate in a variety of different areas. As opposed to the Teacher Candidate
Formative Assessment (see page 7), which is organized by Standard and Quality Indicator, this form is organized by different areas related to
instruction and classroom environment. As noted in its title, this form is for optional use by the Ed Prep Supervisor, Cooperating Teacher and
even the Building Administrator or Designee, should they choose. Each area is aligned to corresponding Quality Indicators and provides

opportunity for the following feedback to the teacher candidate:

Formative Observation Feedback Form
{This is an optional form that may be used to affer feedback to the Teacher Condidote)

Teacher Student
Candidate: -

Ed Prep Date:
Supervisor:

School:

Cooperating Teacher Subject/Grade:

[+
Teacher Candidate Student
Strategies= Engagement*
[Select only those sategies | (Check ane for each
that apply) strategy selectd) o a (5.1, 5.2, 5.3)
Advanced,Graphic i WM L D |Evidence ofStudent Work(1.1)
Orgznizers O O O Oves OMo
Learning Environment [5 2,5 3]
Classroom Discussion 5 8 5 2 O Conducive to Learning O Somewhat Conducive
O Mot Conducive [ Disruptive Student|s) Behavior
Cooperative Learning 5 8 5 3 _— " S (3.1,3.2)
H M L o | Co-teaching
Group Work S B L5 B Dves Do
) - 5 m L D | Bccesible Msterisi
Guided Practice BB LB Civee Diho
o ) % m L Do |ClesrlesminsTarssts(6.1)
HandsOnfactivelesrming | & M L B Oves Bhe
Independent Student H M L D Technology Integm=ted
Wark O O oo Oves ONo
— = ™ | o0 | Differentistedinstruction 2.4, 32]
Learning Canters g B Lk Dves Dre
_ H M L D Rk
Lecturs O O oo L ol (7.1,7.2, 7.5)
T Question/Answar O Informal
R O Quizor Test O Group Respanse
:“"""5”':;; L O Individual Response O Conference
=pressntations O Dacumentstionof Assessment [ Observation
O None O Other
H M L =]
Other O O oo Overall G /OB
Peer Evalustion 5 8 &5 2
Presentations 5 8 &5 2
Project Basad Lezrning S g le |:|D
Question/Answer 5 8 &5 2
Similzrities/Differences 5 8 & a8
summarizing/NoteTaking | 5 M L 8§
Teacher Tignatore Tate EQ Prep SUpervizor Signatore Tate

REVISED APRIL 2016

Teacher Strategies — the observer identifies the particular strategy or
strategies the teacher candidate demonstrates during the observation.
This may be one single strategy throughout the lesson, or a combination
of strategies.

Student Engagement — for each selected strategy from the first column,
a level of student engagement is noted in response to the strategy.
Student engagement can be perceived as being high, moderate, low or
disengaged. These engagement levels reference both the intensity and
level of activity of the students as well as a percentage of the students
to which it applies.

Classroom Structure, Classroom/Instruction, and Learning Assessments
— the observer notes specific details regarding the structure of the
learning environment for the students. The observer also notes
particular details related to curriculum and instruction. Finally, the
observer notes the type(s) of assessment the teacher candidate uses to
determine if learning is taking place.

There is space provided for overall comments/observations and

signatures. The comments can relate to anything data collected through
the Formative Observation Feedback Form.
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Teacher Candidate Summative Assessment

This form is used by the Ed Prep Supervisor and the Cooperating Teacher at the culmination of the Clinical Experience. The structure of this form
is much like the Teacher Candidate Formative Assessment (see page 7). As with the formative form, a rating of “baseline” through “3” is
provided on each of the Quality Indicators. Those ratings are determined based on evidence collected throughout the Clinical Experience and
captured on forms like the Teacher Candidate Performance Rubric (see page 6) and the two available formative feedback forms (see pages 7-8).
The ratings are determined as follows:

A score of “baseline” is selected
when the teacher candidate is

Tabulating Final Scares for the Teacher Candidate Teacher Candidate Name

Feachir Candidats Summstive Amessment {To be competed of the end ofthe lnical xperience)

Teacher Candidate Student 1D Edbep Sapervhen e

knowledgeable about the particular I B e R

performance articulated in the o e, Bt S Y e

indicator but is unable to | g e e : : :

demonstrate or apply that st .o oy s s e v e ; ‘ ‘

performance in any meaningful way. e B LR B ; ; :!
| ] I

A score of “1” is selected when the St 2 Skt i o o Dep T e[| o T o : : :

teacher candidate is able to e . m i i i

demonstrate the performance ",“ | } }

articulated at the Emerging Level, Simird 5 e gt rml e

although their performance is T — - ——— — —

inconsistent or incomplete.

A score of “2” is selected when the
teacher candidate is able to demonstrate the performance articulated at the Emerging Level consistently and completely.

A score of “3” is selected when the candidate not only demonstrates the performance of the indicator consistently and completely at the
Emerging Level, but is also able to at least demonstrate to some extent the performance articulated at the Developing Level.

A chart used for tabulating scores is provided on the final page. On this chart, scores are captured from the Cooperating Teacher, the Ed Prep
Supervisor and the Building Administrator or Designee. All sixteen Quality Indicators are evaluated by the Ed Prep Supervisor and the
Cooperating Teacher. Four of those indicators are also assessed by the Building Administrator or Designee. Scores of all teacher candidates are
submitted to DESE as a part of the continuous improvement process for educator preparation programs.
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Administrator Evaluation of the Teacher Candidate

Research on educator evaluation emphasizes the importance of multiple measures to increase the reliability of performance ratings.
Additionally, feedback from a Building Administrator or a Designee can be very valuable to a teacher candidate. It is generally expected that the
Building Administrator or Designee will have informally observed the teacher candidate prior to completing this at the culmination of the clinical
experience. There is both a long and short form available to be used by the Building Administrator or Designee. The criterion the Building
Administrator or Designee uses to determine a score is the same as was used with the Teacher Candidate Summative Assessment completed by
the Cooperating Teacher and the Ed Prep Supervisor. Those ratings are determined as follows:

A score of “baseline” is selected when the teacher candidate is knowledgeable about the particular performance articulated in the indicator but
is unable to demonstrate that performance in any meaningful way.

A score of “1” is selected when the teacher candidate is able to demonstrate the performance articulated at the Emerging Level, although their
performance is inconsistent or incomplete.

Building Administrator o ign |'.' i I the Teacher Candidate
PP . . Teacher Candidate; Student ID: FdPrep Supervisor: Date:
A score of “2” is selected when the teacher candidate is able to oot Covmaratinn teschar cobjectforade
demonstrate the performance articulated at the Emerging Level TRy T e A I T e (T
. The basrline tracher CANGRLNE ArmoRTITATEL OMENT kRoWIRAgT | TR CIMEING tracher canddate tRooies from mulnple sourees m | The Gevrloping Iracher candidate 1% wers A vaniery of
consiste ntly and Complete|Y. and sl i expage udemt wievest aud actrvty 1w the coutent tereniesrtcionl ey which ey egage
1 O conskstent - 2 O Develoging - 3 |

. . |

A score of “3” is selected when the candidate not only demonstrates e b T

because their needs are met ina positive

the performance of the indicator consistently and completely at the

O Baseline -0 [] istent-1 | O Consh 2 O peveloping - 3
Emerglng LeVeI, bUt |S also able to at leaSt demonStrate to Some ?;:Mlielimltxwlunﬂi:ﬂe-.'\om'\owlzla-s;'m heck 'mer;e;i;ub;chmmxwa-m:e basic dassroom The geveloping teacher candidate iso uses eftective dassroom
extent the performance articulated at the Developing Level. Vg‘mmx:‘{‘uz”‘” it AT RS | e v oecarrutar e s i oo
O aseline - 0 [m] 1 | O consstent - 2 O Deweloging - 3 |
. . . 7.2 Ammnt data to Improve learning - check one rnln.{ Indicator . |
As noted previously (see Standards and Quality Indicators Webmap e el B e Ml P T e
page 5), the Building Administrator or Designee provides feedback Tmmmm— Temmmm—— wncawacss.
and a rating to the teacher candidate on only four of the sixteen e = L Beiten s e 3

Quality Indicators. These four indicators were selected using the
following criteria:
e Indicators were selected that correlate to higher effect size of
teacher strategies and actions on student achievement teacher Candidatesignature pate Building Adminisrator/Designee Signature bate
e Input from administrators in the state confirming the '
importance of the performance represented by these indicators
e Indicators that are of particular importance specifically in the first and second years of teaching
e Indicators that administrators could readily observe in a minimum of short walkthroughs
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Calculating the Summative Score for the Teacher Candidate

A final page of the long form of the Administrator Evaluation

of the Teacher Candidate Form includes a chart for 7 Statert g I BT e -
capturing the separate scores of the Building Administrator 24 Dfferantated lewson desin

or Designee. The Building Administrator or Designee is ST Chemroam Techmiaues

encouraged to provide feedback to the teacher candidate 72 ot o Tmprove g

on his/her teaching performance, including the ratings for
each of the four indicators.The separate scores for each of
these indicators provided by the Building Administrator or
Designee are transferred to the chart on the final page of
the Teacher Candidate Summative Assessment (see page 9).

Comments/Observations:

The collection of ratings on the Teacher Candidate
Summative Assessment is an overall assessment of the
teacher candidate’s performance at the culmination of their
Clinical Experience based on multiple sources of evidence as
provided by the Ed Prep Supervisor, the Cooperating
Teacher and a Building Administrator or Designee. The
assessments provide a determination on the degree to
which the teacher candidate is able to put their knowledge
articulated at the Candidate Level into practice as
represented by demonstrating performance at the Emerging
of Developing Levels. There is particular focus on the sixteen of the thirty-six Quality Indicators that have been targeted as specifically important
for success as a first year teacher.

Teacher Candidate Signature Date Building Administrator/Designee Date
Signature
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