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Preface
Although the exact number of adults with learning problems is difficult to determine, most studies indicate that the number of people with identified learning difficulties is growing faster than the general population. There may be several reasons for this. Increasing understanding of learning problems allows people who have had difficulties but were previously unidentified to be identified in the statistics.
Glenn Young of the United States Department of Education suggests that as many as one-half of the more than 18 million adults in the United States who have not completed high school may have a learning disability and/or Attention Deficit Hyperactivity Disorder (ADHD) that contributed to their decision to leave school without a high school diploma. Those adults may be among the increasing number of students who are requesting services from Adult Education and Literacy classrooms in Missouri who seem to have difficulties learning with traditional teaching methods.

A number of Adult Education and Literacy (AEL) directors and other Department of Elementary and Secondary Education (DESE) personnel who already had experience and/or a particular interest in helping people with learning difficulties came together to try to develop some information that would help AEL programs and classroom teachers meet the unique needs of these students as mandated by the Americans with Disabilities Act, the Individuals with Disabilities Education Act, the Rehabilitation Act of 1973 and other legislation. Their goal was to provide enough information to give direction to the teacher’s efforts to help students without including so much that it would be overwhelming or difficult to find suggestions needed to help make learning possible and even easier for students with difficulties. If you need more information than is included here, see your program director. The members of this committee hope that you will find this information useful.
AEL program directors, who represent the interests of all Missouri AEL program directors, and DESE staff from the Special Education Division, who provide knowledge of the special education law and services, served on the statewide advisory committee and assisted with the development of the guidelines for use by Missouri’s AEL program directors and teachers. The advisory committee members are listed below with the AEL program they represent:

Kaye Cockrum, Houston R-I
Cheryl Harlan, Rolla Technical Institute

Phyllis Jay, Crowder College

Annell Wayman, Kirksville R-III
Sandi Hendricks, Professional Development Coordinator for the MAEL PDC of North Central Missouri College

Bill Poteet, Director of GED Testing Services, DESE
Kim Bruce, Special Education Supervisor, DESE

A special thanks goes to each of these AEL program directors and DESE staff members for taking time from their other responsibilities to provide invaluable assistance toward the handbook development.

Linda Hays, AEL Supervisor, DESE, and Steve Coffman, AEL Director, DESE, provided direction, support and assistance from the AEL Section of the Missouri Department of Elementary and Secondary Education, Division of Career Education.
Introduction

The purpose of these guidelines is to ensure 1) that individuals who have a documented disability have access to an appropriate education and 2) that those educators serving individuals with disabilities are aware of and are able to provide appropriate accommodations in instruction. Students who have undiagnosed learning problems are frequently present in AEL classrooms. Understanding accommodations and planning for these students can help them become more independent and more successful learners. Accommodations for students with disabilities have been typically regarded by educators as good educational practices for all students.
Equal access requires all educators to be partners with students with disabilities in the use of strategies and techniques available to provide and enhance educational opportunities. The student also has a major responsibility in the success of the accommodation process.
The following guidelines should be used as a management tool to assist AEL program directors and teachers in the administration of local AEL intake and orientation practices. The strategies and accommodations, definitions and planning offer ways teachers can partner with their students to move the learning forward in the most useful and practical ways for the student. The tools provided are to help target what accommodations, learning styles and planning will be most successful for each learner. Though the process may take more time initially, the results should be more satisfying to the learner, should ultimately save time for all involved, and should retain students longer.
Purpose
This guide book was established to support adults with learning disabilities. The purpose of the information is to:
· Increase awareness and understanding of adults with learning differences and to guide teachers in understanding the characteristics of learning disabilities.
· Understand the differences between and uses of assessment, diagnosis and screening as well as the use of special needs inventories to improve overall educational practice.

· Learn specific techniques, technology and instructional strategies to modify instruction for individuals who may have learning differences.

· Understand how to empower students to become their own advocates and lifelong learners.

· Understand the criteria for documenting learning disabilities for accommodations on the GED tests.
· Utilize other resources for working with learning disabilities at the local, state and national levels.
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Mission Statement and Goals
Missouri will prepare adult participants to be actively involved in lifelong learning, to live productive lives and to improve the world in which they live.
Missouri Adult Education and Literacy will strive to lead the nation in preparing quality needs-based instruction by providing resources that will assist adults in developing the skills needed to lead productive lives in today’s world.
Goal 1: Increase the percentage of learners progressing to higher educational levels.

Goal 2: Increase the percentage of learners attaining goals.

Goal 3: Increase the percentage of eligible population who are served.
Goal 4: Increase curriculum, instructional and service offerings to accommodate learner needs.
Indicators of High-Quality Services
Program staff can evaluate their progress toward developing high-quality programs by ensuring that the programs have the following characteristics:

· Program action plans are collaboratively developed with adults and are based on assessment information and the learner’s goals.

· Written policies, procedures and practices ensure that assessment information is used to develop learner profiles that can be used for instructional planning.

· Written policies, procedures and practices ensure that learner profiles are used to create action plans that define the learner’s participation in the instructional program.

· Written policies, procedures and practices ensure that learners are involved in charting the direction of program action plans.

· Follow-up sessions are held with students to review assessment results and cooperatively design an instructional plan that builds on student strengths.

· Written policies, procedures and practices ensure that additional assessment information is collected as needed.
(NIFL, 1999)
Protection by Law — 
Program Responsibilities

Federal legislation requires that, at the local level, programs must provide certain services and that directors ensure that all teachers follow specific standards. Program standards that must be followed to be in compliance with the federal legislation include: 
· All program personnel must be aware of Section 504 and ADA. (p. 7)
· Adults with disabilities must have equal access to all programs, services and activities.
· The civil rights of adults with disabilities must be explained to all students.
· Confidentiality of disability-related records must be maintained.
There are also programmatic responsibilities that must be followed. Having a learning disability is a challenge. Please take every measure possible to assist the student rather than adding to his or her academic and personal challenges.
Develop a process for your program that:
· Establishes a procedure to identify students with learning difficulties (refer to pages 41 through 46).
· Provides equal access.
· Is non-discriminatory.
· Eliminates any hostile or potentially hostile environment.
· Provides reasonable accommodations.
· Obtains informed consent.
· Establishes and follows a grievance procedure. (Schools should have a process in place that AEL programs can use.)
· Conducts self-evaluations.
· Develops transition plans for clients/students.
· Provides confidentiality for all disability-related information.
· Provides public notice of ADA requirements.
	It is imperative that adult education teachers, literacy providers or other similar practitioners be aware of the program responsibilities and individual student rights under Section 504 of the Rehabilitation Act of 1973 and the Americans with Disabilities Act as well as being in compliance with those laws.


(NIFL, September 1995)
Legal Issues Related to Adults 
With Learning Disabilities

A learning disability that substantially limits a major life activity is a disability protected by federal and state laws just as is a physical or sensory disability. Accordingly, the legal rights of qualified adults with learning disabilities become an important consideration for them and for the programs and practitioners serving them. However, for adults with learning disabilities to assert their rights, they must provide legal documentation of their learning disabilities. This documentation should include a diagnosis by a qualified professional, a description of the disabilities’ impact on the individual’s functioning, and recommendations for specific accommodations.
The information provided in this section is an overview of the legal issues surrounding the topic of disabilities. It is intended to provide an awareness of legal terminology and a basis for continuing further investigation and study.

A Learning Disability Is a “Disability”
The Americans with Disabilities Act of 1990 (PL 101-336) defines an individual with a disability as a person who:
· has a physical or mental impairment that substantially limits one or more “major life activities;”
· has a record of such an impairment; or
· is regarded as having such an impairment.

Major life activities include functions such as caring for oneself, performing manual tasks, walking, seeing, hearing, speaking, breathing, learning and working. Thus, an individual who has a learning disability may be entitled to certain rights and responsibilities. Legal protections exist for individuals with disabilities to ensure equal opportunity. Because rights and responsibilities are mandated, equal opportunity is guaranteed and not just expected.
Important Federal Laws

Much of the progress made in assuring civil rights protections for adults with learning disabilities has been achieved by guarantees provided for in federal law. The legal rights concerning learning disabilities are found in the Americans with Disabilities Act as well as in Section 504 of the Rehabilitation Act of 1973 (PL 93-112).

Rehabilitation Act of 1973 (PL 93-112), Section 504

Section 504 of the Rehabilitation Act states that “No individual with a disability in the United States shall, solely by reason of his or her disability, be excluded from participation in, be denied the benefits of, or be subjected to discrimination under any program or activity receiving Federal financial assistance or any program or activity conducted by an Executive agency.” A program or activity is defined as including all of the operations of a local educational agency, system of vocational education or other school system. Section 504 applies to entities that receive federal funds.

Americans with Disabilities Act (ADA) (PL 101-336)

This federal legislation requires that “No qualified individual with a disability shall, by reason of such disability, be excluded from participation in or be denied the benefits of the services, programs, or activities of a public entity or be subjected to discrimination by any such entity.” The ADA is divided into five sections (known as “titles”):

· Title I prohibits employment discrimination.

· Title II deals with discrimination in public settings. Title II mandates that a public entity, including its educational programs, shall make reasonable modifications to policies, practices or procedures when modifications are necessary to avoid discrimination on the basis of a disability. Title II also requires the provision of accessible facilities and auxiliary aids and services by public programs.
· Title III protects the rights of persons with disabilities in privately operated settings. Title III generally applies to private schools or other places of education but does not apply to religiously controlled educational entities.
· Title IV requires telephone companies to install telecommunications relay services for persons with speech and hearing impairments.

· Title V includes a number of miscellaneous provisions.

(NIFL, 1999, Book 1)
All providers of adult education and literacy programs are legally responsible for five administrative requirements in the Americans with Disabilities Act:

1. Designate a responsible employee (i.e., ADA coordinator/contact — can be school designee).
2. Establish and provide public notice.
3. Establish grievance procedures.
4. Conduct self-evaluations.
5. Develop transition plans.  LISTNUM \l 1 \s 0 
What Does LD Look Like?
Just like there is no single cause of learning disabilities, there is also no single set of characteristics to indicate a learning disability. It is common to describe the problems adults with learning disabilities exhibit. However, it is equally important to note the positive characteristics of each individual. This is what helps students become successful.

Just like no one person will demonstrate all of the characteristics associated with learning disabilities, it is also true that individuals without learning disabilities may on occasion demonstrate some of the same characteristics. Remember, your students have more similarities than differences.

Adults with learning disabilities can be successful. Your job as an adult education teacher or literacy practitioner is to understand the different characteristics that your students/clients may present. Once you understand the different types of characteristics or traits, then you can better help your students/clients to use the different strategies and accommodations.
A learning disability does not include mental retardation. Mental retardation is defined as significantly below-average general intellectual functioning existing concurrently with deficits in adaptive behavior manifested during the developmental period that adversely affects a student’s educational performance.
Please note: Learning disabilities are not related to low intelligence.
Definitions of LD

There are a number of definitions of learning disabilities used in the U.S. and other countries. Bridges to Practice chose the definition of the National Joint Commission on Learning Disabilities (NJCLD) in its 1994 revision. That definition is presented below in an annotated format to help you interpret its meaning as applied to adults.
	Learning Disabilities Defined
	Application to Adults

	Learning disabilities is a general term that refers to a heterogeneous group of disorders …
	There is neither one type of learning disability nor one profile for adults with learning disabilities. There are many different patterns of differences. For example, one adult may have a serious reading disability while another may be able to read adequately but not be able to communicate thoughts in writing.

	in the acquisition and use of listening, speaking, reading, writing, reasoning or mathematical abilities …
	Learning disabilities are specific in nature. Learning problems encompass one or more ability areas (e.g., reading or math) but do not necessarily include all ability areas. They do not represent simply a delay in development.

	presumed to be due to central nervous system dysfunction …
	Although most adults with learning disabilities will not have a medical diagnosis of neurological disorder, the assumption is that there is some sort of difference or difficulty in how the brain works. Current research is shedding greater light on this area.

	and may occur across the life span.
	Learning disabilities may be uncovered at different stages of a person’s life, depending on many factors. Some factors include severity of the disorder; academic, vocational and social setting demands; and educators’ knowledge of learning disabilities. The symptoms change over time so that a learning disability in a 7-year-old child looks different from one in an adult.

	Problems in self-regulatory behaviors, social perception and social interaction may exist with learning disabilities …
	Some adults will have difficulty in self-control, perceiving social situations appropriately and getting along with other people.

	but do not by themselves constitute a learning disability.
	The problems described in self-regulation, social perception and interaction, although often present in adults with learning disabilities, also occur in persons with other disabilities as well. There are many reasons for these types of problems other than underlying learning disabilities.

	Although learning disabilities may occur concomitantly with other handicapping conditions (e.g., sensory impairment, mental retardation, serious emotional disturbance) …
	A learning disability may be present with other disorders, but these conditions are not the cause of the learning disability. For example, an adult may have a hearing loss along with a learning disability, but the hearing loss is not causing the learning disability. Also, learning disabilities are not related to low intelligence. In fact, most people with learning disabilities are average or above average in intelligence, but the impact of the disability may impair their ability to function well in school, at home or in the workplace.

	or with extrinsic influences (such as cultural differences, insufficient or inappropriate instruction), they are not the result of those conditions or influences.
	Although learning disabilities are not the result of inadequate schooling or opportunity to learn, they are often exacerbated by these factors. For example, individuals with learning disabilities frequently have fewer opportunities to learn in their area of disability. They also tend to be challenged less by their teachers and parents. Therefore, by the time individuals with learning disabilities become adults, they are further behind than the learning disability would predict.


(Florida Bridges to Practice, April 30, 2004)

A Short LD Glossary
Accommodations — Materials or methods that help people with learning disabilities to complete tasks successfully. Reasonable accommodations must be provided — by law — to people with diagnosed disabilities. Examples include extra work time, use of technology (e.g., tape recorder, computer) or changes in a work setting (such as getting directions in writing or on tape).
Adaptations — Changes that do not require a clinical diagnosis or documentation. Adaptations are types of techniques and strategies that do not compromise the reliability or validity of the GED tests. However, prior approval must be granted from the GED State Administrator. (See Appendix titled Adaptations Not Requiring Approval by GEDTS-trained personnel.)
Assessment — The steps taken to find out if someone has a learning disability. Can include tests and interviews.
Assistive Technology — Equipment that helps people with learning disabilities do things more successfully. Examples include books on tape and computer programs that assist with reading, writing or organizing.
Attention Deficit Hyperactivity Disorder (ADHD) — A condition in which a person has a hard time paying attention, staying focused and being organized. A person with ADHD may be unusually active and impulsive, although some people with ADHD are not especially active. ADHD can lead to learning problems and behavior problems.
Bridges to Practice — A guide for people working with adults with learning disabilities.
Cognition — The process of knowing.
Diagnosis — A decision that someone has a condition. A diagnosis of learning disabled must be made by a qualified person.
Direct Instruction — A way of teaching in small steps that build on each other until the learner understands or can do the entire process or concept being taught.
Disclosure — Telling others about something (e.g., a diagnosis of LD).
Dyscalculia — A serious difficulty with understanding and doing math.
Dysgraphia — A serious difficulty with handwriting.
Dyslexia — A serious difficulty with understanding and/or using language. It includes problems in reading, writing and/or spelling.
Dysnomia — A serious difficulty with remembering names and other words.
Information Processing — The work of the brain in taking in and making sense of information and, often, in expressing it in some way (e.g., by writing or speaking).
Learning Differences — The many ways that people learn new things. Differences are not always serious difficulties.
Learning Disability — A serious difficulty with processing information, understanding and using spoken or written language, and/or reasoning and doing calculations in math.
Learning Modalities — The different ways that information is taken in (e.g., visual (with eyes), auditory (with ears), tactile (through touch), and kinesthetic (through movement)).
Learning Needs Screening Tool (LNST) — A 13-point questionnaire with additional follow-up questions to use as a quick screening for learning problems.
Learning Strategies — Ways a person learns (e.g., repeating something several times or explaining it out loud to oneself).
Learning Styles — The ways a person prefers to learn (e.g., by seeing, listening or “hands on”).
Learning Styles Inventory (LSI) — An inventory of questions for each of the types of learning — visual, auditory and kinesthetic. The inventory can be used by students to identify methods of learning most successful for them and by teachers to make accommodations based on student preferences.

Metacognition — Thinking about and being aware of how one learns.
Modification — Techniques and strategies that do compromise the reliability or validity of the GED tests. Modifications are changes to the actual content being addressed. For instance, a modification to a test might be using multiple-choice answers in place of a fill-in-the-blank or short-answer response.
Multisensory Learning — Learning that uses a combination of learning modalities (e.g., tracing the letters in a word while saying the name of the letter or its sound).
Screening — Collecting information that might point to a possible learning disability. A definite diagnosis must be made by a qualified professional.
Self-Advocacy — The ability to explain one’s learning disability and strengths and to ask for needed help or an accommodation.
(Southern LINCS Literacy and Learning Disabilities, July 16, 2002)
LD at a Glance

What you should know about learning disabilities:
Learning disabilities are specific neurological disorders that affect the brain’s ability to store, process or communicate information.
· “Specific learning disability” (SLD) is the term used in the federal law for any LD.
· Learning disabilities can affect different aspects of learning and functioning — see the chart below for specific types of learning disabilities and related disorders.
· Learning disabilities can be compensated for and even overcome through alternate ways of learning, accommodations and modifications.
· Learning disabilities can occur in multiples or in combination with other types of disorders (e.g., ADHD, Information Processing Disorders, ODD, BD, OCD).
· Learning disabilities are not the same as mental retardation, autism, deafness, blindness, behavioral disorders or laziness.
· Learning disabilities are not the result of economic disadvantage, environmental factors or cultural differences.
LD Terminology
	Disability:
	Area of difficulty:
	Symptoms include trouble with:
	Example:

	Dyslexia
	Processing language
	Reading, writing and spelling
	Letters and words may be written or pronounced backward.

	Dyscalculia
	Math skills
	Computation, remembering math facts, concepts of time and money
	Difficulty learning to count by 2s, 3s, 4s; making change; telling time.

	Dysgraphia
	Written expression
	Handwriting, spelling, composition
	Illegible handwriting; difficulty organizing ideas.

	Dyspraxia
	Fine motor skills
	Coordination, manual dexterity
	Trouble manipulating pencil, scissors; performing tasks such as buttoning buttons, turning pages.

	Auditory Processing Disorder
	Interpreting auditory information
	Language development, reading
	Difficulty anticipating how a speaker will end a sentence.

	Visual Processing Disorder
	Interpreting visual information
	Reading, writing and math
	Difficulty distinguishing letters such as “h” and “n.”

	Attention Deficit Hyperactivity Disorder (ADHD)
	Concentration and focus
	Over-activity, distractibility and impulsivity
	Can’t sit still; loses interest quickly.


(National Center for Learning Disabilities, Inc., 1999-2004)
Intake Process
Intake/Instruction Flow Chart
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The initial information gathering happens during the intake process. The staff member who conducts the intake interview should collect enough information about the learner to be able to answer the following questions:

· Do the learner’s goals and needs fall within the scope of services provided by the literacy program, or should the learner more appropriately be referred to another program, such as ESOL, employment readiness or GED preparation?

· What appear to be the learner’s instructional needs?
· What is the learner’s educational and employment background?

· Has the learner self-disclosed that he or she has a learning disability?

This type of information can be gathered through a variety of sources, including informal discussion with the learner, use of standardized tests (e.g., TABE, CASAS), and use of informal assessment measures (e.g., Learning Needs Screening Tool). Before you begin to gather this information, it is important to take the time to describe to the learner the types of information that will be collected during the intake interview and explain why it is being collected.
All staff personnel who are involved in the intake process must receive training and information in the appropriate in-house referral process when a new student discloses ADA/Section 504 eligibility (NIFL, 1999, Book 2).
Purpose and Integration of Assessment

That which gets measured improves. Assessment is the centerpiece of the instructional process. Regular assessments — both formal and informal — allow the teacher and the student to know where the student is making progress and what areas are causing difficulty. Both formal and informal assessment should be regularly integrated into the instruction process so that both the teacher and the student can identify effective means of instruction and can make changes quickly if strategies are not working. Any identified areas of concern should prompt the teacher to re-evaluate the educational plan and work with the student to develop new strategies for learning. The result should be effective instruction.
Figure 1.1. Assessment as the centerpiece of the instructional cycle.








Assessment is an ongoing process within an educational program. Virtually all adult literacy programs administer placement tests in academic skill areas to determine the level at which to begin instruction for each student. Throughout the instructional cycle, programs also conduct both formal and informal assessments of learner progress and mastery of content.
Assessment begins at the adult learner’s initial point of contact with the literacy program. It ends only when the learner has achieved his or her goals, transitions to another program or simply chooses to leave.
The primary purpose of assessment is to help shape program decisions. Because assessment is the collection of information about an individual learner, it is the centerpiece of the instructional cycle (see Figure 1.1). It provides the program, the practitioner and the learner with the tools they need to make good decisions or to rethink previous decisions if the learner’s progress seems too slow.
The use of assessment to help shape instructional decisions is an effective practice for any adult literacy program. For programs serving adults with learning disabilities, it is an essential component. Each adult learner presents a different set of challenges and opportunities based on his or her strengths, skills, needs, prior learning experiences, hopes and expectations, and the type or severity of any learning disability that may be present. This makes it essential that program staff, together with the adult learner, make the best possible instructional decisions at the appropriate points throughout the instructional cycle.

Different types of information about the learner are collected at the following various points throughout the instructional cycle: the intake phase, when the learner first enters the literacy program; the planning phase; instruction; and the review and evaluation phase. The following sections describe the types of information that may be collected during each phase (NIFL, 1999, Book 2).
Screening for Learning Difficulties
It is important to note that screening alone does not identify whether a person has learning disabilities. Screening is simply the first step in a much longer testing process. Results of LD screening are used by program staff to determine whether the learner should be referred for further testing that may lead to a diagnosis of learning disabilities.

Screening instruments may not only identify disabilities but may also provide information about how to help students. Screening instruments have most or all of the following characteristics. They are:
· helpful in determining the need for further testing;

· inexpensive;

· quick to administer, score and interpret;

· appropriate for large numbers of persons and may sometimes be administered in a group setting;

· narrow in purpose;
· able to provide a superficial assessment of several areas, such as language, motor or social skills; and

· usable without extensive training of staff.

(NIFL, 1999, Book 2)
The Screening Process
Screening Instruments Recommended for Use in Missouri

The following screening instruments are recommended for use in Missouri. A section at the end of this document titled “Forms” provides some of the tools, which may be duplicated and used at no cost.
· Learning Needs Screening Tool (LNST) (from the Payne Jordan Learning Inventory, p. 55)
· Learning Styles Inventory (from the Payne Jordan Learning Inventory, p. 58)
· Vision and hearing screening (initial portion of PowerPath)
· PowerPath to Adult Basic Learning

· Cooper Screening of Information Processing (C-SIP)
Dr. Cooper’s screening Web site is: http://www.learningdifferences.com/. Then choose C-SIP Interpretation: What to Do. 
Programs may use another validated tool if they provide training for staff on how to administer it. Those instruments not listed may be approved by the state by submitting the screening instrument to the state office for evaluation. All AEL programs should have the PowerPath to Adult Basic Learning in their program.
The local program must have procedures in place that address the following:

Written Guidelines
The local Adult Education and Literacy program must develop written criteria/guidelines for formal screening that address who is to be screened. Everyone who meets the specified criteria must be screened. These written guidelines must be followed so that the screening process is fair and equitable for all students. (See Learning Difficulties Screening Requirements, p. 41)
Formal Diagnosis
Screening may indicate the possibility that someone might have a specific disability. A formal diagnosis from a licensed professional is needed to confirm that the person has a disability. The program should provide a list of area sources to aid the individual in finding further screening and assessment upon request. Referral to a diagnostic agency for students over the age of 21 does not obligate the program to assume assessment costs.
Students under age 21 who desire assessment do have the option of re-enrolling into the last school district they attended for assessment as they continue their education in the public (K-12) school setting. Re-enrollment does not obligate that district to conduct assessments for the student. Diagnosis and assessment are conducted solely based on the district’s determination of need.
Appropriate Services
When a student presents a formal diagnosis of a disability, information from the diagnosing agency should provide information for the program about methods needed for appropriate services for that student.

Student Awareness
It is important for dialogue to occur between the student and the teacher. The student must be aware of what the screening is for, why it is being administered, and what will be done with the results.

TABE Accommodations

See the CTB Web site for appropriate accommodations during testing: http://ctb.com/. Find the article titled Assessment Accommodations. If the link does not work, click on the heading Adult Education, then click on Resources.
Examples of Typical Measures Used 
in Adult Assessment of Learning Disabilities

(This is not intended to be a complete list but rather to serve as a guide for clinicians.)

Aptitude

Wechsler Adult Intelligence Scale-3rd Edition (WAIS-III)

Wechsler Intelligence Scale for Children (WISC-III)

Stanford Binet Intelligence Scale-4th and 5th Edition (SB IV, V)

Woodcock-Johnson Psychoeducational Battery-3rd Edition: Tests of Cognitive Ability

Woodcock-Johnson Psychoeducational Battery-Revised: Tests of Cognitive Ability

Kaufman Adolescent and Adult Intelligence Test

Achievement

Wechsler Individual Achievement Tests II (WIAT II)

Wechsler Individual Achievement Test (WIAT)

Woodcock-Johnson Psychoeducational Battery-3rd Edition: Tests of Achievement (WJ-III)

Woodcock-Johnson Psychoeducational Battery-Revised: Tests of Achievement (WJ-R)

Stanford Test of Academic Skills (TASK)

Scholastic Abilities Test for Adults (SATA)

Note: Screening tools such as the Wide Range Achievement Test (WRAT-III) are not considered comprehensive measures of achievement and must be accompanied by a comprehensive measure such as one of those listed above. All instruments selected to measure these areas must be age-appropriate.

Information Processing

Detroit Test of Learning Aptitude IV

Subtests of the WISC-III or WAIS-III

Subtests of the Woodcock-Johnson Psychoeducational Battery: Tests of Cognitive Ability

Wechsler Memory Scales-Revised or 3rd Edition (Hutchinson).
Characteristics of Adults With Learning Difficulties
The following lists provide characteristics that individuals with learning difficulties may experience. The list should provide teachers with ideas of what behaviors to watch for in their students. No one item or one area of severity automatically generates a diagnosis or indicates a disability. All of us have some these characteristics at times, and some of us may have multiple characteristics. The degree of severity is the difference between a difficulty and a disability. Teachers are reminded that a screening does not label the student as disabled. The student should be treated holistically, with the characteristics viewed as a part of a continuum of difficulties. To continue the analogy of medicine, treat the needs of the whole student, not just isolated symptoms.
	Reading Characteristics
	What It Looks Like in an Adult

	Efforts in reading are so focused on word recognition that it detracts from reading comprehension.
	Loses the meaning of text but understands the same material when it is read aloud or can read material with illustrations easier than text only.

	Has problems with comprehension that go beyond word recognition. May have limited language skills that affect comprehension.
	Does not understand the text when it is read to him or her. Does not understand the purpose of material read to him or her.

	Rarely practices reading, which may compound reading differences. Lacks complex language and word knowledge.
	Recognizes and uses fewer words, expressions and sentence structures than peers. Vocabulary may be limited.

	Does not read for pleasure.
	Engages in leisure activities other than reading magazines or books; prefers more active pursuits. Doesn’t read stories to his or her children.

	Does not use reading to gather information.
	Cannot easily use materials such as newspapers and classified ads to obtain information. Difficulty following directions for cooking, filling out forms, etc.

	Has problems identifying individual sounds in spoken words.
	Does not attempt to sound out words in reading or does so incorrectly.

	Often needs many repetitions to learn to recognize a new or unused word.
	May encounter a newly learned word in a text and not recognize it when it appears later in that text.

	Has limited use of reading strategies. Is an inactive reader; not previewing text, monitoring comprehension or summarizing what is read.
	When prompted to do so, does not describe strategies used to assist with decoding and comprehension of text.


	Writing Characteristics
	What It Looks Like in an Adult

	Writing is disorganized.
	Omits critical parts or puts information in the wrong place. Writing lacks transition words.

	Has difficulty communicating through writing.
	Rarely writes letters or notes. Needs help completing forms such as job applications.

	Written output is severely limited. 
	Struggles to produce a written product. Produces short sentences and text with limited vocabulary.

	Lacks a clear purpose for writing. 
	Does not communicate a clear message. Expresses thoughts that don’t contribute to the main idea.

	Does not use the appropriate text structures.
	Uses sentences that contain errors in syntax or word choice. Fails to clearly indicate the referent of a pronoun.

	Shows persistent problems in spelling.
	Spells phonetically. Leaves out letters. Refrains from writing words that are difficult to spell.

	Has differences with mechanics of written expression.
	Omits or misuses sentence markers such as capitals and end punctuation, which makes it difficult for the reader to understand the text.

	Handwriting is sloppy and difficult to read.
	Has awkward writing grip or position. Letters, words and lines are misaligned or not spaced appropriately. Size of letters in words may vary.

	Demonstrates differences in revising.
	Is reluctant to proofread or does not catch errors. Focuses primarily on the mechanics of writing, not on style and content.


	Mathematics Characteristics
	What It Looks Like in an Adult

	Doesn’t remember and/or retrieve math facts.
	Uses a calculator or counts on fingers for answers to simple problems (e.g., 2 x 5).

	Doesn’t use visual imagery effectively.
	Can’t do math in his or her head and writes down even simple problems. Has difficulty making change.

	Has visual-spatial deficits.
	Has trouble maintaining a checkbook. Confuses math symbols. Misreads numbers. Doesn’t interpret graphs or tables accurately.

	Becomes confused with math operations, especially multi-step processes.
	Leaves out steps in math problem solving and does them in the wrong order. Can’t do long division except with a calculator. Has trouble budgeting.

	Has differences in language processing that affect ability to do math problem solving.
	Doesn’t translate real-life problems into the appropriate mathematical processes. Avoids employment situations that involve this set of skills. Overly dependent on others to provide mathematical information.


	Listening Characteristics
	What It Looks Like in an Adult

	Has problems perceiving slight distinctions in words.
	Misunderstands a message with a word mistaken for a similar word. Might say “Pick of the grass” instead of “Pick up the glass.”

	Has a limited vocabulary.
	Recognizes and uses fewer words than peers when engaged in conversation or when gathering information by listening.

	Finds abstract words or concepts difficult to understand.
	Requests repetitions or more concrete explanations of ideas. Frequently asks for examples

	Has difficulty with nonliteral or figurative language such as metaphors, idioms and sarcasm.
	Does not understand jokes or comic strips.

	Confuses the message in complex sentences.
	Will eat lunch first if given the direction, “Eat lunch after you take this to the mailroom.”

	Has difficulty with verbal memory. 
	Doesn’t remember directions, phone numbers, jokes, stories, etc.

	Has difficulty processing large amounts of spoken language.
	Gets lost listening in classroom or large group presentations and complains that people talk too fast. May be terminated from employment for not completing work.


	Speaking Characteristics
	What It Looks Like in an Adult

	Mispronounces words.
	Adds, substitutes or rearranges sounds in words (e.g., uses phemomenon for phenomenon or Pacific for specific).

	Uses wrong word, usually with similar sounds.
	Uses a similar-sounding word (e.g., uses generic instead of genetic).

	Confuses the morphology, or structure, of words.
	Uses the wrong form of a word, such as calling the Declaration of Independence the Declaring of Independence.

	Has a limited vocabulary.
	Uses the same words over and over in giving information and explaining ideas. Has difficulty in conveying ideas.

	Makes grammatical errors.
	Omits or uses grammatical markers incorrectly, such as tense, number, possession and negation.

	Speaks with a limited repertoire of phrase and sentence structure.
	Uses mostly simple-sentence construction. Overuses “and” to connect thoughts.

	Has difficulty organizing what to say.
	Has problems giving directions or explaining a recipe; talks around the topic (circumlocutes), but doesn’t get to the point.

	Has trouble maintaining a topic.
	Interjects irrelevant information into story. Starts out discussing one thing and then goes off in another direction without making the connection.

	Has difficulty with word retrieval. 
	Can’t call forth a known word when it is needed and may use fillers, such as “ummm” and “you know.” May substitute a word related in meaning or sound (e.g., uses boat for submarine or selfish for bashful).

	Has trouble with the pragmatic or social use of language.
	Does not follow rules of conversation such as turn-taking. Does not switch styles of speaking when addressing different people.


	Thinking Characteristics
	What It Looks Like in an Adult

	Has problems with abstract reasoning.
	Asks to see ideas on paper. Prefers hands-on ways of learning new ideas.

	Shows marked rigidity in thinking.
	Resists new ideas or ways of doing things and may have difficulty adjusting to changes on the job.

	Thinking is random as opposed to orderly, either in logic or chronology.
	May have good ideas that seem disjointed, unrelated or out of sequence.

	Has difficulty synthesizing ideas. 
	Pays too much attention to detail and misses the big picture or idea when encountering specific situations at home or at work.

	Makes impulsive decisions and judgments.
	“Shoots from the hip” when arriving at conclusions or decisions. Doesn’t use a structured approach to weigh options.

	Has difficulty generating strategies to acquire/use information and solve problems.
	Approaches situations without a game plan and acts without a guiding set of principles.


	“Other Differences” Characteristics
	What It Looks Like in an Adult

	Has problems with attention, which may be accompanied by hyperactivity, distractibility or passivity. 
	Doesn’t focus on a task for an appropriate length of time. Can’t seem to get things done. Does better with short tasks.

	Displays poor organization skills. 
	Doesn’t know where to begin tasks or how to proceed. Doesn’t work within time limits and fails to meet deadlines. Workspace and personal space are messy.

	Has eye-hand coordination problems. 
	Omits or substitutes elements when copying information from one place to another, as in invoices or schedules.

	Demonstrates poor fine motor control, usually accompanied by poor handwriting.
	Avoids jobs requiring manipulation of small items. Becomes frustrated when putting together toys for children.

	Lacks social perception. Stands too close to people when conversing.
	Doesn’t perceive situations accurately. May laugh when something serious is happening or slap an unreceptive boss on the back in an attempt to be friendly.

	Has problems establishing social relationships. Problems may be related to spoken language disorders.
	Does not seem to know how to act and what to say to people in specific social situations and may withdraw from socializing. Relies heavily on computer/Internet/e-mail for social outlets.

	Lacks “executive functions” such as self-motivation, self-reliance, self advocacy and goal-setting.
	Demonstrates over-reliance on others for assistance or fails to ask for help when appropriate. Blames external factors on lack of success. Doesn’t set personal goals and work deliberately to achieve them. Expresses helplessness.


(NIFL, 1999, Book 1)
Developing the Instructional Plan

Learning is a journey. Planning for that journey starts with a vision of broad routes and destinations and the means for reaching them. The journey begins with the formulation of program goals and objectives, then moves on to how instruction is organized into units and lessons.

Effective instructional planning for adults with learning disabilities incorporates sensitivity to a wide variety of learning disabilities, creates an environment that promotes strategic learning and performance, and addresses the different levels of instruction.
Instructional plan development includes three major steps:

6. Setting realistic and attainable goals.
7. Breaking down goals into short-term objectives.
8. Transforming short-term objectives into unit and lesson plans. LISTNUM \l 1 \s 0 
(NIFL, 1999, Book 3)
Modalities and Learning Styles
Multiple Intelligence (MI) theory states that there are at least seven different ways of learning anything, and therefore there are “seven intelligences”: body/kinesthetic, interpersonal, intra-personal, logical/mathematical, musical/rhythmic, verbal/linguistic and visual/spatial. In addition, most people have the ability to develop skills in each of the intelligences and to learn through them. However, in education we have tended to emphasize two of the “ways of learning”: logical/mathematical and verbal/linguistic.
Several sheets that describe the “seven intelligences” can be found on the following University of Vermont Web site http://pss.uvm.edu/pss162/learning_styles.html. At the end is an inventory that can help you to see where you apply each of the intelligences, and to what extent. Several activities are available to help assess an individual’s learning styles.

For more information on Multiple Intelligence, see:

Lazear, David. (1991). Seven Ways of Knowing: Teaching for Multiple Intelligences. IRI/Skylight Publishing, Inc. Palatine, IL.
Involving the Learner in Developing the Instructional Plan

This section contains recommended procedures for involving the learner in the planning process. A suggested sequence is presented for steps you may find effective in preparing to meet with the learner, in the actual interaction with the learner, and in following up on work with the learner.

Preparation Activities

In preparing to write the instructional plan, you should:
9. Gather all information collected during the screening phase from multiple sources.

10. Organize the information in a manner that will help tell the story of the adult’s learning and performance. The organization might be chronological (covering the learner’s history), thematic (based upon content or skill areas), or evaluative (indicative of a pattern of performance).

11. Draft a learner profile, including strengths as well as literacy challenges.  LISTNUM \l 1 \s 0 
(NIFL, 1999, Book 3)


[image: image2]
Characteristics of LD-Appropriate Instruction
Research on intervention practices has yielded 12 characteristics of effective instruction, or LD-appropriate instruction, for adults with learning disabilities. LD-appropriate instruction directly addresses learning differences that may result from a learning disability and should be used any time you know or suspect that you are teaching adults with learning disabilities. In short, LD-appropriate instruction is characterized as:

12. Structured
13. Connected
14. Informative
15. Explicit
16. Direct
17. Scaffolded
18. Intensive
19. Process-sensitive
20. Accommodating
21. Evaluated
22. Generalizable
23. Enduring LISTNUM \l 1 \s 0 
(NIFL, 1999, Book 4)

For additional information in the use of these characteristics, please see Appendix 2: Characteristics of LD-Appropriate Instruction.
Making Accommodations
Use instructional accommodations by teaching SMARTER. The SMARTER routine has been adapted from Lenz and Scanlon (1998). SMARTER provides a framework for selecting accommodations that can address information-processing differences for adults with learning disabilities. Local program staff members who have been trained to administer the PowerPath screening are a good source of additional information.
	S
	Shape the Question (General to Specific)
	“What do we need to work on today?”

	M
	Map the Skills and Sub-skills 
(Graphic Organizer)
	“How does this fit with related topics?”

	A
	Accommodations
	“What strategies do I need to be successful?”

	R
	Resources (Instructional Decisions)
	“What materials and tools do we want to use?”

	T
	Tasks (1,2,3,4….) and Timelines
	“What are the steps we are going to take?”
“How long are we going to spend on this today?”

	
Conduct the lesson


	E
	Evaluate (Group Reflection)
	“How did we do? What did we learn?”

	R
	Review and Revise 
(Group Dialogue and Personal Reflection)
	“How could we do this differently next time?”
“What could I do next time to improve my participation?” (PowerPath)


Accommodation Strategies
Classroom teachers are encouraged to use these strategies to improve service delivery for students with learning difficulties. If these strategies are found to be useful and the student has a documented learning disability, the student may apply for accommodations that may be approved for use during the GED test.

Strategies for Reading Effectively

· Use audiotapes.
· Enlarge the print.
· Use magnifying devices.
· Use readers.
· Shorten work intervals.
· Use mnemonics.
· Use vocabulary lists and/or talking electronic dictionary.
· Use study guides.
· Use interpreter services and/or Braille.
Strategies for Writing Effectively

· Require less writing.
· Provide a variety of writing instruments.
· Use triangular grips.
· Use course outline with fill-ins for main idea.
· Use lecture outline.
· Use graphic outline of pre-writing ideas.
· Have student use scribe, note taker or cassette recorder.
· Use interpreter services and/or Braille.
· Use computer and speech-recognition software.
Strategies for Mathematics

· Reduce the number of problems.
· Highlight operation signs.
· Use manipulatives (e.g., playing cards, paper clips).
· Shorten work intervals.
· Provide written and oral directions.
· Use graph paper.
· Display one problem per page.
· Use abacus or dice.
· Use pastel-colored paper.
· Use math vocabulary lists.
· Have student use calculator and/or personal digital assistant (PDA).
· Use procedural steps for solving formulas and equations.
· Use interpreter services and/or Braille.
Strategies for Listening
· Highlight lecture in written form.
· Provide lesson outline — have students check off information as presented.
· Use FM amplification system and/or tape recorder.
· Collaborate with interpreter, note taker; use Screen Reader software.
Strategies for Remembering Information

Students with learning disabilities, regardless of the area of disability, may have a difficult time remembering basic information. Consider the following general modifications in your classroom:

· Provide repetition and practice needed to learn a new skill.
· Have students use graphic organizers to help them with organizational, categorizing and writing skills.
· Provide students with advance organizers, such as an incomplete outline or a visual graphic that they can use to take notes or as a prompt for a writing or math process.
· Use lots of visuals in each academic area — drawings, cartoons, maps, tables or graphs.
· Use mind pictures/mapping — mental images that help students to recall information; have students write or say the information to be remembered; have students form a picture in their minds.
· With their eyes closed, have students look at their mind picture and state the information that they see.
· Create acronyms as an informational organizer. Acronyms are formed using the first letter of each word to be remembered. The letters are arranged to form a pronounceable word or a complete sentence. An example used to remember the order of the planets in our solar system is: My (Mercury) very (Venus) earthy (Earth) mother (Mars) just (Jupiter) served (Saturn) us (Uranus) nine (Neptune) pizzas (Pluto).

Strategies for Assignments

· Give assignments in a variety of ways (e.g., lecture, examples, handouts, Web site, written on board).
· Provide alternatives to written work (e.g., oral, visual project, tape).
· Announce reading assignments well in advance.
· Modify and/or extend due dates.
· Allow for assignment re-dos until competency achieved.
· Consider extra-credit options.
· Ask student to repeat back instruction.
· Encourage cooperative groups.
· Be available for questions.
Strategies for Lecture/Lab

· Begin class with a review of the previous lecture and an overview of topics to cover that day.
· Talk to the class, not to the board.
· Speak distinctly and at a relaxed rate; pause to allow students time for note-taking. Use overhead to emphasize when to take notes.
· Be familiar with and sensitive to cultural diversity regarding verbal and nonverbal communication.
· Provide outline of daily lecture on overhead or handout.
· Provide written summaries of labs and demos.
· Provide notes/note taker.
· Lecture for a short period, then check for understanding.
· Explain technical language/terminology.
· Limit “off-the-topic” tangents.
· Signal clearly and frequently when making transition.
· Allow video and/or tape recording.
· Provide notes/supplemental material in library or on Web site.
· Use visual aids such as diagrams, charts and graphs; use color to enhance the message.
· Create a Web site and use it to post daily notes.
· Provide copies of overheads and/or PowerPoint slides.
· Selectively pair students for lab/group work.
· Use interpreter services.
· Avoid standing in front of a window or other light source that creates a shadow.
· Allow time to read transparencies before class starts.
Strategies for Organization

· Vary seating arrangements; allow preferential seating.
· Use interpreter services.
· Provide adjustable tables/workstations.
· Ensure physical accessibility for all classroom/lab activities as well as for field trips and other course-related activities. Allow adequate lead time.

· Display “good” work as models in classroom.
· Help students prioritize.
· Identify daily objectives verbally and in writing.
· Remind students of due dates.
· Provide timelines for long-range assignments; outline sequential steps. Provide frequent reminders.
· Give specific feedback on early drafts of papers for rewriting.
· Become familiar with students’ preferred learning styles.
· Encourage the formation of study groups.
· Provide frequent feedback of student progress.
· Check written material for readability (e.g., amount of white space, columns, print size, print quality, color).
· Consider alternate formats.
Strategies for Testing/Evaluation

· Provide a variety or choice of activities for students to demonstrate competence (e.g., written reports, speeches, classroom participation, written tests, 3-D projects with verbal explanation).
· Announce testing dates and expectations both orally and in writing.
· Without lowering standards, be flexible/creative in evaluation.
· Vary testing formats; announce testing format in advance.
· Provide sample/practice tests.
· Create study guides.
· Administer frequent quizzes to provide feedback for students.
· Test frequently, in manageable units.
· Allow last-minute questions and review before test.
· Allow credit for corrected exams.
· Space out matching questions; present no more than seven at a time.
· Test knowledge of material rather than test-taking savvy; phrase questions clearly, avoid double negatives, state in the form of a question.
· Change test format to short answer or oral.
· Allow extended or alternative testing time.
· Give immediate feedback of results.
· Test on current material before moving on to new material.
· Use interpreter services.
(Florida Bridges to Practice, April 30, 2004)
Strategies for Distance Learning
· Recognize barriers some students may have to technology (e.g., keyboarding skills, reading ability).
· Use interpreter services.
· Distribute material well in advance for review.
· Plan ahead to consider how and where accommodations will be provided.
· Consider the readability and projection of material being presented on the screen.
· Make sure Web-based instruction is accessible.
(Wisconsin Technical College System, 2002)
For more information, see the Bibliography, Additional Resources section.
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Appendix 1:

Screening

Vision and Hearing Screening

Many adults have vision and hearing problems. Therefore, many participants in literacy programs may have vision or hearing impairments; moreover, these impairments may have previously gone undetected. Adults who struggle to see printed material, frequently ask for statements to be repeated, or seem unable to engage in meaningful dialogue may actually have vision or hearing problems. Therefore, an important step in the assessment process for adults who are experiencing difficulty learning should be a vision and/or hearing screening. PowerPath to Basic Learning offers both a vision and a hearing screening tool. Literacy programs can also network with community agencies such as Lions’ Clubs and the Red Cross to ensure that adequate vision and hearing screenings are available to their learners free or at reduced cost.
Screening Versus Diagnostic Testing

It is important to note here that screening is different from diagnostic testing. Screening results, by themselves, cannot determine the presence of learning disabilities. The results from screening are used by program staff and the learner to 
plan classroom accommodations that will enhance the educational opportunities for the student with learning difficulties.
Diagnostic testing, on the other hand, must be conducted by a qualified professional, such as a psychologist, clinician or educational diagnostician, who is licensed to administer psycho-educational batteries. One of the questions that diagnostic testing answers is: “Does this person have a learning disability?” Only diagnostic testing, and not LD screening, can answer this question. The professional who administers the diagnostic testing prepares a written report that indicates the nature of the learning disability and makes recommendations for further actions, including appropriate interventions for the learner to meet with success.
Appendix 2: LD Instruction Explained
Characteristics of LD-Appropriate Instruction

Research on intervention practices has yielded 12 characteristics of effective instruction, or LD-appropriate instruction, for adults with learning disabilities. LD-appropriate instruction directly addresses learning differences that may result from a learning disability and should be used any time you know or suspect that you are teaching adults with learning disabilities.

Structured Instruction

Structured instruction involves systematically teaching information that has been “chunked” into manageable pieces. Many adults with learning disabilities have difficulty processing large amounts of information, such as complex concepts and multi-step procedures. Information should be broken into smaller chunks and/or steps, and then these chunks should be taught systematically in sequential stages designed to promote mastery at each level.
Small steps are more readily accomplished and will help keep the learner engaged. However, it is critical that you help the learner make connections within the smaller units of information. Carefully define the immediate task, and verbally and visually break it into as many steps as necessary to chunk it into manageable tasks.
Once the information is chunked, your teaching structure should consider the diverse learning characteristics of a variety of adults. Teaching approaches that emphasize unstructured exploration, discussion or group investigation during the early acquisition of new skills or information are not likely to be successful. Adults with learning disabilities may not have the questioning strategies and background knowledge required to independently organize new information in ways that help them understand and remember it.
Once information has been introduced, the learner should have structured opportunities to practice applying the information. Good practice is a balance between repetition and varied applications that allow the learner to explore the different ways a skill can be applied. Practice provides the learner with opportunities to develop automaticity in skill performance and to think about a new skill or knowledge and its application. Begin a practice activity by demonstrating and completing the task; then gradually shift responsibility to the learner. Verbally walk through steps required to learn the task as the adult works, and gradually shift the responsibility of talking through the task to the learner.
Connected Instruction

Connected instruction shows the learner how information in and among units and lessons are linked to the learning process and to the learner’s goals.
To help the learner see the relevance of learning a particular skill or information, explain how the objectives of a current lesson relate to previous lessons. Provide a transition to the current lesson verbally and visually by showing how a specific unit or lesson fits into the overall plan for accomplishing learning goals. The unit maps created during the planning phase can supply a road map for what has been learned and what will be learned. When this map is constructed and expanded with the learner (it can be posted on the wall or kept in a folder or notebook), it can be used to draw attention to connections in and between the information that has been learned. It can also be used to review and discuss progress.
Informative Instruction

Informative instruction involves making sure that the learner is informed about how the learning process works, what is expected during the instructional situation, and how he or she can improve learning and performance.

The learner may not have developed the self-monitoring and self-evaluation strategies to track his or her learning progress. Therefore, you should keep the learner informed of when, where, how and under what conditions learning or performance will occur. You should cue critical points for goal setting, monitoring goal attainment and gaining commitment throughout all stages of instruction.

Communicate to the learner each session’s organization and expectations. Begin each instructional session by taking 2 to 3 minutes to construct a visual organizer with the learner. Reiterate current goals and subgoals, and ask questions to give the learner an opportunity to put the information in his or her own words. You can avoid confusion and ambiguity if the learner knows what is expected and how to accomplish it.

The learner needs to understand if he or she is performing a skill correctly or incorrectly, particularly during the early stages of learning and practice. Feedback can help the learner better understand his or her skill performance; however, many adults with learning disabilities are sensitive to feedback because it often indicates failure. Therefore, stress that feedback does not always mean failure and is really more like coaching.
Inform the learner about his or her performance as it is happening. Tell the learner what was done well (and why) as well as what was done incorrectly (and why) and how to improve it. You can prompt the learner to reflect on his or her performance and to give self-feedback for your comment. Good feedback does not have to wait until the learner has completed a task or asked for help and does not simply tell the learner how to perform the skill — good feedback challenges the adult to be reflective about his or her performance.

Explicit Instruction

Explicit instruction involves providing detailed explanations and models to the learner about how to approach, think about, perform, and evaluate learning and performance.

Adults with learning disabilities need a significantly greater amount of detail than other learners. Therefore, you need to make each learning step apparent through detailed explanations. Learning of information cannot be left to chance; you must explain everything and provide multiple models of correct performance. The learner needs to receive clear explanations, be shown how to link new information to previous knowledge, and be shown how to think about, use and manipulate information.

The first step of explicit instruction is to create an advance organizer to foster an awareness of the overall topic, or big picture, of the information that the adult can expect to learn. The second step is to shift the focus to smaller parts while always relating the smaller parts back to the bigger picture, as reflected through the advance organizer. The learner can benefit from a description of what he or she should do as well as a model of how performance should “look.”
As you model, describe your thinking and your performance. Good learners are conscious of both their thinking about their actions and the impact of their actions on tasks. Before asking the learner to perform a task, explain and demonstrate correct performance. It is unrealistic to expect the learner to independently “discover” correct performance. However, you can lead the learner through explicit guided discovery using scaffolded questioning.

Explicit instruction also ensures that the learner does not begin practicing a procedure incorrectly and then have to unlearn the procedure.

Finally, explicit instruction concludes with checks and reviews to ensure that the learner has mastered individual pieces of information and the bigger picture as well as the relationships among these.

Direct Instruction

Direct instruction is characterized by high rates of teacher or tutor leadership and control during the initial stages of information acquisition followed by careful monitoring of the learner’s performance as he or she gradually assumes control of and masters the information.

You should provide direct, face-to-face instruction and guidance to ensure that the learner has acquired the correct information and is thinking about and using the information correctly. This type of step-by-step leadership should guide and show the learner how to effectively learn and perform.

The learner should avoid independent work until he or she thoroughly understands what will be practiced. However, you should carefully arrange practice activities to ensure appropriate levels of guided-to-independent practice and feedback. You should monitor the learner’s progress frequently to ensure that the learner is not incorrectly practicing what has been taught. Although you assume the initial responsibility for guiding a learner’s performance, you should gradually turn over the control to the learner as he or she progresses.

Scaffolded Instruction

Scaffolded instruction involves the frequent use of connected questions and collaboratively constructed explanations to create a context for learning based on the learner’s prior knowledge. The learner’s prior knowledge can be used as a foundation to which new information can be linked.

Scaffolded instruction ensures that what the learner already knows is used as a guide to determine the next step for instruction. Scaffolded instruction is direct and interactive teaching that provides guidance through questioning. Following questioning, you should prompt the learner to ask and answer questions about the task to gain information about how she or he is thinking about it. This interactive questioning creates a context that can be used to make instructional decisions about what and how to teach.

Your critical questions provide new information based on the learner’s responses. You should ask additional questions to clarify, and then continue to interactively shape learning. To provide scaffolded instruction, however, you should have an expert understanding of the critical information and all of its component parts that the adult is expected to learn and to weave into his or her background knowledge. Your questions and responses are carefully shaped by this expert knowledge.

Intensive Instruction

Intensive instruction involves helping learners maintain a high degree of attention and response during instructional sessions that are scheduled as frequently as possible.

Instruction should occur frequently and demand a high degree of learner attention and response as well as your evaluation and feedback. Literacy programs should offer instruction as often as possible, and instruction should fully engage learners’ attention. Intensity also involves frequent exposure and opportunities for practice. Excessive drilling is rarely the answer; but frequent practice and application of a skill is essential for learners to master and generalize information. It is rarely enough for a learner who is practicing a basic skill in learning to read to have the opportunity to practice this skill only once or twice a week. Practicing something new once a week is like learning it over again every time.

Intensity during instruction is achieved by a progressive pace, frequent question-and-answer interactions, and frequent activities that require a physical response (e.g., point, write, raise your hand, repeat). Intensity can be achieved through reflective or open-ended activities if the activities are focused on an outcome, engage interest and maintain the learner’s attention.

Process-Sensitive Instruction

Process-sensitive instruction involves reshaping the activities within the instructional sequence to take into consideration various cognitive barriers that might inhibit learning.

Activities and instructional sequences should be sensitive to the information-processing demands of the task and to the range of information-processing characteristics of adults. The broad sequence of teaching procedures should take into consideration a variety of information-processing demands, including demonstrating competence and acquiring, storing and retrieving information.

For example, instructional activities that enhance information processing include prompting metacognition; reducing memory load; modeling; prompting verbal elaboration and rehearsal; teaching strategies that show adults how to evaluate tasks and select and use needed skills; and checking accuracy. Additional examples follow:

Example 1

If the learner has difficulty acquiring information, he or she is likely to have difficulty distinguishing important from unimportant information or checking for understanding. These difficulties are likely to prevent the learner from fully profiting from observing, listening or reading. To address this, you can cue important information and incorporate frequent checks for comprehension, questioning and paraphrasing.

Example 2

If the learner has difficulty storing information, he or she is likely to have difficulty committing information to memory or recording information in notes. To address this, you can help learners build mnemonic devices or develop cue cards for remembering critical information.

Example 3

If the learner has difficulty retrieving information that has been acquired and stored, he or she is likely to have difficulty during instruction with linking learned information to required tasks, knowing when to use specific skills and strategies, answering questions, or finding information in notes. To address this, you can:
· teach the conditions for using information;
· help the learner identify or create links between tasks and known information;
· frequently review how tasks and known information relate;
· provide organizers that show context and relationships; and

· provide direct practice in applying information to a variety of tasks and situations.

Example 4
If the learner has difficulty demonstrating what has been learned, he or she is likely to have difficulty during instruction with constructing sentences and paragraphs, editing, completing assignments and taking tests. To address this, you can model and shape correct ways to demonstrate competence, provide alternate ways to express what has been learned, or provide task monitors to ensure assignment completion.

Accommodating Instruction

Accommodating instruction involves providing specific and general adaptations that are legally required to reduce or eliminate the impact of a learning disability on successful learning and performance.
Accommodations reduce or eliminate the impact of information-processing difficulties on learning and the consequences of the difficulties on the adult’s life. Specific instructional practices that characterize process-sensitive instruction may be judged a legal accommodation (refer to the section “Legal Issues Related to Adults with Learning Disabilities” in NIFL, 1999, Book 1).
Legally required accommodations are provided at each stage of learning. They are directly related to the nature of the disability and should be determined from the evaluator’s report of the learner’s diagnostic test results. In addition to using specific, legally required accommodations for a learner based on results of the learner’s diagnostic evaluation, you may find it helpful to routinely include general accommodations that reduce information-processing barriers at each stage of instruction. For example, it is helpful if the learner has an opportunity to process the same information in multiple ways — visually, auditorily, interactively and physically. For the learner, this means that information is heard, visually displayed, discussed and acted on through the completion of notes, tables, organizers or other methods that engage the learner in actively thinking about the information.

Evaluated Instruction

Evaluated instruction involves adapting instruction based on an assessment of the learner’s progress and his or her response to previous attempts at instruction.
Evaluation, either formal or informal, should begin the moment a goal is set. Because they are embedded in the instructional process, evaluation activities should provide information about what the adult is learning, how he or she is learning, and which instructional procedures need to be adapted or revisited. Sometimes instructional procedures simply need to be more thoroughly implemented or intensified. At the earlier stage of instruction, evaluation is as simple as regularly checking to be sure that desirable and realistic goals have been set. As instruction progresses to describing and modeling and to prompting practice and skill performance, evaluation should be embedded in all activities to determine if instructional procedures and sequences are working. The learner may not always be aware of difficulties he or she is having or of how to express concerns. Regular evaluation can determine whether the learner understands tasks and performance requirements. This information can then be used to adjust instruction.

Generalizable Instruction

Generalizable instruction involves using activities before information has been mastered, while information is being mastered and after information has been mastered both to ensure continued application of the information and to increase the learner’s success outside of the literacy setting.

Generalization refers to how well learners use information outside the literacy program to increase their success in life. Instruction for generalization is not something that is completed only after information has been mastered. Rather, it is the ongoing organization of activities throughout the entire instructional sequence that forecasts and ensures thinking and practice related to the goal of generalization.

Before beginning instruction, you should link the learner’s needs to literacy goals that you have collaboratively established with the learner. As instruction begins, provide examples of how the information that is being learned will be used in the learner’s everyday life, and propose new situations. The learner will benefit from seeing multiple models of the information used in different situations. Practice should move to real-life applications as soon as possible and should include opportunities that require the learner to adapt the information for use under different circumstances. After the learner has mastered the information, provide specific generalization activities that involve planning how information might be used, using information outside the literacy program under “safe” conditions, planning for long-term use of the information, and ongoing monitoring of how the information is being used and adapted for success.

Enduring Instruction

Enduring instruction means that program providers acknowledge and commit the time necessary to ensure that learners master the information and use it to increase their successes in life.
Instruction for adults with learning disabilities often needs to be provided over a long period of time. In fact, practitioners who are considered effective with adults with learning disabilities have been described as relentless. Because mastery of critical information will require more time for adults with learning disabilities than for other learners, you must plan for an extended instructional journey if mastery is to be attained. Even after an adult has learned a particular strategy or chunk of information, you may need to provide cumulative reviews to help him or her adapt and extend its use to new situations.
(NIFL, 1999, Book 4)
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Learning Difficulties Screening Requirements
What a Director Should Do:
24. Familiarize yourself with this manual.
25. Copy this manual for each teacher through the bibliography. Appendices may be included or used as a separate resource. Forms are for your use only, and your choice of process will determine which forms you use in your program.
26. Select your assessment tools.
27. Choose or develop forms you will use.
28. Develop your program screening process.
29. Train your teachers in your orientation and screening processes. Target workshops and in-services you want your teachers to attend for them to be able to fully implement your processes.
30. Implement the processes you have developed.
31. During the year, analyze areas of strength and opportunities for improvement in your screening process.
32. Revise procedures based on your findings. (Ongoing.)
33. Initiate the revisions into your plan of operations. (At least yearly.)  LISTNUM \l 1 \s 0 
Components of the Screening Process
1. Definition of learning difficulties
Learning difficulties are defined here as problems or barriers in acquiring and using skills such as listening, speaking, reading, writing and reasoning. These difficulties can also inhibit mathematical abilities and social interactions.
Individuals with learning difficulties typically possess average or above-average levels of intelligence. However, the learning difficulty creates unexpected deficits in key skills. When the nature of the deficit is unidentified or unaddressed, the difficulty can have profound effects on an individual’s academic and vocational success and emotional growth and well-being.
2. Process for training teachers
Specific written procedures should be in place in each program to address screening for all students at the time of enrollment and orientation to identify those students who have experienced learning difficulties. All teachers should be trained to identify and make accommodations for students with learning difficulties based on a systematic process. Training procedures should be established identifying program processes and distribution/use of the Guidelines for Serving Students With Learning Difficulties.
3. Identification of learning difficulties
A process for identifying who will be screened and how teachers will be notified of screening results, along with recommended accommodations for each difficulty, must be written and disseminated to all AEL program faculty. Screening must be conducted by trained designated staff. AEL/DESE recommends use of one or more of the following screening tools:

· Learning Needs Screening Tool (LNST)
· English as a Second Language (ESL) Observation checklist
· Vision and hearing screening (initial portion of PowerPath)

· Learning Styles Inventory (LSI)
· PowerPath to Adult Basic Learning
· Cooper Screening of Information Processing (C-SIP)
Programs may use another validated tool if they provide training for staff on how to administer it. Copies of the tool and procedures for use will need to be available for examination during MSIP visits.

ESL protocol will vary from AEL protocol. Procedures should be specified for ESL screenings indicating different expectations and processes because of language barriers. Identification procedures for students suspected of having learning difficulties should be carried out when the student has enough proficiency in English to understand the questions asked. Where a student’s first language is not English, a reasonable delay in the language-based aspects of the screening should be considered.
Screenings may vary in complexity according to the requirements of each pupil under consideration. It is essential that all results of screening findings be shared with the student and educators involved in the planning and implementation of the student’s program.
Students have the right to refuse screening. When a student declines or is reluctant to be screened, the program must explain what learning disabilities are and the types of program modifications that are available to students who have learning difficulties or diagnosed disabilities.
If a student desires further testing, information about services and locations of providers needs to be available for the student to access. Reasons for further testing include severe problems that significantly limit life functions, which might best be served through Vocational Rehabilitation or other agencies, and dated testing, which would not qualify as current testing for the accommodations needed when a student applies for the GED with accommodations.

4. Identification of accommodations based on screening results
After a screening has been completed, the teacher and student need to work together to design a plan of instruction using modalities and materials that best fit the student’s learning style. These include visual, auditory and kinesthetic learning preferences.

Accommodations that may be requested for use during testing should be used during instructional time as well. It is important to document the use of accommodations and the success of these accommodations because this information will be needed on the GED test accommodation form when a student applies for the GED test. Refer to the sample form that is part of the Sample Program LD Process for possible methods of documentation. (Refer to Part IV of the L-15 form: Accommodations.)
Teachers are expected to take specific steps to help those students who are ready for the GED test to complete the required paperwork and submit the application and the GED test accommodation forms.
5. Evaluation of effectiveness
Student: Tracking of student retention, progress and GED completion should be primary methods of evaluation.
Teacher: Professional development should be held at the local level for all teachers and should include the processes used by the program for identifying and accommodating students. Teacher participation should be tracked.
[Sample] Program:
Learning Difficulties Screening Process

1. Definition of learning difficulties
For the purposes of this screening process, [PROGRAM NAME] has defined learning difficulties as problems or barriers in acquiring and using skills such as listening, speaking, reading, writing and reasoning. These difficulties can also inhibit mathematical abilities and social interactions.
Individuals with learning difficulties typically possess average or above-average levels of intelligence. However, the difficulty creates unexpected deficits in key skills.
2. Process for training teachers
All teachers will be trained to identify and make accommodations for students with learning difficulties based on a systematic process. Training in the program processes and provision of the Guidelines for Serving Students With Learning Difficulties will be made by [INSERT YOUR PROCESS HERE].
3. Identification of learning difficulties
AEL/English-proficient students

Screening is the process of gathering information to identify the possible existence of “hidden” barriers to learning and employment. Screenings may vary in complexity according to the requirements of each pupil under consideration.
At the time of intake, all [PROGRAM NAME] students entering AEL classes will be screened for learning difficulties using the [SCREENING TOOL NAME] pre-screening tool, which is a quickly administered, low-cost screening tool used to identify the need for additional information such as from the PowerPath program. The screening will be conducted orally after the student has completed and returned the enrollment form. The [SCREENING TOOL NAME] tool is user-friendly and can serve as an initial step in identifying learning difficulties. This screening tool will be the preliminary tool to determine the extent of any learning problems. All classroom teachers should be trained to administer and/or use the [SCREENING TOOL NAME] screening tool. Learning modalities will also be screened … [COMPLETE FOR LOCAL PROCEDURES].

Additional screening must be conducted by trained designated staff. Those staff members who will complete the screening are [ADD NAMES/TITLES HERE]. If the screening indicates the possible existence of a learning difficulty, the designated staff person must determine if a more comprehensive screening, such as the PowerPath to Adult Basic Learning, is warranted. This more in-depth screening may be completed at an arranged time.
[Local programs will need to determine methods of addressing the time and location requirements of having students screened with the PowerPath program.] Results of the PowerPath screening or other in-depth screening need to be conveyed to the classroom teacher, and a plan of instruction should be developed from these results.

It is essential that all results of screening findings be shared with the student and educators involved in the planning and implementation of the student’s program.
ESL students

At the time of intake, all [PROGRAM NAME] students entering ESL classes will be screened for learning difficulties using the [ESL OBSERVATION CHECKLIST OR OTHER TOOL NAME]. The preliminary observation screening will be conducted as a part of the enrolling staff person’s duties as the student enrolls.

Observation screening should be continued throughout the instructional cycle in an ongoing effort to identify student needs. The practitioner’s direct observation of the learner during instruction is probably the best source of information about the learner’s likelihood of having a learning disability. However, program staff may elect to use an LD screening instrument to collect additional information about the learner. It is essential that all results of screening findings be shared with the student and educators involved in planning and implementing the student’s program.
4. Identification of accommodations based on screening results
Through this screening process, the student and teacher should work together to write a student learning plan using appropriate accommodations.
Dissemination of the expectations for working with students who have learning difficulties will be handled through [INSERT PROCESS YOU WILL USE].
Teachers will be notified of screening results by [INSERT PROCESS YOU WILL USE].

Possible processes

Teacher as screener: The teacher should first be trained in the screening process. The teacher will then review the screening results with the student, and together they will discuss the ways that have worked best for the student and identify which materials and learning styles will work best.

Intake coordinator as screener: The intake coordinator should first be trained in the screening process. The intake coordinator will forward the screening results to the teacher along with the enrollment form and TABE test results. The teacher will then review the screening results with the student, and together they will discuss the ways that have worked best for the student and identify which materials and learning styles may work best.

The individual learning plan (sample provided) will include:

· Date of meeting

· Names/signatures of participants

· List of modalities preferred by the student

· Additional questionnaire on modalities may be used and should be included in student file if given.

· Strategies discussed

· Timeline for goal achievement

· Accommodations that will be tried

· Date for follow-up conference (Should be within 50 contact hours)

The plan should be evaluated and modified regularly as needed.

5. Evaluation of effectiveness
Student: Tracking of student retention, progress and GED completion should be primary methods of evaluation. Individual student plan must be in student folder. Follow-ups and additional accommodations and strategies should be noted.

Teacher: Tracking of student retention, progress and GED completion and a self-assessment of teacher knowledge about methods and procedures should be primary methods of evaluation. A sample self-assessment is provided.

A checklist should be developed and administered to identify:

· teacher understanding of when to make accommodations for students;
· teacher understanding of what accommodations are readily available for different types of difficulties; and
· teacher understanding of how to implement and document accommodations used by the student.
Intake/Instruction Flow Chart

























Sample Public Notice
Required under Title II of the ADA
[NAME OF ADULT EDUCATION PROGRAM] does not discriminate on the basis of disability in admission to its programs, services or activities, in access to them, in treatment of individuals with disabilities, or in any aspect of their operations. The [PROGRAM] also does not discriminate on the basis of disability in its hiring or employment practices.

This notice is provided as required by Title II of the Americans with Disabilities Act of 1990 (ADA) and Section 504 of the Rehabilitation Act of 1973. Questions, complaints or requests for additional information regarding the ADA and Section 504 may be forwarded to the designated ADA and Section 504 compliance coordinator.


Name and Title:


Office Address:


Phone Number (Voice/TDD):


Days/Hours Available:

This notice is available from the ADA and Section 504 compliance coordinator in large print, on audio tape and in Braille.
[If additional alternative formats are available, such as computer bulletin boards, the program may state that this notice is available in additional alternative formats.]
Sample Request for Information Forms
Sample 1

[Program Name]

Request for Information

	Name and address of institution/office:


	Student name:
Address:

	Date:


	
	RE:


	
	SSN:


	Dear Sir or Madam:

In order to obtain necessary information and/or provide mandated services, the following information or records are requested regarding the above-named individual.

 FORMCHECKBOX 

Medical (Not for employment purposes)

 FORMCHECKBOX 

Psychological and Psychiatric (Not for employment purposes)

 FORMCHECKBOX 

Educational
 FORMCHECKBOX 

Employment
 FORMCHECKBOX 

Treatment
 FORMCHECKBOX 

Other

We appreciate your prompt attention to this matter.

	SIGNED PERMIT FOR RELEASE OF INFORMATION

	I, the undersigned, hereby permit the above employer, physician, hospital, clinic or educational institution to release to the Department of Corrections, any and all data contained in my personal record, which may be identified by the facts below:

	Approximate date(s) of treatment, assistance, employment or enrollment:


	My name at that time was:

	Birth date:


	Signature
Date
	Witness signature


	Statement of confidentiality

[PROGRAM NAME] understands that this information has been disclosed to our agency from records whose confidentiality is protected by federal law. Federal Regulation (42 CFR-Part 2) prohibits us from making any further disclosure of it without the specific written consent of the person to whom it pertains, or as otherwise permitted by such regulations. A general authorization for the release of medical or other information is not sufficient for this purpose.


Sample 2: From KU
[Your Program Letterhead]
Consent to Release Records
Adult Learner
Birth Date
Social Security Number

I hereby give my permission for the [Your Adult Learning Center Name] to release or obtain information or records that pertain to my course of study and/or to accommodations or equipment that may be useful for me.

The following records or information may be gathered:

Records:
Source:
I understand that I may discontinue this agreement at any time by simply informing the [Your Adult Learning Center Name] that they no longer have my permission to disclose or obtain information about me.

Expiration date* (specify if desired): 

Comments:
[Here you may want to reiterate that you want only records directly relevant to confirming a disability and/or documenting past usage of accommodations, assistive technology or adaptive equipment.]

Sample 3: From Indiana
Statement of Understanding Regarding Release 
of Information Contained in Program Records

I understand that information on the learner registration information forms may be shared with the Missouri Department of Elementary and Secondary Education or other adult education personnel for the purpose of compiling and reporting information as required by the Adult Education and Family Literacy Act.

I understand that after I have finished my program of study, I may be contacted by telephone, regular mail or e-mail about completion of my goals.

I understand that information regarding the completion of the following goals may be verified by another private or governmental agency:

· Getting or keeping a job

· Enrolling in a college, university or other training program

· Passing the GED exam or getting a high school diploma

I authorize the program to release the following types of program record information:

· Directory information (name, address, telephone, Social Security number, etc.)

· Assessment scores

· Record of attendance

· Statistical information (gender, ethnicity, employment status, education, disability status, etc.)

· Educational goals and achievements

(Optional) Additional agencies to which this information may be released:

I understand that this release of information is valid until June 30, _________.

Signature of Student
Date

Signature of Parent or Guardian (if necessary)
Date

Sample 4: From Indiana
Simplified Release of Information Form

Many ESL or English-literacy students are not able to understand the learner registration information forms, and the program may use a simplified application. These students may also need to use a simpler release form. The release below may be substituted.
Release of Information
I, 
, understand that a representative of the adult education program may call or write to me about my goals after I finish my class. I give permission to use information on this form to contact me. I give permission for other information (such as my Social Security number) to be used by adult education to make program reports. No information about me will be published. I understand that giving my Social Security number is voluntary. The Social Security number may be used to match information between private and state agencies. It will not be used to make decisions about me or any other person. If I do not give my Social Security number, I will not lose any rights or services as a student.
Signature of Student
Date

Signature of Parent or Guardian (if necessary)
Date
Sample 5

Authorization for Release of Strictly Confidential Information 
to Local Staff or Volunteers

I give my permission to release information contained in the document(s) indicated below:

Please date and initial the appropriate items below.


Date
Initials
Item



Tests of Adult Basic Education (TABE) scores



Comprehensive Adult Student Assessment of System (CASAS) score



GED Official Practice Test scores



GED scores



Other: 



School records from:



Other records from: 

I give permission to release the information contained in the documents indicated above to the following individuals for educational or assessment purposes:
If the same information can be made available to several staff people, please list their names below. Then date and initial the appropriate individuals. If different information is going to various individuals, make separate forms.


Date
Initials
Staff Member
Date
Initials
Staff Member


All of the staff members listed above


Other individual(s):



Volunteer tutor:

This release is valid from the date of my signature until June 30, 
, or until it is revoked in writing, whichever occurs first. This release has been read to me, and I understand its contents.

Signature
Date

Signature of staff person releasing the information: 

Sample 6

Authorization for Release of Information to External Agencies or Individuals

I give my permission to release information contained in the document(s) indicated below:

Please date and initial the appropriate items below.


Date
Initials
Item



Tests of Adult Basic Education (TABE) scores



Comprehensive Adult Student Assessment of System (CASAS) score



GED Official Practice Test scores



GED scores



Other: 



School records from:



Other records from: 

I give permission to release the information contained in the documents indicated above to the following individuals for educational or assessment purposes:
If the same information can be made available to several staff people, please list their names below. Then date and initial the appropriate individuals. If different information is going to various individuals, make separate forms.


Date
Initials
Agency


Agency:



Other individuals: 

This release is valid from the date of my signature until June 30, 
, or until it is revoked in writing, whichever occurs first. This release has been read to me, and I understand its contents.

Signature
Date

Signature of staff person releasing the information: 

Sample 7

Student Confidential Records Log
	Student Name:


	Date Accessed
	Signature of Persons Accessing Records
	Reasons Records Were Accessed

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Learning Needs Screening Tool
Directions for Administration:

This tool is to be given in an interview format. No special skills are needed to administer or score the tool. Below are instructions for completing the learning disabilities screening. These instructions would normally be on the back of the tool.

Before asking the following questions, read this statement aloud to the student:
The following questions are about your school and life experiences. This information will provide a better understanding of the services you will need to help you meet your goals. We’re trying to find out how it was for you (or your family members) back in school or how some of these issues might affect your life now. These questions will help us find help for you.
Ask all questions:

34. Ask the client each question in Sections I, II, III and IV.

35. Check YES if the client answers the question with “YES.”
36. In each section, count the number of “YES” answers.

37. Multiply the number of “YES” responses in each section by the number shown in the “Count the number of YES’s” area. For example, multiply the number of Section III “YES’s” by 3.

38. Record that product after the = sign in that area.

39. Add up the number after the = sign, and enter that total in the “Total” row.

If the Total is 12 or more, the participant may need further assessment and/or referral for employment-related accommodation.

40. Ask the remaining questions for additional information about the student.  LISTNUM \l 1 \s 0 
Learning Needs Screening Tool

	BACKGROUND INFORMATION

	NAME:
	DATE OF BIRTH:
	INTERVIEW DATE:

	MALE:
 FORMCHECKBOX 

FEMALE:
 FORMCHECKBOX 

	HOUSEHOLD TYPE:
 FORMCHECKBOX 
SINGLE PARENT


 FORMCHECKBOX 
TWO PARENT 
	INTERVIEWER:

	ETHNICITY:

	SSN/ACES#:
	COMPLETED YEARS OF FORMAL EDUCATION:

	DEGREES:  FORMCHECKBOX 
 H.S.
 FORMCHECKBOX 
 GED 
 FORMCHECKBOX 
 TECH/VOC 
 FORMCHECKBOX 
 AA DEGREE 
 FORMCHECKBOX 
 OTHER:

	WHAT KIND OF JOB WOULD YOU LIKE TO GET?

DO YOU HAVE EXPERIENCE IN THE FIELD OR A RELATED FIELD?

	WHAT MAKES IT HARD FOR YOU TO GET OR KEEP THIS KIND OF JOB?

	WHAT WOULD HELP?

	BEFORE ANSWERING THE FOLLOWING QUESTIONS, READ THE STATEMENT ON THE DIRECTIONS PAGE ALOUD TO THE STUDENT. 

	YES 
SECTION I

 FORMCHECKBOX 

1.
Have you had any problems learning in middle school or junior high?

 FORMCHECKBOX 

2.
Do you have difficulty working from a test booklet to an answer sheet?

 FORMCHECKBOX 

3.
Do you have difficulty or experience problems working with numbers in a column?

 FORMCHECKBOX 

4.
Do you have trouble judging distances?

 FORMCHECKBOX 

5.
Do any family members have learning problems?

	1 X __________ =___________. Count the number of YES’s. Multiply by 1.

	YES 
SECTION II

 FORMCHECKBOX 

6.
Have you had any problems learning in elementary school?

 FORMCHECKBOX 

7.
Do you have difficulty or experience problems mixing mathematical signs (+/-)?

	2 X __________ = __________. Count the number of YES’s. Multiply by 2.

	YES 
SECTION III

 FORMCHECKBOX 

8.
Do you have difficulty or experience problems filling out forms?

 FORMCHECKBOX 

9.
Do you experience difficulty memorizing numbers?

 FORMCHECKBOX 

10.
Do you have difficulty remembering how to spell simple words you know?

	3 X __________ = ___________. Count the number of YES’s. Multiply by 3.

	YES 
SECTION IV

 FORMCHECKBOX 

11.
Do you have difficulty or experience problems taking notes?

 FORMCHECKBOX 

12.
Do you have difficulty or experience problems adding and subtracting numbers in your head?

 FORMCHECKBOX 

13.
Were you ever in a special program or given extra help in school?

	4 X __________ = ___________. Count the number of YES’s. Multiply by 4.

	___________ TOTAL: If 12 or more, refer for further assessment.

	 FORMCHECKBOX 

14.
Do you need or wear glasses?
 FORMCHECKBOX 

15.
Was your last eye examination within two years?

 FORMCHECKBOX 

16.
Do you need to wear a hearing aid?

 FORMCHECKBOX 

17.
Have you had your hearing tested in the past 12 months?


ESL Learning Difficulties Observation Checklist
Observe at intake:
Note areas of difficulty in student folder in the following areas:

· Age and gender of student. (May indicate past opportunities to learn.)

· Length of time in U.S. and where student lived during that time. (Oral language-acquisition indication.)

· Length of time since attending last formal schooling.
· Grade level achieved in school. (Check for attendance in country of origin and any other schooling completed.)

· Number of languages spoken. (Fluency in more than one language can provide idea of language-acquisition skills.)
· Job(s) held and work schedule. (If they work nights and come straight to class, don’t mistake lack of sleep for a learning disability.)

· Discrepancy between oral skills and written skills.
· Length of time to complete enrollment materials. (Good oral, poor written skills. Poor pencil handling skills, poor muscle control in writing.)

Send intake observations to classroom teacher.

Observe in the classroom:

· Discrepancy in student abilities across subjects. (Skills much more developed in one area than another; i.e., oral skills overdeveloped to compensate for disability in reading. Good ear, poor pencil handling.) Monitor for prior opportunity to learn vs. inability to progress.

· Composition assignment (first assignment after entering class). Write in student’s own language. Judge for amount of writing and legibility. Compare with oral skills. Note any discrepancies between oral and written fluency.

· Letter tracing skills. Monitor for prior opportunity to learn vs. inability to progress.

· Text page to paper transfer. (Frequent looks back at text to write single word, letter formation, etc.) Line tracking on the page. (Tracking from one line to the next line on the page.)

· Hearing and vision difficulties.

· Lack of progress over time.

· Relationship between student attendance and the amount of realia (hands-on examples, labeled furniture and room parts, etc.) used in the classroom. (Tactile learner.) Lack of realia used in classroom results in poor attendance.

Document areas of difficulty for the student in these and any other pertinent areas. Note dates of observations and methods of instruction used. If four or more difficulty areas are consistently observed in the classroom, this student is a good candidate for further learning difficulties screening. Complete modalities preference with student and refer for PowerPath screening by trained staff member.
Learning Styles Inventory
Check off all the statements that best describe you.

Visual Types

· 1.
I like to use a whiteboard or flip chart when available.

· 2.
I prefer to see the “big picture” before listening to the details of carrying out an action.

· 3.
When given a choice, I like visuals.

· 4.
I sometimes forget to share my internal picture of how I visualize a completed project.

· 5.
I like to read and see something rather than listen to someone explain the details.

· 6.
If not given a picture, I will make up one in my head or on paper.

· 7.
I need visual order. I prefer to see things organized, neat and tidy (e.g., my work area).

· 8.
When getting directions, I want to see a commercial map or have one drawn for me. I am usually on the lookout for landmarks.

· 9.
I like to explain a situation by giving someone a picture of it. For example, if I were explaining on the phone how four roads entered a shopping mall, I would want the person to draw a picture of the mall’s road patterns. Then I would feel comfortable explaining the situation.

· 10.
I prefer to learn how to work on a computer by watching someone first.

Auditory Types

1.
I process information best by hearing details and statistics.

2.
I listen and remember the details of what was said.

3.
I think visuals are not as important as hearing a clear, organized format.

4.
I want to hear how to work on a computer by listening to someone tell me the steps and “how-to’s.”
5.
I may repeat internally to myself or out loud what has just been said.

6.
While trying to listen to someone, I am distracted by background noises such as the phone ringing.

7.
When getting directions, I prefer to hear how to get there. I want to know the street names and distances, and I sometimes plot out the distances on a map.

8.
I am a good organizer of facts and dates.

9.
I retain information better by hearing myself say it out loud.

10.
I can be easily irritated if the person talking does not have a pleasant-sounding voice.

Kinesthetic Types

1.
I prefer to learn to use a computer by doing it, then when I get stuck, to ask questions or look up the answer.

2.
While listening, I like to do other things (e.g., open my mail while someone is talking).

3.
I have a tendency to go off on tangents rather than stick to the main point.

4.
My role is to “massage” data and look at it in many different ways.

5.
I find that many times, as soon as a fact is stated, it has gone in one ear and out the other. I listen more for feeling behind the words.

6.
When asking directions, I want to be pointed in the right direction and find the place sooner or later. I am frequently in trouble with a spouse or friend who does not want to drive around for an hour while I get a sense of where to go.

7.
I may ask questions before a speaker even begins to present his or her major points and issues.

8.
I am a doer.

9.
I like to discuss a half-formed idea until it feels workable.

10.
I enjoy asking questions.

Calculate My Numbers

______Visual _____Auditory ______Kinesthetic

The modality with the highest point score reflects your favorite, preferred modality.
(Florida Bridges to Practice — Web-Based Training. April 30, 2004.)
PowerPath Permission to Screen


Student Name:
 Site:
 Date:


Through the PowerPath screening, you have the opportunity to learn more about yourself and how you learn. To assure that you receive an appropriate education, your Adult Education and Literacy teacher is proposing that you receive this PowerPath screening to allow you to find ways to improve your learning and ways for the teacher to better help you with your learning. The PowerPath screening is designed to pinpoint areas where you may have difficulties in learning.

You will be screened in the following areas:

Visual and Auditory Functions: This area screens for possible problems seeing or hearing.

Reading Encoding and Decoding: This area screens for ability to use reading strategies to read fluently.

Visual Processing: This area screens for ability to accurately process and interpret what you are seeing.

Auditory Processing: This area screens for ability to understand what you are hearing.

Attention: This area screens for ability to concentrate and maintain focus on your tasks.

Scotopic Sensitivity: This area is a screening for light sensitivity (glare) and the effect it has on your ability to read words on a printed page.

Teacher Signature
Date

Teacher signature indicates that the PowerPath screening process has been carefully explained to the student.

	


Student Permission

· Please check the appropriate box below to indicate your choice in receiving the PowerPath screening, and sign your name as verification of your choice.
· I have been explained the PowerPath screening and I understand the need for this screening. I give the Adult Education and Literacy Program permission to conduct this screening.
I have been explained the PowerPath screening, and I do not give the Adult Education and Literacy Program permission to conduct this screening.

Student Signature
Date

Personal Learning Plan

Name 

Long-Term Goal 
Short-Term Goal 




Dates 
 to 
 Personal Learning Strengths 


	Skill What
	Strategy How
	Steps (1, 2 ,3…)
	Resources & Pgs
	Done
	(
	How I did
	What I learned

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	


Personal Learning Plan (Sample)
Name Richie Small


Long-Term Goal Mechanic
Short-Term Goal 
Reading



Dates 8/26 to 9/13 Personal Learning Strengths Hard worker — good with cars. Likes reading — Likes to meet new people.
	Skill What
	Strategy How
	Steps (1, 2, 3 …)
	Resources & Pgs
	Done
	(
	How I did
	What I learned

	Reading
 Vocabulary

“New Words”
	1. See, say, hear, write
2. Work with John and Patti

3. Use color

4. Chin bump sounds in words

5. 5 steps
	1. Get a mechanic manual
2. Pick out 5 new words at a time

3. Write word on a blue card

4. Ask John and Patti to figure out words.
	Mechanic manual
       FORD
Blue 3X5 cards

5 steps list

Tape recorder

Pen and paper


	
	
	“Learned all the words!!”
5 Steps really help

Chin bump helps too.
	I know how to say and read new words —I already knew what they were

	
	
	5. Chin bump each word
6. Take a break

7. Do 5 steps till easy to read

8. Read into tape recorder

9. Write word
	
5 words


5 words


5 words
5 words
5 words
5 words
5 words


5 words


5 words

Check all

Check all
	8/28
8/30

9/3

9/5

9/7

9/10

9/12
	(
(
(
(
(
(
(
	Breaks were good too
	I sound funny on tape recorder

	Comprehension
New Words
	· Preview steps
· Write a log of what I read

· High lighter
	1. Get workbook
2. Do Preview Steps

3. Read + Highlight

4. Answer !’s

5. Check A’s

6. Write long entry
	Reading Comp Book ‘C’
pgs 1-10

      11-20

Yellow
      21-30

highlighter        31-40



     41-50
Free Reading
	8/28

8/30

9/13

9/15

9/17

9/10-12
	(
(
(
(
	I did good with preview
Got most of A’s right

Read hot rod magazines
	I can keep to a schedule


GED Accommodation FAQs

What form must be used?

If a student has a documented learning disability, Attention Deficit Hyperactivity Disorder (ADHD), or both, the student may qualify for test accommodations. The student will need to complete the GED test accommodation form to document the disability or need for accommodations. The GED test accommodation form must be returned to the GED Chief Examiner at least one month before the scheduled testing date to allow time for the request to be reviewed.
When a student with a documented disability is taking practice tests, the testing should be given in a setting as close to the actual test settings as possible, including the accommodations that are requested for the actual GED test.

How do I know if I have a learning disability or Attention Deficit Hyperactivity Disorder?
A learning disability is a neurological disability that affects the brain’s ability to understand, communicate or remember information. Congress passed the Americans with Disabilities Act (ADA) in 1990. The ADA mandates reasonable accommodations when a well-documented learning disability or ADHD is shown to interfere substantially with a person’s major life activities, such as learning. Further, the documentation must show that the person can reasonably be expected to have the overall ability to successfully do the task. Most obvious about adults with learning disabilities and/or ADHD is that they do very well (even exceptionally well) in some types of learning yet have a very difficult time in others.

Some candidates already have documentation of a learning disability or ADHD. The student may have been identified as having one or both disabilities while in school. Documentation from school records can often be used to request accommodations on the GED Tests. If the student does not have documentation, the accompanying checklist may help guide the student through the documentation process.

Will accommodations make the tests easier for me?
Some individuals have unexpected difficulty passing the GED Tests under standard testing conditions. Accommodations are changes in the way a test is administered based on the type of disability. For instance, a person with vision problems may need large print. For some disabilities, a student may need extra time. Other disabled students may need an audio cassette. Another type of accommodation is for those with disabilities dealing with writing something on paper. For the disabled student who suffers from external distractions, a private room may be needed.
Accommodations do not make the content of the test easier. The purpose of the accommodation is to address the specific area of difficulty with which a student must live, which is based on the diagnosis of a licensed professional. Accommodations let people with disabilities show their true potential.
Where can I find the GED Test Accommodation Forms?

The GED Test Accommodation Form: Accommodation Request for Learning Disabilities and/or Attention-Deficit/Hyperactivity Disorder can be picked up at all GED Testing Centers. Only originals of the form will be accepted by the GED Chief Examiner. Be sure to submit the completed form at least one month before the scheduled testing date to allow time for the request to be reviewed.
How old can my testing and documentation be?

Testing and documentation must be current. For LD, testing should be five years or less; for ADHD, three years or less; and for mental disorders, six months or less.

Who is a Documenting/Certifying Professional?
A certifying professional (e.g., a psychologist or psychiatrist) must be certified or licensed to diagnose learning disabilities and/or ADHD. Comprehensive training and direct experience with adolescent and adult populations is required. Professional credentials of the evaluator, including licensure and certification, are required in compliance with state licensure policies and policies of test production companies that limit administration of certain tests to those with advanced training.

What should the Documenting/Certifying Professional provide?

The GED Testing Service (GEDTS) uses a common preferred practices model of documentation that derives from the U.S. Department of Education’s definition of a learning disability in compliance with the 1990 Americans with Disabilities Act (ADA). This means that 1) the candidate should have the ability to pass the tests; 2) the candidate has a significant processing deficit that substantially limits his or her potential to demonstrate that ability on the GED Tests; and 3) substantial impairment of educational achievement is not primarily due to mental retardation, emotional factors or cultural factors.

A standard score discrepancy model is used. This means that information needs to be provided in standard score format. Measure of ability and achievement must be reported as standard scores (i.e., they are reported with a mean of 100 and a standard deviation of 15 in most cases).

Disability for which accommodation is requested. The certifying professional must identify the documented disability. There may be more than one. Disabilities may be in the following categories:

· Reading Disability (e.g., dyslexia)

· Math Disability (e.g., dyscalculia)

· Written Language Disability (e.g., dysgraphia)

· Other (please specify)

Attention Deficit Hyperactivity Disorder (ADHD)

ADHD in general is not thought to be a learning disability. It often coexists with learning disabilities. Therefore, ADHD is included on the GED test accommodation form. While ADHD is often defined as a chronic disorder, some ADHD symptoms may not persist in adulthood. Current diagnosis, therefore, is also required. Requests for accommodation based on ADHD coexisting with a learning disability must provide documentation for both conditions.

To receive accommodations for ADHD, the current existence of ADHD must be clearly documented.
Documentation must include:
· a letter on official letterhead;
· signature of a psychiatrist, medical doctor or psychologist who specializes in the diagnosis of ADHD;
· a statement of the diagnosis of ADHD; and
· supporting diagnostic evidence of this disability.
Diagnostic evidence may include:

· a developmental history that defines symptom onset;

· specific computerized tests of attention such as:

· the TOVA Gordon Diagnostic Battery or
· the CPT (Connors’ Continuous Performance Test), and
· clear evidence that the candidate is otherwise qualified or has the cognitive potential to be successful on the GED Tests.
Most often this will be demonstrated by intelligence test standard scores such as those given by:

· WISC-III,
· WAIS-III,
· Woodcock-Johnson Cognitive III, or
· Stanford-Binet IV.
A student also needs to have current Academic Achievement standard scores. Current scores are defined by type of disability. For ADHD, scores must be within the past three years. For LD, scores must be within the past five years. For mental disorders, scores must be within the past six months. GED Testing Service accepts only these achievement test scores:

· WJ-R or

· WIAT.
Information presented must also clearly document how the ADHD substantially limits the candidate’s current documented educational achievement and what relevant accommodations are needed. Further, the documentation must confirm that the ADHD symptoms are not due to other psychiatric diagnoses alone, such as Depressive Illness, Bipolar Disorder or Anxiety Disorder. These diagnoses are accommodated on GED Testing Service Form SA-001. A DSM-IV diagnosis must be included with the certifying professional’s signature attesting to the diagnosis of ADHD.

DSM-IV Diagnosis: 314

314.01
Attention Deficit Hyperactivity Disorder Combined Type

314.02
Attention Deficit Hyperactivity Disorder Predominantly Inattentive Type

314.03
Attention Deficit Hyperactivity Disorder Predominantly Hyperactive-Impulsive Type

314.04
Attention Deficit Hyperactivity Disorder, Not otherwise specified

Additionally, information should be included specifying:
· what accommodations have been used effectively in the past;

· what evidence leads you to conclude the applicant has a disability, and

· what accommodations are requested? Indicate how they relate to the disability.
What about a physical or emotional disability?

To request GED accommodations based on a physical or emotional disability, the applicant must submit a form SA-001. This form is available at all GED testing centers (GED Testing Service).

Adaptations Not Requiring Approval 
by GEDTS-Trained Personnel

The GED Chief Examiner or Examiner may permit the use of certain adaptations and devices without prior approval from the GED Administrator, the GED Testing Service, or GEDTS-trained and GEDTS-certified personnel. These adaptations and/or devices include:

11.15-1 Colored Transparent Overlays

These devices, which resemble tinted overhead transparencies, are widely used by persons with visual impairments and those with learning disabilities who have difficulty decoding written words and symbols.

11.15-2 Clear Transparent Overlays and a Highlighter

The combination of clear (untainted) overlays and a highlighter can be used with the candidate who needs to use a highlighter while reading. The highlighting takes place on the clear overlay and protects the test booklet from becoming marked. All used overlays must be collected at the end of each testing session.

11.15-3 Temporary Adhesive (e.g., Post-It Notes) with Spatial Directions
GED candidates can affix temporary “sticky” notes on the answer sheet to accommodate a disability affecting spatial orientation. For example, the candidate might flag the sheet for top, bottom, right and left. For security reasons, the official GED Testing Center must supply these adhesive notes to a GED candidate.

11.15-4 Earplugs

GED candidates may use earplugs as an aid in concentration. Some large-volume or busy testing centers routinely distribute disposable earplugs to all candidates.

11.15-5 Large-print Test

GED candidates may use the large-print edition of the GED Tests under normal time limits, upon prior request to the GED Chief Examiner or Examiner. This request must be made at least seven working days prior to the test date.
11.15-6 Magnifying Device

GED candidates may use their preferred type of magnifying device during test taking. If a GED candidate uses a magnifier during a standard testing session, the GED Chief Examiner or Examiner should take additional care to stagger test forms and must seat the candidate in a way that precludes other candidates from seeing that candidate’s test materials.

11.15-7 Priority Seating

GED candidates may request to be seated near the front of the room in order to better hear instructions or in some other location to avoid distractions.

11.15-8 Fluorescent Lighting

GED candidates may request permission to wear hats or caps to limit the effects of fluorescent lighting.

11.15-9 Testing on Less Than the Full Battery

GED candidates may take less than the full battery of GED Tests per day upon prior arrangement with the GED Chief Examiner or Examiner at the designated official GED Testing Center. Because all GED Tests in Missouri are administered in a group setting in a one- or two-day format, additional fees will be assessed by the testing site.

GED candidates may use a plain, unmarked straightedge made from any safe material as an aid in spatial orientation and reading. If the straightedge is an additional piece of scratch paper issued by the GED Chief Examiner or Examiner, it must be collected at the end of the testing session and must be destroyed along with any other scratch paper.

11.16 Other Devices and Strategies as Deemed Appropriate

The GED Testing Service allows all other devices and strategies without permission as long as they compensate for the disability, do not provide an unfair advantage, and do not compromise the validity or reliability of the GED Tests.

11.16-1 Other Adapting Devices

GED candidates are allowed to use other adaptive devices such as a pencil holder, wrist braces and graph paper, so long as the device does not provide an unfair advantage to the test taker. Because the official GED Testing Center may not have the candidate’s preferred device on hand, the candidate may be permitted to bring his or her own magnifier, overlays, etc., to the testing session. It is the prerogative of the GED Chief Examiner or Examiner to examine these materials to ensure that the materials do not contain any unauthorized testing aids. The GED Chief Examiner or Examiner is responsible for tracking the use of these aids by candidates. All requested use of the large-print edition, including those not requiring documentation of a disability, are to be counted in the official GED Testing Center’s Annual Statistical Report.

Check with the local GED Testing Center Chief Examiner for use of these adaptations at least seven working days prior to the testing date. Some of these adaptations require the center to make arrangements that are not part of their regular testing process. For additional information about adaptations not listed, contact the state GED Administrator at (573) 751-3504.

Applying for Physical Accommodations for the GED Test

Because the disabilities of some individuals prevent them from being tested fairly using regular editions of the General Educational Development Test or under standard testing conditions, certain accommodations have been approved for adults with disabilities.

Special editions include the Braille edition, audio-cassette edition with printed reference copy and large-print edition. The range of accommodations is determined by the needs of the applicant with disabilities. Need must be fully documented by a qualified and competent professional.

Applicants requesting accommodations must realize that the Braille, audio-cassette and large-print editions are as difficult as the regular editions. Approved accommodations do not reduce the standards of the tests or provide an easier alternative.
These disabilities include visual, hearing, mobility, and emotional or psychological impairment. In order for the state GED office to process your GED application and request for special testing, you will need to do the following:

· Pick up the SA-001 from the GED testing site.

· Complete the lines under the box marked GED CANDIDATE.

· Sign the form where indicated. If you are under age 18, your parent or guardian must also sign the form.

Your physical or emotional disability will need to be documented by a certified professional. It is your responsibility to get this information from a professional who is trained and certified in a field that is pertinent and appropriate to your disability. The certifying professional must provide a letter on office letterhead identifying the scope of the disability and suggested accommodations.
Your request for special testing must be approved by the state GED Administrator. When you receive approval by mail, contact the Chief Examiner at the GED Testing Center and make arrangements to take the test.
Request for Special Accommodation in GED Test Administration 
for Candidates With Physical or Emotional Disabilities

	TO: GED Administrator
	

	CENTER ID NUMBER:


	CHIEF EXAMINER:
	DATE:
	EXAMINER

	CENTER NAME:


	

	ADDRESS:


	

	CITY:


	JURISDICTION:
	ZIP/POSTAL CODE:
	

	TELEPHONE NUMBER:


	FAX NUMBER:
	PROPOSED TESTING DATE:
	

	CANDIDATE NAME:


	SOCIAL SECURITY/SOCIAL INSURANCE NUMBER:
	

	ADDRESS:


	GED CANDIDATE

	CITY:


	JURISDICTION:
	ZIP/POSTAL CODE:
	

	TELEPHONE NUMBER:


	E-MAIL ADDRESS:
	DATE OF BIRTH:
	

	I grant permission for the release of my medical or psychological records to verify this accommodations request.


	

	CANDIDATE’S SIGNATURE:


	GUARDIAN’S SIGNATURE (if applicable):
	DATE:
	

	I.
Certifying Professional: I certify that I am licensed to diagnose and treat the disability specified below:
	CERTIFYING PROFESSIONAL

	NAME OF CERTIFYING PROFESSIONAL (TYPE OR PRINT):


	SIGNATURE:
	DATE:
	

	TELEPHONE NUMBER:


	FAX NUMBER:
	EMAIL ADDRESS:
	

	LICENSE TYPE:


	LICENSE NUMBER:
	

	II.
Basis for request: Define condition(s) that make modification to standard testing procedure necessary, and describe the modification(s) that you propose. Attach any supporting documents. Continue on back of page if necessary.

A:
Condition
	

	VISUAL IMPAIRMENT — DESCRIBE:


	HEARING IMPAIRMENT — DESCRIBE:
	

	MOBILITY IMPAIRMENT — DESCRIBE:


	DSM IV CODE:
	

	OTHER — DESCRIBE:


	

	B.
MODIFICATION

( EXTENDED TIME: _______ (Specify: i.e., 1.5x, 2x, etc.)
( LARGE-PRINT EDITION
( PRIVATE ROOM

( BRAILLE EDITION
( AUDIOCASSETTE EDITION
( SCRIBE

( CALCULATOR/TALKING CALCULATOR
( PRINTED TEST INSTRUCTIONS

( INSTRUCTIONS INTERPRETED FOR DEAF CANDIDATE
( SUPERVISED FREQUENT BREAKS

( OTHER; DESCRIBE BELOW:
( OFF-SITE TESTING; DESCRIBE BELOW:


	

	
	

	IV. 
Approval by State, Provincial or Territorial GED Administrator
	GED USE ONLY

	APPROVED:
	NOT APPROVED FOR:


	SIGNATURE, GED ADMINISTRATOR:
	DATE:
	



FORM SA-001

REVISED 11/01

Checklist for GED Candidate and/or Candidate’s Advocate

GED candidates sometimes need help in completing the steps needed to apply for accommodations on the GED Tests. An advocate is someone who works on your behalf. It can be a teacher, counselor, social worker or someone else you trust who understands the information required on Form L-15.

 FORMCHECKBOX 

Get Form L-15 from the Chief Examiner at the local GED Testing Center.

Chief Examiner’s Name:
Phone Number:

 FORMCHECKBOX 

Complete all portions of Part I, Section B: GED Candidate.

 FORMCHECKBOX 

Sign Form L-15 on line 6 of Part I, Section B: GED Candidate.

 FORMCHECKBOX 

Obtain needed information from certified professionals.

· If you had special education services while in school, call the last school you attended to find out how to request a copy of your files.

· Write a letter to the school’s counselor or psychologist requesting your school records.

Chief Examiner’s Name:
Phone Number:

School and Address:

· If you did not have special education but you think you have a disability, contact Vocational Rehabilitation Services, your health insurance provider, local mental health clinic or family physician, and make an appointment. Be ready to talk about the reasons you think you have a disability and how you would like them to help.

 FORMCHECKBOX 

Record the name and telephone number of important contacts:

Name:
Phone Number:

Name:
Phone Number:

Name:
Phone Number:

 FORMCHECKBOX 

Record the contact information for your psychologist or certifying professional:

Name:
Phone Number:

School and Address:

 FORMCHECKBOX 

Keep all your appointments for clinical interviews and testing.

 FORMCHECKBOX 

Ask questions about any part of the evaluation process that you do not understand.

 FORMCHECKBOX 

Make sure every part of Form L-15 is complete. It is okay to copy information from another report onto Form L-15. Be sure that the:

· Form states the disability or disabilities (diagnosis).

· Form is filled in with IQ test “standard scores” (Part III, Section B).

· Form is filled in with achievement test “standard scores” (Part III, Section C).

· The accommodation(s) you are requesting are directly related to your disability.

 FORMCHECKBOX 

Make sure all doctors’ letters are written on official stationery that provides the doctor’s address, telephone number and license information.

 FORMCHECKBOX 

Keep a copy of the completed Form L-15 and any letters you send.

 FORMCHECKBOX 

Return the completed, signed Form L-15 to the GED Chief Examiner. Record the date:

Program Quality Indicators
(Possible teacher checklist for self-assessment of knowledge of learning disabilities)
Table 1. Preparing to serve adults with learning disabilities.

4 — Strongly agree
3 — Agree
2 — Disagree
1 — Strongly disagree
	Indicator
	4
	3
	2
	1
	Action Needed

	Our program staff and tutors:

	Are trained to recognize the characteristics of learning disabilities.
	
	
	
	
	

	Understand how learning disabilities may affect learners and the learning process.
	
	
	
	
	

	Understand the law and the legal requirements regarding adults with learning disabilities in adult literacy programs.
	
	
	
	
	

	Our program:

	Has adopted a written definition of learning disabilities that is based on current knowledge in the field of adult education.
	
	
	
	
	

	Follows written policies and procedures for serving adults with learning disabilities. 
	
	
	
	
	

	Evaluates policies and procedures annually to maintain and improve services for adults with learning disabilities.
	
	
	
	
	

	Maintains community links to strengthen and expand services for adults with learning disabilities.
	
	
	
	
	

	Provides staff, tutors and board/advisory group members with ongoing professional development opportunities and resources focused on improving services for adults with learning disabilities. 
	
	
	
	
	

	Informs learners about learning disabilities as detailed below.
	
	
	
	
	

	Our learners:

	Understand that people learn in different ways and that some people have specific learning disabilities.
	
	
	
	
	

	Are informed of their legal right to request reasonable accommodations for diagnosed learning disabilities.
	
	
	
	
	

	Understand their legal responsibilities regarding disability disclosure and documentation.
	
	
	
	
	


Table 2. The assessment process.

4 — Strongly agree
3 — Agree
2 — Disagree
1 — Strongly disagree
	Indicator
	4
	3
	2
	1
	Action Needed

	Our program staff and tutors:
	
	
	
	
	

	Use an intake process that assesses the strengths and needs of learners, including those with learning disabilities.
	
	
	
	
	

	Conduct a learning style assessment to determine best modalities for each learner’s education.
	
	
	
	
	

	Recognize patterns of performance that are consistent with learning disabilities, and recommend instructional modifications as needed.
	
	
	
	
	

	Work collaboratively with learners to tailor services to each learner’s instructional needs and goals.
	
	
	
	
	

	Our program:

	Uses an ongoing screening process using multiple resources over a period of time to identify learners with possible learning disabilities.
	
	
	
	
	

	Uses a research-based learning disabilities screening tool when appropriate.
	
	
	
	
	

	Has access to diagnostic testing for learners when use is indicated through screening and discussion with the learner.
	
	
	
	
	

	Has a system for requesting documentation of a learner’s disability when the learner has previously been diagnosed.
	
	
	
	
	

	Has a referral process that makes appropriate community resources available to learners.
	
	
	
	
	

	Has a system for monitoring the progress that a learner is making in the program, allowing accommodations as needed.
	
	
	
	
	

	Our learners:

	Know how to obtain information about learning disabilities screening and diagnosis.
	
	
	
	
	

	Are involved throughout the screening process in developing reasonable adaptations as needed.
	
	
	
	
	

	Are referred to other community resources for additional screening or diagnosis when referral is requested or indicated.
	
	
	
	
	

	Receive a clear explanation of their areas of strengths and weaknesses based on program assessment.
	
	
	
	
	

	Participate in developing a plan for instruction that is appropriate to their strengths and weaknesses, goal-oriented and based on disability documentation.
	
	
	
	
	


Table 3. The planning process.

4 — Strongly agree
3 — Agree
2 — Disagree
1 — Strongly disagree
	Indicator
	4
	3
	2
	1
	Action Needed

	Our program staff and tutors:

	Include representative adult learners with learning disabilities in collaborative planning processes to ensure that program services are designed to meet learner needs.
	
	
	
	
	

	Share with learners instructional plans appropriate for learner needs and present them in a format that learners can understand.
	
	
	
	
	

	Regularly review individual learner progress with learners and adjust plans of instruction as needed.
	
	
	
	
	

	Incorporate self-advocacy information in instructional plans.
	
	
	
	
	

	Our program:

	Develops and implements action plans for assessment, instruction and progress measurement that take into account individual learner profiles, learner choices and learning disability documentation.
	
	
	
	
	

	Has a variety of resources and curricular options available to learners with learning disabilities. 
	
	
	
	
	

	Plans for ongoing professional development for staff and tutors in order to continually upgrade and promote research-based learning disability services.
	
	
	
	
	

	Our learners:

	Are able to identify their needs and know how to access/ask for program and community services.
	
	
	
	
	

	Are involved in planning their programs of instruction so that they meet individual goals.
	
	
	
	
	

	Participate in making instructional changes based on periodic progress reviews.
	
	
	
	
	


Table 4. The teaching/learning process.

4 — Strongly agree
3 — Agree
2 — Disagree
1 — Strongly disagree
	Indicator
	4
	3
	2
	1
	Action Needed

	Our program staff and tutors:

	Provide an environment that supports effective learning while promoting independence and self-advocacy.
	
	
	
	
	

	Assure that learners understand their learning strengths.
	
	
	
	
	

	Adapt instructional strategies and provide reasonable accommodations or adaptations as necessary to meet the needs of adults with learning disabilities.
	
	
	
	
	

	Monitor individual learning plans and accommodations or adaptations with the learner to help ensure that they are being implemented.
	
	
	
	
	

	Implement an instructional system of teaching, reviewing and planning that includes learner input. 
	
	
	
	
	

	Our program:

	Follows written policies for curriculum use and adaptation during instructional activities.
	
	
	
	
	

	Provides models of learning disability-appropriate instruction to guide and evaluate teaching/tutoring activities.
	
	
	
	
	

	Provides access to appropriate devices, materials and assistive technology for learners with learning disabilities.
	
	
	
	
	

	Trains staff and tutors in research-based principles, instructional strategies and best practices for teaching adults with learning disabilities. 
	
	
	
	
	

	Provides one-to-one instruction or small group instruction by a qualified individual.
	
	
	
	
	

	Our learners:

	Are offered additional instructional and support services as needed.
	
	
	
	
	

	Receive specific accommodations and adaptations throughout the instructional process that are supported by their disability documentation.
	
	
	
	
	

	Receive instruction that is taught using the most effective strategies.
	
	
	
	
	

	Regularly give feedback regarding the effectiveness of the instructional methods.
	
	
	
	
	


(NIFL, Sept. 30, 2003).












Practitioner/�Learner Interaction Activities





Develop profile of strengths and challenges





List and prioritize what is important to learner








Write an instructional plan








Get commitment from learner





Get learner’s input about approaches to teaching





Share gathered information

















Revise student plan





Administer PowerPath





Student is struggling





Student takes GED with accommodations documented as successful in classroom





Learning plan documents successful accommodations





Student succeeds in class work





Student is ready for GED test





Teacher/student review/complete GED checklist and appropriate test accommodation forms





Teacher and student continue to monitor, revise and develop Personal Learning Plan





Student begins work based on plan





Teacher and student complete Learning Styles Inventory then develop Personal Learning Plan (PLP)





Assign classroom (per local program procedures); Explain test results to student





Administer TABE / CASAS assessment








Low LNST score / documented disability = conduct hearing and vision screening from PowerPath








Screen using ESL questions, Learning Needs Screening Tool (LNST), or other approved screening instrument and Learning Styles Inventory (LSI)





Intake — Student indicates documented learning disability





Intake — Student does not indicate documented disability





Student arrives at your program site








Assessment








Review/evaluate progress





Develop educational plan





Provide effective instruction
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High score on LNST = schedule complete PowerPath screening















































Student takes GED with accommodations documented as successful in classroom








Student is ready for GED test





Revise student plan





Teacher/student review/complete GED checklist and appropriate test accommodation forms





Learning plan documents successful accommodations





Administer PowerPath





Student is struggling





Student succeeds in class work





Teacher and student continue to monitor, revise and develop Personal Learning Plan





Student begins work based on plan





Teacher and student complete Learning Styles Inventory then develop Personal Learning Plan (PLP)





Assign classroom (per local program procedures); Explain test results to student





Administer TABE / CASAS assessment








High score on LNST = schedule complete PowerPath screening








Low LNST score / documented disability = conduct hearing and vision screening from PowerPath








Screen using ESL questions, Learning Needs Screening Tool (LNST), or other approved screening instrument and Learning Styles Inventory (LSI)





Intake — Student does not indicate documented disability





Student arrives at your program site





Intake — Student indicates documented learning disability











