Bats:  A Nonfiction Unit of Study for First Grade  





UNIT OVERVIEW

This unit consists of eight lessons that focus on students reading nonfiction texts and locating important information about bats.  The students will research bats and, at the conclusion of the unit, will present a bat project to share what they have learned.  (Note: Any topic that interests children can be used in place of bats, such as plants, animals, or weather. Books will need to substituted accordingly.) 
ESSENTIAL QUESTIONS

1.  How do you gather important information from nonfiction?

2.  What is the difference between fiction and nonfiction?             

TEACHER NOTES

Time Frame

This unit can be implemented in a two- to three-week period.  However, this time frame will be affected by the following factors:

· the amount of time the teacher allocates in the school day for communication arts (e.g., the number of minutes he or she reads aloud each day)

· the depth of students’ prior knowledge and the need for additional mini-lessons on specific communication-arts skills

CLASSROOM ARRANGEMENT AND MATERIALS
· a large-group meeting area for mini-lessons and read-alouds

· choice of areas in the room where students can work independently 

· file folders
· teacher resource book—Reading with Meaning by Debbie Miller

· a collection of children’s books, such as
Nonfiction

Bats by Gail Gibbons
Bats by Carolyn MacLulich

Bats! (Time for Kids series) 
Bats! Strange and Wonderful by Laurence Pringle
Bats (Scholastic Science Readers) by Lily Wood
Face-to-Face Night Creatures by Scholastic
Flying Bats! by Fay Robinson
Outside and Inside Bats by Sandra Markle
The Magical School Bus Going Batty: A Book About Bats by Joanne Cole

Zipping, Zapping, Zooming Bats by Ann Earle

       Literary Nonfiction

Bat Loves the Night by Nicola Davies

Boo, the Little Brown Bat by Paula Pifer

Little Lost Bat by Sandra Markle

Pippa’s First Summer by C. E. Badgley

       Fiction
Bats at the Beach by Brian Lies

Bat Jamboree by Kathi Appelt

Five Little Bats Flying in the Night by Steve Metzger
Little Bat by Tania Cox
Stellaluna by Janell Cannon
· Web sites, such as
batcon.org

batconservation.org

batworld.org
UNIT PLAN
This unit includes eight lessons that can be implemented in a two- to three-week period.

Lesson 1:
What Is Schema?
Lesson 2:
Questions, Questions, Questions
Lesson 3:  
Nonfiction Text Features—How Do They Help Us?
Lesson 4:  
Look, Read, and Find
Lesson 5:
Comparing Nonfiction and Fiction
Lesson 6:
Vocabulary Building
Lesson 7:
Interactive Writing Experience
Lesson 8:
Bat Projects
GRADE-LEVEL EXPECTATIONS

	Previous Learning
	Targeted Learning
	Future Learning

	R1E:  Develop vocabulary by listening to and discussing unknown words in stories
	R1E:  Develop vocabulary by reading, listening to, and discussing unknown words in stories using 

            a.  root words

            b.  word chunks

            c.  context clues
	R1E:  Develop vocabulary by reading, listening to, and discussing unknown words in stories using
            a. root words

            b. classroom resources

            c. context clues

	R1F: Develop and apply, with assistance, pre-reading strategies to aid comprehension:
         a. access prior knowledge

         b. preview text and picture

         c. make general predictions
	R1F: Develop and apply, with assistance, pre-reading strategies to aid comprehension

           a. access prior knowledge

           b. preview

           c. predict with evidence

           d. state a purpose for reading, with assistance


	R1F: Develop and apply pre-reading strategies to aid comprehension:
        a. access prior knowledge

        b. preview

        c. predict with evidence

        d. set a purpose for reading

	R1H: Develop and demonstrate, with assistance, post-reading skills after reading or read-alouds to respond to text:
        a. question to clarify

        b. retell

        c. illustrate

        d. re-enact stories
	R1H:  Develop and apply post-reading skills after reading or read-alouds to respond to text:

         a.  question to clarify

         b.  retell

         c.  reflect

         d.  analyze

         e.  draw conclusions
	R1H: Apply post-reading skills to respond to text:
       a. identify the main idea and supporting details

       b. question to clarify

       c. retell

       d. reflect

       e. analyze

       f. draw conclusions

	R1I:  Identify connections, with assistance, between         a. text ideas –similarities    and differences in fiction and non-fiction works

         b. text ideas and own experiences
	R1I: Identify connections between 
        a. text ideas—similarities and difference in various fiction and non-fiction works, with assistance      b. text ideas and own experiences

	R1I: Identify relevant connections between
        a. text ideas—

          similarities and differences in information and relationships in various fiction and non-fiction works (text to text) 

          b. text ideas and own experiences (text to self),  c. text ideas and the world, with assistance (text to world)

	R3B: Respond to examples of sensory details within the context of nonfiction text with assistance
	R3B: Recognize examples of sensory details within the context of nonfiction text with assistance
	R3B: Explain examples of sensory details within the context of nonfiction text

	R3A: Develop an awareness that text and pictures provide information
	R3A: Identify and explain information in text, pictures, title, and charts
	R3A: Locate and interpret information in illustrations, title, headings, captions, diagrams, charts, and graphs



	R3C: In response to text and with assistance,
         a. ask questions to clarify meaning

         b. answer questions

         c. recognize important information and identify supporting details


	R3C: Use details from text to clarify meaning     (a) answer questions; (b) identify main ideas; (c) identify supporting details


	R3C: Use details from text to
         a. ask questions to clarify meaning

         b. answer questions

         c. identify main ideas and provide support

         d. retell sequence of events

         e. make basic inferences about problems and solutions

	LS2A: When sharing ideas or 
           experiences, speak audibly and use age-appropriate vocabulary
	LS2A:  Speak clearly when sharing ideas and asking questions in small and large groups
	LS2A:  Speak at an appropriate volume and maintain a clear focus when sharing ideas


SHOW-ME STANDARDS ALIGNMENT
Goal 1: The student will gather, analyze, and apply information and ideas.
1.5  comprehend and evaluate written, visual, and oral presentations, and works

1.6  discover and evaluate patterns and relationships in information, ideas, and structures
1.7 evaluate the accuracy of information and the reliability of its sources

1.8  organize data, information, and ideas into useful forms (including charts, graphs, outlines) for analysis or presentation

Goal 2: The student will communicate effectively within and beyond the classroom.
2.1  plan and make written, oral, and visual presentations for a variety of purposes and audiences
2.2  review and revise communications to improve accuracy and clarity
LESSON ONE:  What Is Schema?
Introduce the bat unit with a real-life story about bats or an activity about bats.  Discuss with students the definition of schema, and introduce a Brain File (a folder in which children collect their work). This lesson may take two days.
GRADE-LEVEL EXPECTATIONS

R1F:  Develop and apply, with assistance, pre-reading strategies to aid comprehension: (a) access prior knowledge; (b) preview; (c) predict with evidence; (d) state a purpose for reading, with assistance

R1I:  Identify connections between (a) text ideas—similarities and differences in various fiction and non-fiction works, with assistance, (b) text ideas and own experiences

LSA2:  Speak clearly when sharing ideas and asking questions in small and large groups

LESSON MATERIALS

Books
· Bats by Gail Gibbons
Supplies

· chart paper

· file folders (one for each student)
· large index cards

Vocabulary

· schema
FORMATIVE ASSESSMENT

To better understand student needs and plan future mini-lessons, collect observations daily about students’ experiences during the unit.  At the end of the unit, collect students’ Brain Files, which contain their work samples. Use the work samples and your observations to assess student work, using the relevant rubric (provided at the end of the unit). 
LEARNING ACTIVITIES 

1. Come together as a group in the meeting area.

2. Introduce bats by telling a real story about bats that may have happened to you, or do an activity such as Bat in a Box.


Bat in a Box—Place a plastic bat in a box with a lid. Have students guess what is in the box (using 20 Questions).
3. Have students talk to a partner about bats.  
1.  What do you know about bats?  
2.  How do you know about bats?

3.  Where have you seen bats?

4. Have students come together and share what they know about bats.  Write their comments on the sides of the chart paper, or write them on large index cards, and attach to the sides of the chart paper.  At this time, write all comments from students, including incorrect ones. Leave blank a space in the middle of the chart paper.  Title the chart paper “Schema,” and underneath it, write the question “What do we know about bats?” (see the end of this lesson).
5. Discuss with students the term “schema.”  Help them understand that schema is the information that they already know/have. Help students make the connection between the term “schema” and the information they already knew about bats before this lesson.  
6. Explain to students that our brain is like a file cabinet.  Show students a file folder, and ask them questions about the use of such folders.  Then, help them make a connection between file folders and mental files.

1.  For what do we use file folders?

2.  What kind of information can we keep in a folder?


3.  How is a folder like your brain?

7. Attach a file folder to the middle of the chart paper used earlier (in step 4), and label it “Brain File.”  Discuss the information from the earlier conversation in step 4.  Continue to help students make the connection between the information they know about bats and the term “schema.”  
8. Model the kinds of information you would put in your Brain File by writing on large index cards (e.g., bats sleep upside down; bats fly at night) and placing them in the file folder attached to the chart paper.   
9. Give each student a file folder labeled “Brain File” and paper or note cards. 
10. Explain to students that it is now their turn to write or draw what they know about bats to put in their Brain Files.  Remind students to date their work.
11. When students finish, have them share their drawing or writing with a partner.
12. Read aloud a few pages of a nonfiction book on bats, such as Bats by Gail Gibbons.
13. Think aloud to help students understand schema. For example, you could say,“I didn’t know bats could… I am going to add that to my Brain File.”  Explain to students that our schema can change when we read new information. You could say, for example, “Some of us thought that bats were birds, but the book said that bats are not birds. They are winged mammals.”
14. Ask students what one new piece of information they learned about bats after “reading” the book that they could add to their Brain Files. 
15. Have students share with a partner, and then have them write or draw the new information to add to their files.
16. Come together as a whole-class group, and have a few students share what they drew or wrote.
17. Explain to students that they will use their Brain Files to collect information about bats.  Have students store their Brain Files in a safe place for the next lesson.


When they have time during the next couple of days, have students personalize their Brain Files by decorating them.

Schema
What Do We Know About Bats?
Bats fly at night.







Bats are scary.


Bats have wings.







Bats are black.









Bats live in caves at 
Rockbridge Park.
Adapted from Reading with Meaning by Debbie Miller
LESSON TWO:  Questions, Questions, Questions
Have students brainstorm and generate a list of questions about bats.  Then, have them use the nonfiction resources to look for the answers or for more information on bats.  This lesson may take two days.
GRADE-LEVEL EXPECTATIONS

R1F: Develop and apply, with assistance, pre-reading strategies to aid comprehension (a) access prior

knowledge; (b) preview; (c) predict with evidence; (d) state a purpose for reading, with assistance

R3C: Use details from text to clarify meaning (a) answer questions; (b) identify main ideas; (c) identify supporting details

LESSON MATERIALS

Books (may need more than one copy of each title so all students can have access to them)
· Amazing Bats (Eyewitness Juniors) by Frank Geenaway
· Bats by Gail Gibbons
· Bats by Carolyn MacLulich
· Bats! (Time for Kids series) 
· Bats! Strange and Wonderful by Laurence Pringle
· Bats (Scholastic Science Readers) by Lily Wood
· Bats (Zoobook series) by Lily Wood
· Face-to-Face Night Creatures by Scholastic
· Flying Bats! by Fay Robinson

· Outside and Inside Bats by Sandra Markle

· The Magic School Bus Goes Batty: A Book About Bats by Joanne Cole

· Zipping, Zapping, Zooming Bats by Ann Earle
· Or, selections of your choice
Supplies

· Brain Files 
· chart paper

· “What Do We Know about Bats?”  chart
Vocabulary

· schema
· nonfiction
FORMATIVE ASSESSMENT
To better understand student needs and plan future mini-lessons, collect observations daily about students’ experiences during the unit.  At the end of the unit, collect students’ Brain Files, which contain their work samples. Use the work samples and your observations to assess student work, using the relevant rubric (provided at the end of the unit).
LEARNING ACTIVITIES 
Part I
1. Come together as a group in the meeting area.

2. Review with students the term “schema” and how our schema changes.  Remind students that as they learn new information about bats, they can add it to their Brain Files.
3. Discuss with students that while the previous lesson focused on what they knew about bats, the current lesson will focus on the questions they have about bats.

4. Take a piece of chart paper, and title it “Questions about Bats.”  Have students generate a list of questions they have about bats.  If they have trouble getting started, model the process by saying, for example, “I am wondering, how do bats sleep upside down?”  Write their questions on the chart, and display the chart in the classroom to refer to during the unit.
5. Discuss with the students how to find answers to their questions on bats. 

1.  Where could we find more information about bats?

2.  How do we get the information?

6. Have some books about bats hidden under a cloth or a basket.  When the children mention books as a source of information, show them the books, which will be available for them to read.  Pass out a few of the books, and let the students examine the books.


1. What type of books are these?

2.  How do you know?




3.  Why do you think we are using nonfiction books?

7. Create an anchor chart titled “Nonfiction.”  Write the definition of nonfiction on the chart.  Display the chart in the classroom as a resource.
8. After students have had some time to review the books, collect them back, then choose one of the nonfiction books to read aloud to the students.

9. Discuss the book and any questions about bats it may have answered.
Part II
10. Have students review the list of questions about bats that was generated earlier in step 4.  Have them pair up. Have each pair select one question from the list whose answer they would like to research today.

11. Ask students to work (on the answer) with a partner to “look and find” in the nonfiction resources provided.   

For “look and find,” have books and newspapers that students can use to search for answers to the questions listed on the chart paper.  Have students mark the relevant information they find with a Post-it™ and/or round sticker.
12. As students work, walk around the room, and conference with a few of them (ask questions, encourage them to share with each other, etc.), and record your observations.
13. Have students record their findings, including the sources (e.g., book title), on note cards or paper..  

14. Have students come back together and share what they found and in which book.  On the chart, check off the questions to which students have found answers, and stick a large Post-it™ with the answer next to the question.
15. Have students place their written findings (and source) in their Brain Files. Remind them to date their work.
16. Still as a whole-class group, revisit the “What Do We Know about Bats?” chart that was created in Lesson 1 (step 4). Based on information students found during their research, correct any statements that may have been a misconception, For example, for the comment “Bats are blind,” cross out “are blind,” and write underneath it, “can see quite well.” Help students understand how new information can change our schema.  
17. Begin a vocabulary chart titled “Interesting Words.”  Write down any new, interesting words the students discover during their research (e.g., echolocation, mammal, hibernate).  Display the chart in the classroom for students to see.
18. Have students talk to a friend about what they learned today about bats. 
LESSON THREE:  Nonfiction Text Features—How Do They Help Us?
Read aloud nonfiction books, and have students notice nonfiction text features.  Discuss with students why nonfiction text features are important.  Have students collect information for their Brain Files.

GRADE-LEVEL EXPECTATIONS 

R3A:  Identify and explain information in text, pictures, title, and charts.
R3C:  Use details from text to clarify meaning (a) answer questions; (b) identify main ideas; (c) identify supporting details.
LSA2:  Speak clearly when sharing ideas and asking questions in small and large groups.
LESSON MATERIALS

Books
· Amazing Bats (Eyewitness Juniors) by Frank Geenaway
· Bats by Gail Gibbons
· Bats by Carolyn MacLulich
· Bats! (Time for Kids series) 
· Bats! Strange and Wonderful by Laurence Pringle
· Bats (Scholastic Science Readers) by Lily Wood
· Bats (Zoobook series) by Lily Wood
· Face-to-Face Night Creatures by Scholastic
· Flying Bats! by Fay Robinson

· Outside and Inside Bats by Sandra Markle

· The Magic School Bus Goes Batty: A Book About Bats by Joanne Cole

· Zipping, Zapping, Zooming Bats by Ann Earle
· Or, selections of your choice

Supplies

· folders
· chart paper

· “What Do We Know about Bats?” chart

· “Questions about Bats” chart

· “Interesting Words” chart

Vocabulary

· Add new vocabulary words with student input to the “Interesting Words” chart every day.
FORMATIVE ASSESSMENT
To better understand student needs and plan future mini-lessons, collect observations daily about students’ experiences during the unit.  At the end of the unit, collect students’ Brain Files, which contain their work samples. Use the work samples and your observations to assess student work, using the relevant rubric (provided at the end of the unit).
LEARNING ACTIVITIES  

1. Come together as a group in the meeting area.

2. Ask students, “How do we read nonfiction?”  Have a few students share a nonfiction book they read during the previous lesson and where they found the information (in captions, photograph, labels, etc).  As students share, name the text feature they used, e.g., “So, you used the labels on the page to find out information about bat wings.”
3. Read aloud and discuss a nonfiction book, such as Bats (Time for Kids series).  Do not read aloud the entire book—skip around, read the captions, ignore what is not important, etc.  Model how text features, such as labels, help you locate information quickly,.
Before reading a book aloud to students, mark with a Post-it™ pages that have important information.
4. Divide students into groups, and have each group take three books (or more, depending on the number you have available) from your collection. Have students examine if labels are used in these nonfiction books.  Think aloud about how text features help us read and find information.  

5. Create a two-column anchor chart, titled “Nonfiction Text Features.” Label the first column “Text Feature” and the second column “How Does It Help?” Now list a few text features in the first column and their purpose in the second column.  Display this chart in the classroom, and add more features as the unit progresses.
	Text Feature
	How Does It Help

	Captions
	Gives information about the picture or photograph

	Labels
	

	Table of Contents
	

	Photographs
	

	Cutaways
	

	Maps
	

	Close-Ups
	

	Index
	

	Glossary
	


6. Have students focus on text features as they “look and find” in the nonfiction resources provided.   
For “look and find,” have books and newspapers that students can use to search for answers to the questions listed on the chart paper.  Have students mark the relevant information they find with a Post-it™ and/or round sticker.
7. As students work, walk around the room, and conference with a few of them (ask questions, encourage them to share with each other, etc.), and record your observations.
8. Have students come back together and share what they found.  
9. Ask students what features of nonfiction they noticed or used today.  Add any new ones to the “Nonfiction Text Features” chart.

10. Continue adding any new, interesting words students discover to the “Interesting Words” chart. 
While students are working on nonfiction text features, you could have each of them make a Nonfiction Text Features notebook.  In it, they could add the name of a text feature and its purpose each day.  The notebook could consist of 10 to 12 sheets of paper stapled together.
LESSON FOUR:  Look, Read, and Find
Continue having students read nonfiction books, answer questions, and collect information about bats to add to their Brain Files. This lesson should be repeated over several days, depending on class needs and time available.
GRADE-LEVEL EXPECTATIONS 

R1I:  Identify connections between (a) text ideas—similarities and differences in various fiction and non-fiction works, with assistance; (b) text ideas and own experiences
R3A:  Identify and explain information in text, pictures, title, and charts
R3C:  Use details from text to clarify meaning (a) answer questions; (b) identify main ideas; (c) identify supporting details

LSA2:  Speak clearly when sharing ideas and asking questions in small and large groups
LESSON MATERIALS

Books

· Amazing Bats (Eyewitness Juniors) by Frank Geenaway
· Bats by Gail Gibbons
· Bats by Carolyn MacLulich
· Bats! (Time for Kids series) 
· Bats!  Strange and Wonderful by Laurence Pringle
· Bats (Scholastic Science Readers) by Lily Wood
· Bats (Zoobook series) by Lily Wood
· Face-to-Face Night Creatures by Scholastic
· Flying Bats! by Fay Robinson

· Outside and Inside Bats by Sandra Markle

· The Magic School Bus Goes Batty: A Book About Bats by Joanne Cole

· Zipping, Zapping, Zooming Bats by Ann Earle

· Or, selections of your choice
Supplies

· Brain Files
· “What Do We Know about Bats?” chart

· “Questions about Bats” chart

· “Interesting Words” chart

· “Nonfiction Text Features” Chart

Vocabulary

· Add new vocabulary words with student input to the “Interesting Words” chart each day. 
FORMATIVE ASSESSMENT
To better understand student needs and plan future mini-lessons, collect observations daily about students’ experiences during the unit.  At the end of the unit, collect students’ Brain Files, which contain their work samples. Use the work samples and your observations to assess student work, using the relevant rubric (provided at the end of the unit).
LEARNING ACTIVITIES  

1. Come together as a group in the meeting area.
2. Have students share what they added to their Brain File during the previous lesson and what book (s) they used to find the information.
3. Add any new text features to the “Nonfiction Text Features” chart, if mentioned.
4. Review the “Questions about Bats” chart to see what questions have not yet been answered and to add new questions, if students have any.
5. Have students work (on the answers) with a partner to “look and find” in the nonfiction resources provided. 
For “look and find,” have books and newspapers that students can use to search for answers to the questions listed on the chart paper.  Have students mark the relevant information they find with a Post-it™ and/or round sticker.

6. As students work, walk around the room, and conference with a few of them (ask questions, encourage them to share with each other, etc.), and record your observations.
7. Have students record their findings, including the sources, on note cards or paper.
8. Have students come back together and share what they found.  On the chart, check off the questions to which students found answers, and stick a large Post-it™with the answer next to the question.  Add any new questions that students may have.

9. Ask students what nonfiction text features they noticed or used today.  Add any new ones to the “Nonfiction Test Features” chart.

10. Based on the new information that students gathered today, correct any statements on the “What Do We Know about Bats?” chart that may have been misconceptions. Help students understand how new information can change our schema.  

11. Continue adding any new, interesting words the students discovered to the “Interesting Words” chart. 
12. Have students talk to a friend about what they learned today about bats.

13. Have students place their written findings (including sources) in their Brain Files.  Remind students to date their work. 

Note:  Remind students that by the end of this lesson, they should have at least five facts about bats in their Brain Files. They will use the information in their Brain Files to complete their bat project.





Have students look for more information on Web sites that focus on bat conservation.
LESSON FIVE:   Comparing Nonfiction and Fiction
Have students compare a nonfiction and fiction text by using a Venn diagram. This lesson may take two days.
GRADE-LEVEL EXPECTATIONS 

R1I:  Identify connections between (a) text ideas—similarities and differences in various fiction and non-fiction works, with assistance; (b) text ideas and own experiences

LSA2:  Speak clearly when sharing ideas and asking questions in small and large groups
LESSON MATERIALS

Books
· Bats at the Beach by Brian Lies

· Bat Jamboree by Kathi Appelt

· Five Little Bats Flying in the Night by Steve Metzger

· Little Bat by Tania Cox

· Stellaluna by Janell Cannon

· Bats by Gail Gibbons

Supplies

· chart paper

· red and blue markers
Vocabulary

· fiction
· nonfiction
FORMATIVE ASSESSMENT

To better understand student needs and plan future mini-lessons, collect observations daily about students’ experiences during the unit.  
LEARNING ACTIVITIES
Part I
1. Come together as a group in the meeting area.
2. Review fiction by having a selection of fiction books on bats displayed in the classroom.  Tell students you have a new collection of books on bats.  Pass out a few of the books, and encourage students to share their observations.
  





1.  What kind of books are these?




2.  How do you know?





3.  How is a fiction book organized?




4.  Can you skip around as you read fiction?

3. Read aloud the fiction book Bats on the Beach by Brian Lies. 
Interactive read-aloud is a technique for showing students what proficient readers do—use “the voice inside their heads” to apply strategic reading techniques.  To prepare for the read-aloud, read the text in advance, and use Post-it™ notes to mark places where you make connections between the text and your personal experiences.  Before reading to the students, tell them that you will be sharing with them the connections you are making with the book as you read.  Point out that making connections between personal experiences and the text helps readers better understand the text.

4. After reading the book, ask students to stop and think about what happened in Bats on the Beach.  Have students talk to a partner “knee-to-knee and eye-to-eye.” Then, have them share as a whole group.

What were three things about the story that you thought were funny? 
What was one thing that was not true in the story?

How did you know?

Part II

5. Compare Bats on the Beach to the nonfiction book Bats by Gail Gibbons or a comparable nonfiction book.

6. Use a Venn diagram to display similarities and differences between fiction and nonfiction.  On chart paper, draw two large intersecting circles, one in red for fiction and one in blue for nonfiction.  Have students help you identify the similarities and differences between the two texts.  Display the chart in the classroom for future reference.
             
[image: image1]                               




NONFICTION


FICTION
7. Help students understand why fiction will not help them find correct information to answer  questions about bats.  

1.  Will the fiction books help you find information to answer the questions we have on bats?
2.  Why do we read fiction?

LESSON SIX:  Vocabulary Building
Have students make a class dictionary by defining and illustrating words the students have discovered during the bat unit.
GRADE-LEVEL EXPECTATIONS 

R1E:  Develop vocabulary by reading, listening to, and discussing unknown words in stories using (a) root words, (b) word chunks, (c) context clues
LSA2:  Speak clearly when sharing ideas and asking questions in small and large groups

LESSON MATERIALS

Books
· Amazing Bats (Eyewitness Juniors) by Frank Geenaway
· Bats by Gail Gibbons
· Bats by Carolyn MacLulich
· Bats! (Time for Kids series) 
· Bats! Strange and Wonderful by Laurence Pringle
· Bats (Scholastic Science Readers) by Lily Wood
· Bats (Zoobook series) by Lily Wood
· Face-to-Face Night Creatures by Scholastic
· Flying Bats! by Fay Robinson

· Outside and Inside Bats by Sandra Markle

· The Magic School Bus Goes Batty: A Book About Bats by Joanne Cole

· Zipping, Zapping, Zooming Bats by Ann Earle

· Or, selections of your choice
Supplies

· “Interesting Words” chart 
· Brain Files
· chart paper
· paper

· markers
Vocabulary

· words from the “Interesting Words” chart
FORMATIVE ASSESSMENT

To better understand student needs and plan future mini-lessons, collect observations daily about students’ experiences during the unit.  Collect work samples from each student (vocabulary page).
LEARNING ACTIVITIES:
1. Come together as a group in the meeting area.

2. Review words added to the “Interesting Words” chart.

3. Share with students how they are going to make a class book of words they have discovered during the bat unit.

4. Have each student choose a word from the “Interesting Words” chart or from his or her Brain Files and share the word with a partner.
5. Explain to students that they will write the word, then draw an illustration and write a definition of the word on a sheet of paper.

6. Discuss with students where they can find a definition of the word (dictionary, nonfiction books, etc.)  Help students develop “student-friendly” definitions.
7. Model the process for students on chart paper.  Write a word on the chart paper, such as pup.  Look for the word in one of the nonfiction texts, such as Bats by Gail Gibbons.  Draw a pup.  Then write the definition, such as “A baby bat is called a pup.” Have the students help you, 
8. Dismiss students to begin working.

9. As students work, walk around the room and conference with a few of them (ask questions, encourage them to share with each other, help them with definitions, etc.), and record your observations.
10. Have students come back together and share their work.

11. Have students help decide the name of the class book, such as Bat Words or Interesting Bat Words, etc.
12. Make a cover page with the title, authors, and illustrators.
13. Staple the pages together, and place in the class library.
LESSON SEVEN:  Interactive Writing Experience
Help students reflect on the information they have collected on bats by writing a group piece on bat facts.
GRADE-LEVEL EXPECTATIONS 

R1H:  Develop and apply post-reading skills after reading or read-alouds to respond to text: (a) question to clarify; (b) retell; (c) reflect; (d) analyze; (e) draw conclusions
R1I:  Identify connections between (a) text ideas—similarities and differences in various fiction and nonfiction works, with assistance; (b) text ideas and own experiences
LSA2:  Speak clearly when sharing ideas and asking questions in small and large groups

LESSON MATERIALS

Supplies

· chart paper

· Brain Files

· Post-it™ notes or highlighters

FORMATIVE ASSESSMENT
To better understand student needs and plan future mini-lessons, collect observations daily about students’ experiences during the unit.  At the end of the unit, collect students’ Brain Files, which contain their work samples. Use the work samples and your observations to assess student work, using the relevant rubric (provided at the end of the unit).
LEARNING ACTIVITIES

1. Come together as a group in the meeting area.

2. Have students look over their Brain Files.   Tell them to think about some interesting information in their files that they would like to discuss. Have students use a highlighter, Post-it™, or dots to mark two important things they want to share with the group.  Model this for students by thinking aloud as you look through your Brain File, e.g., “I thought this fact about bat’s wings was very interesting.  I am going to put a Post-it ™by it.”  
3. Have students share with a partner the things they marked that they thought were interesting. 
4. Explain to students that together you are going to write a piece about the facts they have learned about bats.

5. Begin with the first sentence. You could say, “I noticed that many of you were talking about… (that bats can see at night).  How would I write a sentence like that on this chart paper?” Have the students tell you what to write.   
Interactive writing is a group writing activity that is guided by the teacher. The piece is written in large print on chart paper.  All students participate in composing and constructing the piece.

6. Re-read the sentence to the students, and ask if they want to add more to the sentence. 
7. Allow each student to contribute a fact to the piece.
8. Re-read out loud when complete.  Review with the students all the things they now know about bats.

9. Display the writing in the room.

LESSON EIGHT:  Bat Projects
Have students synthesize text information for themselves and others by doing a bat project.  The projects may take several days to complete.
GRADE-LEVEL EXPECTATIONS 

R1H:  Develop and apply post-reading skills after reading or read-alouds to respond to text: (a) question to clarify; (b) retell; (c) reflect; (d) analyze; (e) draw conclusions
LSA2:  Speak clearly when sharing ideas and asking questions in small and large groups
LESSON MATERIALS

Books
· Amazing Bats (Eyewitness Juniors) by Frank Geenaway
· Bats by Gail Gibbons
· Bats by Carolyn MacLulich
· Bats! (Time for Kids series) 
· Bats! Strange and Wonderful by Laurence Pringle
· Bats (Scholastic Science Readers) by Lily Wood
· Bats (Zoobook series) by Lily Wood
· Face-to-Face Night Creatures by Scholastic
· Flying Bats! by Fay Robinson

· Outside and Inside Bats by Sandra Markle

· The Magic School Bus Goes Batty: A Book About Bats by Joanne Cole

· Zipping, Zapping, Zooming Bats by Ann Earle

· Or, selections of your choice 
Supplies

· Brain files
· What Do We Know about Bats?” chart

· “Questions about Bats” chart

· “Interesting Words” chart

· “Nonfiction Text Features” chart

· Poster board, markers, construction paper, glue, scissors

FORMATIVE ASSESSMENT

Collect bat projects and use rubric (see end of the unit) to evaluate progress.
LEARNING ACTIVITIES  

1. Come together as a group in the meeting area.

2. Have students look over their Brain Files. Have them highlight three to five important facts about bats with a Post-it™, a dot, or highlighter.  They may want to focus on one topic, such as bat wings and how bats fly or what bats eat and how they get their food.
3. Have students share with a partner what they have learned so far about bats.
4. Discuss with students the project options. Have a model on display.  You may decide on one project that all students must do, or allow them to choose from a few options.
Bat Poster—On a poster board, students will display information about bats. They must include a title or question that they are answering and three to five bat facts, use one nonfiction text feature, and cite the source of the information (book title and author).  They may use construction paper, markers, note cards, etc., to display the information. 

Nonfiction Book—Students will write a book about bats that includes a title, three to five bat facts, illustrations; use one nonfiction text feature; and cite the source of the information (book title and author).  
Bat Chart—Students will use construction paper to make a bat shape. They must make the bat large enough to write the question they are answering and three to five answers (facts about bats), use one nonfiction text feature, and cite the source of the information (book title and author).
5. Explain to students the rubric and the checklist for the project (see the end of the unit).
6. Have materials available for students to work on projects.

7. As students work, walk around the room, and conference with a few of them.  Record your observations.
8. When projects are completed, have students share as a whole group.  You could invite others—  other classes, parents, etc.—to hear the students share their projects. 
9. Use the rubric to assess projects, and conference with each student about his or her project.

Display the bat projects in the classroom.  Have a bulletin board titled “Amazing Bat Facts” or a designated area to display books and projects.
Bats—A Nonfiction Unit of Study for First Grade
Bat Unit Research and Project
Rubric
Student___________________________________________
	
	Level One
	Level Two
	Level Three
	Level Four

	RESEARCH
	
	
	
	

	Time
	Does not use time to complete tasks
	Uses only some of the time to complete tasks
	Uses most of the time to complete project tasks
	Uses time given to productively complete project tasks

	File Information
	Rarely adds new information to file.  File has two information pieces
	Adds information to file but inconsistently File has three information pieces
	Adds information to file with some consistency. File has four information  pieces
	Adds information to file consistently. File has five or more pieces

	Group Discussion
	Does not participate in group discussions.  Adds nothing to the conversations and pays little or no attention when others are speaking
	Adds little to group discussions.  Pays occasional attention when others are speaking
	Adds to group discussions. Pays attention most of the time when others are speaking
	Participates in group discussions.  Always listens attentively when others are speaking

	Nonfiction Resource Material
	Uses little or no resource material during the project
	Uses some nonfiction resources during the project
	Uses mostly nonfiction resources to complete the projects
	Uses only nonfiction resources to complete the project

	
	Level One
	Level Two
	Level Three
	Level Four

	BAT PROJECT
	
	
	
	

	Bat Facts
	Cited one bat fact in the project
	Cited two bat facts in the project
	Cited three bat facts in the project
	Cited four or more bat facts in the project

	Source of Information
	Cited one source of information with correct book title
	Cited two sources of information with correct book titles
	Cited three sources of information with correct book titles
	Cited four sources of information with correct book titles

	Nonfiction
Text Features


	Does not use any nonfiction text features in the project
	Attempts to use nonfiction text feature in the project
	Correctly uses one nonfiction text feature in the project
	Correctly uses more than one nonfiction text feature within the project

	Title/Question
	Attempts the title of the project
	Titles the project without a clear understanding of the purpose of a title 
	Titles the project  somewhat clearly
	Titles the project clearly and appropriately. 


	Written Presentation
	Does not write a clear presentation

	Writes a presentation with some errors
	Writes a presentation with few errors
	Writes a clear presentation without any errors 

	Oral Presentation
	Attempts but struggles with the oral presentation
	Struggles with the oral presentation and clarity.

	Presents orally with some minor difficulty and some clarity
	Presents orally with clarity


Comments:
Bat Project
Student Checklist

Student _______________________________

	
	Yes
	No

	1.  Does your project have a title or a question you are answering?


	
	

	2.  Do you have 3-5 facts?


	
	

	3.  Did you use one nonfiction text feature?


	
	

	4.  Did you cite the sources of your information?


	
	

	5.  Did you write clearly?


	
	

	6.  Did you check your spelling?

	
	

	7.  Did you try to find the correct spellings for these words in a dictionary?


	
	

	8.  Did you “have-a-go” on the words that you could not find in the dictionary?
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